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m M%todgay‘l want to talk with you not only as your

Vice President, but also as a former teacher, educator,
T

W and one who shares your hopes and concerns.

o L Every one of us is deeply convinced of the

importance of education in building a strong and free

1’% nation @Sometimes we learn that lesson best by

seeing it in practice elsewhere.

AI returned two days ago from a mission to the
Republic of Korea.

Z Korea {mmiansmmaek has lived for centuries
a——

beneath oppression and disaster, At the end of World War I,
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almost no one would have given odds that the Republic
of Korea might one day be a strong, free and self-
sustaining nation. Certainly no one would have done so
during the terrible years of the Korean waF
S ———%
But today Korea is a V|tal growmg ation at the
———" ﬂ

—
point of economic ’[ake—offI Z It is a nation which will be

a power in the years ahead in free Asia -- and all this

in one generatlon

How is it belng done? == MM&@/ ‘4«7‘%.0

Acareful economic development has been undertakeng
L Howeverj, even more important, has been that nation's

dedication to education for all her peopleg

K H;TIM Korea is still w‘l %

a good deal of poverty,th certainly in no way approximates

our own standard of Iiving.[ Eg_t Korea's young people -(d——J

more than half the population is less than 19 years old )—
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are receiving quality public education,, And the nation is
moving, J&Mf ut‘m e l A

SO

The contrast is stark,/ Old men and women in

traditional dress sit resignedly by their doorwazs,[But the

streets are filled with young people -- strong healthy, in
E——————y —— ——

J
Western dress, and typically carrying school books, And
e - = S T T

these young people are Korea's future,
[ From a devastated and backward society to a vigorous,

progressive nation in one generation -- and education is
W
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e evening whilé\1 was in Seoul, I'gavea dinner

\\ d \ £
for some of the younger, non-governmental leaders --
"‘\t _ -. = e 4
/

educators, publishers, labor leaders, businessmeh},,-

At the end of the dinner, each of tﬁlé'--,.guests rose to"‘sgy
a few words.  All of them,shared one thene: We-always
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ZWe have known “ for a long time, !M’V
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Ten years ago, we Americans awoke to the fact
that our educational system was not what it should be.!
Sputnik, circling the earth for all to see, gave us

= et

a good kick in the seat of ou&complacency. Sputnik told

us something was wrong and that we had better get moving.
L | don't need to tell this audience about our progress

in education ﬂwmmkl ‘_Jlat progress is well known

and ewdent@hat | do wanté_p_g;p is to call your attention

to the special efforts we in America still need to make --
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ol-korea: | mean better education for the underprivileged

2 averooe. | Hy UF o1 m%wm
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2 | am Chairman of the new Presudentls Council

W

on Youth Opportunity.

been doing gy best to open doors for impoverished and

underprivileged young people -- through summer jogsJ

camping, more recreational and educational opportunity,

W

/- This is where we have to do better. This is where your

special help is needed.

B Y

e B
——— s S ST

‘tkwill take more than laws to make Wty equal

opportunity a reality, fe

sotOng-WITHOUt-L.

LWe have money too -- still not enough, but
i b i) and
more than ever before -- ang,lmagmatwe programs.

@
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But these things, too, won't do the job alone if our

disadvantaged young people do not have extra hel g

opening their doors to opportunity.A'Some of those doors

——

are physical doors -- and too many of them are closed

right now all over our country,éBehind those doors

are gymnasiums filled with recreation equipment ...

swimming pools ... home economics rooms filled with

sewing machines and kitchen equipment ... shops with

—

tools lying unused ... libraries with books going unreade

g s ST AT

4 In too many American communities, our schools

L —

are educational treasure houses closed for three months

——— —
of the year Anaﬂthese schools, for many young

/7
Amerlcans are the only positive influences in their lives,

/ﬁ Not fonly coﬁ pr(ﬁy of AFede schools ibrmg’edcatrﬂ“m”

and IJOSItI experlénce toL/oung pe Ie 1n t summe
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% they could be a source of summer mcoma\or poor young

N\%m

people d young adults as weu LTeenage boys and gjrls

who need the™ money could fmd work superwsmg actnntles3

feﬁhelr younger WS and brothers.. i

Za | know there are a thousand reasons why it

P ———

is difficult to keep our schools open the year around.,

Z_ But there are millions of reasons why they must be

%Mtfhmf
kept open -- and those reasons arg young boys and girls who

desperately need the extra help to get an equal chance in life

AThese are boys and girls who tomorrow will be

statistics on the unemployment, welfare, and crime rolls

E———— 4” #_

unless they get help now,}\These are‘llalcls and girls who

will be lost resources to our country and a blight on the
— —

conscience of a nation which can well afford to help them.g
——— s
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wﬂ%ﬂhﬁu would like to see the teachers &ma administrators

2
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Z\ Poor people are poor all year long -- not just for
—-—— — _ .

nine months a year‘z Disadvantaged children need help all

year long -- not all year except during the hot, trouble

- — =., 6 ==

b
months of summer,m}%ﬂ,m _-r;qm
_—— :

[\You may ask: How do we pay for it? _‘m&_
Aoasfo

ppr———— O ——
in every American schoo!l district sit down and use their
e
abundant imaginations to find a way their schoois can help
pul L
the children of the poor during the summer months.

A Then | would like to see school business managers

analyze the costs and come up with what is possible for

=
how much money, L‘—VEV‘ need in our schools the

same standards of cost effectiveness which have proved so

——

useful geee=tmsimmss, in American private industry and the

Department of Defense.LWe need to measure every program
——m

in our schools as to its priority and importance

ot Tt bt oy
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LI have the feeling that, if gobjective cost

effectiveness studies are made,. we will find that a twelve-
e o /

month school year will have priority over any number of
L —— ———

other programs already underwayg,

AThen | would like to see every American community %

scoured for volunteers and a deliberate attempt made to !

|

t A
obtain participation of the‘well- f people in the community.

Mpur children are more important than
p—"

the finish on the gymnasmm floor Yes—i=hetiaye fhey

edidanit s
are more important than the tradmon of

re

' il =
mey has to be found to pay the costs of

—

helping these children a full twelve months of the year,,
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0L | also believe that We must do a far better job

than we have been doing in the classroom for the

children of povert)d

4 | don't need to tell you that children from families

of poverty often have trouble in school., 3 M
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AThe whole emphasis of the Elementary and
ﬁ

felendd

. . . ays . __T'
Sﬁﬁondary Education Act is a recognition of this problem Copls -

and Head Start is a classic response to it, But the

w
structures of our schools} and the reactions of our

teachers to the children of the poor, are two big piecie_g

of unfinished business.y

-

/RS,
| recently read an article byh/Jean Grambs,

of Baltimore, in the National Elementary Principal.

She wrote: '"The slum child comes to school with
all kinds of things that the school is intent on eradicating.

The school can't stand his bad speech habits. The school

does not like him to wiggle and squirm. | Even if he does so

—"

because he is hungry ... let his stomggjugrowf"gﬁd churn

IA"

with hunger; it is no /qg;mesi“i'i?’the school's, and besides,

it Wdiscipline to sit still when your guts ache.
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"The school doesn't like ill-fitting clothes, or
uncombed hair, or hair that is combed in a flashy style ....

"Now all of these are part and parcel of the neighbor-
hoods these children come from, part of their families and
their growing up. So the school is in essence saying to
these children: We don't like you and we don't like your
families -- and we suspect you don't have a decent family
anyway. These appraisals by tre school tell thousands of
children that they have been assessed and found woefully
wanting. "

ZWe are beginning to see that this reaction is

absorbed by the child of poverty and that he actually comes
to believe he is inferior. His d_g_i__y faimﬁrfs and ri-igt cards

tell him this again as time goes on -- and rejection and

defeat become normal parts of his daily life.

*
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So this is what | mean when | say that all the-taws in

>

the world ... all the statements of intent ... all the money ...
-

all the power structurgsaﬁd/mnpires will not help the poor

child so long ﬁé is rejected as a person by the system

teachers (

And what about the parents of these chi en?

-{'WW
Our P-TA's are filled with responsible and God-fearing —thy .
Covmmmenst

T T

parents, all of them good people.

But how many famllles of poverty are represented

in your P-TA and many others | know;’ H-ch

| : i itiati foct| lly
Fade-10-encourage-them-to-come forward:

The whole thrust of our national war on poverty is

T L gy _— sy

an effort to mthe poor a role in building their own

destinies ... to get them to lift their voices and become

m———

% But in far too many of our school systems,
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What happens too often?: The children from

this concept does not remotely exist g

middle-class families, from a wholesome home environment,

/ M
;—«,ﬂ% P ) .
are easyatd teach and‘pleasant to work wuth,Z They receive

A

a good share of attentiorj take the standard pre-college

courses, and leave our school systems with a good chance

for success in life.

————————————

Chilvq___r_e_n_ of pov_e:;cy on the other hang/ enter

school badly prepared by everything in their experience.
They are not so easy to get along with ... they soon
experience frustration and rejection ... and often as not
drop out before their schooling is done -- unless somewhere

along the way a sensitive and understanding teacher or
-_— e -

L L e —

school system has made the extra effort to help them find
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Finally, we must think very hard about just

5 ——

what kind of education the children of poverty are

- —

receiving‘
Z Many of our instincts tell us, I know, that
all our young people should follow exactly the

same homogenized curriculum.llhﬂ:l wonder: Does
— =il

such a curriculum do justice to all our young people?
R e e e

l‘_ Today, there are more than fifteen and a half

million young Americans of college age, But only

six million are, in fact, in college. Our goal
GEESETE e TR - TSRS }

of course, is to raise that figure.
e
—

ZC But for those among the remaining nine and

T

one half million who will not go to college, we must
e 7/

———TETTTG

ask this question: Are they equipped to find a job

Ml '

and %‘role in life?

ATOO often, I feel, they are not.g
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Many of you saw late last month the news of

—

u
President Johnson's visit to the Opportunities
——T—— e e YN
W\
Industrialization Center in Philadelphia, when he
R T T T TR T ey

signed into law a bill extending the Teacher Corps,

“,‘rhat Opportunities Industrialization Center --
M

supported by business, labor, and a cross section of
w

T
the community -- has trained and found work for
——rr eI -

6,000 people in the past three yearsbtay and large,

T — e gy

‘., these were people whose prior education simply did not

equip them for jobst:

zi‘ft the Centef, people are taught radio-TV repair,

auto mechanics, household and home repair, and other

skills needed in an economy increasingly oriented toward
——

services rather than goods‘l But they are also trained

in such basic things as how to apply for a job ...

how to punch a time-clock ... and how to dress properly

to hold a job.

- N
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( This is not glamorous work for the teachers

and instructors. But it does help people. It does

.

fill jobs. It does make the city of Philadelphia

T,

a better place in which to live.

Z‘.SO, just as we examine our budgets to find ways to keep
L

our schools open year arounél I think we should also

examine our curricula to see if all -- and not just some --
v Ty ey
o
TR

of our young people are being prepared for a future to

fit their aptitude and capacity. wy,
R o e i ]




LI am afraid that much of what | have said may sound

a bit like sermonizing, Maybe it is.( But

we will need nothing less than a missionary spirit if we
#

are to really build the kind of nation we say we believe iny
I ————

LFor | believe, as Franklin Roosevelt did, that:

"The test of our progress is not whether we add more to

e

the abundance of those who have too much; it is whether

ppp———

we provide enough for those who have too little."

/\ If poor and struggling nations of this world --
nations building a new society from the ground up -- are
willing to pay the price for the kind of education which
can do this, | think we should be willing to pay that price.,/

/ =
A If it means harder work... if it means higher

taxes ... if it means breaking comfortable old habjts, | say

Ry

we have to do it.! Because none of us can avoid this fact:
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There are two Americas. There is the America which
EEEEe—e—T

you and | know in our daily lives. And there is the

America which lives in poverty ... in city and rural slums ...

without jobs or self-respect or hope.

Z And until this other America -- the one from
which it is all too easy to turn our faces -- becomes just

as free, just as equal, and just as prosperous as the

America of atriuence, this country does not live up to what

— . d /] .-

PP ke B AL T DA PRAAT

we profess for it., V

LSo | ask your help. | ask you to look around you.

| ask youto re-examine the programs, the outlooks, the
i S ST AT TSRS S I ————T

policies of your schools.
z | especially ask you, right now, to do something ahout

a2ping your schools open next summer -- or for the
O e R PSS e T

remainder of this summer) for that matter, if it is not too Iate./
Ty o~ ¢
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1 Budgets are being prepared now for the

next full year. «

LI also ask you to join in our national

Stay-in-School campaign -- aimed at getting

potential dropouts to stay in school and off the

streets when the summer months end“LYour local

Mayor's Council on Youth Opportunity will be

heading this effort. tDWéﬂ.‘M
anaM SR/ VY ¢

_l
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A | believe the future of our country is unlimited.
| think America has only begun to show the world what
it can do and to exemplify the ideal we all believe in --

namely, that we can truly build a society, "indivisible,

——

under God, with liberty and justice for all."

—— i ]

When this America stands as one, when that kind
of society has been built -- then we can raise our heads

and look to the world around us with confidence and pride.

For that will be the day that America the nation matches ¥,
T S E T T T
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PRESIDENT IRVAMAE APPLEGATE: And now,
it is my great privilege and high honor to present the
vice-president of the United States. (Rising applause)

VICE-PRESIDENT HUBERT H. HUMPHREY: Thank
you very much. Thank you, Dr. Applegate. Thank you for
the privilege of attending this wonderful meeting of
the National Educational Association.

My good friend, Dr. Carr, it was such a
joy to meet you as Mrs. Humphrey and I came here to this
auditorium tonight, and to meet Mrs. Carr. I have had
the privilege and the rare opportunity, given to you
and to others, of working along with him,

Now, may I say that I have just listened
to the most courageous and one of the most challenging
and one of the most fighting speeches that I have ever
heard from an educator. (Applause) I want to con-
gratulate President Alonso for his thoughtful, vigorous
presentation, and for his call to action and commitment.

I hope that message will be heard
throughout this land, in: every state legislation about
five times, and, at least, an equal number of times in

the Congress of the United States. (Applause)
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How happy I was tonight to have the
opportunity to greet your president-elect, Mrs. Koontz,
and to see the marvelous reception that she has here
from the delegates. 1 know her family. 1 have just
had the privilege of meeting her husband, and brother
Joe, in Washington, and I must say that the NEA just
seems to be doing better all the time. I am mighty
proud of you. (Applause)

To your executive secretary-elect, Sam
Lambert, I want to wish him the best. I look forward
to the privilege of working with him, and I hope that
he will look upon the vice-president's office as a sort
of extra room in the headquarters of the NEA down in
Washington. (Applause)

Now, the vice-president doesn't have much
authority, but he does have a lot of responsibility and
he has some time, (laughtér and applause) and I want to
place in the record of the proceedings of this meeting,
that any time that the NEA wants to come visit the
vice-president to bring its problems, its opportunities,
its challenges, and its solutions to the attention of

the vice-president of the United States, I welcome you,.
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The door is open. (Applause)

I think I should tell you that one of the
reasons that I accepted your kind invitation, of course,
was because you were in my home city. We are honored
to have you in Minneapolis. Your presence here is a
tonic for this community. It adds glory and luster to
the pages of history of this city. Every time the
teachers gather -- and I have talked to so many teachers
that they are beginning to think that I am a dues-paying
member of the NEA -- but every time I talk to you, I
feel, once again, how fortunate we are that you grace
a community by your presence, because you really do add
something of significance to that community and its life.

I have a second reason for wanting to be
here, besides just the high honor of it, and the privi-
lege of speaking to you. You know an elective office
is a very precarious pursuit. (Laughter) I was once
a teacher, and I thought I would like to renew an
acquaintanceship. (Applause)

I venture to say that you have never
known a time in the history of the country where there

were as many teachers in the government of the United
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States as at this particular hour. The president of
the United States is a classroom teacher. He taught,
some years ago, in southwest Texas, where he taught
Mexican-American youngsters. (Applause)

The majority leader of the United States
Senate was a teacher at the University of Montana, a
fine scholar. The majority leader of the House of
Representatives, Mr. Carl Albert, is a Rhodes scholar,
and a teacher. 1If it helps at all, the vice-president
of the United States is not a Rhodes scholar, but a
teacher. (Applause)

Tonight I come to you as a public official,
a teacher, hopefully, an educator, a parent, and an
interested citizen, and I am going to talk to you about
some of those terms. I hope that I will have something
worthy of your attention.

Your president, Mr. Alonso, has spoken
to you tonight of the importance of political action.
He has spoken to you of the importance of education,
every form of education, in building a strong and a free
nation. He really said what Jefferson said before him.

"You cannot be both free and ignorant. You have to make
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a choice.”

I gather that, a long time ago, this
nation made the choice to be free, and therefore, we
made the resolve to banish ignorance and illiteracy
from our minds. That's why the teacher, whether he or
she knowe it or not, is in the wvanguard of public of~
ficials and public servants. You are in government as
much as I am.

You are a part of the government estab-
lishment as much as any elected official;, and we ought
to have a working partnership. We ought to have a kind
of understanding where we support one another, not on
the basis of partisan polities, but on the basis of the
necessity for an ever improved, an ever more semsitive,
an ever more relevant education, relevant to the needs
of the people of our nation and of the world.

That is the kind of partnership that we
can have. Sometimes we learm this lesson of partnership
the hard way when we fall apart. When teachers were led
to believe, as they were in the past, that they should
be aloof from political life, and when people in publie

life, the elected official looked upon the teacher, as



Mr. Alonso said tonight, either with disdain, or with
the spirit of charity, or just sort of get him out of
your hair and offer him a little something -- that day
is over. 1It's been over a lot longer than you know.
(Applause)

Now, 1 am permitted; in my responsibili-
ties as your vice-president, to travel a great deal, to
represent your nation abroad, to speak across this
country about what I believe to be, and what I hope you
believe to be, some of our objectives and purposes.
Those cbjectives and purposes were beautifully stated
tonight by your president.

I just returned, about two days ago, from
@ mission to the Republic of Korea -- some five days of
hard work in traveling and visiting and consulting in
that nation. Korea has lived through centuries of
oppression and disaster, and yet, it lives and lives a
lively spirit.

At the end of World War II, I venture to
say that one would have given odds that the Republic of
Korea, might one day, be a strong and self-sustaining

free nation. Certainly, no one would have believed that



after the terrible years of the Korean War, there would
be much left. 1Im fact, ten years ago, it was called a
hopeless mess.

I saw a Korea that is vital, a growing
free nation at the point of a great economic take-off.
It is a nation which will be a power in the free Asia
of the days ahead -~ and all of this in just one
generation. From despair, disaster, and war -- in one
generation, a people have lifted themselves to a position
of respect and power, of influence and prestige.

The question is, "How? How was it done?"
0f course, we were of great help and we ocught to be
proud of the achievement, proud of the fact that we
could have been of help to a people that desired freedom
and wanted to be something. There was self-help, great
dedication on the part of the Korean people, wise eco-
nomic planning, and hard work.

However, more important than all of this,
more important than the hundreds of millions of dollars
that we have extended in loans and grants is the fact
that Korea, its people and its leaders, are dedicated

wholeheartedly to the education of every boy and girl,



of every man, woman, and child within the limits of its
jurisdiction.

That's the key to its success. I saw it.
To be sure, Korea is still affected by stark poverty in
some of its areas, and far too many of its people. It
is certainly no way we can approximate our own standard
of living, but I saw something there that I want to
share with you. Maybe, you read it in the papers; 1
hope you did,

Every morning that I was there, I awakened
early and walked the streets in Seoul, Korea, to see the
young people as they went off to school. I met these
young people; I talked to them. Many of them spoke
English, and through an interpreter, I visited with
literally hundreds. More than half of their eatire
population, 54 percent to be exact, is under 19 years
of age. Seventy percent of the population is under 30
years of age -- a young people in an old nation.

Those young people are today receiving
general good quality education and the nation is moving --
35 universities within the capital city itself. The

young people of Korea believe that education is their
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key to their future, and they search after it with
determination and a passionate desgire.

I saw their streets crowded with these
youngsters with their little briefcase inm hand, their
little uniforms that they wear as they attend these
schools, boarding buses, walking miles in pursuit of
learning. Now, the contrast is stark. Old men and
women, in traditional dress, sit resignedly in their
doorways, reminding you of the past. The streets, as
I said, are filled with those young people -- strong,
healthy, and in Western dress, typically carrying school
books.

They are the future, and we Americanms,
can take inspiration from them -- from a devastated and
backward society to a vigorous progressive nation in one
generation -- and education is the moving force. One
evening while I was in Seoul, I gave a dinner for one
of the younger nongovernmental leaders -- educators,
public leaders, labor and businessmen -- and by the way,
that®s the way to get to know what's going on.

Too many of our public officials spend

too much time with their own kind. We need to get to



know what really goes on. (Applause) This dinaer
lasted for four and one-half hours. At the end of the
dinner, each of the guests rose to say a few words to
talk of his country, and they shared one theme.

They said, "Now, for the first time, we
have our chance. We have known, for a long time, that
the best way to build a nation is through education,
and that's the way that Korea is being built today."
Then they said this, and I want you to ponder it,
because it refers to some of our own problems at home
here. "It must be an education related to the ways
that Korea must develop, and related to the needs of
Korea.”

Then they went on to talk about the
necessity, not only for a university education, which
is the common pattern of the developing countries, but
of nation after nation with hundreds of PhDs, and not
a person, or adequate numbers, with skills to do the
ordinary things of life.

Our discussion led us to go to vocatiomal
education, to technical education, to experience from

America and the war on poverty. How they hunger to see
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what we have been doing, and how I hunger to learn what
they have been doing. There is so much to leara to-
gether. That is one chapter I wanted to leave with you.
I want your minds to swing back for a
decade. Ten years ago, we Americans woke up to the fact
that our educational system wasn't what it ought to be.
You have been telling us that for a long time, but
some people wouldn't believe you. And what did it?
Sputnik -- don't forget it -- that star in the sky, and
not our star either, circling the earth for all to see.
It gave us a good kick in the seat of
our complacency, (laughter) and Sputnik told us that
something is wrong here at home, and that we better get
moving. The theme of your own conference is related
to it, "The Commitment to Excellence." Excellence -~
that's what Sputnik represented; that's what Gemeni
represented; that's what professionalism represents.
Anybody can be average. Great nations and great people
must have, as their standard, excellence. (Applause)
Now, I don't need to tell this audience
about the progress in education since Sputnik. In faect,

you helped make it. What I do want to do, however, is
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to call to your attemtion the special efforts that we
Americans still need to make -- Sputnik or no Sputnik,
we just got started. 1 refer now to better education
for the underprivileged, for the overlooked, for the
forgotten.

I speak to you tonight, not of the
majority -- the majority is well represented, and gen-
erally takes care of itself. I speak to you of that
one sixth of ocur nation, to paraphrase a great president,
that is ill-fed, ill-clothed, ill-housed, and unbe-
lievably poorly educated -- the needy, the poor, the

victim of the ghetto -~ all too oftem, those who are

_ of the minority group.

Now, we need to do something about this
one sixth, because make no mistake about it, the future
of America does not rest with its majority. The future
of America rests with what we do about providing full
citizenship and opportunity for every American, and that
includes the minority of which I speak. (Applause)

Some of you may know that 1 was asked by
President Johnson to serve as the chairman of the

President's Council on Youth Opportunity. Regrettably,
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too few know about the work of the Council, but I want
to call it to your attention. We have been doing our
best to open doors for impoverished and ﬁnderprivileged
people, particularly, young people -- through summer
jobs, the enriching experience of camping, and more
recreational and educational opportunities.

This is where we have to do better, and
this is where we need your special help. And since
President Alonso has said that you can get into political
action, I would like to give you an assignment. When
you go back home, ask the mayor of your city what he
has done about his Youth Opportunity Council. Ask him
where his organization is. Ask him who is on it and
say.

"Did you put a member of NEA on it? Do
you have the minority groups represented? Do you have
the poor represented, the chamber of commerce, the labor
movement, the church organizations, the voluntary organi-
zations?

"Mr. Mayor, I want to know, as a citizen
and as a teacher, who has to take care of many of the

problems of this community? I want to know about your
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Youth Opportunity Council.”

I have been on the telephone for months,
literally months, calling mayors of cities, asking them
to bear down, to buckle down on the task of providing
opportunity for America’s young pecple.

This summer, the hot, long, troublesome
summer ~- and it's in this area now, Mr. aﬁd Mrs.
Teacher, that I need your help, that the young people
need your help. You see, it is going to take a lot
more than laws to make real equal opportunity. We have
enough laws; we have enough laws galore, but what we
need are people abiding by the spirit and the letter of
the law, not just the law. (Applause)

We have money, yes -- still not enough,
but we have more money that we are puttimng to work in
these problems than ever before, and we have imaginative
programs, more than ever before. These things, too,
won't do the job alome, if our disadvantaged young
people do not have extra help in opening their doors te
opportunity =-- doors to jobs, doors to education.

By the way, my fellow Americans, if we

are half as ingenious finding ways to help people find
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themselves as we were in devising ways to keep people
from finding themselves, we will have licked this prob-
lem in short order. (Applause) Some of these doors
that I speak of that need to be opened are physical
doors, and too many of them are closed right now all
over the country. Job doors are closed, regrettably,
until trouble erupts, and that is not the way that young
people ocught to get jobs. Jobs ought to be provided
because it is an enriching, helpful, wholesome experi~-
ence in which a young man and a woman can gain self-
respect, needed income, and can have some sense of
dignity.

The other job, the other doors that I
speak of, are doors that you walk through all the time,
and those are the school doors. Behind those doors
that are closed sometimes in the summer months are gym-
nasiums filled with recreation equipment paid for by the
taxpayers, and swimming pools. Yet, we have people say
we ought to build more and we are not even using what
we have -~ home economics rooms filled with sewing
machines and kitchen equipment, shops with tools lying

unused, and libraries and books going unread.
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In too many American communities, our
schools are educational treasure houses, closed, pad-
locked for three months of the year, Yet, these schools,
for many young Americans, represent the only positive
wholesome influence in their lives, and yet we close
their doors. (Applause)

Oh; I have been mayor of this city; I
have been in local government; I was im Congress 16
years, and I have heard all of the excuses. I have even
invented some myself. (Laughter) This is not a novice
talking to novices, or a neophyte to neophytes. We have
been there. We know what goes on, and there are, of
course, many reasons why, in too many communities, the
doors of our schools are either fully locked and closed,
or only partly opened for three months of the year.

I submit there are millions of reasons
why they must be kept opened and those reasons are the
millions of young boys and girls who desperately need
extra help to get an equal chance in life. They need
a2 chance to get caught up, because they have been held
down. These are boys who, tomorrow, will be statistics

on unemployment rolls, welfare and crime rolls, unless
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they get help now.

Now, what is wrong with the nation that
is willing to pay for crime, but not education? It
seems to me we ought to do something about it,
(Applause) These are the boys and girls who, I submit,
will be the lost resources of this country. They will
be the difference between victory and defeat for this
nation and every enterprise. They are a blight on the
conscience of a nation which can well afford to help
them.

Just remember, the poor people are poor
all year long, not just for nine months of the year.
Disadvantaged children are disadvantaged all year long,
not just for the nine months that they are in school,
but for those hot, troublesome months of idlenmess and
tension during the summertime. You ask me the inevit-
able question, "How do we pay for it?" Well, let's
talk about it for a while.

First, I would like to see the teachers
and the administrators in every American school district
sit down and use their abundant imaginations to find a

way that their schools can help the children of the
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poor during the summer months. Let's think up our
program first. Then I would like to see the school
business managers analyze the costs of these programs,
because they must be different programs designed to the
needs of these young people whom we speak of, and see
if they can come up with what is possible with how
much money.

We need in our schools the same standards
of cost effectiveness which have proved so useful in
America, and I might even add in the Department of
Defense. By the way, the Department of Defense knows
how to get monmey to run its operations and private
industry knows how to pay good salaries, so you as
teachers are not going to be penalized, because you
can help us think up ways to make the schools operative
12 months a year., It will add to your experience, your
income, and to the wealth and the health of this nationm.
It's a wise investment. (Applause)

We need to measure every program in our
schools, as to its priority and its importance, as
compared to other programs. In other words, take in-~

ventory, and if some of the things that we are doing
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don't need to be done, get rid of it. Have a rummage
sale. (Laughter) Do something about it. Put in new
merchandise, if you please.

I have the feeling that if realistic and
objective cost effectiveness studies are made, we can
have a 12-month school year, and it will have priority,
and priority over any number of other programs already
under way. I want to make it clear, I am not asking
that you do less or receive less. I am, in fact, asking
that you do more and receive more, and when that is
done, America will not be the poorer.

America will be the richer, because I
say here tonight that there is no example in the history
of eivilization in which a community, a state, or a
nation ever became insolvent because of its investments
in education, (Applause) To the contrary then, I would
like to see every American community scout for volun-
teers and a deliberate attempt made to obtain the
participation of the better-off, the well-off, the
college-trained people in the community.

My fellow Americans, if we lose this

spirit of volunteerism that has helped make this country
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into which de Tocqueville, the great sociologist,
offered his observation as to the secret of American
progress; if we ever lose this spirit of volunteerism,
then America has changed and not changed for the good,
There are people just anxious to help, and our task

is to find them, to train them, and to provide ef-
fective administrative assistance and management for
them, and thus to strengthen our system of community
services and education.

I guess what 1 am trying to tell you is
that I think children are more important than a shiny
finish on the gymnasium floor. (Applause) They are
more important than the habit of a nine-month school
term, and the money has to be found to pay the costs
of helping these children a full 12 months of the year.

I repeat, it's a wise investment. It is
good economy, but it will require careful programming
and planning and it will necessitate educational experi~
ence and educational programs relevant to the needs of
the students and to the needs of the community. I also
believe that we can and we must do a far better job

than we have been doing in our present classrooms for
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the children of poverty.

I don't think I need to tell you that

children from the families of the poor often have trouble

in school and cause trouble. You know, because you are
the teachers. The whole emphasis of the Elementary
and Secondary Education Act is the recognition of this
problem. So is the National Teachers Corps, and so is
the project, Head Start. It's a classic response to
this problem of the poor, but the structures of our
schools and the reactions of some of our teachers to
the children of the poor are two big pieces of the
unfinished business of American democracy.

Now, I read an article recently that I
want to call to your attention. I think it goes a
little further than my thinking would take me, but
sometimes shock treatment is helpful. It was a shock
treatment to me. I read it inm the "National Elementary
Principal™ magazine by Mrs. Jean Grambs, of Baltimore,
and I quote from part of her article and you let it
sink in now. It may not apply to you personally, but
it applies to some who may not be members of this

Association, and it could apply to even some who are.
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She wrote:

"The slum child comes to school with all
kinds of things that the school is intent on
eradicating. The school can't stand his bad
speech habits., The school does not like him
to wiggle and squirm.

"The school doesn't like ill-fitting
clothes, or uncombed hair, or hair that is
combed in a flashy style ...

"Now, all of these are part and parcel
of the neighborhoods these children come from,
part of their families and their growing up.
So the school is in essence saying to these
children, 'We don't like you and we don't
like your families, and we suspect you don't
have a decent family anyway.'

"These appraisals by the school tell
thousands of children that they have been
assessed and found woefully wanting."

Now, that is a rather tough statement of
what we know to be a problem in almost every city of

our land. We are beginning to see though that this



reaction is absorbed by the child of poverty, and that
he actually comes €O believe he is inferior. His daily
failures, his poor report cards tell him again and
again as time goes on that he must expect defeat as a
normal part of his life.

This is what 1 mean when I say that with
all the laws in the world, and all the statements of
good, and all the money, and all the power structures
and empires, it will mot help the poor child so long
as he is rejected as a person by a system or even by
a teacher.

What about the parents of these children?
Qur P-TAs are a wonderful institution, and they are
filled with responsible and decent God-fearing parents,
but how many families, my fellow Americans, of the
poverty group are represented in your P-TA and many
others I know? I think the answer is simple and pa-
thetic -~ all too few.

The whole thrust of our national war on
poverty, which you are paying for, is to provide the
poor a role in building thelr owa destinies, to bring

them into the decision-making process, CO get them to
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to 1ift their voices, and to become involved. 1In far
too many of our school systems and our P-TAs, this
concept just does not exist, and you and I know that
it must. That's what your president, Mr. Alonso, told
you so bravely and so properly and so brilliantly
tonight.

What happens too often? Well, as I see
it, the children from the middle-class families, from
rather wholesome environments are generally easier to
teach and a little more pleasant to work with, and they
receive a good share of our attention. They take the
standard pre-college courses, and by the way, practi-
cally everything you do is diraéted toward getting that
young man or woman into college, and they leave our
school systems with a good chance for success in life.

The children of poverty, on the other
hand, enter school poorly prepared by anything in their
experience. They are not so easy to get along with,
They scon experience frustration and rejection, and
often as not, drop out before their schooling is done,
unless somewhere along the line there is a sensitive,

kindly, perceptive, understanding teacher, or a school
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system that has been modernized and rejuvenated and has
made the extra effort to provide help,

Now, having spoken of our schools, let
me say that 1 happen to be one who believes that our
schools are a reflection of the body politic. They
reflect the community and that's why the poorest schools
are in the poor areas. And, ladies and gentlemen, that's
education upside down., The best schools, the best
teachers, the most modern methods of teaching, every
new device that we can conceive of, every program and
policy that we can possibly put to work, should be in
the areas that can afford them the least -~ in the
poverty areas, (Applause)

This, at least, is somewhat of an equali-
zer, 1t gives some chance, yet maybe, we expect too
much of our schools and teachers., I think we do. As
I said, the school is often the reflection of the com-
munity, therefore, our job, as was said from this
platform tonight, is to start to change that community
and that neighborhood building deecent neighborhoods.

I don't mean just better housing --

building decent, modern communities -- and I don't mean
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just widening the streets. I mean viable communities,
communities that live a full life, neighborhoods within
a city, a city within a city in which the person who
wants a job can find it in his neighborhood; the young-
ster who wants to go to school can find it in his
neighborhood; the sick who need to go to the hospital
can find a hospital in his or her neighborhood; the
church in their neighborhood, the social center in their
neighborhood. Good neighborhoods are not just high-class
housing. Good neighborhoods represent a totality of
community services, a viable living community in which
young men and women and parents alike can live the full
life.

Are you prepared to fight for it? Mark
my words, unless we build those communities, no amount
of money can build us a good educational system, because
the community and the educational structure are one and
inseparable. Good schools help build a good community
and a good community assures good schools. Together
they stand; divided they are both a failure, and teachers
need to know that. (Applause)

Finally, I think we need to look very
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hard at just what kind of education the children of
poverty are receiving. WNow, I have read many of your
journals. I think I am somewhat aware of the work of
this splendid organization, and I know that you have
taken advantage of the opportunity under the Elementary
and Secondary Education Act for experimentation -- the
different titles of that Act, and many of you have done
it all on your own. I know the demands that are placed
on teachers now to improve your professional background
and I am here, not as your critie, but here as your
friend. And we who are friends must speak to one
another.

You demand, and rightly so, better per=-
formance from your politicians, and I think politiciaans
must demand better performance from our teachers. 4
think we will be more successful than you, but at least,
we both ought to make the attempt. (Applause) What I
mean is that you will give us better performance.
(Laughter)

Now, what kind of education are we offer-
ing these youngsters? Ask youselves about the school

dropout problem. I have talked to some of you before.
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1 have been to the elementary school teachers, the
secondary teachers, the principals, the school admini-
strators, the American Council on Education, the higher
education associations. I have been to almost every
education association that has ever been designed by
the mind of man, so you have all heard me talk about

it before.

I am one of the teachers who believes
that education is essentially saturation. We are all
very busy these days. There is so much noise you can
hardly hear anybody, and sometimes we learn through
osmosis, so I am going to soak you for awvhile. We are
going to seek together here and see if we can't find
out why is it that America may well face, by 1975, over
30 million school dropouts. Why is it that the rate of
school dropouts rises year after year, despite our
efforts? Have we ever asked ourselves whether or not
the product that we are offering gsatisfies the customer?

Bave we ever asked ourselves whether or
not the diet is what is needed to nourish that body?
Have we ever asked ourselves, are we offering education

that is relevant to the needs of the people? I am not
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talking now about private education, high-cost education.
I am talking about public education for the many, many
people, for every boy and girl in this land.

Many of our institutions tell us that
all of our young people should follow pretty much the
same homogenized curriculum. We have had this feeling
in the past, because we didn't want to seem as if we
were separating people. We wanted the spirit of egali-
tarianism to be really meaningful, so we set a course
whether anybody could follow it or not, or whether
everybody could follow it.

The real test of education is not what
it does for the many. but what it does for each indivi-
dual. It must be custom~-made, not mass produced, and
that's why we talk about the teacher-student ratio.
That's why we need the smaller student group with the
good teacher., (Applause) That's why we need modern
classrooms and audiovisual aids and teaching machines
and teaching aids. This is the only way that we can
individualize education. Democracy is not for the
masses, Democracy is for the individual., (Applause)

We have to ask ourselves, does the
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curriculum which you have designed, or your school
board, or your administrators, your state legislature --
is it doing justice to all of our young people? Today
there are more than 15 and a half million Americans of
college age ready to go to college -- not in, but ready.
Sizx million of them are in college.

Now, our goal, of course, is to raise
that figure, and we have been doing a good job of it.
And I might add that some of the legislation we have
passed in Washington has helped and it dida't hurt
education. I had to get that commerical in. (Applause)

For those among the remaining nine and
oneé half million who will not go to college, we must
ask this question, "Are they equipped to find a job,
and have a useful and satisfying role in life?" In
other words, did the education which we provided in the
elementary and secondary level equip them to live in
the last third of the twentieth century?

I must tell you that if you think that's
the case, teen-age unemployment figures are that between
the ages of 16 and 21. Teen-agers are unemployed, and

most of these represent young people who have gone
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through our schools. Many of you saw, late last month,
the news of President Johnson's visit to the Opportuni-
ties Industrialization Center in Philadelphia, when he
signed into law a bill extending the Teacher Corps.
Now, that Opportunities Industrialization Center, sup~
ported by business and labor and a cross section of the
community inspired by the Reverend Leon Sullivan, has
trained and found work for more than 6000 people in
Philadelphia in the past three years,

By and large, these were the people
whose prior education simply did not equip them to do
anything else but to stand idle on the street cormer.

1 think we have to ask ourselves if we enlist in the
war on poverty, what are we doing to win it at that
center and centers all over America? Thank goodness,
in our "Twin Cities," people are taught radio and TV
repair.

You know there are an awful lot of radios
and TVs, and lots of them don't work. (Laughter) Some-
times they don't even work after they are repaired.
{(Laughter) They are taught auto mechanics, household

and home repairs, and other skills needed in an economy
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increasingly oriented toward services, rather than
goods. There are no more people in manufacturing today
than there were in 1930 in America.

Manufacturing is automated, but the auto-
mated product needs the repairs of the individual, Now,
I know, I have been in teaching. I know that we always
looked upon the vocational and the technical school as
something that we had to put aside., It seems to be a
way of telling some people that they weren't good enough,
Well, let me tell you, my good friends, there are many
teachers who don't earn as much as a good mechanic.
(Applause) Let me also add that you cannot live in a
modern society without people trained in skills,

They are also trained in something else --
this center 1 speak of -- and this you surely can teach,
and I call upon you to do it, They are taught how to
apply for a job, Most of the unemployed don't know how
to do that., The people today that don't have skills
are unemployed,

I do not speak now as a theorotician, I
have gone into the bowels of our cities. As your vice-

president, I have gone into the filthiest of the slums.
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employable of the unemployed. I have been with the
gangs, and ladies and gentlemen, they represent a failure
of this economy and of this civilization, and they repre-
sent a failure in education, too.

It is not your fault and I hope not mine,
Look for the fault. Why not look for the answer? They
need to be taught how to apply for a job and how to
punch a time clock, We found that in one place in
Chicago, most of the hard corps unemployed didn't even
know how to apply for a job, get on a bus, find a job
and punch a time clock.

You say it's incredible and it can't be
true, Well, it is true. They need to be taught groom-
ing, They need to be taught how to take care of them-
selves. They need to be taught personal hygiene, and
they need to be taught how to take care of their home,
their house, their room, and their clothes. They need
to be taught self-respect, and they will gain self-
respect when they become self-sustaining, when they
become the kind of people that they want to be, I have

one little human interest story.
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There was a young woman in New Orleans
who was 28 years of age. She did get through high
school, Three illegitimate children -- she never had
earned a pay check in her life -- on relief from the
day of the first child.

She went to a training school. She went
to a program under our war on poverty to learn a little
about how to become a medical secretary. She failed
time after time, but somebody found her. A good teacher
touched her life and she received a job, and at this
very day, is working in one of the publishing houses
in New Orleans. To show you how she was rehabilitated,
on the first check she received, she came back to her
teacher with tears flowing down her cheeks, and she
said, "Teacher, this is the first time I have ever had
& check that I earned that had my name om it =-- never
before. Every other time, it has been free food and
relief."

She came back the second pay period and
she says, "Teacher, there is a stub on this check, and
it says -- it has some numbers on here. It says some-

thing for taxes and something for Social Security."
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She says, "You know, I have never paid taxes, and I
never even knew what Social Security was until I asked
my employer what this meant for this deduction.”

She said, "Oh, I am so proud. Now, I
earned my own money and I even paid taxes.” To show
you how this woman was rehabilitated, three months
later she came back to her same teacher and she said,
"Have you ever noticed how much taxes they are charging
me?" (Applause)

Now, ladies and gentlemen, this is re-
habilitation, (Laughter) That's self-respect; that's
human dignity. Well, I know that much of what I said
is not glamorous. 1It's neither glamorous for the stu-
dent nor for the teacher, but it does help people, 1t
does £ill jobs, It does make the City of Philadelphia
and your city a better place in which to live.

Se just as we examine our budgets to find
ways to keep our schools open the year around, I think
we should also examine our curricula to see if all, and
not just some of our young people, are being prepared
for a future to fit their aptitude and capacity. You

see, I have tried to tell you that all of our young
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people are not geing to go to college. You can hope
they will and you can plan that they will and you can
design a program.

You know as well as I know, that you
screen them out with college aptitude testing. A slick
way =~- they are tested and tested until even the better
students become discouraged., If it is by state law
that every graduate of a school in that state must be
given the opportunity to go to college, they flunk him
out -~ another slick way.

This is not training for the college and
university, This is satisfying some kind of false
standard. I think we ought to have some options, many
more, because freedom of choice is freedom -- not your
choice, but the choice of the chooser.

Since we know that all of our young
people are not going to go to colleges and universities,
we also know that all of our people need jobs. They
need to be self-supporting. They need self-respect,
and they don't have it if they are jobless.

Are our schools preparing all their stu-

dents for life, or are they just preparing some for some
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kind of a life? 1s the growing problem of school drop-
outs due to educational experience? It seems to make
no sense;, and have no relationship to real life possibly.

I am afraid that I have been sermonizing,
and maybe it is a sermon, but I have done so, because I
think we need nothing less than a missionary spirit if
we are going to build the kind of a nation that we say
we believe in.

For 1 believe, as Franklin Roosevelt did,
that, "The test of our progress is not whether we add
more to the abundance of those who have too much; it is
whether we provide enough for those who have too little."
That's the test of progress,

I1f poor and struggling nations of this
world -- nations building a new society from the ground
up -~ are willing to pay the price for the kind of
education which can do this, I think we should be will-
ing to pay that price, too.

If it means harder work, if it means
higher taxes, if it means breaking comfortable old
habits, I say we have to do it, We can do no less, be-

cause none of us can avoid this fact that there are two
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Americas. That, within itself, is unconstitutional -~
two Americas.

There is the America that you and I know
in our daily lives, the comfortable America with all of
its trials and tribulations, There is the America where
one sixth lives in poverty im eity and rural slums,
without jobs, without adequate education, without ade~
quate opportunity, without self-respect, or even hope.

Until this America ~~ the one from which
it is all toc easy to turn our faces -~ becomes just
as free, just as equal, and just as prosperous as the
America of affluence, this country does not live up to
what we profess for it,

I come here tonight; as your vice-
president, te ask your help. 1 ask you to look around
you in your home town. I ask you to reexamine the pro-
grams that you live with -~ the outlooks and the policies
of your schools., I ask you right now to do something
about keeping your schools open next summer, or for the
remainder of this summer, if it isn't already too late,
Budgets are now being prepared for next year. 1 ask

you to join in our national Stay-in-School Campaign,
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aimed at getting potential school dropouts to stay in
school and off the streets when the summer months end.,

Your local Mayor's Council, if he has one,
will be heading this effort, 1f he doesn't have one,
lower the boom, Get him to have one. It's not only
good ethics, it's good politics. You never lose a vote
being kind to a young person, and being helpful,

You see, 1 believe the future of our
country is unlimited, I am an unabashed patriot of this
country, I love every inch of it, I think that America
has only begun to show the world what it can do and to
exemplify the idea we all believe in, because after all,
America is not just something., It is not just geography
or money or industry. America is, above all, an idea,

a concept., It is a philosophy, and it's stated so
beautifully by the very children that you teach.

If you are an elementary teacher, you
know that every day of your school year, you ask those
little ones to stand with you and, "Pledge allegiance
to the flag of the United States and to the republiec for
which it stands." We repeat it almost without feeling,

but the next time you repeat it, look at that flag and
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think of what you are saying, and ask yourselves whether
or not it's a fact, or whether it's a vision, or a
d:eaﬁ, or a mere fiction.

I think it can be a fact. I know that
it is a dream. I know that it must be truth and reality,
because as we say to that flag, "One nation," not
"Two" -~ "One" ~=- "Under God," not "Under the school
board" (applause) "Indivisible," not "North and South,"
not "White and black,"” not "Gatholie, Protestant, or
Jew," but "Indivisible, with liberty and justice for
all,"

You see, unless it's one nation, it isn't
really America. We can't have two Americas., Unless it
is one nation under God, then it becomes a man-made
thing, lacking soul and spirit., Unless it is indivi-
sible, it is so weak that it cannot live; and unless
there is liberty with justice for all, there is no
liberty or justice for anyone.

When this America stands as one, when that
kind of society has been built, then, I think we can
raise our heads and look to the world around us with

confidence and pride, for that will be the day that
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America, the nation, matches America, the promise., Who
better stated that than Thomas Wolfe, the "Depression”
author. I have repeated this a hundred times, because
it is like scripture to me, "To every man his chance.

To every man, regardless of his birth, is a shiny golden
opportunity. To every man, the right to live and to
work, and to be himself and to make whatever things his
manhood and his vision can begin to make him."”

This is the promise of America, and
ladies and gentlemen, that is the promise of this land.
This is its most powerful weapon. This is its idea for
a world that looks to us for hope and inspiration. This
is what America must be remembered for, not her armies,
not her bombs, not her power, but her teachers, her
philosophers, her artists, her workmen, her people --

because that is America, Thank you. (Rising applause)
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