ejpmr, 2015,2(4), 733-740. SJIF ImpaCt Factor 2.026

EUROPEAN JOURNAL OF PHARMACEUTICAL | ResearchArticle

AND MEDICAL RESEARCH ISSN 3294-3211

DO WE NEED TO TEACH EVERY BATCH OF STUDENTS
DIFFERENTLY? A VARK PROFILE STUDY.

Vaibhav Jansale Nayak !, Akshatha Shivanand Kamath!, Shamshad Begum?,
Veerabhadrappa Veerappa Yenni.!

'Subbaiah Medical College, Shimoga, Karnataka.
2Jaya Jagadguru Murugharajendra Medical College, Davangere, Karnataka.

Article Received on 19/05/2015 Article Revised on 11/06/2015 Article Accepted on 02/07/2015
*Correspondence for ABSTRACT
Author Among the various instructional preference tools available the
Dr. Vaibhav Jansale VARK(an  acronym  for  visual-aural-read/write-kinesthetic)

Nayak
Subbaiah Medical College,
Shimoga, Karnataka.

questionnaire happens to be simple, easy to administer, freely available

tool that aids the students to understand their learning preferences in a

manner they can identify with and accept. The aim of this study wasto

assess the differences in learning preferences among medical students studying in different
terms. Three hundred and twenty eight undergraduate students undergoing training at our
medical college were approached to participate in the exercise. 273(83.2%) consenting
studentswere administered a printed form of version 7.8 of the VARK questionnaire. In
addition, we also collected demographic data. The majority of students in our study preferred
more than one sensory modality (64.3%) for learning. There was significant difference in
learning preferences among students studying in various terms. The study demonstrates the
diversity that exists in learning preferences in each batch of students and the need to do away
with teaching every batch of students and every student the same way. Teachers have to
recognise the need to enhance their teaching methods depending on learning preferences of
students.We hope theseresults will help us reach out to students better and improve the

teaching learning experience.

KEYWORDS: learning preference; learning style; VARK; visual-aural-read/write-

kinesthetic.
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INTRODUTION

The trend in medical teaching is to instruct all students in a class and every batch of students
in the same way. A long history of Didactic lecturing, ease of information transfer, focus on
covering content and possibly one’s own preferences in learning are probably the reasons
why educators still continue to use Lecture sessions as the primary mode of education.Adult
learning however is a self-directed process and is learner centric. Learning tools can be
provided to help students become better learners and encourage them to be self-directed in
their learning endeavours. One such tool that can be used to encourage this is a learning style
inventory.™ Learning style is a term used to refer to the methods of gathering, processing,
interpreting, organizing and thinking about information. Students have differing learning
styles, And that is the reason for the diversity seen in classrooms with regards to how
students acquire knowledge.!! The utilization of this insight in a formal manner to enhance
the teaching methods and learning environment has been almost absent until in recent past.
There are about53 different theories of learning and more than 80 models of learning styles
have been proposed.®] VAK model, Kolb's Learning Inventory, Gardner's Multiple
Intelligence Theory and various other models were developed to explain different learning
styles.*®! The VARK (an acronym for visual, aural, read/write, and kinaesthetic)
questionnaire is aninstructional preference tool that is simple and easy to administer, it
encourages students to recognise their learning behaviour in a way they can relate with and
accept.’”! The aim of the study was to assess if there are any differences among learning

preferences of students in various terms/semesters.

The VARK questionnaireidentifies the preferences of students for particular modes of
information presentationnamely visual, aural, read/write, and kinesthetic.[”! Teachers can use
this knowledge to further student learning and improve their approach to teaching based on
learning preferences of students. Students can use this awareness to change theirlearning
patterns according to their preferences.

Newer teaching learning methods are being tried with a progressive shift of priority away
from passive to active learning. Hence, a systematic attempt was made to study the learning
style preferences of undergraduate medical studentsin our college. Other studies that have
focussed on students belonging to a single class/term have shown great diversity with regards
to learning preferences.®°1%12 stydies that compare students at various stages of their

undergraduate or postgraduate training have shown varying results.[*>#1%]
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The study of learning style preferences among our studentsemploying the VARK
questionnaire and ascertaining the differences in learning patterns of students at various

stages of their training may help teachers to improve their approach towards teaching.

METHODS

This study was undertaken following approval of Institutional Ethics Committee. It was
performed at the Department of Pathology atSubbaiah Medical College. Three hundred and
twenty eight undergraduate students undergoing medical training in first, third, fourth and
fifth terms/semesters at our medical college were invited to participate in the exercise.

Students did not receive any incentive for participation.

Informed consent in writing was obtained from students before the VARK questionnaire
could be administered. After explaining the purpose of the study, Version 7.8 of the VARK
questionnaire in a printed form was provided to students.l”! the questionnaire consists of 16
questions with 4 choices for each, corresponding to a specific sensory modality preference.
Students were free to select more than one option, thus multiple modalities of varying
combinations could be obtained. The modality that received the highest marks was the
preferred sensory modality. The questions describe circumstances of everyday occurrence;
thereby connecting to a person’s learning experience. Students were instructed to choose the
option that best explained their preference and circle the letter(s) next to it. They could
choose more than one choice or leave vacant any question that they perceived as being not
pertinent to them. Questionnaires were assessedbased on previously validated scoring
instructions and a chart.l” as each of the optionsexemplifies a sensory modality preference;
the same was calculated for every individual by summing up the responses for all sixteen
questions.The entire exercise was completed in 30 min, after which the students returned the
completed questionnaire with demographic data.

Statistical analyses:Learning modality preferences/VARK mode distributions are expressed
as percentages of students in each category. Comparison of learning style preferences among
the batches was done using Chi square test. Scores of individual VARK components are
expressed as means + Standard Deviation. Comparison of VARK scores between different
terms was done usingone way ANOVA with Tukey’s post hoc test.SPSS (version19.2) was
used for statistical analyses. Statistical significance was set at P <0.05.
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RESULTS

Of the three hundred and twenty eight undergraduate students invited to participate in the
exercise, 273 students (83.2%) agreed to provide demographic details and answer the VARK
questionnaire. Respondents were from 5"(40), 4"(45), 3"(93) and 1%(150)semesters (
numbers in parenthesis are the total number of students in each class). 40(100%),
39(86.67%), 89(95.7%) and 105(70%) students from each of these terms respectively,

consented and completed the questionnaire.

The distribution of unimodal, bimodal, trimodal and quadmodal learners in each group is
shown in tablel. While in every group majority of students preferred more than one modality
for learning, the percentages varied from 53.83% to 71% (Figure 1 shows percentage
distribution of learning preferences in detail). There was significant difference amongst

learning modality preferences for each group of students ( ¥2 = 25.97, df=9, P<0.002).

Comparison of Mean scores of individual VARK components and their standard deviation
using a one way ANOVA showed significant difference in learning modality preferences

across student groups in the study sample (Table2). Tukey’s post hoc test further confirmed
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Figurel: Percentage distribution of learning modality preferences across four groups of

students.
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Tablel:

undergraduate students.

Distribution of learning modality preferences across four groups of

Learnin Groups

refere n%: es 5th 4th 3rd 1st Total
P Term Term Term Term
Unimodal 16 18 34 32 100
Bimodal 1 3 21 24 49
Trimodal 4 5 17 9 35
Quadmodal 19 13 17 40 89
Total 40 39 89 105
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Figure 2: Mean scores of individual sensory modalities compared as a line diagram.

Table 2: Mean VARK component scores and their standard deviations compared using

one way ANOVA
5" Term #thTerm | 39Term | 1% Term Statistical
Variables N=40 N=39 N=89 N=105 Analysis ANOVA
Visual 8.07 +2.14" | 6.05 +2.87 | 532 +2.3 | 6.62+ 2.80 | F=11.32, P<0.000
Aural 6.7+ 228 | 548+ 254 | 541 +2.3 | 6.17 £+2.61 | F=3.36, P<0.01
Read/write 565+ 221 | 500 +2.71 | 471+ 267 | 482 £252 | F=3.11, P<0.02
Kinaesthetic 562+ 2.10 | 528 +2.15 | 482+ 197 | 5.85+2.56 F=3.49, P<0.01
Total VARK Score | 26.0+5.76 | 21.82+ 6.75 | 20.27+5.41 | 24.39+6.37 | F=11.79, P<0.000

*meanzStandard deviation

DISCUSSION

Our study used the VARK questionnaire to ascertainthe differences in learning preferences

among students in different terms. Most of the students in our study had multimodal learning

preferences (64.3%). Similar results have been reported by researchers from different
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geographic areas.'***211 \When split into their respective terms, the majority still preferred
more than one sensory modality for learning, however there was significant difference in the
modal preferences among different terms of students on statistical analysis.These findings
point to a fact that not every batch of students learns the same way and the teachers would
have to alter their approach after assessing the learning preferences of students in every
batch.

Learning expectations from medical students vary according to their level or stage of medical
education. First year students are expected to prefer auditory and read write learning modes,
while final years are expected to have a multimodal approach, being able to learn using
visual, aural, read write and kinaesthetic sensory modalities as observed by Samarkoon
et al.l™®¥ Their study comparing VARK preferences among first year, final year and post
graduate medical students found that first year and final year medical students preferred
multimodal learning predominantly. Majority of the postgraduates preferred unimodal
learning. This view of a medical graduate needing all sensory modalities to learn is supported

by other researchers as well.[*]

Multiple studies done among medical students to study their VARK profiles have foundthat
classes are largely diverse and there is no recognisable trend that is specific to this
demographic group.!*1%%8 oyr study found similar diversity even among students at

varying levels of education within the same institution.

Teaching in Pathology in our institution mainly consists of didactic lecture sessions using
PowerPoint slide presentations andblackboard teaching. Practical classes consist of small-
group teaching/demonstrations, clinical pathology exercises and review of glass slides. Power
point presentations tend to be heavy in text and favour read-write modality, while students
have shown a preference towards visual learning. In order to enhance learning experience of
students more visual learning tools like line diagrams, cycles, flow charts and mind maps
would have to be included. The same applies to other sensory modalities as well; hence a
teacher would have to make an effort to broaden his or her teaching methods to benefit as
many students as possible in the class. Additionally, students can be assigned tasks and
assignments that allow them utilise their learning modalities in best possible manner.
Multimodal learning might help to some extent to better some of the deficiencies in

teaching.[*®!
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The VARK questionnaire was not intended for complete assessment of learning style. It only
points to preferred learning modality(modalities).A multitude of elements, such as
psychological, social, physical, and environmental aspects affect learning and contribute to an
individual’s learning style.™® The lack of a definition for learning and methods to quantify it
imply that there is difficulty in proving that an enhanced teaching method betters learning or

not.[!!

Limitations of our study are that it does not address whether altering teaching methods with
every batch improves learning. We have not assessed relationship of VARK scores to
academic performance. We have not explored if and how an individual’s sensory modality

score is related to the mean scores.

In conclusion, it is clear that there is significant diversity in every class and one size fits all
approach might not be the right way to go. Teachers must vary and broaden their
presentations and teaching methods to improve student learning. There is need for more
research using different tools to enhance teaching methodologiesthat adequately address the
all types of learners. We hope these data will help us improveteaching learning activities and

make learning a more fruitful endeavour for our students.

ACKNOWLEDGEMENTS

The authors thank Neil D. Fleming for permission to use the VARK questionnaire
[©Copyright Version 7.8 (2014) held by VARK Learn Limited, Christchurch, New Zealand].
Authors declare no conflict of interest.

No funding was received for this work.

REFERENCES

1. Marcy V. Adult Learning Styles: How the VARK® learning style inventory can be used
to improve student learning. J Assoc Physician Assist Programs., 2001; 12(2): 1-5.

2. Davis BG. Tools for Teaching. 2nd ed. San Francisco: Jossey-Bass., 2009; 608 p.

3. Myers 1B, McCaulley MH. A guide to the development and useof Myers Briggs type
Indicator. Palo Alto, CA: Consulting Psychologists Press., 1985.

4. Shankar PR, Dubey AK, Binu VS, Subish P, Deshpande VY. Learning styles of
preclinical students in a medical college in western Nepal. Kathmandu Univ Med J
(KUMJ)., 2006; 4(3): 390-395.

5. Engels PT, de Gara C. Learning styles of medical students, general surgery residents, and
general surgeons: implications for surgical education. BMC Med Educ., 2010; 10(1): 51.

WWW.ejpmr.com 739




Nayak et al. European Journal of Pharmaceutical and Medical Research

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Fleming ND, Mills C. Not Another Inventory, Rather a Catalyst for Reflection (online).
http://digitalcommons.unl.edu/cgi/viewcontent.cgi?
article1245&contextpodimproveacad., (1 May 2015).

Fleming ND. VARK: a Guide to Learning Styles (online). http://www.vark-learn.com.,
(1 May 2015).

Mon AA, Fatini A, Ye CW, Barakat MA, Jen PL, Lin TK. Learning style preferences
among pre-clinical medical students. J Med Allied Sci., 2014; 4(1): 22-27.

Shenoy N, Shenoy K A, U P R. The perceptual preferences in learning among dental
students in clinical subjects. J ClinDiagn Res., 2013; 7(8): 1683-1685.

Baykan Z, Nacar M. Learning styles of first-year medical students attending Erciyes
University in Kayseri, Turkey. AdvPhysiolEduc., 2007; 31(2): 158-160.

El Tantawi MM. Factors affecting postgraduate dental students’ performance in a
biostatistics and research design course. J Dent Educ., 2009; 73(5): 614-623.

Lujan H, DiCarlo S. First-year medical students prefer multiple learning styles.
AdvPhysiolEduc., 2006; 30: 13-16.

Samarakoon L, Fernando T, Rodrigo C. Learning styles and approaches to learning
among medical undergraduates and postgraduates. BMC Med Educ., 2013; 13: 42.
Whillier S, Lystad RP, Abi-Arrage D, McPhie C, Johnston S, Williams C, Rice M. The
learning style preferences of chiropractic students: A cross-sectional study. J Chiropr
Educ., 2014; 28(1): 21-27.

Behera JK, Sood S, Kumar N, Behara BJ, Sharma K, Singh A. Difference in learning
style preference of medical,dental and B pharma students. Int J Med MedSci., 2011;
1(2): 38.

Nuzhat A, Salem RO, Quadri MSA, Al-Hamdan N. Learning style preferences of medical
students: a single-institute experience from Saudi Arabia. Int J Med Educ., 2011 2:
70-73.

Shah C, Joshi N, Mehta HB, Gokhale PA. Learning styles adopted by medical students.
IRJP., 2011; 2(12): 227-9.

Urval RP, Kamath A, Ullal S, Shenoy AK, Shenoy N and Udupa LA. Assessment of
learning styles of undergraduate medical students using the VARK questionnaire and the
influence of sex and academic performance. Advan in PhysiolEdu., 2014, 38: 216-220.
Felder RM, Brent R. Understanding student differences. J EngEduc., 2005; 94: 57-72.

WWW.ejpmr.com 740



http://www.vark-learn.com/

