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Iadies and gentlemen, it is a singular

privilege to be asked to speak to you tonight.

You know, I always feel at home with teachers.

After all, I'm a sort of refugee from a classroom.

And in the realm of public affairs, I honestly try

to carry on what you begin in the classroom.
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I salute youlxas teachers; I salute you also

o as an important and articulate part of the American
labor movement. It is heartening to find teachers
who say, as you do, 'our strength is our affiliation
with the AFL-CIO." And it is heartening that the
teachers in their embattled struggles, from Calumet
to New York, have had the support of the labor

movement, which for years has been in the forefront
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of the struggle for public education as an
essential requirement for political and economic
democracy.

This is more than just a matter of mutual
aid among those who work for a living, regardless of
the color of their collars. Teachers in their fight
for professional standards and for their rights as
employees are also fighting the battle of the
community for better schools. In this they have
earned the support of all of us.

Within the labor movement your union has been

a symbol of the importance of education and social
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progress, and a powerful force against the
corrupting influence of those who have betrayed
the lsbor movement from within. Congress will
act this year to eliminate corrupt practices
without crippling legitimate union activities.
In treating the disease of corruption in unions,
we do not want to prescribe a treatment that

maims the patient in trying to cure the disease.

in punishing the

n in eliminating

scredited union officials.



Many years ago, when I worked in the field
of workers' and adult education, I learned to
appreciate all the more the crucial importance
of public schooling in our democracy. I
learned that the decisions of men and women
as citizens, as voters, as union members rested
in large part on the basic education they
received in our schools.

This is true even more today than it was
20 years ago. For all the importance of science
and technology in our educational system, in
our lives and in our progress and survival as

society we will stand or fall by our ability to



f Ty
—

cultivate human beings and train citizens. In
the crucial competition for the preservation and
triumph of freedom, we will stand or fall by our
quality as a nation of citizens. This is the
true meaning of educational systems to which you
are devoting your lives. If you succeed, we

cannot fail.

* * * * *

The greatest asset of any education system
-- along with its students -- is not the classroom,
nor the laboratory, the library nor the playing

field. Its greatest asset is its teachers.
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And by the same token, an educatioih?ystem
cannot rise above its teachers. Through them
flows the essence which a societyimparts to
its children.

The perilous world in which we live today
forces us to reappraise both the educational
structure and the educational tasks of our
American society. We know that we are not doing
as well as we can.

But to do better, we must understand clearly
why we need to do better.

There is of course the direct competitive

challenge of the Soviet Union. In fact, the very
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fact of Premier Khrushchev's forthcoming visit

to the United States is a vivid demonstration of

what a determined and well-financed educational

drive has done to take a backward nation to a

position of enormous strength and prestige in the

world.

Among those of us most concerned with the

massive challenge to our society from the Soviet

Union have been our own scientists and engineers.

Dr. Edward Teller and Admiral Hyman Rickover have

repeatedly warned us that Soviet advances in scienmce

and engineering threaten actually to surpass achievements

in our country.
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It is not merely a question of what we ought
to be doing in education.f,k has come down to a
categorical imperative: we must consider education
in terms of the life and death struggle among nations.

It éEEE}ﬁ be sufficient to emphasize that
we should set higher priorities on education because
it is the EEEEE thing to do -- because education is
an indispensable means for enriching the lives of
people -- for raising the levels of human capabilities
and for deepening understanding.

Yes, we are falling behind the efforts of other
natioaa,{nbd equally important, we are falling behind our
own needs, our own potentials. We are falling behind

our own ideals.
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Our own trweneeds and purposes, everywhere

in the world, are to fulfill the real traditions

and promise of America. As we do this, we grow

stronger everywhere. As we fail to do this, we

grow weaker everywhere.



B

serve. them-shrough-their govérnment, I propose

tonight-to-discuse-with-you some essential aspecis
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do not intend to discuss with you, what you ought to

0 teach, or how you ought to teach. These are questions
of the greatest public importance, to be determined
professionally within your profession. They are
not within the scope of government. The prime
responsibility of govermment is to marshal effectively
the material resources of the nation so that what ought
to be taught can be taught, taught well and taught
to every American -- taught to every American up

to the highest level of education he can attain.
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I have no doubt that, if we can provide the

material means, the education system and particularly

its teachers can shape the content of education to

express our highest intellectual and moral values.

In saying this, I do not imply that the quantity

of education can take the place of quality. But quantity

is everywhere a precondition of quality. When there
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are not enough classrooms and teachers, when teachers

are grossly underpaid, when many students of ability

are excluded from the educational process through

lack of means, to talk only about quality of education

—_— e m—

without reckoning its costs and accepting responsibility

— — - - -
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for meeting those costs would be a fraud.

On the contemporary scene, my friends, our
quantitative defaults in education are surcharged
with qualitative defaults. When we say, as a
nation, that we cannot afford todo: better, that
it would be "inflationary" to spend more for
education, we are not talking sound economics.

We are talking nonsense, and worse, downright
immorality. We are saying that we value frills

and luxuries more than the goods and services most

vital in our lives. And when our productive resources

of manpower and machines, if fully used, could give

us both the essentials and the luxuries, the moral



default of idle resources becomes even more apparent.
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not rmuech more than those regquired to accommodate increased
enrolluents and replace classrooms abandoned as unfit or

obsolete.

A would be a conservative estimate.

To eliminate this shortage within five years, to replace
classrooms = abandened and to cover new enrollments of more
c- students

than 1.2 million/xkustexx a vear, requires about 107,000 new

classrooms yearly during the next five years. Ab-cusrend

% this would require

a five-year construction program of about 4 billion dollars

The States and localities, despite heroic efforts, have

in recent years been able to expend about 2% billion dollars
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a year for classroom construction. If, by the greatest efforts,
they should average about 3 1/3 billion annually over the next
five years, theycould build 82,000 classrooms a year. This
would still be about 25,000 short of the minimum need. By
1965 we would still be about 125,000 classrooms short.

If the Murray-Metcalf bill were enacted, and if funds
thus made available were apportioned by the State and localities
between capital outlays and teachers' salaries in accord with
customary patterns, there would be about $900,000,000 available
for classrooms each year for the next four years. This would
Just about close the gap.

Second, as to the shortage of public school teachers, and
the inadequacy of their pay.

In the spring of 1959, the consensus among leading educators
was that the shortage of teachers in our public schools was about
140,000. Of this, about 40,000 were needed to reduce the student-

teacher ratio to workable levels. And about 100,000 were to



replace teachers with insufficient training.

The task over the next five years, if realistically faced,

is to recruit about 60,000 teachers a year to meet accumulated

and accumulating needs, plus about 70,000 new teachers each

year to replace those leaving the public school system. With

this level of entrants into the teaching field, provded they

are of high standard, it is estimated that the current

qualitative shortage might be substantially eliminated five

years hence.

It has been fourid impossible to recruit qualified teachers

at this rate at prevailing levels of teachers' pay. Average

pay in the public schools is now estimated at $4,775; nearly

one-fifth of all classroom teachers receive less than $3,500;

and only one-fifth receive as much as $5,500. If we want the

number and quality of teachers we need, we must be prepared

to pay for them.



«1.F

For the sake of justice as well as for the sake of
recruiting qualified teachers, we need to increase teachers'
pay in the public schools over the next five years about
50 percent. Such an advance would bring teachers' salaries
close to parity without advancing pay in other cowmparable
areas of work.

States and localities cannot carry all of this increased

rapidly
burden, even if they expand their efforts morq/nxpkkw in the
years anead than in recent years. The Federal Government,
with greater resources of national revenue, must act in the
national interest to assert the priority of the Nation's
education system. To do this Federal contributions toward

teachers' pay will need to become an established part of the

finance base for education.
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Enactment of the Murray-Metcalf bill, of which I am a
sponsor, would go a long ways toward meeting the needs.
® oK * K ¥
As we look to our school system to lay the base of a
competent and informed citizenry, so we look to our colleges

and universities for the development of our intellectual

leadership. And here too we are falling short.

the-cynical-view that belitiles ™

The task of education in a democracy is to develop

every intellect to the utmost of its capacity. It is a national

disgrace that pertiens as many as 150,000 of our most gifted
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young people are barred from college because théy cannot
afford the cost.

The Defense Education Act of 1958 only scratches the
surface of the need. At the time it was passed, I protested
vigorously but in vain against its nieserdiy-berme.ands grudging
conditions. This is why I have proposed my Students' Aid bill,
with appropriations for scholarshigs rising gradually to
16k million dollars a year by fiscal 1963. I have also proposed
tax credits, up to $450 a year for parents paying college
tuition and fees.

Federal funds are also needed to assist the expansion of
physical plants at colleges and universities,and for related
purposes.

My friends, what are the main objections to an expanding
educational program along these lines? Especially, what are
the objections to the Federal participation which is essential

to this expansion?
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The first objection is an offspring of the spirit of

aegregation. My views on this subject are known to you all.

I am happy that the AFT has taken a similar view. As a one-

time teacher, I share your pride in your firm advocacy of the

advancement of school desegregation. I do not see how anyone

who is true to the vows of this profession can take any other

position. I note too that it has cost you the support of

some who would otherwise be your adherents. This is something

else that you and I have in common!

The second objection is that Federal aid would mean Federal

interference in the education process. In fact, by providing

federal grants to the States, which then could use the money

for either classroom construction or teacher salaries, we can

restore local control. How much control over education does a local

school district have when it is bonded to the limit, operating
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on split shifts in aging, inadequate buildings with underpaid

teachers who do not have minimum teaching qualifications? The

legislation I have introduced to give federal aid to States

for school construction and teacher salaries expressly prohibits

any federal control. In 1950, as chairman of the Senate School

Construction Subcommittee, I sponsored the bill which became
law and now provides money for school construction in areas
where families in federal service put too heavy a burden on
local school facilities. Since that time Congress has approrriated
more than $1.8 billion for construction and operations of schools
in such areas. There has never been the slightest hint of
federal control in the administration of this money.
The third objection is that "we cannot afford the cost".
This merits close attention, because of the fog of cultivated

ignorance on this subject.



What is the Federal Government now spending for education?

The amount proposed in the President's original budget for

fiscal 1960 comes to only $2.68 per year for every man, woman

and child in the United States. It comes to only about 8ix-

tenths of one percent of the total proposed Federal Budget.

It comes to less than one-tenth of one percent of the estimated

total output of goods and services of the United
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This is indeed & sad commentary upon our scale of national values,
as registered by the Budget of the Government of all the people.

We are told, however, that there are so many other essentials in the
Federal Budget that there is room only for a token payment toward our
educational needs. This is far from the truth. The truth is that, as we

have the needs, so too we have the resources, if we will but use them.

There is no true economy in neglecting the greatest priorities of

our national needs, among which education ranks very high. It has not been

sound. econony, even by the narrower and more traditional economic tests.

The same restrictive thinking which has neglected the great priorities has

led to policies which have repressed our general rate of economic growth.

The slowdown in the rate of economic growth since the end of the

Korean war has meant idleness of men and machines which has cost the

country tens of billions of dollars. As a consequence, tax revenues of

Federal, State and local Governments, during the period 1953-1958 alone,

were 30-35 billion dollars less than they would have been under conditions

of full employment and normal economic growth. With these additional

revenues, we could have met the great priorities of our national needs,
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without budgetary deficits or inflation.

Those of us who have urged policies for economic growth for the
past 3 or 4 years have been scoffed at, laughed at and chastised from
the highest official places. Now I am glad to see that we have made
some converts in those same places. The Cabinet Committee on Price
Stebility for Economic Growth, under the cialrmanship of the Vice President,
which at the end of June was sounding the alarums of inflation, now, less
then two months later, has discovered that the "inflation" has been brought
under control after all and solemnly proclaims the importance of economic
growth. Now that we have converted them, I hope they succeed in converting
those who make the Budget and the economic policies of the Government.
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been aggravated‘b '

e Government's repressive economic policies, which

have held back economic growth &md, caused shortages in essential programs.

We all know that the recent deficits in the Fedd

greater thau"é#er before, except when the country was at war, iffsgpite of

v

eﬁgkinued neglect of education and other national needs.
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We should know, by now, that we cannot protect the Federal Budget
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by neglecting the needs of the Nation.

So, where should we go from here -- and how?

Where would the money come from to do this job?

There are those who say that we should cut back on non-essentials,

or at least on luxuries, in order to get the things we need most. If this

were necessary, I would favor it.

There are those who say that we should raise tax rates or impose

new taxes to support these essential programs. If this were necessary,

I would favor it.

I would vote for either of these if that was the only way to get

the schools and other things we need so greatly. But this approach seems

to me to neglect the productive power -- the new technology -- which is the

hallmark of America.

We cannot afford, in the space age, to divide scarcity. We need

instead to plan to share abundance. Our needs are not for one kind of

public service, but for many. Our needs are for more public services,

as well as for more private economic progress.

What makes democracy stronger than totalitarisnism is not superior
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power to suppress one kind of progress in order to attain another. Our
greater inherent strength, the great strength of democracy, is in the
ability of free people to plan and use their free system, to sustain
their values and serve their needs more fully than the totalitarians.
We do not seek to excel them in the taxes which the state, in one form or
another, imposes. We can excel them in the energies which we voluntarily
release and put to use in the service of all men.

But this volﬁntary release of our energies requires purposefulness
and planning. It reguires a concert of action at all levels, private and

public, local, State, and Federal.

If we attain this concert, we can activate and maintain the 5 percent

average annual growth rate urged by the Rockefeller Report end other com-

petent studies. This growth rate would yield us, for the period 1958-1964

as a whole, about 400 billion dollars more of national output than would

result £rom the low average annual growth rate of less than 25 percent

from 1953 through 1957.

It would yield sbout 70O billion dollars in Federal, State and local

revenues, at existing tax rates. In Federal revenues alone, the yield



would be more than 50 billion.

On this basis, we could not only do the education job, we could

also enlarge social security, improve health services, clear slums and

redevelop urban areas, expand national security efforts, and participate

in international economic cooperation on a worthy scale -- and without

inflation.

A Federal Budget geared to these tasks, in a fully expanding

economy, while it would increase in dollars, would steadily shrink in

relation to the total economy. The Budget would thus become less burden-

some, easier to balance, and less inflationary.

We have the resources to meet our needs - and then mme. The only

question is whether we use them or let them languish. The only question

is whether we can expand our thought, expand our action, expand our

concept of private and public responsibility, to the challenge of the times.

We live not only in the space age of missiles, but also in the space

age of economic and technical cgpabilities. We must 1lift our vigor and our

courage to space-age proportions.

As we do so, our goal is not to outstrip another country or another



society. Our goal is to realize, fully and freely, the best of ourselves.

Our aim is not to outstrip an adversary. It is to show the world

what a free society is capable of, not only in material things but in the

riches of mind and spirit which have been the greatness of democracy.

Out task is to make ourselves strong, not to fight a war but to

prevent one -- not to flaunt our strength, but to show that the strong

can be also wise and patient and firm and persistent in the pursuit

of peace.



- X2
Fpis

I am flattered that you have asked me to speak here. I feel

wholly at home and among #friends in this great assembly of te 8.

o

‘Once a teacher, always a teacher,” and although I forsook

[l LV TP TS0
of political science f-u':tmue I am always at heart a
as my Senatorial colleagues would , perheps=rasfulls, testify.
The process of democracy is at base a process of the education of

free men for decisions by free will. This is what distinguishes democracy

— a— (z. :
from dictatorship Awhich substitutes propaganda for education and brain-

washing for freedom of choice. This is why, as a politician, I am proud
to count myself a teacher, carrying on in the realm of public affairs
what you have begun in the classroom.

I salute you as teachers; I salute you also as an important and

articulate part of the American labor movement. -dhese.days yhen the

+t-. is heartening to find teachers who say, as you do, "our grestest—sewrce

dnd

of strength is our affiliation with the AFL-CIO. n—I:h is heartening that

the teachers in their embattled struggles, from Calumet to New York, have
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had the support of the labor movementy and—that-tsashersy in..iurn —have

This is more than just a matter of mutual aid among those who
work for a living, regardless of the color of their collars. Teachers
in their fight for professional standards and for their rights as employees

l? (\3{:.4 ;‘%:“ ""‘"f
ave also fighting the battle of the commmity for better schools. amd sarne.

the support of all of us.*_wmm%wmt,» in dts fight

against demagogic anti-labor propegands snd punitive anti-labor legislation --

—fighting to maintain one-of the great.forces of democraey-in—Americs.,
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Within the labor movement your union has been a symbol of the
importance of education and social progress, and a powerful force azainst
the corrunting influence of those who have betrayed the labor movement from within.
Congress will act this year to eliminate corrupt practices without crippling
legitimate union activities. In treating the disease of corruption

thati

in unions, we do notiwant to prescribe a treatment/maims thre patient in
trying to cure the disease. But I am frank to say that the final bill
is all too likely to bear at some points the mark of those who are more
interested in punishing the labor movement as a whole than ip;eliminating

i

the unsavory practices of a few discredited union officials,
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Many years ago, when I worked in the field of 1-1@1‘1:&;3:’:9:/‘l education,

w‘({l’ et
I learned to apprecia.‘be{\the crucial importance of public schooling in our
democracy. I learned that the decisions of men and women as citizens, as
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voters, as union members restedr\on the basic education they received in
7:;7
our schools. This is true even more today than it was 20 years ago. TFor
all the importance of science and technology in our educational system, in
M-
our lives and in t&e progress and survival as a society, we will stand or
fall by our ability to cultivate human beings and train citizens. In the
: b s
crucisl competition for the preservation and triumph of freedom, we will
stand or fall by our quality as a nation of citizens. This is the true
meaning of educational systems to which you are devoting your lives. If
you succeed, we cannot fail.
e 4 ¥ —¥
The greatest asset of any education system - along with its
students -- is not the classroom, nor the laboratory, the library nor the
playing field  Its greatest asset is its teachers.
And by the same token, an education system cannot rise above its

teachers. Through them flows the essence which a socliety imparts to its

children.



The perilous world in which we live today forces us to reappraise
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the educational tasks of our American society. We know that we are not
doing as well as we can.

But to do better, we must understend clearly why we need to do

- _‘-_ | ".1’;‘ ‘
better W The main reason for doing better is not the -&%&a&mc% of

Sy
gvietf ed@gation, FEducation is not marily an effort to outdistance an
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effort to m-tmﬁ -j' g -- to

t4es W enlarging theirdfowledge, deepening

t we are falling behind our own needs, our own WQtentials, of

Our own true needs and purposes, everywhere in the world, are to

Qa
fulfill the real traditions and promise of A.merica% When we fall to do

-—F—”-,-—’ - — B
this, we grow weaker everywhere. wwe grow stronger everywhere.

Because I have been chosen by the people to serve them through their
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There is of course th;; direct competitive challenge of the Sovict
Union, In fact, the very fact of Premier Iﬁu-uachchev:s fort hcoming
visit to the United Sta-tes .is a vivid demonstration of what a determined
and well-financed educational drive has done to take &kmx a Buicx backuard

nation to a position of enormous strength and prestige in the world,
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Among '
'/®Bhoseof us most co reerned with the massive challenge to our

society from the Soviet Union have been our own scientie$s and enginsecers,
Dr. Bdward T:ller and MESRSE Admiral Hyman Rickover hawe repeatedly warr_led
us that Soviet advan‘ces in secience and engineering threaten actually to
Surpass achievere nts in our country.

it is not meeely a quesﬁion of what we ought to be doing in
edmation,{ It has come down to a categorical imperative: we .must congider

education in terms of the life and death struggle of memdéméx among nations,

It shou% be sufficient to emphasize that HdwendkoneRex e Hemekc should
set higher priorities on educ+ ion because it is the right thing to do --

because education is an indispensable means for enriching the lives of



and for
people -~ for ridsing the levels of hujan capabilities/ deppening

understanding .zodex
Yes, we are falling behind the efforts of other natioms, and equally
important, we are falling behind our own needs, our own potentials. We

are falling behind our own ideald, ;
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government, I propose tonight to discuss with you #ke essential aspects

of the Govermment's role in educational affairs. I do not intend to
discuss with you what you ought to teach, or how you ought to teach.

These are questions of the greatest public importance, to be determined
professionally within your profession. They are not within the scope of
goverrment. The prime responsibility of government is to marshal effect-
ively the material resources of the nation so that what ought to be taught
can be taught, taught well, and taught to every American -- taught to every
American up to the highest level of education he can attain.

I have no doubt that, if we can provide the material means, the
education system and particularly its teachers can shape the content of
education to express our highest intellectual and moral values.

In saying this, I do not imply that the quantity of education can
take the place of quality. But quantity is everywhere a precondition of
quality, antseertainty so=in-a-demoereey. When there are not enough
classrooms and teachers, when teachers are grossly underpaid, when many
students of ability are excluded from the educational process through
lack of means, to talk only about quality of education without reckoning

its coste and accepting responsibility for meeting those costs would be



a fraud.

On the contemporary scene, my friends, our quantitative defaults

in education are surcharged with gqualitative defaults. When we say, as

if '
a nation, that we cannot afford to do better, that it would be inflationary
to spend more for education, we are not talking sound economics. We are
talking nonsense, and worse, downright immorality. We are saying that we
velue frills and luxuries more than the goods and services most vital in
our lives. And when our productive resources of manpower and machines,
if fully used, could give us both the essentials and the luxuries, the
moral default of idle resources becomes even more apparent.

I know that all of you here are familiar with this default. But
evidently, the nation-at-large is not, or it would teke arms in righteous
indignation. And so I trust you will bear with me, while I bring a few
facts to the strengthening of your cause.

First, as to the classroom shortage in the public schools of the
United States, from the kindergarten through the high school.

In 1955, the Department of Health, Education and Welfare, on the

a
basis of /comprehensive nationwide survey by the States and localities,

reported a classroom shortage of 312,000, as of the fall of 1952. Between
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then and the fall of 1958, the number of classrooms built was emdaeahont

-f [ 7L R "‘r”*' and
135086 more than those required fem~increased enrollments,—-—pkm-&use

requiredsto replace classrooms abandoned as unfit or obsolete. Hads

abandoned

ments of more than 1.2 million students a year, requires about 107,000
new classrooms yearly during the next five years. At current costs for
classrooms and related facilities, this would require a five-year construc-
tion program of about 4 billion dollars a year.

The States and localities, despite heroic efforts, have in recent

years been able to expand essly about 2-%- billion dollers a year for classroom
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construction. Enn,ﬁ: they should average about 3-1/3 billion annually
A

over the next five years

g‘f.b,r el anli. &1, b0 Lo crregny 4LaR

(N

about 25,000 short of the minimum need, of-20¥5€00. By 1965 we would still
be about 125,000 classrooms short, of—eus=mirimm-needs .

If the Murray-Metcalf bill were enacted, and if funds thus made
available were apportioned by the States and localities between capital

outlays and teachers' salaries in accord with customary patterns, there

F - .
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would be about 358 jddddion dollars available saeh-year for classrooms for
, A

Second, as to the shortage of public school teachers, and the
inadequacy of their pay.

In the spring of 1959, the consensus among leading educators was
that the shortage of ®achers in our public schools was about 140,000. Of
this, about 40,000 were needed to reduce the student-teacher ratio to
workable levels. And about 100,000 were to replace teachers with insuf-

ficient training.



The task over the next five years, if realistically faced, is to
recruit about 60,000 teachers a year to meet accumulated and accumulating
needs, plus about 70,000 new teachers each year to replace those leaving
the public school system. With this level of entrants into the teaching
field, provided they are of high stendard, it is estimated that the current

gqualitative shortage might be substantially eliminated five years hence.

i

P, K Tt on /H_L.i -L.L-\A( A hie L_.‘__{.{t{i’,:_ ‘4; At e T purw /:'F. e d ?‘I;f AL
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mwm:rela ‘of teachers'’ pay. %tﬁverage pay in the

of all classroom
public schools is now estimated at $4,775; nearly one-fifth xmwsiveyas

teachers receive less than $3,500; and only one-fifth receive as
much as $5,500. If we want the number and quality of teachers we need,

we must be prepared to pay for them.
) ad h»(‘;:f &
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teachers' pay in the public schools to-e-dewsl, five years henseg=gGiowhzt

more—than 50 percent, above=

Such an advance would bring teachers' salaries close to parity with advancing

pay in other comparable areas of work. ,
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States and loca.llties cannot carry cesmesisssssmmli of this increased
burden, even if they expend their efforts more rapidly in the years ahead
than in recent years  The Federal Goverrment, with greater resources of
national revenue, must act in the national interest to assert the priority

of the Nation's education system. To do this Federal contributions toward

‘ N /] *
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Fnactment of the Murray-Metcal bill Would Dttt dtbtiuntl 15

As we look to our school system to lay the base of a competent and
informed citizenry, so we look to our colleges and universities for the

development of our intellectual leadership. And here too we are falling

short.
I do not subscribe to the cynical view that belittles intellectuals.
Whether in the sciences, or in education, or in the arts of human and social

relations, or in the cultural asrts, or in government, we must look to the ;a_;_-'__;{_,i,ﬁ:;_ ;:/

intellectxdmi for those creative innovations and achievements by which our

ks AL PN pl A
socioty will Jend-onfail,
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The task of education in a democracy is to develop every intellect
to the utmost of its capacity. It is a national disgrace that perhaps as
many as 150,000 of our most gifted young people are barred from collegs
because they cannot afford the cost.

The Defense Education Act of 1958 only scratches the surface of the
need At the time it was passed, I protested vigorously but in vain against
its niggardly terms and grudging conditions. This is why I have proposed
my Students’ Aid bill, with appropriations for scholarships rising gradually
to 184 million dollars a year by fiscal 1963. I have also proposed tax
credits, up to $450 a year for perents paying college tuition and fees.

Federal funds are also needed to assist the expansion of physical
plant at colleges and universities, and for related purposes.

My friends, what are the maln objections to an expanding educational
Program along these lines? Especially, what are the obJjections to the
Federal participation which is essential to this expansion?

The first obJjection is an offspring of th;s epirit of segregation.
My views on this subject are known to you all. I am happy that the AFT has

taken a similar view. As a one-time teacher, I share your pride in your



your firm advocacy of the advancement of school desegregation. I do not
see how anyone who is true to the vows of this profession can take any
other position. I note too that it has cost you the support of mamy who

would otherwise be your adherents. This is something else that you and I

have in common!

P ———— —— e

FEDERAL AID -~ NOT FEDERAL CONTROL -- A persistent argument against federal
SChOOL @id DProposal warns of Mereeping" federal control in education. | In fact, by
providing federal grants to the States, which then could use the money Tor either
classroom construction or teacher salaries, we can restore local control. How much
control over education does a local school district have when it is bonded to the
limit, operating on split shifts in aging, inadequate buildings with underpeid teach-
ers who don't have minimum teaching qualifications? The legislation I have intro-
duced to give federal aid to States for school construction and teacher salaries ex~
pressly prohibits any federal control. In 1950, as chairman of the Senate School
Construction Subcommittee, I sponsored the bill which became law and now provides
money for school construction in areas where families in federal service put too
heavy & burden on local school facilitles. Since that time Congress has appropr
more than $1.8 billion for construction and operations of schools in such areas,
There has never been the slightest hint of federal control in the administration of

_fgnis money.

YOUTH OPPORTUNITY PROGRAM -~ Under the School Support Act which I am sponsoring with
Senator lurray, the federal government would provide each State with $25 per school-
age child the first year, $50 the second year, $75 the third year and $100 for fol-
lowing years. This would come to about $1.1 billion the first year and would level .
off at sbout $4.7 billion. That looks like a lot of money -- but it is not egg%gg
to take care of our school needs, even by the standards of the U. S. ce of Edu-
cation which tries to justify the "penny-wise, pound-foolish" policies of the pres-
ent Administration. I am also sponsoring a comprehensive Youth Opportunity Program
including college scholarships based on merit and need and tex credits to help fam-
ilies or individuals paying tuition for advanced education.

Recent public opinion polls show that more than 70 per cent of the American
people favor federal aid for education. We have an obligation to provide good edu~
cational opportunities for America's young people. We must fulfill our responsi-

bility to the present and future generations of school children.

-3 -



States.

This is indeed a sad commentary upon owr scale of national values,
ag registered by the Budget of the Govermment of all the people.

We are told, however, that there are so many other essentials in
the Federal Budget that there is room only for a token payment toward our
educetional needs, This is far from the truth. The truth is that, as we

have the needs, so too we have the resources, if we will but use them.

There is no true economy in neglecting the greatest priorities of
our national needs, among which education ranks very high. It has not been
sound economy, even by the narrower and more traditional economic tests.
The same restrictive thinking which has neglected the great priorities has
led to policies which have repressed our general rate of economic growth.

_A,E&w‘d.q.q.‘k_ &1;. f\’{‘
The phHenemenetiyp-dow rate of economic growth since the end of the

f / . Fs . . 7 ok
Mﬁ.s-.)‘ wdlevgas o e aand maciinle ‘."J::fc‘-‘c. At

Korean war ba.a/‘cost the country tens of billions of dollars, im-the-farmrot-

As a consequence, tax revenues of Federal,

| State and local Governments, during the period 1953-1958 alone, were
30-35 billion dollars less than they would have been under conditions

of full employment and normal economic growth. With these additional
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revenues, we could have met the great priorities of our national needs,
without budgetary deficits or inflation.

E\‘:'AMU'?' > Both the threat of inflation and Federal budgetary deficits have been
aggravated by the Government's repressive economic policies, which have held
back economic growth and caused shorteges in essential programs. We all
kmow that the recent deficite in the Federal Budget have been greater than
ever before, except when the country was at war, in spite of continued

neglect of education and other national needs.

We should know, by now, that we cannot protect the Federal Budget

by neglecting the needs of the Nation.

So, where should we go from here -- and how?

—

per capita basis, sllowing for\,il’\growing population, the increase would be
AN
/ ;
\ from $2.68 to close to $27/
\ /

\
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\ / )

. With such incréases, educational Bt{tlays would be a considerably
\\ ‘\\..
larger portion of the likely Federal Budget five years hence than they are




2 laughed at and chastised from tix from the highest official m
;,1.'\_ f"({\"\f g "f"“:"'('f—‘--

Now I am plad to ®e that we have made some converts,\ The Cabinet

Committee on Price Stability “aeel Economic Growth, under hhe chairmanship

of the Vice President, which = at the end of June was sounding t he

alarums of inflation,tx now, less than two months later, has dis covered

%Qﬁ all
that the "inflatiopn has been Brought under cmﬁ:mlﬂ and Eheckocito

mhhnmnrﬂbcnmmﬁxmpniﬁmm:;mmmhxgm solemnly proclaims the

importance ofemnomic growth,

Now that we have converted them, T hope they succeed in converting

those who make the Budget ang the economis policies of tha Government,
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_sHGWld be, for they are now small out of all proporbion to the
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‘ﬁ:://,;&mre would the money come from to do this Jjob?

There are those who say that we should cut back on non-essentials,

or at least on luxuries, in order to get the things we need most. If this
were necessary, 1 would favor it.

There are those who say that we should raise tax rates or impose

new taxes to support these essential programs. If this were necessary,
I would favor it.

I would vote for either of these if that was the only way to get
the schools and other things we need so greatly. But this approach seems
to me to neglect the productive power -- the new technology -- which 1s the
hallmark of America.

We cennot afford, in the space age, to divide scarcity. We need
instead to plan to share abundance. Our needs are not for one kind of
public service, but for meny. Our needs are pebsemidsw for more public

ad well ad.
services, bub=adso for more private economic progress.

What makes democracy stronger than totalitarianism is not superior

power to suppress one kind of progress in order to attain another. Our
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greater inherent strength, the great strength of democracy, is in the
ability of free peoprle to plan and use their free system, to sustain
their values and serve their needs more fully than the totalitarians.
do el weck -

We eemmot excel them in the taxes which the state, in one form or another,
imposes. We can excel them in the energies which we voluntarily release
and put to use in the service of all men

But this voluntary release of our energies requires purposefulness
and plenning. It requires a concert of action at all levels, private and
public, local, State, and Federal.

If we attain this concert, we can activate and maintain the 5 percent

average annual growth rate urged by the Rockefeller Revort and other com-

petent studies. This growth rate would yield us, for the period 1958-1964

as a whole, about 400 billion dollars more of national output than would

result from the low average ennual growth rate of less than 23 percent
from 1953 through 195ﬂ.

It would yield about 70 billion dollars in Federal, State and local
revenues, at existing tax rates. In Federal revenues alone the yield would

be more than 50 billion.
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On this basis, we could not only do the education job. We could
also enlarge social security, improve health services, clear slums and
redevelop urban areas, expand national security efforts, and participate
in international economic cooperstion on a worthy scale. — ot M/ Yowt
~-u-\'-/1-+’:ﬁ.¥--s'tu -

A Federal Budget geared to these tasks, in a fully expanding
econamy, while it would increase in dollars, would steadily shrink in
relation to the total economy  The Budget would thus become less burden-
some, easier to balance, and less inflationary.

We have the resources to meet our needs - and then some. The only
question is whether we use them or let them languish. The only guestion is
whether we can expand our thought, expand our action, expand our concept of
private and public responsibility, to the challenge of these times.

We live not only in the space age of missiles, but also in the space
age of economic and technical capabilities. We must 1ift our vigor and our
courage to space-age proportions.

As we do so, our goal is not to outstrip another country or another

society. Our goal is to realize, fully and freely, the best of ourselves.

Our aim is not to outstrip an adversary. It is to show the world
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what & free soclety is capable of, not only in material things but in the
riches of mind and spirit which have been the greatness of democracy.

Our task is to make ourselves strong, not to fight a war but to
prevent one -- not to flaunt our strength, but to show that the strong

SR S
can be also wise and patient and firm and ferebeering in the pursuit of

peace.
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