A Theeretical Discourse on Educati onai Motivation

(Address delivered at 20th Annual Pedagegical Cenference,
spongored by the Jewish ©duation Committee of New !orks

dodaccad
I. Question ef Educational Metivation in Judaiem anthewish-li-tenture s is discussed

not as a pedagegic problem ulatiﬁg to school children, but as a most serious adult

issue. It revolves about the theme of QNQ‘ [ ) YA (T.L.).

1T, A, To distinguished assembly such as this, L need not elaborste #n the ﬂrtuo
and value of "T,L." er: properly-motivated tﬁt of Torah, The whole of the lixth chapter
of Abot =~ which is not really part §f the Mishnah of that tractate - is a peetic
tribute %e"T,L." Other statements abound throught our Talmudie, Ethical, and Devotional
Literature in praise of T"L, : :

: B. But while I need not elaborate on the significance attached to ™L, it 10‘
necessary for me to dafine the term more arefully; for, first, our authorieies are

by no means unanimous on tho definition, and-oio.d-thn prope r doﬁnition of T"L is
crucial to the theme of this conference: "Beyond The Four Walls," Indeed, the problem

. of motiviation is "boybnd" the four walls of either school or home ~ it is both deep

within the innermost recesses of soul and psyche, and it is, as the Talmud says of T"L,
f? 30 ]\) e 'N{ J‘LN (()3 (\) And not %a there no unanimity

on the definition of T"L, but this problem was one of the major questions in issue

between Hasidimf and Mifnogdim in the very early days of that historiec controversy,

C. Interestingly enough, in trying to classify the various definitions offered
in the course of the centuries, we find three categories that fall neatly into Saad;{l
three=fold division of personality - which, indicidentally rocurf; in the histery of
philesophy; thus, the Saadia classification is based on Plate's triadic structure of
the soul, although Ssadia dees not mention him, and :)#ocontly Pi'otostant Theologian
Paul Tillich makes the same ;mlynl without crediting either Plate or .Saadia{ The se
three classes of Saadia ares_ 0 I>D (> < the will, reflected in practical living,

as in A}'g 6[{ AHB N 3 DD D (N D a the emotions; and
~N >\\'\\ h> « The Intellect. %he definitions of TVL fit inte these categories,




T

e :
¢Thus, in effect, exhausting the ma jor aspe ct.lvqf man's personality.

III.  The first definition of TVL M te Tosarists (+3 pinoy) 1s

a/
essentially prggmatics J\ﬁ”’lr LLf 1N]C ees This mm fits inte Saadia's category

o-g;b P2 , and is based on the assumption (as Maimonides ruts it in a slightly

different context) that hf)’ﬂ 3 'f (CUN 1} lN[A » This progmatic definition,

in which the rroper mofiivation of study is a code of conduct, is found in the medieval

Pry 0NV Nao ,u.afﬁrmdintho o/vbf’ .A'(/t’) of
R,E14%=h Vidos, diseiple of Cordovero, and is pressed, as well, by the (yﬂ’\ ﬁl
inthe /9o k 0]\0]!'\ of his & ) )’”ﬁ

IV, ’l{n seoond doﬁnition is's devetional. First appearing in Lurianic Kabbalah,

and highlighted by the early Hasidie masters, Torah, according to this school, bacome s

the instrument for the achievement of _ N\D 2 ) .™L{ is study motiviated by a

desire for communion, for a religioua experience " ’]N'C f " is broken down to

> - f p r = "for the “b of G-d. oy, is, thus, not pwut,ic as much

as it is experiental or devotional, and this falls into Sagdia's second categery, the
QVENDD P D - - the emotive, '

Vo  The third definition of T"L isqy| ) Lf l - intellectusl. *his is the
theory advanced by K, Hayyim Volozhiner in his __ e npD €3) ., Using as his source

a Q,'_h 7 in "0 ¢ 3 ) and considerable supvorti ng evidence, R,H, maintains that

the mreper motivation is neithe xeémtic nor dovotioiul s but cognitive - the desire
to know and understand Torah itself. This fallé 1nto Sudin'l category of
A N DD o

VI,  We shall, of cour®, net sttempt to decide which of thess 3 ‘definitions of VL =
org/gmatic, dovoﬁonal, or intellectual - is eor'roct_.‘ Will work 4n assumption that any
and all of these 3 are genuinely Jewish motivations. - Our v'robl.en is that, whether
we speak of their application to children or adults in our loéi;ty, we find that they
ére all hopeluély irrelevant, Our contemporary Anerican civiliuti on may be atrongly -

r%mat.ic, but its practic is assuredly not that of S . Hence we cannot -otiuh



¢
a pereon to be 3 N\c » because otherwise he won't properly s an N (1Y -

the assumption that he wants to behave like a Jew h, unfortunate ly, not overly
compelling, The second, or devotional, is even lessy relevant to our pre @nt cultural

temp-r, with its pesitivistie bias. Jﬂj}z? is now in vogue ohly anong'ot a

select group of Jewish oxiatontialist;,’ whatever that means, who speakf inowiingly,
oﬁo‘bc'ically, and neo-Hasidically of Jewish imardmu,:goans, communions and

religicus e xperiences - and then repair to the nearest non=Kosher restaurant to

satisfy their existential appetites. In our space age, we are more conditiened to

reach out, not in . The third, the intellectual element, Torah qua Torah, is also too
remote to be seriously purswed as an attainable and realizable educational goal in the
intext of our times, We have mentioned the né/gmtic temper of America, I_am frustrated
by it when teaching college seniers - I kmow f.hat you‘ tg'jco it in much younger children,
Study far the sake of study is old-fashioned, "square", It doesn't hdlp you get into

a good college #p graduat- school, or land a bigger and better Job, ahd hence it 1is net

at all germane to the gray climate of opinien that dominates even onmr c%pu’ul.

DA/ VAL VII, Yoo s that mean that, from the point of view of the Jewish 'tndiuon,
there is m choice tut to ab)ar{don the study of Torsh, that the situation is duparato,
Dt Talmd, Torah mst wither and die on the vine we have tried so hard te transplant

onto American soul? Is there ne way of motivating Jewish learning in America of eur day?

The answer is: certainly not., We Jews came from a hrdy stock, We have, one way or
another, made an impression. If, as is uid} Jewish education in U.S.A, is a mile wide
and an inch deep, ﬂumr in a chosen few places, maybe no more than an inch wide, here
and there, we have made it a mile deep, Futhermere, oﬁn under conditions cleser to
idal, T"L hewever you define it » 1s pretty mmeh unattainable as a first attempt, R.ﬁ, :
%uito explicitly, S D 5 : ALY WV o Al (MFL ﬁ/w
(NH, X:3), Hasidic litersture conf irms this impracticaffitty  almost impossibility -

of aiming toghigh teo soen. Cominly, accurding to the o' 1YY’ AvVy CJ: -—\\\{_
)

o l,,m cannot be expected to attain T™L by striving for it directly,



i
VITI, How them are we to attain Torah if the authentic mot ivation is out of
bounds for us both by its very nature and by the faects of our life in our day?

Answer : 2 apparently contradictory passages by Rava, In ) pine? s he refers

+twe r
to inconsistency in Psalms} z!o[\ I"NQ ﬂ"ﬁ} ¢ amd . 130N ﬂﬂc 17 /;H o
A <
Ans¢ .ugII hrf Pn‘ hﬂ ‘ 1> , and re: & Mﬂ Alz refers to 1k LA B Cho T YLl
[ +» However, as Tosafot are quick-to point out, in *$7 A)y9 N7 :
LT (s vaeflann st vy ol Pas I o sk b

L dees that sound like the sentiments of a teacher trying unsuccessfully to motivate
his p\mila study';Q Solution to Toufot (accepted by all subsequent authories): 2
classes of SH'L, on:hgitimu, one illegitimte, Which is which - is a rather complicatedi
moblem, depending on which of tho 3 definit’iona of T"L that you aceept tobegin with.
However, in general, the illegitimate SH"L about which Rava in Traétate Berakhot Jayt

for) (2 0D _, refers to N0 slf - studying in order to "counter or be

'contrary to yowr peers, learning Torah se as to give greater farce and authority to

your 1mp%nce. - This 18 a subversion of lorah and is never to be countﬂhﬁ'jncod. :
The legitimate kind 1s where the student does not seek to use lorah as a weapon against

others,but merely to satisfy his own ego - 3 ‘L:;J\\\c NARIL Peﬁ, PoA /B MC
and so on, Thess ar- lumped together as Pﬂ gf F"J (®; s ulterior - but hamloli -
motives,

Now, it is concerning the le gitimate SH"L t.hat the Rabbis LorigrE taught that

0 N‘([ h’L f NJ\NQ oo 3 f‘( 1f «R.H. regards this as a fundamntai
pedogogical frineﬁplo, and as M.[‘b y not merely ~( T‘Q’) o wi NoY? _/’/;Y‘[ ete,
means that this is the way you must begin: with SH"L net with TWL} *hey are, says

R.H., like rings on a ladder, and unless you've c¢limbed the bottom one you cannet
expect to reach the one above it. In a remarkable coincidence sboth the Baal Shem and
his arch-antegonist, the Vilna Gion, interpret this passage as advice on the tactics

to be used in combatting the Yetie:r ha-ra, Setisfy him by pampering your ego -

VX DAN =« and, when he relaxes his vigilanco, you will find yourself prorerly

motivated, learnirg TWLI
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Before proceeding to an outline of how these SH"L are relevant to eur concern with

motivation, I should like to introdice one more category,hinted at by '3 prnod UIAN

\ (tb»yﬂ ”‘ﬂi’e\""‘-i s and easually included by R,H, This is 2 second category of

the legitimate SH"L , preferable to the “IN ’J F"_)g we have mentioned, iﬁ&lﬁuz
as it were between this SH"L of ~ N1 é[ ﬁl;’e) » and completely authentic T "L, ‘his

revlal
is a %& category - learning not for proper selfless motivations, yet also
not for selfishyf reasons, but rather we who studies without any particular motivation -
absent-mindedly, -—r\\rg)’ as PINOY DN calls it, out of habit,

Inclination, and training. Such a person has transcended the egotistical though
legitimate motivations of SH"L but has not quite attained T"L, whether, it be progmatiec,
devotional , ar intellectual, '

We thus have, theoretically, four stages of motivations: the illegitimate SH"L;: the
degitimate but 1nferl,{gﬂ"l‘, defined as :N)éf P'()D ; the superior kind of acceptable

SH"L, which we have termed "%nl"; and ¥y true, authentic T"L,

Ix, Now to &ﬁm beiefly the bauibilitiea inherent in this theorotical structure

for application to the problem of educational motivation in our schools,

A, The unacceptable, illegitimate SH"L, studyirg 3\ C’\I (. I should point
out that the only erxcuse for SH"L is that it leaves place for our eventual T"L, H_',
tha
however, &he SH"L z“ fadq_ 1s of sich nature that it prevents the subject-matter
Ll :
from |hba A inspiring the authentic motivation of T"L - in the words of Rabbis:
?CIN[‘ (NTSAN h‘l‘\ YIIN D « then such study is destructive, it is

7~§?~= h‘? AMIAT TR AT Gne—guch—study— 5 destructive,—+—is

. One who studies im such a manner: [(aUAtglfAJ.

In owr own situation, this would mean teaching in such an impersonal, antiseptic manner
that we forever %n any chance for the child to want to study T"L, It means that
total ignorance is better far the child than having him subjected to the uheconcerned

incompetence of a teacher who would emasculate the potential D ‘\-Q SIAN of Tarah

from ever wor;:%ita ban{gn magic on his wﬁgdo. ((") '\;._J fﬂ IP/\J { But

I refer hot whe profbsaipmll incompetence - T refer also, and even more io, teo
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the teacher whe himself is lntfgonistic to the fullness of Torah, whose whole life is

- '\Cﬁ( s contrary to Torah values, I have seen text books where such
.

writers have referred to tiue stlgﬂ,\ A" 'Ne» as "anclient customs practiced by our

ancestars.” It is a teaching of Tarah in order to prove it total irrelevance - "Decone

structionism", 'rlt\ 3 n 'IP', I would examine every textbook we us* and stiike
CRL M’

out every such wordf as "ancestor" or "aneient", We want our hemds to be aware of

the long reach of Yewish history, but never must we imply that Torah, Talmud, or any
of our national hcrzili are relegated to a remote past, meaningless for the rresent.
+f Bible is transformed into archeolegy, J reduced to anthropology, Talmud te

ancient history, Zfdf and P! | ') into quaint ceremonies of ‘@go, even rre~

history, than the child is successfully immunized against Judaism fer ever after, The

real meaning of N Gj P is to place Torah on a museum "counter,"” The Leftists
' - o
in the Yewish community have often tended to do just that = and the results ame bitter

and incorrigible., Perhaps it is mere than coincidence that the Talmud (:D"'D A "I-_)
quotes - once again! - Rava as saying, regarding T"L and SH"L that “ﬂ 0=~ DAPINUN /\

‘SA[NI [NO —d L Ci'[ﬂ!ﬂd( ) "D?l The Leftist SH"L which iselates Torah

as a historical relic, and thus emasculate it s is the death of WM "

B, The lowest level of the acceptable kind of SH"L, that which speaks of

selfish motivation - i N 5er "Q d - und which appeals to the ego of the student,

is one #n which T need not elaborate befere this audience. HMost of the techniques
currently employed, from the more enlightened types of stimulation to eutright gimmickry,
fall inte this cateogry, Torah study is held out as a means for some more mesningful
reward, whether a piece of eandy @ a goed mark er an ~xpensive scholarship, These

motivational techniques are time-tested, necessary, effectiv-, and thoroughly legitima
But - and this is significant - while they are of universal abplication/. /ﬁey are
limited duration, I do not beliew that any artifical motivation of this nature i
sufficient to carry the student through to that peint, in his adult life, whare he
will want study TL, They must have as their geal the bringing of the student to ¢

f
next higher rung in the ladder - that of the swerior kind of legitimste

D
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C. This category, the vemtral or twilight zone between the SH"L & w~p| ) o
T

and truo. ™L, sounds rather dull: study by hebit or inclina tien, without any ostensible
mot ivation, good or bad, And yet it offers the most interesting noasibiliti.oa. Because
a%r of our pupils are mmciontly engaged, both as anwéf goed teaching

and by their own ﬂﬂy{(ﬂ natures, to be placed in this category, and because it is

the pecessary intermediary step between SH'L and L f ) T propose to discuss
1t)$y briefly.

X. I believe that once ﬁo have raised a student beyond the baby-stage of learning,
'd ~ .
the 'F'\:‘{\ ") ,we have him in a position where we can begin to introduee him into

; o5 ~
the antechambers of complete T"L. Whereas the a TN éf '’ ,Za bears ne direct £

oy
relation te T"L in its various peanings, the wentral category does, It is here that
we can begin to anticipate authentic Torah motivation., Wes can begin “ mesent

miniature, primitive models of what w- hope will be their ultimate ™L,

Tn order te do this, let us accept all three definitions -6f Tosafot, of the

Hastdim and the Mitugdim;aa legitimate, and leave 1t to the competent teacher to fit
the mtivation to the individual student, depending on his particular poraomlity,
tomporlunt and prcd&ctiona. If this is the case, then we must devise £ 3 modes of
motivation which lead to the 3 definitions mentioned. In oﬂ)or words, we must try te
formilate three tyres of transitions from SH"L to BNQ( which recall or suggest

the nature of the M’U to which they are the direct antecedeits,

A, The Intellectual., In true T"L, this means 3\ \NHD PM‘ BN A ?(Nf

Tn the form of modified antecedent in the twilight zone of S (N LV s this would

mean evoking in the student a state of suspenge, a sense of adventure and excitement.
: Denending on the age and level of the child, ;éﬁis means progressively moving to
' intellectually more stimulating material, to (mV/( |\§i;§ s 30 (1 Q“ and i!) /\ e
Tt is fashionable in our days to look down the side of our noses on the classical .

" v
PLNDN NIH Y][Q‘ and dismissit as mm"pilr.’l". Y4 ther: is nothing

quite as thrilling as discovering one, or suggesting a proper resplgtion, lhe good
teacher, faced with a student possessing intellectual inclinatiens, must make his
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sub ject problem-centered and allow his pupils to participate in the mental
gymnasties leading to solutien., TiHs may met be quite 35 Mi) K(\\\M\\ yin [ s but

it is close enough to be a promising start. Intellectual adventure, a classéem - Lov o

atmosphere in which the dull and the boring are anathema, is the presislen e a s

Pt ™ML according to R.H,'s definition,

B, The Prggmatic. In true T"L this means simply .Ar@(r N.‘I Qﬂ'/\(\ ¢

The nroc% the twilight zone would be in an emphasis on those studies leading
to a behavior code in areas of immediate interest to th: child. This would mean shifting

the emphasis to ethics, to h\t\CPHL [l , and applyi g the material to the mundane
. d

realities of the child's universe, eltlaft 31D applied to concrete situationy

SNy
L”Q Dl AW 1\ l“ ‘KQ!M‘ Al( (("gd (”,3](1\4 !I‘;EI\M SA 4:‘] M\)c\otc. etc, weett be worked out in the

realm of baseball bats, cheating on exams, staying out later than parents allow,and

so on - this is indeed _Aﬂjf o3 N[ and 12 ve'ean sufficiently engams they

attention of our pupils in this area, we can go on to others ms well,

~
C. The Devotional, The Besshtian concept of true T™L is: ST Q(‘,

. ML
_\D?3 ., How in the world does we proceed to interest children, even those

emotionally and idealistiecally att&md to emotional experfence, to study on the basis
of VAD ND , as Saadia called it? |

The problem is not unique For us off the age of artificial satellites, logieal
positivism, scientific skepticism, comic books and TV distractions. Even in mystically
oriented Eastern Europe this kind of TL was a tAld order,

I would therefore offer a preseription written by that miracle~healer himself; the
Besht, He recommends that we make alive not only the argument in a (2310 - but
also the Pl IRATAIA ?ch\)\ ! The problem of \/‘{LQL{&& 01Jc'_ assumesy special

4
religious significance when f(an{ L[\ are not only anomymous disputants,

but - by the grace of a good _mdﬁ‘:ogua - become for the student flesh and - blood Jews
M"’“" wham Wt WAY new L\ s\ AMW

who were _D(OIDN1) (VT , divinely inspired teachers, spiritual glants, We want,

in other words, emphasize, above all other things, the element of personality. Haking
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feel that he is in the ﬁrennco of some authentically religious rersonal ity

will inspire p 'NQ ANO ! , and henee o ) [{c AN, in him, A
charismatic versonal ity can bridge ‘the years and work its M‘—vwa, in
accross :

the soul of a child gfdfy's many centuries,

Incidentally, the Pad Shem reveals one more sacret of @tMning the kind of inspired
religiosity needed to want to study Torah for G-d's sake, How, he asjuob} W
does one rise from A \JC/D to _A\(; ¢ , from spiritual sweiness when the

soul is conatrictod ard spontaneity chokod, to the bigness of inspiration and, 4)15"-3 ?.
His answer = nppropriah to an ompha-ialn poraomlity - 18! a sense of humep =
(LA \M 12 ,/\&N ! A good teacher who wants to lsad his childnn to the study

of Torah as a religious exercise, must have that gentle humor which ean engage his
students® attentions, attract them by his personality, relax them emotionally,

dissolve the liarshness of their many psychological W and make

of them true religious personalities - shlf
A

XI. What I have tried to do,-thon’ia to show, on the basis of Jewish teaching that
there are four levels of mtivation, from the objectionable all th vay%th immediately
unnttainablo maximum, Most of us must work st the 2nd lowest level, the SH"L s

of whé[\ "Qo » the realm of the aptificial, the "gimmick" in various shades

of sophistication. The 3rd or twilight level offrrl us the possibilities of a
more direet anrroach to the true)f kind of '\\NQ, which, as we have seen, is variously
defined in a pt;g/mtic, devotional, and intellectual sense,

' 1
With R.H.‘, I would remind you that - as in any psychological problem « thers are no dear-

cut, well-defined boundaries uparnting the various lavels of SHwL and L, We have,

3

¥We/¥/ rather, gradations, emphases,subtle shadings.,

RH:

Both 2## and the H;sidic teache®s agree that we must not seek too much too soon, We
ought not oxpoct too much selflessness of motive, It is sufficient if ultimdely we
attain state of L, for then that leaming sanctifies all past Torah endeavors; the
final T"L justifies all the years of SH"L.. Let ne man, therefore, depreciate a teacher's
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attempt at motivation. Even the "gimmick" - if only it is effective - is invaluable.

XI1T, It was R.H. who spoke at greatest length about T"L and SH"L, He knew a great

deal about it . Yot oenly a 9NIX? (;; ¢ , but a plychologiat, and a pod;c)om - he was

AYuhivan{ Voloahin, his words should carry weight with us. I lsave you t.hnnfon,

with afpromise he makes: in the course of any leaming, as long as it is not the

pernicious N Olbr whatever the motivatien, it is imevitable that sometime,
- 8

somewhere, the student of Torsh should not at lsast #Aif§ momentarily rise to the

heights of T"L,

Y11T. That rremis- ‘s enough to encoumge any teacher to feel that his labor, s difficult
oft n so frustrating, are worthwhile, I&nnhm, through our efforts, we have

contributed to :?mg;'m of I in the 1ife of a pupil, AKAFUAN/AAF/SLLN/ 1AL/ /it Thore
AP/ I4/4/ o 1ives, efforts, initiative and concern have been well spent.

on3 (NS = 3% prrNun [ o Tt s the right kind of medicine to glve mew

life to weary souls,




