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Jay Holt in Race Relations Repoiter (Vol. 2, No. 11:
June 21, 1971) reports on the newspapers that are de-
signed, above all, to serve Chicanos--to inform them
and to create in them a sense of pride in being Chica-
no. They are also aimed at outsiders, and are intend-
ed to combat what Chicanos see as damaging and demean-
ing stereotypes widely held by white Americans.

We are particularly proud of the following:

"An exceptional example of a successful bilin-
gual pubfication (s the newspaper Aztlan,published
for the Chicane inmates at the federal peniten-
Llany at Leavenwworth, Kan. Aztléan includes columns
04 opinion, Literary selections, and an assortment
04 Anformation of particular concern to the Chica-
no prisonen,”

Congratulations to Ralil Salinas and his staff,

/%A “..1_4;4%"'///‘}(‘;7

Managing Editeor and Publisher

Nl . Fiie

Carter, Thomas P. Mexican Amertcans in School: A History of
Educational Neglect. New York: College Entrance Examination
Board, 1970. 235 pp. $4.

Chicanos: Educational Neglect
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What Mexican Americans have known through personal
experience, and have transmitted through oral history,
is now well documented in Thomas Carter's book, Mexi-
can Amendicans in Schoof. This much needed history of
educational neglect and injustices against the Mexican
American is a strong indictment of both our schools
and our society.

The book is the result of four years of extensive
research on the Mexican American Student in the South-
west. In the course of this research, Carter seeming-
ly utilized all the literature on the subject, and his
bibliography is familiar to anyone who has studied and
written about Mexican Americans in school. 1In this
respect, the book is in itself a valuable compilation
of all authorities, past and present, who have written
on the education of the Chicano. (Chicano, as used in
this paper, is synonymous with Mexican American. Both
Carter and George Sanchez,in his foreword to the book,
make a distinction between the Mexican Americans of
the Southwest and the Hispanos of southern Colorado
and northern New Mexico. While they are historically
correct, I, an Hispano from southern Colorado, call
myself a Chicana because it is a Chicano movement we
are having, not an Hispano movement, and I want to be
involved.)

Source: Review by Marcela L. Trujillo in The National
ELementary Principat, November 1970. Copyright 1970,
National Association of Elementary School Principals,
National Education Association. All rights reserved.

Marcela L. Trujillo <5 a ghaduate student in Linguis-
tics and Directorn, Mexican Amenican Studies, Universi-
ty of Colorade, Denver Center, Denver.
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Indeed, so much valuable information is contained
within the book that a brief review such as this can-
not possibly do justice to the wealth of information
it offers.

Carter's research methods included extensive inter-
views with educators, laymen, teachers, and the stu-
dents themselves. His conclusions are drawn from
these interviews as well as from classes he observed,
familiarity with recent experiments, and a careful
study of the substantial literature on the subject.

Carter focused his interviews on: 1) the extent and
the nature of the interviewees' experience with Mexi-
can Americans; 2) a description of the ethnic and
socio-economic community served by the school; 3) the
nature of the school organization, finance, degree of
segregation, and special programs;4) the interviewees'
perceptions of Mexican American children,their person-

alities, families, community; 5)achievement in school
and years of schooling of local Mexican Americans con-
trasted with other groups; and 6) reasons for the Mex-
ican American's success or failure in school.

He also discusses specific school practices used
with Mexican Americans: tracking, segregation, ''mo
Spanish'' rules, ethnic cleavage, teachers' personali-
ties, Mexican American teachers,and the use and valid-
ity of IQ information. The study concentrates primari-
1y on Texas and California, which have the largest
Mexican American populations. Incidentally, according
to Carter, California generally has the 'best" record
in regard to schooling for Mexican Americans; Texas
has the worst. References are also made to other
Southwestern states as well: Arizona, Colorado,and
New Mexico.




A brief sampling of the topics shown in the statis-
tical tables will give the reader some indication of
the nature of the studies undertaken:

1. Median Years of School Completed by Spanish-Sur-
name Adults, 25 Years and Over, Compared with Other
Groups in Standard Metropolitan Districts in Five
Southwestern States, 1950, 1960.

2. Estimated School Dropout Rates by Grade Level,
Texas.

3. Enrollment of Spanish-Surname Students Compared
to Total Enrollment in The University of Texas at Aus-
tin.

4. Spanish-Surname Populations in Seven Colleges
and Universities, 1966-67.

5. School Segregation at different Grade Levels,
Texas.

6. Twelfth-Grade Responses to Ouestions on Control
of Environment and Self-Concept.

7. Reasons Given by Dropouts for leaving Six Texas
Schools.

8. Progress in Remedial and Corrective Reading,
California, 1965-66.

9. English and Spanish Language Programs in South-
western Schools.

Throughout the book it is evident that the research
revolved around a general consensus held by Carter and
his predecessors that Mexican Americans tend to: 1)
do poorly in school by any measure; 2) drop out early;
3) speak Spanish; and 4) be poor.

Carter correlates and interrelates this consensus to
the nature of the subculture, the society, and the
school, and he shows how these three factors influence

Mexican American children during their fommative
school years. One of his conclusions is a general
thesis that appears throughout the book: The academic
success of a Mexican American child depends on the
degree to which his home has been oriented to the An-
glo middle-class culture.

To a large extent, academic failure for the Spanish
speaking is predestined as a result of theories,myths,
and stereotypes commonly held by the majority of WASP
educators. As Carter sums it up:

THE STEREOTYPE DOES PROVIDE A PLAUSIBLE AND
SUFFICIENT ~ EXPLANATION FOR THE BEHAVIOR AND
FAILURE IN SCHOOL OF MEXICAN AMERICAN CHILDREN,
AS WELL AS JUSTIFICATION FOR THE SCHOOL PRO-
GRAMS  ESTABLISHED TO OVERCOME THEIR REAL OR
IMAGINED DEFICIENCIES: EDUCATORS TEND TO ARGUE

THAT SINCE THE PROBLEM LIES WITH THE HOME CUL-
TURE, NO FUNDAMENTAL CHANGES ARE REQUIRED OF
THE SCHOOL. THE EDUCATIONAL STATUS QUO IS THUS
PERPETUATED.

Most educators use the concept of cultural differ-
ence to justify the school's failure. For example,
two major views of the Mexican American exist among
Southwestern teachers: One is the perception which
contains an undifferentiated view of all children.
The other perception is based on the "cultural depri-
vation theory.' Carter quotes Kenneth Clark who
states that 'the cultural deprivation theory may be
little more than the traditional biological determin-
ist position...similar to older arguments based on the
genetic inferiority of racial groups."

In the past, most authers who have written on Chica-
nos have held the belief that the Mexican American
culture is monolithic and constant throughout the di-
verse areas of the Southwest. Carter is quite right
in repeatedly emphasizing that the problems and solu-
tions vary according to region.

In attempting to destroy some of the myths about
Chicanos, he gives conclusive evidence that Chicano
parents do have high educational aspirations for their
children, although they view the institution nega-
tively. His other point stresses that teachers and
others have overemphasized the artistic and musical
abilities of Chicano children.

However, the primary reason why Mexican Americans
fail in school is that the schools consider their pri-
mary purpose to be the acculturation of the Mexican
American. Chicanos have resisted acculturation be-
cause it has sometimes conflicted with the home
values. And so the student, caught in the middle, is
forced to choose one or the other.

I would add that often this has resulted in our
being cultural schizophrenics in an effort to please
both home and school. This may not necessarily be a
bad thing unless the Chicano loses his culture and
identity. However, it does cause the non-ambivalent
Chicano to become a potential dropout. As for the
Chicano who becomes "anglo-cized,'" he is often lost to
our community and culture. He has added to the brain
drain out of the barrio.

What the schools must realize--and what T want to
emphasize--is that we Chicanos are now realizing that
our culture is in danger of passing into oblivion un-
less the home values, the traditions, the customs,
and the language are retained. We are desperately
trying to retain what we have, or to regain what we
have lost through the acculturation of the schools.

Generally, teachers feel that any group that resists
acculturation is uncivilized, un-American, and poten-
tially subversive. As a result, the school system in
the Southwest has been directed toward eradicating
both our language and culture.

The Chicano whose values are in conflict withdraws
mentally in the early grades; he drops out as soon as
it is legally possible, although '"pushed out" or ''left
out' would be more accurate terms.

Teachers create inferiority complexes among §tudents
by enforcing 'no Spanish'' rules, and by implying that
it is impolite to speak Spanish if only because they

cannot understand it themselves. They look down on
students who speak in the Spanish vernacular, for they
consider it an inferior language.

Teachers need to understand that this vernacular is
a language in its own right. They must also under-
stand that the monolingual student is the one who is
the culturally and academically deprived; not the bi-
lingual child. As Carter points out, the Montreal
schools discovered through experimentation that bilin-
guals perform significantly better than monolinguals
on both verbal and nonverbal intelligence tests.

Regardless of the reasoning, Carter finds that bi-
lingualism is still considered a mentally confusing
liability by many teachers and school administrators.
They assume that difference equals deficiency.

A factor that relates to achievement 1is a teach-
er's perceptions of the child. In fact, teachers' ex-
pectations account for most of the differences in pu-
pil achievement. And for the teacher, the more accul-
turation, the higher the achievement. If students re-
sist acculturation, teachers usually expect them to
fail, and the Mexican Americans generally live up to
these expectations.

The results of an experiment conducted in a low so-
cial status elementary school stated: 'When we consi-
der expectancy advantages in terms of perceived intel-
lectual curiosity, we find that the Mexican American
children did not share in the advantages of having
been expected to bloom."

It would seem a paradox that the middle-class Mexican
immigrant does better in school than the Mexican Amer-
ican child. But here again, teacher attitudes become
an important factor. As Carter points out, "A much
less common explanation is that the immigrant child
is treated as something special and teachers have high
expectations for such foreign students."

[t is interesting to note that Mexican American
children start out in school fairly close to Anglos in
measured achievement but gradually fall behind as they
go along. There is no meaningful graph that compares
the achievement of the two groups over the 12 years of
school. The reason for both groups being similar by
the time they reach the end of high school is that the
Mexican American who remains in school 1is not too
different from his Anglo counterpart: He has been
acculturized. The divergent students have dropped out
by this time.

Before the Chicano gets too far in school, I0Q tests
have seriously harmed him. Carter considers these
tests to be merely measures of learned items of cul-
ture, not indicators of intellectual potential or ca-
pacity. An IQ test tends to measure how much "average
culture' has been internalized and can be elicited by
the proper stimulus--that is, the degree of group
acculturation of individual enculturation.

As an example, he cites the experience of two psy-
chologists--one Anglo and one Spanish speaking. Using
standard instruments, they were testing to see which
children should be placed in special education class-
es. The Anglo recommended that 75 percent be placed
in these classes,whereas the Spanish-speaking psychol-
ogist, Palomares, recommended that only 26 percent bhe
placed, Such decisions clearly indicate that the "im-
portance of the psychologist as a variable in the

evaluation process has received less attention than
the tests.' The examiner is a most important variable,
for as Carter states: 'the failure of standard psycho-
metric instruments to measure Mexican American chil-
dren validly is recognized as a principal reason for
the over-representation of that ethnic group in spe-
cial education, as well as in other low tracks."

The role of the school is seen as a reflection of
the mores of society. Educators' perceptions, beliefs,
and expectations are manifest in the structure and
procedure of the school. The school sorts children
into the types necessary to fill the recurring status
vacancies within society, and Mexican Americans are
taught subordinate roles. For example, teachers show
preference for Anglos and regularly choose them for
school 1leadership roles, as the following interview
with a teacher illustrates:

Teacher:Usually the kids are pretty good,but that day
those boys were in a hwwny o get out fo the play-
ground.... T nemembern thinking zhat the Mexican boys
weke going to make trouble if T didn't eateh them--you
know, they fust can't follow directions. You aliays
have to tell them what you want done.... Angway, 1
thought that if T told Johnny (the Anglo boy) to take
the Lead, they would have a good example of how fo
act,

Interviewer: Was there some reason why you chose
Johnny speciflicatly?

Teacher : Yes. He was night Zthere of course, Be-
sddes that, T think Johnny needs o Learn how to sef a
good example and how fo Lead others. His fathen owns
one of the biég faums in the area and Johnny has to
Leann how to Lead the Mexicans. One day he will be
helping his gather and he will have +£o know how fo
handle the Mexicans. T thy to help him whenever T can.

And so, while educators teach subordinate roles to
Mexican Americans, they perpetuate their beliefs in
the Nordic superiority myth. In their relations with
the Mexican American community, they take a superior
attitude: '"His position almost guarantees it; if he
weren't superior, obviously he would not be in author-
ity.”

Another point: The Chicano suffers psychic hamm al-
most immediately upon entering school if the teacher
changes his name. Spamish names should not be tamper-
ed with, As Carter says: "If a little French boy
named Pierre entered a Southwestern school, would
teachers change his name to Peter? Probably not, on

"the ground that the French are 'cultured people.'"

As they progress through school, Chicano children
suffer further psychic narm. They develop serious
conflicts and deep-seated maladjustments as a result
of an education received at the hands of persons whose
cultural frames of reference differ.

This points out the need for more Chicano teachers,
of bicultural, bilingual teachers, as well as the need
for bilingual and bicultural schools. Incidentally,
Carter makes an dimportant distinction between the
bilingual and the bicultural school. He defined the
bilingual school as one wherein the Anglo culture is
merely translated into another language. On the other
hand, the bicultural school has a content, method, and
sequence of instruction drawn from two cultures. At
the present time, according to Carter, there are no
truly bicultural schools serving Mexican Americans in
the Southwest.




Carter offers some practical solutions in the now
existing structure of the school. One is to modify
the curriculum to meet cultural differences. He cites
as an example that while it may be true that Anglo
children are ready to read at six and minority chil-
dren are ready to learn the decimal system at five,

sthe curriculum is planned to meet the needs of the An-

‘glo child,

Until bicultural schools become a reality, the
curriculum of the schools must include courses in Mex-
ican \merican culture and history in order to instill
pride and a positive self-image in Chicanos.

One thing is certain: Core values must change. The
..schools st eliminate rtote teaching, rigid curricu-
lums, biased teachers, and the overstressing of middle
class nomms, to name only a few of the needed changes.

Other changes are also needed immediately. Schools
must® change drastically to become intrinsically
‘rewarding for the Mexican American. More Chicano

devise tests that will
Chicano tests which

the Cuicano child
Schools

psychologists are needed to

measure accurately the IQ of the
take into account the fact that
views the world differently from the Anglo.

must seek ways to finance students so that lack of
money will not be a reason for dropping out. The
school year calendar should be changed in those re-

gions where the schools include predominantly children
of migrant workers.

Moreover, inservice training is needed for all
teachers in the form of sensitivity training. As Car-
ter points out, "If the colleges of education are un-
willing or unable to change their approaches, other
institutions must be established to perform the needed
functions.'" Carter quotes Neil Sullivan as saying,
'Maybe we should close down our schools for a while
and retrain our teachers...even if the children were
on the streets they'd be learning more than from some
of our teachers."

What Carter is essentially saying is what Mexican
Americans have been pleading for--more Chicano teach-
ers, more bilingual, bicultural teachers, in order to
reach and teach Mexican American children and students
at all levels.

REGRETFULLY, IT IS NOT EDUCATORS' ALTRUISM THAT IS
COMING TO THE FORE. RATHER, IT IS THE CONTROLLING PO-
LITICAL GROUPS WHO SEE THAT SOCIETAL PEACE AND BALANCE
ARE THREATENED AND ENCOURAGE OR DEMAND WHATEVER SCHOOL
ACTION 1S EVIDENT.

Among Carter's conclusions are the dire predictions
that the schools are doomed to failure if they persist
in assuming that: 1) the home, culture is the cause of
school failure; 2) the school is satisfactory as it
is; and 3) a principal function A of the school is to
Americanize foreign peoples by eliminating their lan-
guage and cultural orientation.

This last point contradicts one that Carter makes
earlier in the book. He believes that accented speech
can be 'a severe stigma operating to the social and
economic detriment of Mexican Americans," and he
states that the 'failure of the child to learn un-
accented FEnglish is not generally recognized as the
problem this author (Carter) contends it is."

I would tend to disagree. It is my own feeling that
perhaps the Nordic superiority myth may be built up
around the use of '"standard" English. Actually, even
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some grammarians and linguists are hard put to define
what '"standard'" English in America is. As long as the
speaker is intelligible, than 1 can see no reason why
an accent would be considered a severe stigma, espe-
cially in a society that has revered the accents of
Zsa Zsa Gabor, Lawrence Welk, Lyndon Johnson, and the
Kennedys, to name only a few. To call it a stigma for
some and not for others only reinforces the existing
double standard: What is acceptable from other Ameri-
cans is not acceptable from the Spanish-speaking Amer-
ican. If society is to accept the culturallydifferent,
it can begin by accepting the speech pattern of the
individual.

Carter makes another suggestion that T tend to dis-
agree with. He suggests that Mexican Americans should
be encouraged to leave the geographic areas of severe
discrimination.

There are Chicanos, like myself, who have lived all
of their lives and die within these regions. We take
the attitude that we would rather stay in these severe
areas of discrimination in order to change the forces
that cause inequality. To go away is to ignore the
problem that would otherwise always be there for
other Chicanos.

In fact, on a local level, Chicanos in college are
now realizing the need to stay or to return to the
barrios in order to improve and elevate the community
in which our people live. If the brain drain increas-
es, then what will follow 1is what Carter himself
points out: De facto segregated minority groups are
becoming more homogeneously lower class. Thus, it is
a question of socio-economic class. If the more af-
fluent and educated Chicanos would live in the ba-
rrios, their presence and dedication could elevate the
community and indicate that there is no class cleavage
among the members of La Raza.

Also, in his introduction, Carter pleads for more
research on his studies. However, I am tempted to say
that such research should stop. The content of this
book alone should make everyone realize that research
money must now be used to implement the programs that
he and cthers, such as Charles Silbemman 'Murder in
the Schoolroom." Atlantic Monthly, June, July, August
1970.), advocate.

These points may be minor objections, but I feel
they are worth commenting on,

As a Chicano dedicated to reversing the history of
educational neglect for the Mexican American, I re-
commend that Thomas Carter's book be put on the read-
ing list for all education majors in teacher prepara-
tion colleges. Even if the future teachers of America
are not preparing to teach minorities, the book is
still a must. They must be made aware that children
of different cultures are different and therefore must
be treated differently. If the book only helps teach-
ers to realize that even within the Mexican American
culture not all children are alike, then it will have
served a primary purpose.

In the final analysis, Carter believes that there is
no single '"solution'" to the situation. But even if
there were, many of us share his nagging question: "I§
educatons know what to do, would they or could they do
,(".t?”

--Marcela L. Trujillo

reviews

anthony quinn: the city

what about a mexican mayor?

Viewing movies for over thirty years, I--like I sus-
pect many ancther keen observer of Mexican themes--
have found myself dismayed at seeing non-Mexican ac-
tors playing Mexicans; not that there aren't some ex-
ceptional non-Mexicans who can play Mexicans.

But why not Mexican actors for Mexican roles?

Not that Mexican actors have appeared in surplus; on
the contrary, it always seems that none can be found.

Ricardo Montalbdn, one of the founders of ''Noso-
tros," an organization formed to help establish Mexi-
cans in front of and behind the cameras, has claimed
harassment and hamm to his persen for attempting to
better the lot of the aspiring Mexican talent that
can and should be developed in this country.
< Almost without exception we see third-rate French
and Italian actors, and popular Hollywood stars butch-
ering the few Spanish words that they feel they have
to utter to give their films a ring of authenticity.

Many times we see Cubans and Puerto Ricans who most
assuredly speak Spanish, but come up with a Carribbean
accent, Sometimes they also fall victims to the ''Yes,
my general,'" syndrome. It should be noted that g be-
fore ¢ and £ in Spanish is given the sound of Spanish
j(close to the English h, Hester, History), but the
Ngenenal” comes out with an English pronunciation: (g
as in gelatin) and worse still the m{ is rendered my
which is not necessary in translation at all.

the best actor of Mexican
has escaped the stereotyping
his name as ''Zorba

Anthony Quinn, possibly
extraction in Hollywood
by going off to Europe and making
the Greek." ;

Now he has succumbed to television, playing the Mex-
ican mayor" of a Southwestern city, We were disap-
pointed. We have always been proud to point to Quinn
as the best representative of the Mexican in American
films. His flawless Spanish and English are a delight.
In The Céity, he comes out with, '"Venga a vemme el Fri-
day, el viernes.! (Come and see me Friday.) Why the
mixed Spanish?

According to his own statement,
begged to appear in a television series,
play a Mexican mayor, and got his"wish)

The City, the movie prototype for the series, was a
flop. Quinn's talents were wasted in a poor script
with poor fellow actors.

Thomas Jefferson Alcald, his movie
Jefferson Alcald--nothing more. There was
Mexican about his role.

after having been
he asked to

name, was Thomas
nothing

Why not Chicano problems in a series touted as the
ultimate in the trials and tribulations of a Mexican
mayor representing the varied constituency? We expec-
ted more from Mr., Quinn.

The pertinent question is:
Mr. Quinn's

Do successful actors of
stature have to accept roles that fail to
meet their '"purported" ideals? Quinn's '"Why not a
Mexican Mayor?'" has been prostituted by the media
which continues to cater to the lowest common denomin-
ator, and in the process distorts the mirror of life,

~~Francisco H, Ruiz

|
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resenas

¢por qué no un alcalde mexicano?

Como aficionado al cine por mids de treinta amos, yo,
como supongo muchos otros conocedores de temas mexica-
nos, siempre me he encontrado molesto al ver actores
no-mexicanos desempefiando 1rols mexicanos; esto no
quiere decir que no haya no-mexicanos de talento firme
en representar mexicanos.

Pero/por qué no-mexicanos para rols mexicanos?

No que se hayan presentado actores mexicanos de so-
bra; al contrario, siempre parece que no se encuen-
tran.

Ricardo Montalbdn, uno de los fundadores de '"Noso-
tros'', una organizacidén que aboga por los mexicanos en
frente y detrds de las camaras, se ha quejado de per-
secucidén y dano a su persona por tratar de mejorar la
suerte del talento aspirante mexicano que puede y debe
ser desarrollado en este pais.

Casi sin excepcidn vemos actores franceses e italia-
nos de calidad muy inferior y estrellas de Hollywood
haciendo dafio a las pocas palabras en espanol que
ellos piensan tienen que decir para dar a sus films
autenticidad.

Michas veces vemos cubanos y puertorriquefios que
estd claro hablan castellano pero con acento del Cari-
be. Ellos también a veces son victimos de las orien-
taciones y sintomas negativas que se revelan al emple-
ar la frase '"Wes, my general". Debe notarse que la g
antes de ¢ e { se pronuncia jota, pero el caso es que
la pronuncian a la inglesa, g como en gefatin. Y lo
peor es que traducen mi a my cuando la palabra no es
necesaria en traduccion.

Anthony Quinn, quizd el mejor actor de ascendencia

mexicana en Hollywood sobrevivd el estereotipo que se
tiene de los mexicanos. Hizo su fama como 'Zorba the

Greek''.
Ahora se ha entregado a la televisitn como presi-
dente mumicipal de una cuidad en el sudoeste.Nos

decepciond. Siempre hemos tenido el orgullo de nombrar
a Quinn como el mejor representante del mexicano en
films norteamericancs. Siempre mostraba dominio com-
pleto del espancl e inglés. En The Cify sale con
'"'Venga a verme el Friday, el viernes'. ¢Por qué re-
vuelve el espanol?

Seglin é1, le rogaron que hiciera una serie de tele-
visién y pidié hacer la representatidn de un alcalde
mexicano.

The City, el film que inicia la serie fracaz6. Los
talentos de Quinn fueron prestados a un argumento po-
bre con actores companeros sin gracia.

Thomas Jefferson Alzald, su nombre en el pelicula,
era Thomas Jefferson Alcalid--nada mis. Su representa-
cidn no llevaba nada del mexicano.

;Por qué no problemas chicanos en una serie que se
dice sera lo filtimo en la vida de un mexicano repre-
sentando a su pueblo entre muchos otros grupos? Espe-
rabamos mds del Sr. Quinn.

La pregunta pertinente es: Actores de la importancia
de Quinn ¢(tienen que aceptar rols que no representan
sus ideales ''declarados"? ";Por qué no un alcalde
mexicano''? de Quinn se ha envilecido por la  indus-
tria que sigue ocultandola realidad de la vida por no
ofender a la mayoria del pueblo norteamericano.

--Francisco H. Ruiz
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Prog. Sommers sent "Thacugh the Window of the Grave:
Juan Rukfo," New Mexico Quarterly, XXXVIII (Spring,
1968), 84-101 grom his After the Storm: Landmarks of
the Modern Mexican Novel, University of New Mexico
Press, Albuquerque, 1968, a study of the maforn works
of Agustln Ydnez, Juan Rulfo and Carlos Fuentes, el

mesa redonda

S Ittt Ang s o 4 W J
Stnss Your article on. the Maya was so well done and
||."<l- .'!'J"ly 1 : 3
tnpoumative that 1 sent 4t on fo a Mayan scholar 4n
Guatemala.

Congratulations on yowr f4nst issue which has broad

ol [ Pl
‘LL.:ma; Litenest tn Unpoitant areas of concern to Spay-
2 aoehg ¥, o Sl i b i i
iah Speaking pecple and £o these whe should bnow more
about Spanish speaking pecple.

- I LT, o i ; “+ y

Lock gomvarnd £o neceiving the next {ssue,

Clayton WiLeis
Public Affairs
Cabinet Committee con Opportuncty
For the Spanish Speaking
Washington D.C.

Stas: T am enclosdng my check fox a one year's sub-
sciupicon Lo Entrelineas. 1 want to congratulate you
on this f(dine publLication which meets a real need in
this country. You have my every good wish for success
in this worthwhile endeavor., :

] Mary Jackson
Assoclate Professon of Spantish 4
Northwest Missowrni State College

Maryville, Missound

S.txuf I'd be much mone interested in sinding out what
can be done in and around Kansas City with a b;.mc"ar rg
eager juncor-high age Spanish students than in &‘:te;-
ary chiticism, but 1 centainly applaud your publica-
Llon and wish you success., Subseription enci’uied.

Olathe, Kansas Margaret Y. MNichoks
atne, Ray

.E.c-us: I curt%fmtuf’.ate youw on yourh magazine, ENTRELINEAS
#2, and dncecese a complameniaty copy of my boek, Mexi-
can Americans: Past, Present and Future, wI-r,{ch,.L',.s pok
ghades six through eight where self-identity becomes a
chuctat ssue gok owr Chicano kids.

) Julidn Nava
Prestdent i
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named outstanding educator

kansas City, Mo.--Francisco H. Ruiz, Pemn
Valley instructor, has been named to the
1971 Awards volume of the OQutsianding Edu-
catons of Amesrtea . Dr. Girard T, Bryant,
retiring president of the junior col-
lege, made the nomination.

Prior to coming to Kansas City where he
has served as a Foreign Language Consul-
tant and teacher in the Kansas City School
District, Riiz had taught at the Univer-
sity of Kansas and several elementary
schools in San Antonie and Benavides,
Texas.

Mr. Ruiz, 42, received the M.A. degree
from the University of Kansas, Lawrence,
in 1964, with a major in Spanish; the B.A,
degree in government and economics from

Texas A. and I, University, Kingsville, He
has done graduate work at the University
of Kansas.

The San Diego, Texas native was encou-
raged to stay in the Kansas City area by
his teacher and friend at the University
of Kansas, Prof. Agnes Marie Brady, now
retired. They have authored, with others,
EL cspaiiol a través de sus escrltones,
The Macmillan Company, 1908,

Mr. Ruiz is an instructor in Mexican-
American studies and the managing editor
and publisher of Entrefineas, the parent
magazine to Ceceme. He was a featured
guest, June 6, on KMBC-TV's "Encounter"
progran.

chicano tv special

ABC has announced thiee half-hour spe-
clals this summer--focusing on Puerto Ri-
cand, Chicancs and Blacks.

The proghams will be Zelecast dLhree
Thursdays n July, August and September at
9:30 p.n.

The Chicane special will offer a Look at
Mexican-American communities throughout
the United States, their goals and thein
self-help plans,

chicano governor

Kansas City, Kans.--José& Gutiérrez, the
first totally blind student to attend the
public schools of Kansas City, Kansas, re-
cently capped his junior year at Rosedale
High School when he was elected governor
of the Kansas Boys' State Convention at
the University of Kansas in Lawrence,

Gutiérrez competed with more than 1,000
high school juniors from across Kansas.

Gutiérrez, son of Mr. and Mrs. Jesls
Gutiérrez, 438 N. 29th, Kansas City,
Kansas, plans to give politics a try after
he gets his law degree.

black educator retires

Kansas City, Mo.--Recognition of service
to the MIC District, students and the com-
munity was given to Dr, Girard T, Bryant
in retirement ceremonies, May 22, during
the annual spring banquet.

Dr, Bryant,who is retiring from the Penn
Valley presidency,was also presented a key
to Kansas City, Missouri, and a resolution
from the city council by Mayor and Mrs.
Charles B. Wheeler, Jr. A joint resolu-
tion passed by the Missouri House of Rep-
resentatives honoring Dr. Bryant was also
read during the retirement ceremonies.

Mayor Wheeler praised the 65-year-old
educator as a man of "outstanding ability
and seemingly unlimited energy'' who had
lived and worked under the personal philo-
sophy that education includes not only ab-
sorption of knowledge but development of a
responsible attitude toward people.

Similar words of high praise were com-
municated to Dr. Bryant in telegrams from
United States Senators Thomas Eagleton and
Stuart Symington, and from Missouri Gover=-
nor Warren Hearnes.

statement of purpose

UMAS (United Mexican American Students)
was organized to help articulate and
carry out the needs and aspirations of
Mexican American youth, but we are also
interested in the social, economic and
political welfare of all Mexicans,

Through Ceceme (from the Aztec cecemetz-
tica, from month to month) we hope to
learn and impart to others some of the
things that we feel the American main-
stream needs to be aware of as we strive
to correct the social ills that affect
Mexican Americans in their country.

--Beatriz Garcia
President, UMAS




editorial

why a charro outfit?

Juan V. Corona, the Yuba City, Califor-
nia fam labor contractor, accused in the
mass slaying of itinerant farm workers,
1s pictured in an Associated Press wire-
photo wearing a suit at his arraignment,
In the same article covering his appear-
ance in court there is a studio portrait,
where he is dressed in the traditional
garb of the Mexican vagquero or cowboy .,
The portrait was obtained by the San
Francisco Examiner,

Who furnished the
portrait? Was it a

Why a charre outfit?
Examiner with the
member of the family?
without the
pertrait photographer

Was it appropriated

family's knowledge? Did the
by g L

sell the portrait?

culture day!

Any number of questions come to mind, Why
should the Examiner go out of its way to
secure 'such a portrait? Indeed, why
should the A.P, put it on the wire, and
members of its wire service reproduce it?

We can certainly agree that the "exotic"
has a place in our mumndane lives when it
centers on a -special occasion, etc,, but
to give the accused an aura of ''color"
smacks of racism; perhaps unconscious rac-
ism, but nonetheless racism,

I[t's timé the news media got away from
perpetuating stereotypes and started look-
ing for more valid representations,

--Leo Guzmin

As  their contribution to Culture Day,
May 22, IMAS presented a variety of re-
gional Mexican dances. Pictured above are
Beatriz Garcia and John Garcia.

ceceme, page2
new pv president

Kansas City, Mo,--Dr, Thomas M, Law, cur-
rently vice-president for academic affairs
at Washington Technical Institute, Wash-
ington D.C., has been named president of
Penn Valley, effective August 1.

Prior to Dr. Law's selection as Penn
Valley president, he held a nimber of high
school and college teaching positions. He
was dean and professor of business at
Saint Paul's College, Lawrencevi lle, Vir-
ginia, and business director and chairman
of the department of vocational education
at the Hampton Institute, Hampton, Virgin-
ia,

Dr, Law, 46, received the Ph.D, degree
from Cornell University, Ithaca, New York,
in 1962, with a major in development of
human resources; the master's degree in
industrial education from New York Univer-
sity and summa cum laude honors from Saint
Paul's College with a bachelor of science
degree,

job help to mexicans

Kansas City, Kans,--DepSsito Legal,1709 S.
4th, was recently opened. It was set up
to help Mexican-Americans in the area of
recruitment, help with job applications,
testing, evaluation, job training, funda-
mentals of English, referrals and employ-
ment.

Mrs, Isabel Valdez is the supervisor and
the program is funded: through the regional
Office of Econemic Opportunity (0EO),

new learning program

Kansas City, Mo.--Our Lady of the Americas
School, located at 2310 Madison Avenue,has
a new learning program called I[SSUES,

It involves a new kind of social studies
program, The features include having stu-
dents stay with the home, school and local
community rather than expanding to Latin
America, the State, Africa, or whatever
and switching language arts, with emphasis
on reading, to revolve around the contents
of the social studies program.

By going out into the homes, area busi-
nesses and City llall, and seeking answers
to problems that they perceived, students
learned that problems are not easy to
solve; that complaining about something
is negative; that research, working out
these problems and bringing them to the
attention of parents, businessmen, and ci-
ty officials is the way to begin to solve
the needs of the community.

The program was funded by Model Cities
in April and is administered by the Mid-
Continent Regional Educational Lab, under
the direction of Dr, William Lieurance,

ceceme is published from month to month by the united mexican américan students of
pennvalley community college, Kansas City, Missouri, under the sponsorship of
entrelineas and pvcc community services and is circulated by mail to entrelineas
subscribers in Kansas and Missouri exclusively. Opinions expressed by contributors
are not necessarily those of umas, entrelineas or pvce community services. All com-
munications ‘should be addressed to ceceme, P.O. Box 2566, Kansas City, Missouri
84142. The contents are copyrighted by bylines inc., owner and publisher.

‘parra to notre dame

South ichard Parra, Kansas
City, Mo, Westside leader, has been ap-
pointed to a staff position with the In-
stitute of Urban Studies of the University
of Notre Dame. He will be the Regional
Coodinator for several projects in con-
junction with the Mid-West Council of La
Raza which are aimed at aiding Mexican-
Americans in the Mid-West, The
Council of La Raza is an eleven-state
group which was Fformed to focus greater
attention on the needs of Chicanos. Active
in the Chicano Movemént and Mexican-Ameri-
can affairs, nationally as well as region-
ally and locally, Parra--24 years old--
brings with him the skill, determination
and enthusiasm to begin the expansion of
effort to secure a better life and more
meaning ful opportunities for Mexican-Amer-
icans.,

Parra 1is the son of
Parra, 2019 Sumnit,

Bend, Ind,--R

Mid-West

1

Mr, ‘and Mrs. A.

dole’s toes hurt

Kansas City, Mo.--Manuel Fierro, director
of the Kansas Human Needs Corporation at
Garden City, Kansas charges Senator Robert
Dole (R-Kan.) with "intimidation and har-
assment'' in connection with Senator Dole's
request to the General Accounting Office
on the expenditure of federal monies in
Fierro's work with migrant workers and
other Mexican-Americans throughout western
Kansas,

A Washington reporter, Jack Anderson,
said in a nationally syndicated column on
Tuesday, June 22 that Sen. Dole's letter
requesting the investigation and subse-
quent events indicated '"sheer retalia-
tion."

trevino: top golfer

Ardmore, Pa.--Lee Trevino, who stalked out
of poverty and obscurity when he won the
1968 U.S. Open golf title, beat Jack Nick-
laus in the 18-hole play-off in Ardmore,
Pa, Monday afternoon, June 21,

Trevifio has joined that exclusive club
of players who have taken two U.S. Open
golf titles,
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NEWS FORM
CECEME

[ you have any information on items about or of interest
Lng Us a great service if you would

anyth

cl

Below is a short form, which may be sent to P.O. Box 2506, Kansas City, Missourt,
04142, where you may indicate either that you wish a personal interview oi Supply
with the information you have for Ceceme,

Your suggestions will be welcomed,

NAME, e PHONE
Interview: When Where
ar
Infommation (explain news item, including all you feel to be of interest)
(please attach extra paper, if necessary)
or

Event (name and description):

————— e

Date

Time

let us know about said items.
1g you believe to be nua\:.-;'u'orl.h}-'

uded in a monthly list of events

to Ceceme, you would be do=
We would appre
-=also events that are coming up and conld he in-

THANK-YOU

Late
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ford scholarship

Kansas City, Mo.--William O. Lona, Spr‘ing
Graduate from Penn Valley Cms?numt_v_w}-‘
lege, has received the Ford i-omu_!ut ion's
new scholarship designed to help minority-
group students tl'a.nf»!:el'ltmm two-year col-
leges to four-year institutions.

The scholarship will cover from twenty
to eighty percent of his total cost of at-
tending a four-year cellege.

Lona, son of Mr, and Mrs. Wesley Lona,
2307 Belleview Avenue, will be attending
the University of Missouri at Kansas City
this fall.

“chicano hill” riots

Albuguerque, N.M.--Heavily-armed natmr_u.l
ﬁiﬁrgsmeg and police patrolled the city
streets in Albuquerque Tuesday, June 15.

A police raid Sunday at Roosevelt Par‘lj{--\
now known as ''Chicano Hi.ll“--t:_'lggcred_dju
disorders., Tension had been building since
the week before because of class day acti-
vities and incidents with racial 0\;’0!‘1.011(35
at Newburgh Free Academy, the city's pub-
1ic high school.

help to students

Los Angeles, Calif.--Singer  Vickki (Jalff,
born Florencia Bisenta de Casillas Marti-
nez Cardona, has given scholarships to
nine outstanding young fellow Mexican-
S
mfﬁgszarr never got a chance to go to
college, She came from a poor _\J‘1GX1CE}JI
family, the oldest of seven t_'.hlllll.f..n. :
She feels that the answer to the Mexi-
can-Americans' problem is education.

actor harrassed

Los Angeles, Calif.-=Actor Ricardo )k)rital-
ban claims that since he helped found
"!Nosotros,'! an organization QCs_Lgnenl_to
help Mexican-Americans attain jobs behind
and in front of the cameras, he has re-
ceived threats on his life and his acting
career has suffered.

vp door open

Albuquerque, N.M.--Sen. Joseph Montoya(D.~-
N.M.), has made it known that he is leav-
ing the door open as a possible Democratic
vice-presidential candidate,

El espanol es castellano y el castellano
es espanol., Para mi el latin no se ha
muerto, a pesar de lo que digan. Hablan
del latin como lengua muerta. No, no se
ha muerto. Vive todavia en Espaia, en to-
da la América Latina, en Francia, en Por-
tugal, en Italia y en muchos paises. Es
deCir que la lengua castellana, entre es-
tas otras, es continuidad del latin habla-
do. EL latin no se murié

Ahora en cuanto al espafiol de América y
entre los dialectos americanes, el mexica-
no, hay que regresar a un riconcito de la
Peninsula Ibérica. Porque 1o que decimos
ahora espanol o castellano es de una sola
provincia de Espana.

El latin se propagé por toda la peninsu-
la--alrededor del tiempo de Cristo., Y en-
tonces surgieron varios dialectos de este
latin. Pero en 711 entraron los drabes y
recorrieron toda la peninsula. Conguista-
ron Espana. Y luego después, poco des-
pués empezd la Reconguista de parte de los
Cristianos del norte contra los Arabes.
Eso durd como siete siglos y en este pro-
ceso de Reconquista sobresalieron--se des-
tacaron digamos--les: castellanos entre
otros muchos hispanos. Por 1lo tanto la
lengua®que se extendid por toda la penin-
sula es el castellano--un dialecto chiqui-
tite.del latin de Espana. Esta lengua se
extendid hasta Andalucia, hasta las costas
de Levante y luego después de Cristdbal
Coldén hasta América. Pero a través de una
provincia de Espafia que es muy importante
en todo esto--Andalucia, Es decir que el
castellano de América es castellano anda-
luz-~-castellano con acento andaluz.,

En América tenemos varias versiones o
varias etapas del castellano andaluz. M&-
xico, entre otros paises hispanoamericanocs
inaccesibles, pafses montanosos--Bolivia,
E or, Perfi, gran parte de Colombia,
Guatemala, Costa Rica, representa la pri-
mera etapa del espanol andaluz--del caste-
llano andaluz. Porque son mis indccesi-
bles conservan el espafiol de primera época
de la Colonia. Por lo tanto podemes decir
que el espanol de Meéxico es de los mis
conservadores--de: los mds claros por lo
tanto--de toda la América Latina, Y es
muy semejante al espanol de Bolivia, de
Perci, de Ecuador, de Guatemala, y de Costa
Rica, y de gran parte de Colombia,

Hay tres dialectos principales del espa-
nel. Y yono dige que uno sea mejor que
el otro. De ninguna manera. Nosotros los
linguistas nunca decimos que ese dialecto
o el otro es mejor o peor. No, nunca.
Decimos solamente que es el rasgo distin-
tivo de cierto grupo nada mis. No se pue-
de decir que el cubano habla mal, ni el
panameno, ni el :‘lle.‘(lt::d.lllj, ni el castella-
no. No, eso seria ridiculo porque esas
son costunbres de la gente que se inician
en la ninez y no se cambian a través de
toda la vida, No se pueden cambiar, Nun-
ca. El léxico si, el vocabulario facil.
Se cambia todos los dfas, pero la estruc-
tura es cosa fisica. No se «cambia. Estd
con usted toda la vida y por eso decimos
que el rasgo distintive es caracteristico
digamos de Panamd, de Perf. No decimos
que esto es bueno y esto es malo.

El primer dialecto se representa por el
norte y parte central de Espana, Su S es-
pesa es la misma que pronuncia nuestro
presidente LBJ cuando dice: 'We're all
Americans. We're Americans,'! Esta S se
perdié en Andalucia en el siglo diecisé€is.
La segunda cosa es la Ce, (L y Z(pronun-
cladas como la Th en Think): La civiliza-
cién de Andalucia [La BiviliBagién de An-

o]

el castellano
de meéxico

—d. lincoln canfield

dalueia!. Este ocurrié en el siglo dieci-
ocho. Los hispanoamericanos las  pronuna
cian como S que es la Z antigua del caste-
llano: La civilizacidn dJe Andalucfa 'La
S1viliSaSion de AndaluSial, La tercer co-
sa es la LL (pronunciada LY): sil-ya en
vez de 44-ya por silla en el castellano de
América. La cuarta cosa es la J fuerte
{pronunciada en la garganta, MéJico): se
ven una gotitas de saliva--scbre todo en
el macho--y sobre todo después de tomar
una cervezd,

El segundo dialecto se representa en las
tierras altas de América., En inglés deci-
mos Highland America--Highland Latin Amer-
ica--y esto es casi como el espafiol de M&-
Xico. Y hablan con una claridad buena
es decir, que se oye--se oye todo--y a ve-
ces se exagera--sobre todo la S--entre me-
Xicanos, ecuatorianos y bolivianos se exa-
gera la & arrastrada, A los mexicanos les
gusta tanto que se comen las vocales para
llegar a las eses: Buenas noches [Buenis
nochHs |, Muchos accidentes de coches [Mu-
chHs accidentHs de cohlis]. Las vocales
comidas se convierten en haches mudas.
Pero viene todo de Espana--siglo dieci-
seis,

El tercer dialecto es el de las tierras
bajas de América--el dialecto de Cuba,
Puerto Rico, gran parte de Venezuela, cos-
tas de Colombia. Y se le nota desde luego
por la S aspirada o comida enteramente,
Usted icBmo estd? [UHted Jcdmo eHtil. Mé-
xico y el resto de las tierras altas no
recibieron este cambio, Es una diferencia
historica del siglo dieciocho. Y viene de
Espafia. Y por esa razbn decimos que el
espaniol de Meéxico es uno de los més con-
servadores, y por lo tante de los mids in-
teligibles, Las tierras altas aisladas de
las rutas de comercio siguen pronunciando
la S final de silaba mientras que las tie-
rras bajas y afin Veracruz, México pronun-
cian la S aspirada,

En el mismo siglo diecisiete y dieciocho
los andaluces empezaron a trocar la L y la
R final de silaba y lo hacen todavia hoy
dia, puertarpuelia, izquierda > Lzquielda,
Puerto Rico»Puelio Rico. Y esto se exten-
di6 a los paises bajos--los pafses en las
rutas de comercio.,

Empezaron también a pronunciar la N fi=-
nal de palabra no como N sino como NG
la garganta--y dicen pan»paNG, son»soNG
«andens andeNG,

En cuanto a la variedad mexicana hay una
cosa en que se distingue inmediatamente al
mexicano y es la entonacidn--scbre todo en
la meseta central--que quiere decir casf
todo México y hasta entre los pochos tam-
bién, y es la cuestifn de hacer una ento-
nacion de digamos claye menor, p. ej., en
la frase, una frase que es muy sencilla--
Pues, hombre, pues yo le dije, [Esto esta
muy ceomln y corriente. Pero cuando el me-
Xicano, sobre todo el macho,quiere mostrar
su machismo--dice esto casi cantando,
Esto es muy mexicano, Pero es una cosa de
actitud. Porque un profesor, p. €j., ha=
blandole a 1la clase no habla asf. Pero,
el mismo profesor va a la peluguerfa vy
alli entre los compafieros, barberos y las
démas hace lo mismo.

Ed

Otra cosa que es muy carateiistica del
espanol mexicano en la cuestitn desintaxs
is es el tuteo, En la mitad de la Améri-
ca Latina no se usa el tuteo, se usa el
voseo, un plural del sigle quince y dieci-
séis, pero se usa en el singular solamente
y es familiar, Se usa en lugar de t: Vos
sabls, heamang que.., en vez de Ti sabes
hermano que.. .

Otra cosa interesante del espaficl mexi-
cano es el uso de ciertas locucicnes ad-
verbiales, Sobre todo se le conoce al me-
Xicano inmediatamente con el uso de estas
palabras: Dice hasta, con sentido negati-
V0., P. ©j., Se le pregunta a unc ;Cufndo
€lega el doeton? y el mexicano responde
Has€a Las trned.,. Y esto significa que no
llega hasta las tres. Otra palabra y ésta
es no sbélo en México sino en casi toda la
América Latina 'es la palabra siempke con
el significado de todavia, jScemp’ > se va?
¥ quiere decir ;Todavfa piensa usted irsel

Se le conoce al mexicano con su meto,
Mexro, mero, todo es mero, Se dice, p. ej.,
ART esadd en Lo mera esquina, iQuifn es
€se? Pues, hombre, &se eb el meno fefe.
Y si es mis jefe que jefe: Ese es ol
mero-mero, iCulndo Llega fulanc?  Pues
ya mero, Pues ya merito, ya menito. Y los
espanoles  se rien mucho de esto porque en
Espania no tiene significado mas que meho
en el sentido de imere en inglés.,

Ctrapalabra quese usa mucho es puro, pwic
esto y pwte el otro, La pura verdad,
hombre.y esto quiere decir nada mas.

Andale ya no significa hwity up,get a
move on you--significa eso, pero significa
otra cosa mis y es como decir: Veu're
welcome, that's fine, 0K, fine, now you'he
Lakiing, eome back and 4ee us o como dicen
en el sur de Estados Unidos, you all huwiy
back ard see us, Es un fe neutro que sig-
nifica o £, lo que sea,

En el léxico de México hay tambifn unas
cosas muy interesantes, En el 1éxico
nihuatl--azteca--porque la lengua azteca
entre los que la hablan, la llaman ndhuatl
--tiene el sonide ££ y esas palabras, p.
€j., como elote, ejote, coyote, petate,
metate, mecate, y otras muchas centenares
de palabras se usan mucho no sdlo en
México sino en territorios poblados por
mexicanos como en Estados Unidos,




“mexico’s castilian, second part

el castellano de méxico, segunda parte

It is interesting to note the different Kinds of
curse words in Spanish in comparison with English.

In English they are largely based on the deity: Je-
sus Christ; Oh, my God, etc. To an English speaker
with a Protestant culture these words are very strong.
To a speaker of Spanish no, nothing, Women say: Jests
mil veces, or Dios, Por Dios, Por los codos de Cristo
etc., especially in Spain., Jesds is like saying: Hea-
vens to Betsy! or, like a teacher from a few genera-
tions back said: Oh, scissors! You might say he was
cutting Up.

In Spanish almost everything is based on sex and ev-
ery word: is directed toward the mother. It is carried
to such a point that the word madre (mother) can no
longer be used in many places, especially when used
with a strong tone of voice. Every head turns to see
if a fight will ensue. Euphemisms have been invented,
e.g., mamacita, su sefiora madre, su mamid to counter-
act the problem.

A while ago in Mexico, a Spaniard--a macho--very big
and ‘at fighter--wanted to pick a fight with some Mexi-
cans, The Spaniard knew that in Mexico the word madte
used with a certain verb--that I won't give here, but
is well known among Mexicans, would incite them to
fight. It's a very strong verb. The Spaniard knew
this and he went into a tavern, sat down at a table
and proceeded to yell out this verb with the word ma-
dre tagged on to the utterance, The Mexicans ignored
him. They knew he was a Spaniard, The Spaniard
yelled a little louder., Nothing happened. Finally,
he went over to the table where the Mexicans were
drinking and inquired: 'Why do you ignore me? Haven't
you heard what I've said?" One of the Mexicans then
responded: ''Well, the madie of Mexico is Spain.

And so it is that in the language of Spanish America
everything is based on the weaker sex.

In some parts of Mexico one cannot even mention the
anatomical parts of the body.

The writing style of Spain and Hispanic America is
very poetic. The English writing style is more
brusque--more abrupt, In the front pages of Spanish-
language papers we find stories translated from the
Associated Press, United Press, etc. But in the second
section of the papers we find good examples of the
Spanish language writing style. Here is a typical ex-
ample. It concerns a policeman who kills a thief, and
it reads:

The police agent--he is not a policeman, but an
agent of the police--identified by badge number
07777 who was lending vigilance service in said
sector had to intervene in the case. And while
attempting to capture the anti-social--they are
not criminals, no, they are anti-socials or delin-
quents. The delinquents advanced with the inten-
tion of harming him, One of them had a knife in
his right hand, The agent seeing immediate danger
to his person saw himself in the dire necessity of
making use of his official issue revolver by dis-
charging a shot at the anti-social causing his in-
stant demise. The taking away of the body was
conducted by the judge on duty.

—d. Lincoln canfield

Es interesante notar las categorias de maldiciones
en comparacidn, p. €j., eon el inglés. En inglés se
basan mucho en la deidad. Jesls, Dios, Por Dios, etc.
En el inglés que habla una person de cultura protes-
tante de antano esas cosas son muy malas. Pero en
espafiol, no, nada. Jes(is es.como decir Heavens <o
Befsy o como dijo un profesor de antafo: 0Oh scissons.

En espafiol casi todo se basa en el sexo y el centro
de todo es la madre., Y hasta tal punto que la palabra
madre ya no se puede usar en muchos lugares. Sobre
todo con una voz fuerte. Para evitar un zafarrancho
se han inventado eufemismos, como, p. ej.,su mamacita,
su sefiora madre, su mami.

Una cosa ocurrid hace poco tiempo en México.Llegd un
espafiol muy macho, muy grande y muy peleador. Y queria
pelear con unos mexicanos. Sabia que en México decfian
la palabra madre con cierto verbo quée no repito y que
se conoce entre todo mexicano. Es bastante malo. Este
espafnol sabia esto y entra en una taberna y se sienta
en una mesa y empieza a gritar este verbo con la pala-
bra madre y luego México. su madre México. Los
mexicanos ne le hicieron caso. Le reconecieron como
espafiol. Entonces grita otra vez mds fuerte. No pasa
nada, Al fin se levanta y va a una mesa donde estan
tomando unos mexicanos y dice ipor qué no me hacen
caso ustedes? ¢No han oido lo que dije? Y un mexi-
cano dice: Pues hombre, la madre de México es Espana.

Asi es que en esta lengua de América todo se basa en
el sexo.

En algunas partes de México las partes del cuerpo no
se pueden decir.

El estilodel hispancamericano--y primerc del espa-
ol porque todo viene de Espana. Es un estilo mds flo-
rido, mds barroco. Es un estilo poético mientras que
el Anglo tiene una cultura mas brusca, mis cortada,mis
concisa. La primera plana de los periddicos de habla
espanola lleva traducciones del inglés de la Associ-
ated Press, United Press, etc, Pero en 1la segunda
seccidn que se compone alll mismo en Héxica, en
Buenos Aires, en Santiago, en Lima hay ejemplos del
estilo barroco. Para al Anglo esto es algo'tremendo-—
es poesia. Lo siguiente trata de un policia que mata
a un ratero. Dice:

El agente de policia--no es policia, agente de
policia-~distinguide con la placa 07777 ue pres-
taba servicio de vigilancia--muy poético, presta-
ba servicic de vigilancia-- en dicho sector.Tuvo
que intervenir en el caso y al intimidarle cap-
tura a los antisociales--no son criminales, son
antisociales, en muchos pasises son delincuentes--
estos se le avanaron con el Adnimo de  adherirlo,
uno de ellos con un cuchillo en la mano derecha.El
agente viendo el peligro imminente a su integridad
personal se vio en la imperiosa necesidad de hacer
uso de su revélver de dotacién oficial dispardndo-
le un tiro al antisocial causdndole la muerte de
una manera inmediata. El levantamiento del cada-
ver lo practicd el juez de turno.

This is very typical. To a Latin it sounds nommal, Esto es muy tipico y para un hispano suena nommal.

Political speeches are wvery flowery. Because it's Los discursos politicos igual, muy floridos. Porgue
part of their culture,for them the way of saying it or para ellos esta es una parte de la cultura. Para ellos
doing it is very important. For the Anglo it is less la manera de hacerlo es importante. Para los angloes,
so. The Anglo is interested in scientific facts and menos. Para los anglos, los datos cientificos y los
the results, That is why it is very difficult to un- resultados. Por eso es muy dificil comprender. La
derstand each other. Understanding is difficult be- comprensidn es diffcil porque la cultura es muy dis-
cause the culture is very different. tinto,

Another thing is the matter of gestures, the science Otra cosa es la cuestidn del gesto, la ciencia de
of body movements to give meaning is very important. los movimientes del cuerpc para dar significado.
Most gestures come from the Arabic, A lot of Spanish Muchos gestos vienen del drabe. Mucha de la cultura

culture is Arabic. espaficla es drabe.

Chiquito--asi, de
este tamafio--cha-
parrito, young,
small, this size.

A long distance question. In English it means
something else.

En espafiol se puede hacer una pregunta desde
lejos, En inglés significa otra cosa.

It is faster to say no
with the moving index
finger than it is with
the head.

El dedo es mds ligero
que la cabeza para de-
cir ho.

Come here--one walks on the ground--it's log-
ical, one does not come flying through the air.
An American driving in Mexico City was hailed
by the traffic policeman for making an il-
legal left turn.The policeman gestured to him to
pull over. The motorist thought he was waving
good-bye--he kept going.

Pst, pst, ven acd--se viene por el suelo
--es muy ldgico.

Un norteamericanc manejaba en la cuidad de
México y dio una vuelta donde no se permitia.
El policia de trafico pit6--silbd--y le hizo
la sefia de ven acd--el norteamericano se fue.

I want to talk to you
for a moment. At times,
the moment lasts all day
face with the hand long. This is very Mexi-
moving like a fish in €&

water, Te quiero hablar un mo=-
mento y a veces el mo-
mentito es momentititito
y dura todo el dia.

Asi, asi--so-so--a sad
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Good-bye

=
also means hello. Two people passing each

other on a Sunday stroll, say Adids, adiés, The hand
is held up with the palm inward, while the fingers are

waving,

Pasan en la acera en domingo y se dice adids, adids y
no quiere decir sdélo gocd-bye sino hello.

Two men have not seen
Their eyes go wide open

each other for a long time.
and both exclaim: Hombre, que

milagro, usted por aqui. They embrace and tap each

other on the back. Men

and women embrace also, de-

pending on their relationship. Women do the same, but

by tapping the shoulder

a little more delicately.

los dos manos.

11

He's very funny. The teeth are
bared in laughter,and the hand
is moved rapidly in front of
the body. If it is very, very
funny, both hands are used.

Es muy chistoso--a veces con

Unas nalgaditas--spank-
ing--palms up and moved
widely but slowly from
side-to-side,

El abrazo--lo hace mds bien el hombre--bueno, entre
hombre y mujer, seglin el caso. Las mujeres no lo hacen
tanto y mds bien en el hombro.

To show drinking, the little finger 4
is extended. 4 .
, bl 1 . -
El mefique se extiende para invitar ¥
a tomar, i —

|

STYLE SHEET FOR
ENTRELINEAS

L. MANUSCRIPT. Type il
double-spuced  on one  side  of
heavy 8% by 11 inches, leaving
I2-inch  margins.  Leave  3-inch
margin at the top of the first page.
Send the original, not a carbon or a
photo copy.

2, SIGNATURE. First Line:
title.  Second  line;  your name.
Third line: your address. Place all
thig at the head of the article.

3. NOTES, See style used in
articles in this issue. Indicate ital-
ics by underlining onee, small caps
by underlining twice.

L QUOTATIONS. Short quota-
tions (up to 3 lines of verse or 10
lines of prose) should be run in,
with quotes, as part of the text.
Longer quotations (to be set in
reduced type or small caps) should
be typed DOUBLE SPACED as
separate paragraphs without
quotes.

5. UNDERLINE. (a) titles of
books, plays, periodicals; (b) for-
eign words, unless a foreign text is
being quoted.

6. QUOTATION MARKS for
(a) titles of articles; (b) chapter
heads; (c) titles of stories or poems.

7. CITATIONS. For book re-
view headings, see the review de-
partment in this issue.

8. NUMERALS. Use Arabic
numerals for numbers of periodi-
cals, pages, and scenes of plays;
Roman numerals for volumes,
parts, acts of plays, and introduc-
tory pages. Spell out all two-word
numbers used in the text.

9. REJECTED MANU-
SCRIPTS or manuscripts needing
revision will be returned only if
mailing envelope and wunattached
stamps are enclosed.

10. MORE DETAILED IN-
STRUCTIONS  The MLA Style
Sheet

ESTILO DE PREPARAR MANUS-
CRITO PARA ENTRELINEAS

L. MANUSCRITO. Escriluse o
miaquing (a0 dos espacios) @ un
lado de papel grueso 8% por 11
pulgacis. dejando margen de 3 pul
gacdas en la parte superior de la
primera pagini. Enviese el origi-
nal, no copia en papel carbin o
fotografica.

2. FIRMA, Primera linea:  ti-
tulo. Segunda linea: su nombre.
Tercera linea: su  direceion.
Pongase todo esto en La cabeceri
del articulo.

3 NOTAS. Viase el estilo em-
pleado en los articulos hallados en
este 1]!‘IIJ!!'I'IJ. I[l[iifill"“\l' |Tx|“'
tardillas  (letras  italicas)  subra-
vandolas una vez, mavasculas chi-
cas subrayandolas dos veees

l. CITACIONES.

cortas (3 lineas de verso o 10 de

Citaciones

prosia) deben constituir parte del
texto con comillas. Citaciones mas
|;1I'g{u.\ ((ques se ]11'!'!)2!1'.4|'ii|i 11 tipﬂ
reducible o mayusculus  chicas)
deben escribirse a maquina a dos
espacios como parrafos separados
sin comillas.

5. SUBRAYANSE: (a) titulos
de libros, drama y comedia, publi-
caciones periodicas; (b) palabras
extranjeras, s6lo que se estén
citando de un texto extranjero.

6. COMILLAS se usan para (a)
titulo de articulos; (b) cabecera
de capitulos; (c) titulos de cuento
0 poesia.

7. CITACIONES. Para el estilo
de resefia de libro, véase el de-
partamento de resefas en este
numero. ’

8. NUMEROS. Usense mimeros
arabigos para indicar tomos, par-
tes, actos en drama o comedia y
paginas de introduccion. In-
diquense nimeros de dos voua-
blos usadosen el texto por palabras
escritas.

9. MANUSCRITOS REHUSA-
DOS o manuscritos que necesiten

revision seran regresados sola-
mente si se incluye un sobre y
sellos sueltos.

10. INSTRUCCIONES ~ MAS
DETALLADAS  The MLA Style
Sheet
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fanuary 31, 1971

Hold!

Hokd! Do not explore furthern,

Dream, but don'Z probe

Know the situation before you venture

Hotd. Wisdom does come

Hold.,

Look.

Bide the most abundant of your

Treasunes,

Then seek the solution

with your ears open,

eyes aware--

Looking.

Solutions come

with wisdom,

Hold! Mexiean

Know yoursels

L.

Thy to undenstand
Don't disperse yoursels.
Hodld!

Hold! is an exhortative, self-aware-
ness poem held together by a series of
strong and provocative verbs. A poem that
could be taken for a plea for inaction
were it not for the exhortation of an in-
ner action--a soul action as it were--
consisting of a journey into the Mexican
group consciousness where the rationale
for action lies hidden.

The reading of Before Pedro Pdramo some-

how brings anguish to the reader. What
the residue of "unwanted parts'" is, we do
not know; but that residue is 1left for

someone else's use.
comes enlightenment--at least life,
"the dead breathe,"

Out of the anguish
for

--Jeremiah Cameron

(Dr, Cameron, a recognized authority on
Black Literature, 44 Chairman of the De-
parttment of Languages and Literature at
Penn Valley Community College.

Montez's body of poetry 4is being con-
sidered fon publication 4in book gosm.)

il
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Before Reading Pedro Pdramo

The anguish ends,

the dust settles,

We bury the pieces

we can AL Look at
Leaving the unmwanted parts
gor someone else

fo use--Lf they can.

The anguish ends,
Leaving a gasp, a s4gh
-~the dead breathe.

Joseph Montez
Spring Graduate, Penn Valley
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