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THE PUPPET IN EDUCATION - 1.
By Nancy Henry from Child Education, September 1935,

There is much talk of puppetry in schools of all kinds. Training Colleges are
setting up Puppet Theatres, teachers in Nursery and Infant Schools are making marion=
ettes and "glove" puppets, and inspectors here and there aredevoting & certain amount
of attention to this latest aid to learning.

What is the significance of this revival of an ancient art, and of what v alue is
it in modern education? In this series of articles I hope to give an answer to both
these questions and also practical help to those teachers who wish to introduce the
art into their schools.

The outstanding valus of the Puppet is that it is nonemechanical: it is a work
of art and relies upon the use of the hands and the creative thought of the mind
rather than on the more or less passive acceptance of mechanical®aids to learning".
Instead of relying upon outside contrivances for his entertainment or instruction, the
child actually makes his own theatre, writes his own plays, paints his own s cenery,
slngs his own songs, and once again relies upon his own ingenuity and resource for
his amusement. The mainspring is within himself and not in some extraneous mechanism.
The Puppet Show is the ideal medium for the training of hand and eye and brain; the
true puppeteer does not rely upon others for his material--=he makes it himself; and
he must be an all-round artist, a little of a painter, a poet, a sculptor, a musician,
and above all, a good craftsman.

Another value of the puppet-show lies in its miniatmme qualities. Everything is
on so small a scale that it combines the arts within, limits that make them possible
for small children. Thus, it is a natural art for children. Those who remember
their own childhood will recall the joy of making little thinge--tiney scenes with
minube cows and horses grazing in fields the size of a pocket handkerchief., It is
nearly always the small doll that is the most lovable, and one of the reasons for

the strange affection the Puppet inspires, lies in ite small size. It is easy to
make and to handle. It does not involve us in long endless yards of sewing. The
scenery is on 80 small a scale that it is like painting a ddlls' house--again the
natural scale of childhood. Its plays, too, are short and its tiny gestures so
significetn that the simplet rhymes become interesting. It is the smallness of the
scale that is part of its value in the education of small children.

Lastly, it is amusing and interesting. ZEndless fun can be obtained from the
working of a puppet show, and its variety seems never-ending. It attracts attention
when all else fails, and even at the end of atiring day, children will revive at
the sight of the puppets performing their little tricks. Of its use inactual
teading, I shallwrite later; but for its fun and liveliness alone, it is well worth
while; and for "end-of-term" occasions it is invaluable. 1If then, you decide that a
puppet show has great elucational possibilities and you would ldke to start one for
yourself, the following questions inevitably present themselves. Is it possible for
the ordinary teacher to start a puppet show? Will it take up far too much of the
ordinary working-day? Having started a show, mn it be used by the ordinary teacher?
Is it difficult or easy? How does one start and, having started,how does one go on?
Lastly, but certainly not least, is it expensive?

As this series of articles is designed to be of real practical value, I will
answer some of them at once. If a Marionette Show is contemplated, it is difficult
and takes up a good deal of time if it is to be done properly. If, hewever, "Glove"
puppets are thought of, it is easy, effective, cheap, and takes very little time to
achieve. For these reasons, this series of articles will treat of glove puppets
rather than marionettes, though both forms are useful in education.

The word "puppet" covers a great variety of doll=like figures, but iswually
confined to fou rtypes:

1. Jointed figures controlled by strings from abovel
2+ Jointed figures controlled by rods from below or the side.
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3s Flat cut-out figures which are pushed on to the stage and which do not
otherwise move, and
4, "Glove" puppets, i.e., puppets worked on the hands in the same way as the
well=known Punch and Judy characters.

The term"marionetée” is usually given to the full=length jointed figures con-
trolled by strings or rods. These figues are exceedingly difficult to manipulate
properly, even the ordinary movements, such as walking or sitting down, being hard
for children. Also the strings are liable to become tangled and confused. The figues
are e xceedingly difficult to make properly and unless the joints are very well
made, the character appears stiff and inflexible. Marionettes, if we&l manipulated,
have a fascination all their own. In their stilted attitudes they assume great
gignificance. They are to the living actor what the mask is to the living face=-

a synthesis of significaoht lines and forms embodying the idea. Hence, the great
interest in marionettes shown by many writers for the theatre, (first and foremest

Mr. Gordon Braig, who goes so far as to prefer the marionette to the living face).

Mr. Bernard Shaw also says, "I always hold up the woodenactors as instructive object-
lessons to our flesh~and=blood players. The wooden ones, though stiff and continmally
glaring at you with the same over=charged expression yet move you as only the most
experienced living actors can.f

But fascinating though the marionette i1s, it is difficult both to make and to
manipulste. The flat "eut out" figure is comparartigely uninteresting in its im-
mobility. The "glove" puppet, on the other hand, is tremendously alive. It is very
easy to manipulate; even the youngest child can use it after a few minutes' practice.
It is comparatively easy to make and the theatee required is simple.

These articles will t herefore treat of glove-puppets, how to make them, how
to use them, the writing of plays, the designing of scenes and back-cloths, and the
general use of the theatre in the everyday life of the school. At the risk of ree
peating what is already kmown to some readers, I shall imaginatively put myself in the
place of those to whom puppetry 1s a new experience and start right at the beginning.
If you are contemplating the setiing up a puppet-show, how would youstart? What is
the first thing you would make? How much of the school time would you e xpect to
devote to the subject? What lessons would benefit from the possession of a theatre,
and how would you proceed to use it in actual school practice? With these and other
practical points I shall treat in this series of articles. And for those teachers
who already own a theatre, here is a simple Prologue I have written for théir next
puppet entertainment,

Youth Puppets are we that greet you, hand on heart,

We strut the stage awhile and then depart.
Maiden We tiny folk that play upon the stage

Are eager to please and earn an hones wage.
Youth Sorrow and Love and Music we shall give

Laughter and Eragedy within us live.
Maiden Magic and Mystery we shall unfold

With Joy and Sorrow your attention hold
Youth Only for fleeting moments laugh or mourn

For 1ol The Hand of Life is soon with drawnl
Maiden With pride and fun we live our little day

And at the end are swiftly put away.
Youth We'll say no more; our pley is due to start

84 give the signall let the curtzins part!
Youth * We'!ll say no more, for rapidly time fliesl

So give the signal; let the curtzin rise
*(Alternstive verse for those who possess a theatre in which the curtesin rises
and falls.)
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TRAINING TECHNIQUES

Chapter 19 - Teaching in Secondary Schools - Bossing

Purpose of Bvaluating the Results of Teaching

1. Measurement of student ability

a. ?tudent capacity measured by intelligence

estse.

b. This results in possible segregation of
students into groups of comparable ability.
Enabled school to formulate differentiated
standards to care for varied abilities.
Differences found to be both qualitative
and quantiative.

Besldes general abllity can evaluate
speclal abilities roughly.

2. Measurement of student achievement.

a. In past was used exclusively for assign-
ment of school marks.

b. Today used to determine relative achieve=-
ment of classes, schools and school systems.
Standardize achievement.

Results used to classify students in subjects,
grade, or sectlon.

d. Dlagnosis of student weakness.
2+ One of most valuable purposes
b. Diagnoslie must proceed correctlive procedure.
¢. BShould determine both class and individual
weaknesses.,
d. May reveal:
Lack of sufficient background to do
work expected.
Incorrect sutdy habits.
Carelessness or lack of attention
Inabllity to evaluate properly
Weakness in reading

4. Diagnosls of teaching effectiveness
a. Older emphasis was concerned with retention

or relection of teachers.

Newer emphasis 1s improvement of teacher.

Many student weakness due to poor teaching

procedures.

Test, if improperly prepared may reveal

(1) Lack of any true grasp of material
taught.

(2) PFailure to separate relevant from
irrelevant.

(3) Over emphasis on the trivial.

(4) Lack of coherence and progression in
developmente.

(5) Predominance of memoriter rather than
thought producing questions.
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e. Analysis of test often presents a fair plcture of
the mental distortions of the teacher with respect
to the subject taught.

Direction of effective study

a. Exam is powerful motive to master good study
technique.

b. Teacher should call attention to this functlon
of procedure.

¢c. Teacher can to advantage spend time after each
ma jor test analyzing the structure of,sxam and
the technique 1t presupposes if 1t 1is to be
passed successfully. Such a procedure can do
mach to create a different attitude toward
despised examination.

While granting that the ideal motivatlon 1s
generated thru students recognition of inherent
worth of thing studled, - however -
(1) The complexity of our social structure
(2) Highly artificial structure of soclety
and civilization.
Makes imperative emphasis on remote
values.

This requlres:
(1) External devices must be used
to stimulate requisite learning,.
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LEADERSHIP PROBLEMS

What are some of the prineiples in leadership techniques, we as reereational
leaders must recognize to be efficient leaders?

1.
2.
Ja

4,
Se
Se
Te
8.
2.
10.

11.

Certain personality traits definitely make for good leadership.
Leadership is putting into action thess

The fundamental urges are very signifiecant stimulantn to individual
partieipation in reoreational adtivities, i.e. an understanding

of persomality and behavior problems assist in holding the attention
and minimizing diseiplinary problems of the group.

Every individual has the sapaocity to learn.

Control is best when it is indireect.

suggestion is one of the most powerful mesns of oontrel.
Punishment, if necessary, should be direot and should aim at
finality in the matter.

Rewards should be used to stimulate children to do desirable things
that they would net naturally eare about.

A thorough understanding of the vauses of miseonduet should be
understood to correet diseiplinary difficulties.

The learning environment should be ghaped so that experisnce and
practice in desirable emotional response are within reach of all.
"Character is caught, not taught,®

11. Personalifly and Leadership

1.
2,
e

Vhat is personality?

Vhat is leadership?

Whet knowledge of personality development ean assist us in becoming
better leaders?

I1I. Basic Needs

1.
.
3.
de
Se
6.
Te

What 1s the relationship between basisc needs and recreation?

Thy are they c¢alled "basie"? Name them.

Does the home situation satisfy these needs?

Do other social institutions afford opportunities for the satisfying:
of all these needs?
How ean you satisfy the needs of affeotionate response in your
group? Explain and 11llustrate.

How can you satisfy the need of recognition in your group? Explain
and illustrate.

How oan you satisfy the need of seourity in your group? Explain and
illustrate.
What are some of the personality problems that result from failure
Yo satisfy these needs? Illustrate with oases or human interest
stories/

IVe Contrel and Group Management

Lo
8.
3.
4o
S
6.
T'

How oan leaders utilize individual desires in control?

Why is dindireot oontrol superier to direet contreol.

What are some good methods of indireet eontrol?

Of what importance 1s suggestion in control?

How should punishment be administered, when it is necessary?
What plece have awards and priges in control?

Hew ean they be misused?




V. Causes

1.
2,
L

of Misconduct

What factors influence miseconduot?
How can they be remedied?
How can the ocauses of incorrigibility be corrected?

Vi. The Emotions

1.
2e
3.
4o
6.
6s
Te

What are the basie emotions?

How do emotions influence behavier?

How do smotions eentribute to your group situations?
How should rivalry be utiliszed in your group?

How oan fear and jealousy be destructive to your group?
How can you eontrol these emotiona in your group?

What role do emotiona play in sharacter training?

Vii. Summary

1.
2.

That are the qualities of good reecreatio al leadership?
What aro some good pragtiecal suggestions for leadership?




Albert E. Wiggam

TEN STEPS TO LEADERSHIP

1/ Always appeal first to the desire everybody has to be somebody==to be important
The greatest drives in human nature are hunger, sex, desire to be important,
impress neighbore=deepest urge social position demands.

That little word "my" is the most important word in any language. Embezslement
and finaneial fraud come from passion for importance,

We resont having @& ything about ourselves disapproved=="my dog, "My Gode

Dictators suppress the desire to be important in his followers, the leader

leads them to express it

Leaders lead, dictators drives (All huran beings have exactly the same qualities an
and traits, Dr.Catherine Cox Miles studied the traite of 301 of the most

famous leadors of the last 400 yearss Drs Cox found the great politieal,

military, social and business leaders who moved people to @0 things had just

the same traits these college students listed in their leaders.

You dare not interfere withother people's habits, beliefs and ways of life,

until you have shown them the reason why and given them better habits, beliefs
and ways of life,

You must rub in your bruises and even the kisses you don't like.

You can never be a leader if you ecarry old griefs and grudg@t-;you can't lead
people if you cannot forget slighte==real or imagined-= and soon get sweet inside
againe | |

The leader must always give his followers the feeling that he hag great rese ve
power under controls The leader must fascinate his followers with the same
feeling that he knows what he is going to do and how he is going to do it.

that 1s, that he has great reserve powers under complete controles

The leader must give credit to the humblest one of his followers flor any helps
suggestions or ideas. |

The loyalty oi' the leader to his followers and the cause they are fighting tor
mugt never for a moment be in doubt . ‘ !

It is the fire of loyalty in the leader's heart that keeps the fire of devotion
burning in the hearte of the Tallowerss

The leader must find out what the group he is with most want,'

You must pive clearecut, definite assignments, se thut every member of the
group knows exactly whis he is to do, and how he is to do ite ‘
Pgychologist We He Crowley, President of Hamilton College, studied three
types of leaders=esriminals two non-commissioned of ficers of V. 8¢ Ammy,
studa nt leadersw-three traits cpmmon to alles"Speed of deeigion™, "Finality
of decision] and "self-coniidence".

You must help people fulfill their dreams== "bus ticket to Hackensack and
folder to South Seas,"

The %eal leader must hear the bird singing in the hearts of' his followers if




he would lead thése impractical dreatures to true satisfaction of their dreams.




SOME ESSENTIALS FOR SUCCESSFUL LEADERSHIF

Strength within. Inherent qualities cannot be imitated.

Enthusiasm not all mediooreiwurk might be improved.

Learning by experience is often costly - mistakes may be avoided,

Proficiency -- need of experience, theoretieal consideration, intelligent ob-
servatione.

Three things necessary for suoccess:

1. Natural aptitude and a strong persomality.

2. A study of principles and methods with observation of their prectiecal
epplisation.

3, Actual practice and experience in tesching. Anly one or two without the
other(s) will leave something to be desired; %oo great reliance on any
one with negleet of the others will militate against the fullest measure
of success.

Personality of teacher ineludes: the charaeter, the living power, keen insight,
resourcefulness, zeal, faithfulness, energzy,
enthusiasm, willingness to give of himself without
stint -- in short, all those quelities, ideals
and habits of the teacher which taken together
make up his personality. These cannot be commun-

icated or subjected to rules and definitions, being
infinitely wvaried and subtle. The qualities which
make one teacher successful may not be the same

s those which make another equally strong and
successful.

Qualities whieh meke one tea her successful not those for other.
Imp. of personality in no other calling.

Among personal attributes whieh make for: success of a teacher are: patience,
cheerfulness, good temper; keen sense of humor, ready wit, a level head; sympathy,
gsense of justiee, self-control, leadership, vdtality end a fairly pcod physique,

quick eye and ear, and_a good voice.

Teohnicel skill should include & study of human behavior to avoid pedagogiecal
pitfalls.

Familiarity with subject matter should be wide.
Enebles teach_sr to meet unexpeeted situmtions. Finally earnest effort to improve
devices of instruction - language voiece demonsteation, in short, the technique

of teeching phys. trg.

Publio regarded skill or reputation as a performer suffiocient - until recently little
attention given to technigue.

Demand for skilled teachersgrowing and standards edvancinge

Diversity of conditions under whioh gymnasties taught.




THE WAY WE LOOK AT PERSONALITY DEVELOPMENT

Irene Bennett Needham

Over a period of yeara teaching children, college students, parents
and toachers, I have been very much impressed with the difference in the
vay adulte work with other adults and children and with the difference in
response from big and little peonle depending upon the way in which they
are understood and guided. I have noticed that the problems in child man-
agement which I had as a beginning teacher in 1919 seem to be quite gener-
2lly met by other begimning teachers. I no longer meet problems which re-

quire punighment of the type which I found it necessary to use in 1919,

This does not mean that children in 1936 are easier to handle or are mors

cooperative. It means that as a leader I have more understanding of child-
ren and I don't create problems by lack of understanding and poor technique
which I did in the beginning.

The amazing similarity between the troubles of young parents of all
social levels in getting willing cooperative obedience as contrasted with
the ease with which a few tralned and experienced parents and pre-school
leaders accomplish these same aims would certainly convince us that our
failure in getting along with children must come larsely from our lagk of
understanding of them and their problems or our lack of skill in the tech-
nique of human relationships.

There is one very outstanding attitude which I find 2ll skillful
leaders of people have in common whether they are workingz with little chil-
dren or adults, as opposed to an attitude which the most unsuccessful
people in charge of children or adults geem to have in common. I% is their
general way of looking at people's failinge. The unskilled group who are
always having trouble with their charges or co-workers seem to possess an

attitude like this: they lock at people in the light of one trait and ecall




them good or bad, efficient, irritable, honest or dishonest. Tor example,

2 c¢hild of six may be a very responsible child in looking after himself

and going on errands. He may have developed a fine degree of emotional

maturity for his age in the matter of being independent so that he does
not need his mother with him to amuse, entertain, and help him over all
his problemﬁ. Along with these assets he may have a very poor idea of
property rights, i.e., what is his own and what belongs to other people.
Some teachers and parents will label the whole child as "dishonest®, and
es "dishonest" he is thereafter known regardless of the faet that dependa-
bility and independence are also qualities of his and perhaps are shown

in 2 very much larger area of his life than is the one failing of picking
up other people's property. Very likely he may never have been taught the
importance of respecting other people‘s property rights as we like our own
respected.

Quite in contrast, the person with a larger understanding looks at
people 28 individuals who are learning to live in & very complicated soclal
structure. He does not think of one individual as either honeat, or irri-
table, or easy to zet along with. He thinks of a person of any age as an
individual possessing & number of different personality traits. In some
of these he may be above the average for his age and in some he may be
quite immature, and in some he may possess quite the usual or normal point
of view and ability.

You can see what a difference these two points of view would make in
the way the leaders handled the same problem. Teke, for example, two play-
ground teachers each meeting the problem of a2 child of ten who is handling
the swing in such a way that he knows that it will break. The leader of
little skill and understanding will dub the boy as destructive and disazree-

able -~ someone who ought to be excluded from the playground or denied the




use of the swing, or isolated from the group for hie nefarious behavior.
In her mind, that one ineident pigeon-~holes the boy as destructive and
bad. On the other hand, the same boy on the same playground, and quite

a different handling of the situation. A more experienced teacher will
think of Johnny Jones as & boy of ten who has probably been allowed to de-
8troy public property and even private property at home whenever the mood
took him, 5She will realize thot he doubtless has many good qualities, but
while she cennot tolerate this bad mensgement of swings, there is no parti-
cular reason why she should dislike the boy. 5he will no doubt explain to
him that that type of behavior cannot be tolerated, and that she under-
stands that he probably hasnt't learned to respect property belonzing to

the group. 8Since her thinking is along the line of learning to be social-
ly responsible beings, she will convey the idea to him that she likes him
as a person but that she does not like this particular behavior, and that
she thinks & boy of his capacities can funetion at a much higher level as
regards property since he is ten years old.

To illustrate this same idea at the pre-school age level, let us take
two mothers of three=year-old children. INach thres-ysar-old has received
& box of crayons ag a present. Xach three-year-old hag taken his erayons
and a plece of paper much too small for the muscular coordination whiech
he is able to manage at his age and has seated himself unsupervised at the
dining-room table on which there is a white eloth. Iach begins to work and
the only possible consequence is that the erayons will maric the tablecloth
as well as the paper because the paper is too small and no newspaper has
been laid under it.

The unskilled mother will look at this as a calamity and then regard

the child as a2 naughty boy who ought to be punished by having his erayons

taken away or by being slapped or scolded. She may decide that he ig not




ready for crayons and should have them two years later., She may tell him
that she doesn't like a boy who meles marke on the teblecloth, which she
by hard work will have to get out.

The skilled mother in the first place would searcely have let the in-
cident happen. She wouldn't have introduced the arsayvons until she had the
child seated 2t a table protscted by a2 newspaper and with a paper of such
size that the unsgitilled movements of a2 threc-year-old's hand with a erayon
in it could have some chance of staying on the paper. Had the incident
happenad by her over-sight and her lack of planning, 1.e., had she found
the child coloring the paper and the tablecloth she wouldn't have jJumped
at the conclusion that he was a nauvghty boy who didn'$ love his mother bee
cause he wvas willing to make more work for her by marking tp the tableecloth
she would have thought, "This boy doesn't have a proper plasce to work., I
should have seen %o it that he did have it. He doesn't realize thet it is
very destructive to mark the tsblecloth with a erayon. I will have to ex-
plain to him definitely where he can work and where he cannot work with his
erayons. I will have to explain that he must help protectthe surface of
the table on which he works with a nawspaper®. In other words, this mother

thinks of the incident as an event which must not be allowed to happen.

The child will use the crayons again under the right circumstances and that

problem will not arise.

If the unskilled mother takes the crayons away as she is apt to and
gives no sugzestions as to how one does handle erayons; the child knows no
more about how to safeguard tablecloths than he did at first and he is ept
to, the next time he is able to get the cerayons and a serap of paper, lay
it on the dawvenport, or on a chair, or a rug, vhore the whole unhappy ex-
perience will be repeated., The skillful mother ies apt to let the three-

year-old help get the erayon marks out of the tablecloth by whatever méthod




she uses, letting him feel that it wes his mistake and 1% can be righted
and that he still occupies a 20lid niche in the family attentions. It
would be e th >1d handled in this manner who didn't remember
to go to his own little table or box, lay down & newspaper,; and do his
drawving without further trouble.

geem trivial, they illusirate a difference in
people's mensgement which is found as much in the management of adults as

ur

in the management of children. g look at people and e¢lassify them into
vague groups of those we like and those we do not like. We are willing to
work with those we like snd are resentful of working with those we do not
like, W%e like or diglike them for some one thing vhich may have nothing

to do with the work, in hand and may be a tralt that that person might be
zlad to change wore the metter presented graciously enpugh, The thing which
makes criticism so hard to talkke is that often it is given in

2iver finighes we feel that there is no good in us,

e feecl that way because that i: 12 way the person giving
eriticism feels., If the norson whose job it 1s to improve us, lets us feel
that we are worthy people but that some performance of ours must be improved
we are quite willing and glad to improve it and usually gratofullthzt the
need was pointed out to us.

It would surely be much more pleasant to live in the present day world

and we would have a far better chance of improving our social structure if

wve could learn to look at people and worlk with them with the kind of attie-

tude which makes growth possible instead of pigeon~holing them azccording to

one or two traits or habits and glving un the strugele.
A disgram helps to explain this one little difference in philosophy
which dictates such different behavior in the handling of problems snd

brings forth vastly different responses from an individual who is being




corrected. If we are the type who say John is = naughty boy and we don't

like him any more because he broke the gzarsze window, we look at people as
a unit. A unit can be labeled destructive through éne incident regardless
of all the rest of his behavior both past and present. We report it as

follows:

JOHN - AGED 10

His personality

If we look at people in a more intelligent way our diasram looks 1ilke this.

JOHI - AGED 10

1, Johnny Jones is unusually willing to heln th
see that falr play is given.

2. Johnny Jones needs to learn to save ball playing for the places
where he will not damage pronerty.

3+ Johnny Jones does his homeworic without nagzing.

h, Johnny Jones could imnrove his general tadble mannera.

O+ “Johnny Jones can be counted upen to tell the truth even when his
mistakes will mean punishment for him,

6. Johnny Jonmes forgets to brush his teeth.

Thus his personality is made up of a lot of hebits and traits, some
of which are good and some bad.
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THE SUPERVI&O%Y FPROCESS

A clear understanding of what we mean by supervision 1s de-
girable before we consider its process. The following defini=-
tion implies the educatlonal function we now attribute to a super-
visor,

Supervision i1s the vision which 1s obtsined by viewing a thing
ag a part of a greater whole and implies leadership which is pos=-
gible to ouy having this broader wvision.

The Morrislion Committee of the Department of Supervisors and
Directors of Ingtruction of the Natlional Education Association
describes the functions of a supervisor as being, Ersts

l. Philosophie. He must seek the truth and keep abreast of
leading movements in his field.

2. Coopergtive. All supervisors should work toward common
ends. He is democratic. Leaders and supervisors should cooperate
for a mutual solution of their problems.

5« Creative. He must seek latent talents and seek to draw
out the best in everyone. He createsgs an environment which will
keep a balance between the development of the individual and the
greatest good of the social group. Aftep—all{%kia describes the
way of 1life in a democracy.

4, He is Scientific. He applies the scientific method =
geeking proof as to accomplishments. He encourages experimenta=
tion.

5. He 18 effective. He helps leaders secure a working know=
ledge of his toolse. He coordinates theory and practice. This

type of supervislion should eliminate from our thinking its fune-
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tion as that of inspection, imposed improvement and the superior =
1ty inferiority-relationship between supervisor and supervised.

In recreation it should concern itself with the growth and
development of recreational leaders who can build a satisfactory
program and put it into effect.

The first process of supervision is the development of a
favorable personality. We may define personality as the sum of
one's qualities of body, mind and character. OCne important per=-
gonallity trait is emotional maturity and adjustment. No supervi-
gor can hopy to influence his leaders if he cannot win their re-
epect by demonstrating that he is a sincere, controlled adult, with
an objective view point, more concerned with ends than means.

He needes foresight and vision, an open mind not a vacuous
one. He will recognize that as Hugh Walpole said "No man can make
anything of himself until he loses himself in something greater,
deeper and wider than himself". Vision is inheret in his job. He
must be able to "see over" as well as "Oover see". This far view
implies imagination. All present realities such as inventions
and social adjustments were first dreams. He must be a sympathe-
tic perzon who is able to imagine himself in the leaders situation .

—

A supervisor who is warm, sympathetic and understanding has

a much greater chance in developing th®se same qualities in the

leader he supervises. He must be able to establish satisfactory
relations with his leaders. A supervisor's personality should be

such that 4m his contacts with a leader sghould afford emotional




retration, not tension and g defensive attitude.

He will have initlative to act so as to realize the objectives

he recognizes as desirable.
The second supervisory process is the collection of factual

material which should result in knowledge and understanding of

background material. This is the history and philosophy of rec-

reation, the soclal aspects of leisure, correct and effective
gspeech, theories of play and leadership, etc. He must also know
the objectives of the recreation movement. I will do no more than
mention them.

l. Enrich lives.

2. Develop a balanced organism,

3+ Provide opportunity for creative expression.

4, Provide opportunity for intellectual curiosity.

5. Provide opportunity for developing social associations

and cooperations.

6. Provide recreational service for all.

T. Encourage individual and group leadership.

8. Develop appreciation of beauty and craftsmanship.

9. Provide opportunity for developing the formation and

practice of good personality habits.

He will need to become familiar with agencies concerned with
recreation. Marguerita Williamson in book on "Group Work" shke
says,"The objectives of various agencies would at first thought
seem so dgevergent as to make it impossible to treat the duties
and responsibilitlies of their workers in the same analysis. The
evangelical motive so strong a feature in some agencies is lack=-
ing in others. Some are concerned with the average person of any
walk of 1ife, others for the so=called underprivileged, Neigh-
borhood relationships, community organization,education, concern

for the young man or woman away from home, or appreciation of an

outdoor life may loom large in the program of a particular agency.
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Upon closer scrutiny it becomes apparent that they have & common
desire to so guide leisure-time setivities that the individusl

mey develop an integrated personslity and accustom himself to the

give and taeke of group life as an introduction to social responsi-

bility." The supervisor should know the relstionships of these
agencies one to the other, their objectives, how they are formu-
lated and by whom, their administrative set up and their program.

He must understand the communities served, snd must believe in the

importance of knowing sbout the customs, prejudices, races, nation-
alities, occupations, delinquencys, situation, public and private
agencies serving the community, schools end churches, snd their re-
lationship with the agency.

He must know what the available facilities for reecrestion are,

both natursl and man constructed.

He must know each individusl leasdery his ags, personality traits,

education, soeial environment, work experience =nd avocations.

A knowledge of the principals of progrsm planning which will

make possible the realization of known objectives is essential’<
given the community needs, the leadership and facilities availsble.
He needs knowledge of skill fields detailed and practical
enough to understand how the principals of leadership can be applied
through these various fields. That as Joghua Lieberman ssys, "Life
does not consist of arts and crafts, dramatics and debating. We

are not concerned primarily with training athletes. One who has
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capacity in any one field does not by virtue of thet fact become a
culturel individusl, nor s well-rounded snd msture individusl. The
limiting nature of absorption in one field is apparent. No setivity
should be permitted to assume a disproportionste place but should

be conducted with regard to the needs of the individusls involved
and the needs of the group.”

To draw on & leaders specialized skill to the exclusion of his
being given the opportunity to develop slong mesny lines is unfair
to the leader. The supervisor has direct responsibility, while mak-
ing use of the leader's skill, to educste him in s desire to experi-
ment in fields other than his specislity, keeping in mind thst the
objectives of the program sre to be attained through skills and
that skills are only a means to this end.

A supervisor must be familisr with administrative detail and
with Community Organization Techniques.

A knowledge of the processes of analysis is importent to s super-
visor. He recognizes that truth is the gosl, not the substantistion
of a theory. Tp paraphrase & quotation from Lincoln "It mskes no
difference whether truth is on our side but it mekes a grest dif-
ference whether we are on the side of truth.”

Gathering and appraisal of facts is & continuous process.

These fects must be relevant, accurste snd sdequate before conclu-

sions are drawn. We must be sble to desl fasirly with facts as

well as people.
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To summarize. A supervisor should collect factual meterial
which will result in his knowledge and understanding of background
meterisl, the objectives of the recreation movement, agencies con-
cerned with recreation, communities and their needs, facilities
aveilsble, his individusl leasders, the principals “program plan-
ning, of community orgasnization, practical knowledge of the var-
jous skill fields, and the processes of analysis.

When a supervisor has given thought to the development ;/an&
a favorable personality and hasythe aforementioned knowledge and
understanding ,he may then gct effectively.

Long renge plans should be formulated in the light and through
the analysisuofithe knowledge gained. From these long rsnge plans
mofg.aéfiﬁitélﬁians should be devaloped.

This process involves choice among alternatives. TUse of the
scientific proceedure is the key to intelligent choices.

Psctors to be considered are; what has gone before, past

strengths snd wesknesses, the balence. between all purposes, skill

interests, leaderd§ development and value to participant. There

should be coordination between sll units and the'éééiﬁﬁé“machinery
to administrate the program.

These plans should be evolved jointly with the leader and as
fer as is practical with the group. Conferences between supervisor
and lesders msy indicate that it is possible to guide the group

A )
from some immediste preoccupation to -umder channels of interest.
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This would be in line with the theories of progressive education to
the effect that one learns best when impelled by a strong, immediate
interest and that the group finds more ggtisfaction in & program

it has helped to plan. This type of program mekes great demands

on the lesder since he must study and develop skills in advance of
the group. The supervisor's own interests and skills should not

be sllowed to influence the program too greatly. He is responsi-
ble also for maintsining stendards in program content. It should
also be in as fer as possible a gapless program, fitted to all

ages, seasons and interests in the conmunity.

The supervisor must now meke satisfaetory contacts with his
poliey meking body. This may be a board or an agency. These con-
tacts result in e favorsble attitude toward the proposed program,
toward the sdministrative personnel, toward the supervisor himself

and sbove all toward the newlyssssigued leader..~7

Nemt'slhe lesder is selected and assigned to the work situetion

which sffords him a fair opportunity of success. This is a very
importent supervisory process which can only be sccomplished by
meking use of all the knowledge gained of the individual leader
and the work situation. While it is necessary to transfer a lead-
er from a position to which he is ill-fitted and it is often true
that leaders wholly iRcompetent to cope with one set of circum-
stances or personslities, find gratifying success in another sit-
uation, yet such shifts are unfortunate for the program and the
lesder. Pailure is deadening while the wine of success is very

potent. Every effort should be made by the supervisor to orient
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the lesader to his newly assigned situation. His potential value
to the program should be recognized, he should be acquainted with
the organization in which he is to work, the program already in
progress, forms and records to be used, policies, the community
in which he is to work and the importance of gathering more de-
tailed knowledge by a continuing process of observations and
study.

It is now the supervisors function to develop and meintain a
satisfactory program. He should help secure facilities and mater-

jals. When he has the individual situstion well enough. in mind

to recognize specific needs and is convinced the/ definite benefits

would sccrue to the group or community if facilities and materials
were availasble, his ingenuity should supply the means of securing
them,

He should observe the leadership to the end of analysing and
recognizing successes and failures in the terms of objectives,
from a constructive, cooperative viewpoint.

The supervisor should plan and provide lesdership-training
in attitude by arranging situstions which offer incentives for im-
provement, by stimulating faith in the program through knowledge
of its objectives, by offering opportunities for experiment,6 crea-

tive work snd unicue service snd by professional advencement.
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The leader needs training in background material, in skills

and the opportunity for training in the practical application of

lesdership principals through the various skill fields. There
must be more then mere knowledge of theory. He must have training
in its application. ZProgram plenning is & necessary part of the
curricula as is training in socisl attitudes.

It is the supervisor's responsibility to develop eny latent
talents in his leasders and give thought to his own needs slong the
lines of professional advancement.

The supervisor should stimulate the lesders interest in and
knowledge of the participants socisal backgrounds, their homes,
schools, jobs, neighborhoods and communities. Lindenberg says,
"DPhe importance of these contacts depends on the ability of the
lesder to use them to get & better understanding of the individ-
uals in their relstionship to the group with which he is working
and in terms of interests that may be developed. Any other pro-
blem found in the family is outside his province."

A lesder must know the interests, problems, backgrounds and
needs for adjustment of his participants "Joshua Libermsn says,
"In sbsence of intimate knowledge of a child serious wrongs may
be committed. Children whose anti-social acts are due to emot-
ijonal instebility are too often classified as wilful mischief
mekers and lewbreskers. They are treated with repressive messures

and allowed to drift into delinguency when intelligent and under-




standing guidance might have helped them become useful members of
soeiety, Children who misbehave usually cannot help themselves.
lischief may be their way of seeking the attention which all of

us crave. Lying may be an indication of fear or a mistaken ef-
fort to obtain favor. Vandalism and acts of destruction may re=
presgent an inner rebellion and resentment against society which

the child's experience has justified. It may also represent a

need for power. Repression docesn't help. Only the correction of
the maladjustment and the satisfaction of emotional needs can
serve. Children and young people who are helped to develop a sense
of security and to find gratification in creative effort never be-
come delinguent. This approach applies as well t0 the normal child,
2t0 a lesser degree he also has his fears, feeling of unsecurity or
lnadequacy. With proper guidance the lives of all children can be
considerably enriched,"

To paraphrase a quotation of Lois Hayden Meek of the College
of Education of Columbia University. "Another evidence of a lead-
er's ability in guiding social relationships can be seen in his
skill in recognizing and interpreting the needs of the individuals
in this area. How conscious is he when a girl is continually on
the edges of group activity, that this child has no close friends;
that Tom is consistently chosen last for any team game§; that the

other children snicker when Bob tries to express himself; that these

girls snub the saloon keeper's daughter. What is he doing for Eﬁﬁf‘~-

who 1s left out of team games; for Ruth to become important to her

group even if she can't hit the basket.
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The extent to which a leader recognizes the signs of social
need and the versatility he displays in helping the child over-
come the handicap that ostracizes him, or build other resources
that will make him significant to his group will indicate how ade-
quate he is in this field.

One step in the supervisory process is to see that suitable

publicity on the aims and accomplishments of the program reaches

the public. Much education along this line is needed.

The supervisor must also interpret administrative detail to
his leaders and report to his own administrative heads. He must
keep abreast of leading movements in recreation and learn the art
of supervision of self so that hlis acts are purposeful and his
time is used to advantage. He must constantly re-evaluate his
Job and set limits to his functions.

To summarize: A supervisor's knowledge should result in for-
mulating definite plans, making satisfactory contacts;&ssigning
leaders to work situations which afford them a falr opportunity
of success, should assist the leader to develop and maintain a
satisfactory program through helping secure facilities and mater=-
lals. He should constructively analyse and recognize successes
and failures, should plan and provide training; £o stimulate
leader's knowledge in participants problems and backgrounds, pro-
vide publicity to educate the public, interpret administrative de=-
tall, report to administrative heads, keep abreast of leading move-

ments In recreation and learn the art of self-supervision.
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Evaluation is the fourth step in the supervisory process.
If recreation is to advance we must have means of evaluation.
How are we agble to evaluate our program? At present we lack
scientific data so can only concentrate on whether we have reach=-
ed the goals for which we are striving.

Hag our program tended to develop the potentialities of the
individual and train him for group action in a Democracy? Has it
been provided as a service to all?

Has our supervisory unit operated in harmony with the objec-
tives of the whole recrestion movement and has it been able to
sucecessfully cooperate with other units?

Has the program contributed to the community? Is it socially
worth while? Has the program included the cultivation of those
qualities which are essential for constructive citzenship? Does
the community have a favorable attitude toward it? Such an at-
tltude 1a necessary for the survival of the program. Has it
demonstrated, as was done in one Minnesota city, that money spent
on recreational facilities was actually offset from a financial
standpoint by a sharp drop in the cost occasioned by juvenile
delinquency?

Are the cooperating agencies satisfied that the recreation
program is assisting them in reaching their objectives?

Are the participant's lives being enriched? Are they de-

veloping a balanced organism, physically, mu%u&kzé and emotional-

o '
ly? Have they been glven opportunties for creati@ expression and

the development for intellectual curiosity? Have they had the op-

portunity for developing social contacts? Has individual leader-
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ship been stimulsted? Have they grown in their appreciation of
beauty?

Have the leaders grown in undergtanding of objectives, 1in
knowledge, in skill and the ability to apply leadership techniques
through these skills, and in personality adjustment;

Have they hecome able to recognize and volce thelr problems?
Have they confidence in their own ability to cope with these pro-

blems? Is it increasingly less necessary to have direct super-

vision? Have they been able to live more satisfying personal lives?

Has the supervisor grown professionally. Is he able to eval=-
uate himself and his functions, making wise cholces when necessary
as to the relative importance of his duties. Is he able to eval=-
uate his own effect on his leaders? Is he looking forward to a
more scientific method of evaluatlion?

Very little has been done so far in scientific record keep-
ing and adequate records are a necessity for sclentific evaluation.
Groups must be observed over a long period of time. Supervisors
must be trained in the techniques of record keeping. Leaders
must be educated to their value, the method of keeping them and
their use. Even then it is doubtful if records of human reactions
achelve a gatisfactory attainment.

Sidney Lindenberg in his book of "Supervision in Social Group
Work" sets forth an interesting method. He advocate” the leader
keep a record of each group meeting. The visiting supervisor
makes an independent record of the same meeting. The two records

form the basis for a conference of which there is also a written
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record. All three of these records include an evaluation. Per=-
haps some experiment may be made in evolving such record keeping
for recreation groups. The keeping of them would undoubtedly
stimulate and develop thinking and analysis.

The supervisory process includes then, personality develop-

ment, the collection of factual material which should result in

knowledge and understanding of the factors making up his Jjob,
the analysis of this knowledge so that his actions may be consid-
ered and effective and finally the process of evaluating how far

his program has progressed toward the far goal.
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