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I. Question ef Educational Motivation in Judaien and Jewish literature » is discussed — 

not. as a pedagogic problem relating to school children, but as a most serious adult 

issue. It revolvés about the theme of RYa C LUA (Tele). Sg 

It. A. To distinguished assembly such as this, + need not elaborate én the virtue tee 

and value of "T.L." or: properly-motivated study of Torah. The whole of the sixth chapter 

of Abot - which is not really part of the Mishnah of that \iuiibishe - is a poetic 

tribute te"T.L." Other statements abound throught our Palmdic, Ethical, and Devotional 

Literature in praise of T"L, : | ) i 3 

| B. Sut while I need not elaborate onthe significance attached to ™L, it is 
necessary for me to define the term more Carefully; for, first, our authorieies are 

by no means unanimous on the definition, and-seesnd-the prope r definition of TL is 

crucial to the theme of this conference: "Beyond The Four Walls," Indeed, the problem 

. of motiviation is "beyond" the four walls of either school or home ~ it is both deep 

within the innermost recesses of soul and psyche, and it is, as the Talmud says of T"L, 

Ga rn) end (yn (fia 2) ‘ and nor Me thére no unanimity 

on the definition of T"L, but this problem was one of the major questions in issue 

between Hasidimf and Mi€nogdim in the very early days of that historic controversy. 

C. Interestingly enough, in trying to classify the various definitions offered 3 

in the course of the centuries, we find three categories that fall neatly into Seadits 

three-fold division of personality - which, indicidentally recurfs in the history of 
philosophy; thus, the Saadia classification is based on Plato's triadic strueture of 

the soul, although Saadia does not mention him, and ecently Pieteistan’ Theologian 

Paul Tillich makes the same analyses without crediting either Plato or Saadiat, ‘The se 
three classes of Saadia are:__0 I>) (> = the will, reflected in practical living, 

as in —_ AVR tN A\e N 3 DIUtN DY (\ D> - = the emotions; and 

A 5 h=>_ = The Intellect. the definitions of T"L fit inte these categories, 
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3 yrous, in effect, exhausting the major aspe ots of man's personality. 

‘TTI, The first definition of TL gee, tie Tosafists ai | eee eek 

ne fs F essentially prggmatic: aha a og TN) eee This a fits inte Saadia's caterory 

ox fp\_>  , am is based on the assumption (as. Maimonides putes it in a slightly 

different context) that >f¥n y if (OLN cers ae This prognatic definition, 

in which the proper motivation of study is a code of ah is found in the sah Sas 

C13 0N) 90 , 4s ‘affirmed in the NNINP A Lr of 
R,ElaYeh ee disciple of Cordovero, and is pressed, as well, by the Lye? ha 

in the __/(y 0 f oly ip of his a ray eg 

ee second PRR OE is: devotional. First appearing in Lurianie Kabbalah, 

and highlighted by the early Hasidic masters, Torah, ‘according to this school, becomes 

» the instrument for the achievement of P23. m1 is study motiviated bya 

desire for communion, for a religious EERE Bi n aw fe " is broken down to 

“> - f. ef - “for the me of Onde py, is, thus, not prgematic as much 

as it is experiental or devotional, and this falls inte Sasdia's second categery, the 

DMV MD > = the enotive. | 

" The third definition of TYL isgp|») cd ¢ ta intellectusl. “his is the 

theory eciiane by 2, Hayyim Volozhiner in his e' Ip eo). Using as his source 

a Q" {c9 in 270 9°93) and conkikertiis supporting evidence, RH. maintains that 

the preper sotivatt'on is neithe in nor deve tional ’ but cognitive - the desire 

to know and understand Torah itself. This fal lie into ‘Sandia's category of 
ne) Sey Do Rs 

VI. We mal, of cours, not attempt to decide which of these 3 sdirioasads of T"L « 

prgenatic, devotional , or intellectual - is correct. Will ue én saving that any 

and all of these 3 are genuinely Jewish motivations. © Our rroblem is that, whether 

we speak of their application to children or adults in, our sithsty, we find that they . 

ape all hopelessly irrelevant. Our contemporary American civilizatio on may be strongly 

‘nike but its practios is assuredly not that of eee Hence we cannot motivate 

i ee
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a person to be LN\\, because otherwise he won't properly be an 7?) @ me” 
the assumption that he wants to behave like a Jew is, unfortunately, not overly 
compelling. The second, or devotional, is even ‘lessf relevant to our presnt cultural 
temper, with its positivistie bias. _P\P 23 is now in vogue ohly amongst a 
select group of Jewish existentialists,g whatever that ee whe spealé Hnowlingly, 
eGoterically, and neo-Hasidically of Jewish inwardness, Mako, communions and 

‘Preligious experiences - and then repair to the nearest non-Kosher restaurant to 

satisfy their existential appetites. In our space age, we are more conditioned to 
reach out, not in. Tre th ird, the intellectual element, Torah qua Torah, is also too 
remote to be seriously pursued as an attainable and realizable educational goal in the 
intext of our tims, We have mentioned th vrgematie om of America, T _am frustrated : 
by it when teaching ee seniors - I know that you Shree it in much younger children, 
Study for the sale of study is Old-fashioned, "square", It doesn't halp you .get into 
&@ good college or graduat~ school, or land a ut gger and better job, me: hence it is not 
at all ore to the gray climate of opinion that dominates even our cgémpuses, 

O60 4/1VAE VII. “ces that mean ork. from the point of view of the Jewish adeasis 
there is rm choice bat to abgndon the Study of Torah, that the situation is desparate, 
fat Talmdy Torah mst wither and die ‘on the vine we have tried so hard te transplant.  _ 
onto American soul? Is there no Way of motivating Jewish learning in America of our day? . 

The answer is: certainly not. We Jews came from a hardy stock, We have, one way or . 
another, made an impression. If, as is said Jewish education in U.S.A. is a mile wide 
and an inch deep, then in a chosen few places, ‘maybe no more than an inch wide, here 

and there, we have made it a mile deep, Futhsrmore, even under conditions closer to 
idal, TL however you define it, is pretty mnch unattainable as a first attempt. RAE, 
ees ts explicitly, ‘tke > 3 dv t tate Gyo 

(NH, X23). Hasidic literature confirms this impractica¥f/ltty - almost impossibility - 
of aiming toghigh too soon. Certainly, according te the _\oh tUpy! ayy (in Yh ‘ ; 

LJ 
rN al \" cannot be expected to attain ™L by striving for it directly,



VIIT, How thon are we to attain Torah if the authentic motivation is out of 

bounds for us beth oy its very nature ai by. the facts of our life in our day? 

Answer : 2 apparently contradictory pas@ages by Rava. In ‘Spine? , ‘be refers 
oh, Me ; 5 te ‘Lavknsiesenss in Psalms —U2h ene Gn. li * amd. | {on ene 47 frags . 

i angé yp nlg revert {i> Ps and re: _anl Ale refers to t ‘fe 94 x th ALA AYcpos rela! sano 

wiht Wes aE However, as Tosafot are quick «to point out 5 in | 7A\O9% 

HOMILY vend of (ony Swine glasn hat Ge ith I Tentna b 
3 does that sound like the. sentinents of a teacher trying unsuccessfully to motivate 

— 

his pupiia.to te study!) Solution to Tosafot (accepted by. all sub sequent authories): 2) 

classes of SH"L, one Legitimate, one illegitimte, Which is which - is a rather compli. cot 

problem, depending on which of the 3 definitions of TL that you accept tobegin with, 

However , in general, the illegitimate SH"L about which Rava in Tractate Berakhot Gays 

{or \ (ae Rags. refersto 10 nf + studying in ordér to "counter" or be 

contrary to your peers, learning Torah ge as to give greater force and authority to 

your imines. _ This is a subversion of torah and is never to be ‘coun need. ' 

The legitimate kind is where the student does not seek to use torah as a weapon against 

others,bit merely to satisfy his own ego - pe ronn( (ah pel, POA put 

and so on. Thess are lumped together as “a sgl AO » ulterior - but harmless - sf 

motives, 

Now, it is concerning the legitimate SH"L that the Rabbis LAALENE taught that 

? 2) peel fr f tle ane. a pay Ad RH. regards this as a fundenentad 

paki! pedogogical Prinefoie, and as Cue y ‘not merely —( > o 2 yoyxl giz! ete. 

means that this is the way you must begin: with SH"L not with T*LY “hey are, says 

R.H.,y like rings on a ladder, “and unless eae climbed the bottom one a cannot 

expect to reach the one above it. In a remarkable coinci dence, both ‘the Baal Shem and 

his arch-antegonist, the Vilna Gaon, inderpret this ‘passage as advice on the tactics: 

‘to bé used in combatting the Yetzer ha-ra, Setisty him by pampering your ego - 

RL>-ND! - pnd, when he relaxes his vigtlance, you will find yourself properly 

motivated F. learning sith
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Before proceeding to an outline of how these SH"L are relevant to our concern with . 

motivat‘on, I should like to introdice one mre category,hinted at by “3 PAyod 414 ? 

\ (the ugh. ML giprrrd WwW, and @asually included by RAE This is a deends category of . 9 

the legitimate SH"L , preferable to the “IN rel 9 "_)O we have mentioned, Rovner 

as it were between this SH"L ef “N4 al 7 "\9_, and completely authentic T"L, “hig 

is a Foi category - learning not for proper selfless motivations, yet also 

not for selfishy reasons, but rather we who studies without any particular motivation - 

absent-mindedly, a\(2y as P'NOd F(A calls it, out of habit, 

inclination, and training. Sucha person has transcended the egotistical though 

legitimate motivations of SH"L but has not quite attained T"L, whether, it be progmatic, 

devotional, a@ intellectual, 

We thus have, theoretically, four stages of motivations; the illegitimate SH"Z; the 

Aegitimate but sntorsf Sim, defined as 5p NT Se “JO; the superior kind of ier con 

SH"L, which we have termed nQeetral"; and ff true, authentic TLy 

rm, Now to hk Aereny the possibilities inherent in this theoretical structure 

for application to the problem of eduwational motivation in our schools, 

A. The unacceptable, illegitimate SH"L, studying 1 a * I should point 

out that the only excuse for SH"L is that it leaves place for our eventual T"L, If, 
the 

however, @he SHI, Ly 4,sd4. 18 of such nature that it prevents the subject-matter 
rey 

from hm A inspiring the authentic motivation of T"L - in the words of Rabbis: Eau: 

Vin! In1SNN nt yitND | then such study is destructive, it is 

eae ale AMAT Td vlan  Gne_such study ts destmetives itis 

» One who studies in such a mannert (ort AQifnd. 

In our own situation, this would mean teaching in such an impersonal, anti septi c manner 

that we forever hacsn any chance for the child to want to study T"L, It means thet 

total ignorance is better far the child than having him subjected to the uhconcerned 

incompetence of a teacher who would emasculate the potential in aQ SILN. of torah 

from ever wor its beni gn magie on his words, (09 vJ fl nd 4 But uly . 
I refer hot we fo professional f incommetence - T refer also, and even more so, te 
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the teacher who himself is antggonistic to the fullness of Torah, whose whole life is 

—_F aGint » contrary to Torah values, I have seen text books where such 
*, 

writers have referred to true ASS aril as “ancient customs practiced by our 

ancestars." It is a teaching of Torah in order to prove it total irrelevance - "Decon- 

structionism", Tin rn at, I would examine every textbook we us: and strike 
CRQk ew 

out every such words as “ancestor" or “ancient", We want our emds to be aware of 

the long reach of Yewish historyy but never must we imply that Torah, Talmud, or any 

of our national her ag are relegated to a remote past, meaningless for the present. 

if Bible is transformed into archeology, J reduced te anthropology, Talmud te 

ancient history, Z/gf and Pf! ''} into quaint ceremonies of Koff, even pre- 

history, then the child is successfully immnized against Judaism for ever after, The 

real meaning of ‘. CG) nf is to place Torah on a mseum "counter." ‘The leftists =} 

OAL in the Yewish community have often tended to do just that = andthe results am bitter 

and incorrigible. Perhaps it is more than coincidence that the Balmud (pos rh) 

quotes - once again! - Rava as saying, regarding T"L ‘and SH"L that (in O-~ DUPYNUN {\ 

(CAIN? (Wo mbt e fren, ''\3 3 The Leftist SH"L which isolates Torah 

asa historical relic, and thus emasculate it, is the death of Seseny et | 

B, The lowest level of the acceptable kind of SH"L, that which speaks of 

selfich motivation < Gnsdl ‘\)® __ = und which appeals to the ego of the student, 

is one fn which I need not elaborate before this audience. Most of the techniques 

currently employed, from the more enlightened types of stimulation to eutright gimmickry, 

fall inte this cateogry. Torah study is held owt as a means for some more meaningful 

reward, whether a piece of eandy @ a good mark or an expensive scholarship. These 

motivational techniques are time-tested, necessary, effectiv:, ami thoroughly legitima 

But - and this is significant - while they are of universal application, Jey are 

limited duration. I do not beliew that any artifical motivation of this nature 

sufficient to carry. the student through to that point, in his adult life, where he 

will want peeney TL. ‘They must have as their goal the bringing of the student to t 

next higher rung in the ladder = that of the superior kind of legitimate att
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Ce This category, the vertral or twilight zone between the SH"L v4 Nod] 4)? 

and true ™L, sounds rather mused study by tebit or inclination, without ~ ostensible 

motivation, good or bad, And yet it offers the most interesting possibilities. Because 

& enber of our pupils are sufficiently engaged, both as Ss poner ge goed teaching 

and by their own tifiddds natures, to be placed in this cahduine! and because it is 

the re cessary “intermediary step between SH"L ‘and awl fx J I propose to discuss 

, ws dy briefly. : 

xX. I believe that once we have raised a student beyond the baby-stage of learning, 

cr - 
the ED 4)O swe have him in a position vinre we can begin to int rodnee him into 

the antechambers of eoushabe TL. Whereas the @ fees i | 729 bears ne direct é 

; Aa 

relation to T"L in its various peanings, the ventral category does, It is here that 

we can begin to anticipate authentic Torah motivation. We can begin to present 

miniature, primitive models of what we hope will be their ultimate TL, 

In order to do this, let us accept all three definitions -@f Tosafot, of the 

Hasidim, and the Mitnagdim 2s legitimate, and leave it to the competent teacher to fit 

the eee to the individual student, depending on his particular personality, 

vemperjpent and predi&icti ons. If this is the case, then we mist devise f 3 modes of 

motivation which lead to the 3 definitions mentioned, In other words, we must try to 

formulate three tyres of transitions from SH"L to awl which recall or suggest 

the nature of the a to which they are the direct antecedents, 

A. The Intellectual. In true T"L, this means A A ges eXl DAY vl 

ts ‘thie -tomhsat wl ttad koMeonderki iw Rha WRLINE woah Of Nil |G thts wont 

mean evoking in the student a state of suspenge, a sense of adventure and excitement. 

; Derending on the age and level of the child, His means progressively moving to 

‘intellectually more stimulating material, to Wo tne , se: ds and iis As 

Tt is fashionable in our days to look down the side of our noses on tl classical 

ue v 
PLAS OY) yi 0. and dismissit as mere "pilgfl". Yet there is nothing 

quite as thrilling as discovering one, or suggesting a proper resplytion. The good : 

teacher, faced with a student possessing intellectual inclinations, mst male his — 
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sub ject problem-centered and allow his pupils to participate in the mental 

gymnastics leading to solution, Tits may not be quite ,\M\) He vapaa sv [, but 

it is close enough to be a promising start. Intellectual adventure, a classéun ay Oe way! 

atmosphere in which the dull and the boring are anathema, is the precteien freeride 

fot TL according to ReH,'s definition, 

B, The Pragmatic. Intrue T"L this means simply a rey { wy pate pee 

The precio’ in the twilight zone would be in an emphasis on those studies leading 

to a behavior code in areas of immediate interest to the child. ‘his would mean shifting 

' the emphasis to ethics, to rat erie {'. , and applying the material to the mundane 
. i r 

realities of the child's universe.  ¢/(| tft }1%> applied to concrete situation? 
rot 

‘ is | ALVA jas ert AI fas uf yWasdraips « Ax} AL! |d ete. etc. wat be worked out in the 

realm of baseball bats, cheating on exams, staying out later than parents allow ,and 

so on - this is indeed A yt pI Co and 42 we'ten sufficiently ongain the 

attention of our pupils in this area, we can go on to others us well. 

te 

C. The Devotional. The Beshtian concept of true T"L is: >» =f ef. 

ie ond 
_A\D%3., How in the world does we proceed to interest children, even those 

emotionally and idealistically attHined to emotional experfience, to study on the basis 

of DIlA) ND , as Saadia called it? . . 

The problem is not unique for us off the age of artificial satellites, logical 

positivism, scientific skepticism, comic books and TV distractions. Even in mystically 

oriented Eastern Europe this kind of T"L was a ta@l order, 

I would therefore offer a prescription written by that miracle-hesker himselfs the 

Besht. He recommends that we make alive not only the argument in a {oxht0 = but 

also the piyiM\ pdt) At The problem of X11} RaW. Rife! assumsy special 4 

 yeligious significance when {0 {or {i are not. only anonymous disputants, 

QQ 
but - by the grace of a good pedggogue ~ become for the student flesh and = blood Jews 

” Uk wl he wor new Lit ablish aprowrlend 

who were (01 \S1) (wy » divinely inspired teachers, spiritual giants. We want, 

in other words, emphasize, above all other things, the element of personality. Making 
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feel that he is in the presence of some sithnnticaly religious personality 

will inpire pow? x \>! , and hene % AWA, in nim, A 
charismatic pwrsonal ity can bridge the years and work its cece in 

accross ~ : 
the soul of a child d¢fAf/s many centuries, 

Incidentally, the Bai Shem reveals one moré secret of attaining the kind of inspired 

religiosity needed to want to study Torah for Ged's sake, How, he as hed, ¥ 
does one rise from A\\GD to “a\(4 2 , from pdt enel swerehne ss when the 

oan is constricted and spontaneity choked, to the bigness of inspiration and. Ne oi 

His answer = - appropriate to an emphasis @n personality - is: a sense of huner - 

(LA Nh) et fini { A good teacher who wants to lead his children to the study 

of Torah as a religious exercise, must have that gentle dumer which can engage his 

sbudents® attentions, attract them by his personality, relax them eines 

dissolve the harshness of their many psychological eS NOR yo and make ae 

of them true religious personalities - | Mraht7# 
: A 

XI. What I have tried to do, ‘thenyis to show, on the basis of Jewish teaching that 
there are four levels of motivation, from the ob jectionable all the way“ the immediately — 

unattainable maximum. “ost of us must work at the 2nd lowest ys the, SHE a 

of Kia at ajo, the realm of the abti@icial, the "gimmick" in various shades | 
of sophistication, The 3rd or twilight level at us the possibilities of a 

more direct annroach to the trief kind of awh which, as we have seen, is variously 

defined ina prygnatic, devotional, an¢ intellectual sense. 

gs , : 1 With RH, I pound remind you that - as in any psychological problem - there are no @ear~ 

cut, well-defined boundaries separating the various levels of SH"L and T™L, We have; 

Viel / rather, gradations, emphases,subtle shadings, es. . 

RH: ? et 
Both SoH? and the Hasidie tigoteee agree that we mst not seek too much too soon, We es 

ought not. exnect too mach selflessness of motive, is sufficient af ultimdely - we 

attain state of TL, for then that learming sanctifies all past Torah endeavors; the 
final TL justifies all the years of SH",,. Let no man, therefore, depreciate a teacher's “3 



attempt at motivation. Even the "gimmick" = if r aly i% is effective - is invaluable. 

XII. It was Rie who spoke at greatest length about T"L and SH"L. He ‘sine a erent. 

deal about i. Not only a ny Sa ("4 » but a paycholegist, and a pedgeone - he was Ps ; 

ik weave ot Voloshin, his words should carry weight with 158. I leave you therefore, P 

A 

with eprexte he wakees in the course of any leaming, as long as it is not the 

pernicious > Cust. & whatever the motivation, ‘4b is inevitable ‘that sometime, — 3 ¥ me 

Rt gg 
somewhere, the student of Torah should. not at least poiikd momentarily rise to the 

heights of T"L, 

Parag That promis: ‘s enough to encou cue faa teacher to feel that his later, a0 difficult 

oft n so frustrating, are worthwhile. penne, through our efforts, we have 

contributed to ost of TL in the life of a pupil, LMA AA/ pol /b tt al td S/he hahah hens * 

innate ow lives, efforts, initiative and concern have been well spent. 

“p3 NY = 9% puna » It is the right kind of mdicine to give mw 

life to weary souls. 


