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.g\u‘\\«‘u I. Relation of Jewis&ldeh’tity and Jewish Educatiqn//Je’\Ws'h Identity doe
X i 5\- not necessarily derive exclusively from Jewishjdutat‘i‘on.\%a ot
Ml S LA f]ourishngr/thrﬁe in a free society withoutit. In this sense, Jewish—.
()Mr\ﬁ ' Educationis more important now, upder’comTft‘ions~—of\freedom,/than it ever

' was_in the Ghetto. : :

II. A) The Zohar teaches the famous triad: The Holy One, Israel, and Torah
a\\.a.\wm'-\ are one. Rav Kook interprets this as unity approachable by one of three
AV avenues, like a wheel with three spokes. ewish—Identity"-is-essentially
N \ only the second -~ the -love of Israel—==and it is-only-one of three ways—
9L dee=r' 1 to attain_\!:hi_s,totality.) An "Orthodox" approach must emphasize all three
“ewl | simultaneously. . .
SR :\h*‘“‘\’ /\vo«nc’\\o Acfrm e o }yr e
“‘“\”\f, oK B) Torah. The goal of all Jewish Educat/i/on must be the goal,of all study
SN\ e Of Torah: Torah Lishmah, for its own sake./ Our ultimate aim must be to

i*(‘{"\}(,‘(?.\._*\develop students who will study of their own accoer outMof s?'l\ﬂess A gs\mﬁ

e LM “motivation. (AN NN VL S el b eva. Casew

;\’\\3‘1 “t )\’:f‘ L. ¢ S\A\NV\ \"r\ . 0\% \"m;\;{b’\ \’5\{"\"> WU'I\"' '73:\ .N\'M‘\3 \W'\w’u'\"*\—-f‘ 5\0—\ = \CAn v-/\(-A'Sc \R\’\
w3 ,\\.\m\*‘f Strangely, this was more easily achieveable in the early years of this 1 3
ALV 0Ny ydecade than it is now or in the foreseeable future. The Counter-Culture wel) ey
e @ ~Vwas highly critical of vocationalism and the practical bent, and although it i\

o\ emphasized "relevance" to an exaggerated degree, it did away with the material- \f -,

CLJ /" ¢istic motivation, Unfortunately, the apparent end of the Counter-Culture do ¥ W

[ty means a reversal of the epistemological revolution that it ushered in, and N ok
we shall now be forced to appeal to self-interest in a greater measure than

/ \ we had to a mere fj\ve or eight years ago. o gow o S0Nres = v A vt oA O\ ey n =
\ N i st UAEVLR U A SRR AR RO 0 \n - W Ay & .\{/V\‘k\l\r\\h\“ﬁ\lo‘ N eanid - »‘Sww--\m
e ww\\“M Nevertheless, Jewish teachers throughout the ages insisted that self- "‘;;'_;m.,\_
aj i interest was an indispensible propaedeutic to the study of Torah for its b SERE >
0 & " own sake. "A man should always study Torah not for its own sake, so that wove e fl

LK e~ he may ultimately arrive at Torah for its own sake." The method for achieving
\,3"“*,\,\:««k this in our times is, most effectively, by creating a society or community
o «Aws\s- | Which will cherish Torah scholarship and not denigrate it relative to other Boe e
@ia ., | values. Hence, societal reform outside the c]assroom!is as crucial as all —”Y"“t el
X . . the pedagogical work that takes place inside the classroom if the educational .
iv\n"‘ “’ | venture is to be successful.~Jewish education cannot be separated from the
e e:«'\*“\ value-ecology of the conmuni'ty.\a NCA CREANAT AN S Vaws = W sl e s Lot

| ‘c"."vb’ N \ . . AL“,Q’ ) DAy WMl \r!_x,’\ e A a”‘ Q?\ ceam e
L \N\‘“M'( ; C) God. The purpose of Torah is not to generate the secularized "education"
Ll ' that, as a metamorphosed vestige of an authentic Jewish value, is responsible Weees 3

,\/ for the Jewish folk emphasis on graduate degrees... Rather, true Torah study W
must be theocentric. The Talmud teaches: ,or3/6 pCow/ dd/€A Awds pdoN. ¥ 5\ o

Torah, as the repository of divine wisdom, must ultimately lead to repentance % o A&
and good deeds. We shall take each one separately. (:{x\:
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1. "Good deeds": The importance of establishing patterns of conduct, ""’jf:\

the AMreyw a3~ . This is a distinguishing feature of the Jewish religion. '\‘&ﬂ\g@\
"Jews not only have a religion, but are religious."4 Despite the fact that "'

Jewish practices must be inculcated as having their autonomous worth, inde- \\'("\
. pendent of "relevance," nevertheless the teaching of Torah ought to be related \¢
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to ethical and social idealism. There is, however, a set sequence of in-
struction in order to be true to Jewish values and to avoid the banality

. of "relevance." First must come the development of life-long habits of
"good deeds" or Mitzvot. Then, as a second step, must come the explication
of these bahavioral patters in a manner relevant to issues of the day and
to overarching moral values. Thus, Passover and Hanukkah must be taught
for what they are, both halakhically and historically, but then must be
related to the ideals of freedom and self-determination. Shabbat must be
taught for what it is, and its implementation in the rhythm of the week,
but also as freedom from the tyranny of technology.

2. Teshuvah. By this I mean the development of a genuinely religious
personality. An Orthodox educational system must go beyond the imparting of
dates and the inculcation of routines or even value judgments on social
and moral issues. It must seek as well to nourish a Jewish subjectivity,
emphasizing the affective side of the personality. Judaism, as Rabbi
Soleveitchik has said, has not only a tradition of ideas, but also a tradition.
of feeling and affect. The upgrading of the affective side of personality
over the rational and intellectual in the recent Counter-Culture was a sign
of the famine that the Western soul had experienced until this revolution
in style, manners, and values erupted. This aspect must not be allowed

~to atrophy —again.-, Education must emphasize feeling, experience,
excitement, subjectivi y.g)Hence, Jewish Education must have more drama, not
only dramatics. Inspiration is at least as important as instruction in
Jewish Education. That is why more Orthodox schools are now beginning to
emphasize certain experiential factors they had heretofore neglected:
Seminars, Shabbatonim, etc. The school must make up for what is lacking
~in the home and in society. | Purs\en, \& T eA-Ol-v e cxgtd\v % Tt rAnie '\”\
S A\ P Jr'y's& D) S

! . e S EsamE Ao ~,~\';\,.¢v\,"\ WM &. n(\,yh"_’) ;
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L\t SeAW? 1. The school must develop in the child a sense of identification _"‘\i;,_‘”,\‘?‘dﬁ%

' W& with his people, a sense of community: . | A a
Q (‘a‘&\lh“‘\ 364 "Lfy DY &79- I ,‘})Q\\'\}P /J \‘(\FY“\";\ ‘i

RS R i -t a3
RTINS 2. The importance of the State of Israel. Jewish schools may R
SO differ, according to their various perceptions and ideologies, as to the *vf€>,
R - status of the State in Jewish thought. But certainly it cannot be ignored, : kﬁg\ §-
(LSmar e le and the attitude must be positive\ggswlfi forcing.The encouragement of Aliyah. ‘?hg¢
| LUP“\\[ - o5 N (’\]\}\‘ N \i‘q\\é" \.\S \}\\r NN\ "\» ] G\f — NVT UV Ve ALY );7\3_‘:
~ AN 3. More and more, schools are coming to realize that teaching the * .
-G B)  Holocaust, by one means or another, is an indispensible ingredient in b
Jewish Education.- To omit jt or understate it is not only morally irres- AN

ponsible, but educationally wasteful.
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