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We have lived and grown and prospered as a nation -- and
have made democracy work -—- on the simple good sense, as Jefferson
put it, that "man cannot be both free and ignorant."

A greater proportion of young Americans finish grade school,
high school, and college than in any other society on earth.

Yet the fact is that our educational system is still falling
short of the mark.

There is no paradox in this. To the contrary.

We have set out now to perfect the society we have built.

The only nation in the world where the poor, by our
standards, are a minority, we are determined now to eliminate poverty.

The freest society in history, we are intent now on making
this freedom real in evéry citizen's life,

Possessed of unparalleled wealth in material things, we
are discontent about the quality -- and, worse, the inequality --
of human life.

We used to measure our achievement in terms of averadges,
medians, and means,

Now we measure it by how maﬁy are left out of what we have
. « by the extent to which every American participates both in the
responsibilities and in the benefits of membership in this society.

We have a new sense of what Walt wﬁitman meant when he said,
"1 give you the sign of democracy: I will accept nothing which all

cannot have their counterpart of on the same terms!"

And as we relied on general education to develop democracy's

basic idea, we turn now to the perfection of our educational policy

as the necessary means to make a reality out of democracy's highest

ideals,
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We know that the flaws that remain in Ameri;a -- poverty . . .
the disadvantages of "minority groups" . . .hunger . . .disease . . .
crime . . .violence == are all traceable in some measure to our
remaining shortcomings in education.

So I come here today to talk with you about a New Education

Policy for America.

That policy must go beyond a guarantee of twelve years of
substantially-uniform instruction for every American boy or girl,

It must provide far more:

-- That every individual has the right to receive the

fullest and best education that individual can put to good use.

-=- And further: That every individual with the capacity to

be self-sufficient has an obligation to use this educational

opportunity toward responsible membership in a free society.

I mean to declare this policy, and carry it out, as clearly
as we would declare and carry out the policy of protecting this
couniry against invasion by a foreign power.

For ignorance is an alien force in America -- the enemy of
everything we seek . . .everything we stand for.

We must therefore mobilize America against ignorance,
illiteracy and intolerance. We must rally America for education,
training, and opportunity.

I know the sensitivities of a federal official talking
about education to a commission of state and local officers -- and
all the hazards that surround the subject. |

I know them well enough that they don't frighten me.

My first Senate vote in 1949 was on federal aid to education.
We passed it in the Senate. It was killeé in the House.

Year after year, federal aid to education was killed in
one House or the other on one Easis 6r the other -- race or religion.

Or it was defeated on the argument that it was too expensive
. . .that we shouldn't "pass on the debts to the next generation."

So we passed on instead the one debt no generation can stand --
which is the burden of the ignorance, the lack of education and

training, of some of its members.
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Finally a man who had been a teacher, in a little school
for Mexican-American children, became President of the United States --
and broke through those o0ld, irrelevant barriers.

In 1968 your federal government is investing in all forms
of education, almost thirteen billion dollars -- more than three times
the level four years ago. The dividends are beginning to come, in
the form of new jobs, new hope, new dignity.

But we still have a long way to go. ‘

Only half of our sons and daughters go to college -- and
only half of those who start college finish it.

Over 900,000 drop out of high-school before they get their
diplomasﬁ

You know, when people turn away from a store, a good
businessman says "there must be something wrong with the merchandise
or the service." And when young people turn away from the schools
it is time to ask ourselves "why."

Is our education relevant to their needs?

Is it what they have to have to make a living?

Has it some real meaning to their life today or tomorrow?

Or, are we just in the businesé of selling old wares and
hopefully thinking we can do it, because they have to attend school?

Yet the trutﬁ of it is that today's lost educational opportunity
is not the result of not knowing how to teach children. It is a
gap between what we know and what we do. ‘

It is partly, too, a failure to break away from old patterns
of administration in our schools and our school systems -~ which is

the particular subject of concern and responsibility of the members

of this Commission. <
% %
Let me today offer three essential elements in the development

of a New Fducation Policy.

First, we must be willing to pay the cost of guality education

at all levels.
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Second, we must provide not just mass education, but
individual education.
Third, we must overhaul educational administration.

First, paying the price:

The cost of educating every American must be recognized

as an_investment that will be fully repaid.

We spend billions of dollars for relief and welfare, for

institutional care, for crime and violence —- as the costs of people

not being educated and trained.

The question is whether to pay as our children grow -- to
educate them -- or whether to pay later the prices of ignorance,
incompetence, frustration, and alienation.

The costs of a policy of full education will be large.
They include the cost of training and paying teachers on a basis
which recognizes that their work affects the future more directly
than the work of any other profession,

They include the cost of a national pre-school program
available to all children from age 4,

They include the cost of seeing to it that a child who

comes to school hungry is fed.

They include the cost of whatever arrangement is necessary

to put staying in school, right through college, on a straight
ability-to~learn -- not ability~-to-pay -- basis.
We need to look seriously, for instance, at the proposals

which have been made for a liberal student-loan program -- with

the terms of repayment to be geared to the student's post-education

earnings.

They include the cost of providing and staffing adequate
technical institutes and vocational schools which will give young
people the skills they need for the jobs of tomorrow, rather than

whatever skills of yesterday the available staff people happen to h

avea.
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They include the cost of educational centers, developing
and providing creative and innovative teaching tools and methods,
in each of our 50 states.

They include the cost of a minimum of 25 federally-
subsidized centers of advanced study in high-school and college
education.

They include the cost of community colleges which are more
than glorified custodial high~schools, and which meet the legitimate
needs of young people who may not be suited to a four-year college

or who need better preparation before entering one,

(con't)



The members of the Association of American Universities
have this week issuea z uetailed statement calling for a
large~-scale increase in federal support for higher education --
in public and private institutions, from junior colleges to
graduate schools.

It is estimated that the implementation of this AAU
proposal would mean an increased annual expenditure of as
much as 8 billion dollars by 1975. That estimate may not
be high.

The Association representatives urge consideration of
their proposal in this election-year campaign.

I join in that.

This is the kind of thing we ought to consider and
decide as a people.

I believe we must be willing to make our decision this
year that forthcoming national "dividends" should be put into
education -~ a large part of both. the "peace dividend" which
will come with the ending of the war in Viet Nam, and of the
"growth dividend" which will come in the form of increased
revenues from economic expansion.

Second, providing education for the individual:

A new full-education policy must take into account

individual differences and circumstances.

Equal educational opportunity ought to mean the preferential

treatment of those who have gotten off to a slow start -- almost
always for reasons entirely beyond their control.

Equal opportunity also means putting good schools in the
"worst" parts of town, and good tepche;s with those.youngsters
who present the most difficult educational problems,

Our worst waste of hﬁman résources == and our most direct
contribution to poverty and to crime -~ lies in the fact that
we let almost a million boys and girls end their education every
year without completing their preparation for what comes next

L

in most cases just because they have reached age 16,



I believe age 16 should not be a cut-off date for
compulsory education. I believe there should be case~by-case
handling of students who for any reason decide to leave school
before they have finished the 12th grade.

We need new curricula for those who will go directly from
high school to work.

We need institutes of remedial education to provide
intelligent but educationally or culturally deprived young people
with the essential tools required for college work.

The lack of true educational opportunity is illustrated
by the racial composition of our major colleges and universities.
The time has come for specific steps to correct this imbalance,

We need combination learning-and-earning programs, and
closer relationships between the schools and the employers in
the community.

It means insuring that each student should recéive the

right instruction for his level of intellectual capacity, and

for his aptitude -~ from the retarded to the most brilliantly-
gifted. -

I believe we can do this and at the.same time continue to
give all our young people education which exposes them to contact
and experience with other studeﬁts who are not carbon copies of
themselves,

Years ago we tended to ignore the child who revealed early
academic disabilities and shrugged him off as doomed to mediocrity.

We identified the child who seemed socially apathetic or
troublesome and shunted him off to some isolated corner.

We tested a youngster aqd, perhaés unconsciously,
carved out his educational niche well in advance of any chance

to display his individuality.

We must nourish individuality -- the individuality of
every child, white or black, rich or poor, urban or rural.

We must find and touch that priceless substance within
each child which makes him a separate entity -- unigque and
precious =~ so that'he may utilize it to the fullest, on his

own behalf and on behalf of his society.



Third: We must declare a deliberate policy of innovation

in educational administration.

The current revolution in teaching methods at the primary
and secondary level has produced the "new math" and the new
methods of language instruction. This must be matched by
drastic changes in the administrative aspects of education.

There is the obvious need for the 12-month use of our
school facilities,

It does not make sense to use a 45 billion dollgr primary
and secondary educational facility only eight hours a day, nine
months a vyear.

We would not stand fro it in any other public service.

We need long-term planning so that our schools, at all
levels, will be placed in areas of future population growth -=-
not according to old jurisdictional lines.

And we need conscious decision on the part of government
at all levels, to encourage magnet centers of .educational
excellence -~ such as we see now in Boston and California -- in
those areas where economic and populatién growth is desired. Where
there is educational excellence, economicland social ‘dividends
follow,

We are now involved in innovation and experimentation in
unprecedented magnitude,..the appllcatlon of modern technology
in the classroom..,.through such aids as programmed teaching machlnes,
video recording; language laboratories -~ through innovations
such as team teaching; variabie sized classes ranging from a
one-to-one student teacher ratio to a }ecturer speaking to
hundreds.,

Elementary schools are méving toward individual research
projects and self-discovery father than rote learning.

There is increased recruitment of gifted liberal arts
graduates as teachers, and of housewives with special skills for
part-time teaching.

And, at all levels, we see now the development of new
attitudes regarding student sharing of responsibility with

faculty and administration,
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Our young people have idealism —-=- and capacity beyond
what we had at their age.

They insist, and rightly so, in participating in the
affairs of democracy.

They ask for channels of self-expression. Self-expression
is a cornerstone of the individuality we seek, and we should
encourage these young people to state and debate, to learn how

to handle ideas in an orderly and American way.

Part of the disorderly spectacle we see on some college
campuses may trace its origins to inexperience with the democratic
handling of dissent and debate.,

It seems to me that high school administrators and
faculty members must prepare themselves far more than they
have today to understand and work in the fields of social and
political action, so that their.students, in turn, will be
prepared to do the same.

A natural extension of this is the need for our colleges
and universities to more fully involve themselves in constructive
social action in their surrounding communities.

The role for the faculty should not be just "publish
or perish," but also "participate and prosper."

As our colleges and universities become more fully committed
to the betterment of their own home towns, I have a feeling they
will gain far more than they give in the accumulation of
practical knowledge about the urgent problems they seek to under-
stand. _

As the students of our colleges and universities find
themselves actively drawn into the decision-making process of
their schools...as they find theméelves, on a practical and
direct level, helping to fight poverty and ignorance in their

communities, I think they will gain a deep and lasting ability

for citizenship -~ and respect for the democratic process.
* % % ' {
Now is the time -~ this year -- for us to make decisions

about policies and priorities of this country in the 1970's and

the year 2000.

I believe that the base on which everything else must



be built is the educational policy of this nation.

We shall be either as strong, or as weak, és that policy
permits,

Those are the stakes,

I believe, therefore, that we should ~- as a nation --
declare here and now that 1968 will be the year when the decision
was finally made to make the investments...to -make the changes
...to make the personal commitments necessary to provide quality
education for every individual American child -- from age 4
through college.

That is a big order. But this is a big nation.

And, if we do it, we shall be a great nation.
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DENVER, COLORADO -- In a major address on education, Vice
President Hubert Humphrey today called for a "New Educational Policy
for America."

Humphrey's plan would provide full education for every child
from the fourth year through college "on a strict ability to learn --
not ability to pay -- basis.”

Addressing the Education Commission of the States in Denver,
Humphrey called upon the nation to decide this year that "a large
part of both the 'peace dividend' which will come with the ending
of the war in Vietnam, and of the 'growth dividend' which will come
in the form of increased revenues from economic expansion" should
go to education.

Among the Vice President's proposals were:

- teacher salaries commensurate with the importance of their

service;

- preferential treatment for those children who have gotten
off to a slow start for economic or other reasons;

- case-by-case efforts to see that potential drop-outs stay
in school;

- new curricula for those who will go directly from high school
to work;

- institutes of remedial education to prepare gifted but
educationally disadvantaged students for college;

- year-round use of school facilities;

- the use of man "magnet centers of educational excellence" to
attract economic and population growth to areas where it
is desired;

- greater participation for high school and college students
in the decision-making process of thelr schools in that they
may "learn how to handle ideas in an orderly American way."

Humphrey declared, "I mean to declare this policy and carry

it out, as clearly as we would declare and carry out the policy of



protecting this country against invasion by a foreign power. For
ignorance is an alien force in America...the enemy of everything
we seek...everything we stand for."

Today's declaration on educational policy is the latest in
a long series of educational firsts for which Hubert Humphrey has
fought throughout his career in public service.

As Mayor of Minneapolis, Humphrey pushed vigorously for better
schools and teachers, and for additional classrooms in all
neighborhoods. To emphasize his dedication to good municipal
schools, he once personally nailed boards across a structurally
unsafe school which local officials refused to close.

For fifteen years as a Senator, beginning in 1949, he was
in the forefront of the major legislative battles of our time over
education.

In one of his first speeches as a Senator he seught to arouse
the conscience of the nation about gquality education:

"We must also builld...better schools from the inside out --

the teacher, facilities, the general curriculum...I think

it 1is a singular tragedy that a young man and woman starting
family life are compelled to place their children in schools
with inadequate teaching staffs, schools that are overcrowded."

He was one of the Founding Fathers of federal aid to education,
and sponsored over 20 pieces of major legislation to aid America's
educational system during his tenure in the Senate.

His proposals eventually led to passage of the Elementary
and Secondary Education Act of 1965, the Higher Education Facilities
Act of 1963 and the National Defense Education Act of 1958 for higher
education, and programs such as extended vocational education, Job
Corps, and Neighborhood Youth Corps.

Years before they gained widespread popularity, Humphrey urged
a Peace Corps, cultural exchange program to carry the advantages of

American education abroad, and a national program for the Arts.



Appropriately, one of his last acts in the Senate, as
Majority Whip, was to help guide Head Start to passage.

In the Vice Presidency, Hubert Humphrey has again developed
programs to meet the educational needs of tomorrow. He has
proposed and actively campaigned to open schools on a year-round
basis for special education in disadvantaged neighborhoods. He led
the Administration's struggle to pass landmark education measures --
many of which he himself conceived earlier in his career. And he
recently called for an "educational minimum wage" for America's
children as a "logical and necessary next step."

Humphrey often refers to himself as a "refugee from the classroom,"
who left the university for public service. As a student he was
elected Phi Beta Kappa. He has a master's degree and taught at the

University of Minnesota and Macalester College.

N
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Z We have lived and grown and prospered as a nation -- and

have made democracy work -- on the simple good sense, as

Jefferson put it, that "men cannot be both free and ignorant. "

Z A greater proportion of young Americans finish grade school,

high school, and college than in any other society on earth.,

S

Z\Yet the fact is that our educational system is still falling

short of the mark.
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AThere is no paradox in this. To the contrary.

We have set out now to perfect the society we have built.g

(The only nation in the world where the poor, by our

standards, are a minority, we are determined now to &w
——— e }

poverty.

—EE=R

AThe freest society in history, we are intent now on making

this freedom real in every citizen's life.

A Possessed of uwm in material things, we are

discontent about the quality -- and, worse, the inequality -- of

human life.
ET—

L We used to measure our achievement in terms of averages,
L ]

medians, and means.

#
L Now we measure it by how many are left out of what we have
- — Sm—

(ry- by the extent to which every American participates both in the

responsibilities and in the benefits of membership in this society,

—— ————
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Z We have a new sense of what Walt Whitman meant when

he said, "l give you the sign of democracy# | will accept nothing

—

which all cannot have their counterpart of on the same terms!"
plossilddicaf

e
_—

L And as we relied on general education to develop democracy's

basic idea’ we turn now to the perfection of our educational policy »

EE——

as the necessary means to make a reality out of democracy's highest

ideals.
F

Z_We know that the flaws that remain in America -- poverty dieta

S

the disadvantagel of "minority groups' ... hunger ... disease...
o = -— —

crime ... violence -- are #& traceable in some measure to our

——

O——
remaining shortcomings in education. o
p———
So | come here today to talk with you about a New Education i .

Policy for America.

4 That policy must go beyond a guarantee of twelve years of

substantially-uniform instruction for every American boy or girl.,
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 must it g d QMU H oI
--’t&ery individual&d)e right to receive the

wloh O
fullest and best education QM‘- cﬂ#—’

Ea&w{-‘*.

-- And further: That every individual with the capacity

to be self-sufficient has an obligation to use this
T e——— T

educational opportunity toward responsible member -
ship in a free society.
[_L mean to declare this policy, and carry it out, as clearly
as we would declare and carry out the policy of protecting this

L

country against invasion by a foreign power.

-

{ndgnorancei_s an alien force in America -- the enemy of
everything we seek ... everything we stand for,

Z,We must therefore mobilize America against ignorance,

-

illiteracy and intolerance/ We must rally America for education,

- s e gk

training, and opportunity.

T Ty s . *
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( | know the sensitivities of a federal official talking about
——— R LT T

education to a commission of state and local officers -- and all
the hazards that surround the subject.

LI know them well enough that they don't frighten me.

My first Senate vote in 1949 was on federal aid to education.

We passed it in the Senate. It was killed in the House.

[Year after year, federal aid to education was killed in one

House or the other on one basis oﬁﬂ%'r - race or religiony
=_ ———,
-

Or it was defeated on the argument that it was Yoo expensive X

... that we shouldn't "pass on debts to the next generation, "

b |

W
So we passed on instead the one debt no generation can

stand -- winkslsmes the burden of the ignorance, the lack of education

and training, Mme of its members.g
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Finally a man who had been a teacher, in a little school
for Mexican-American children, became President of the United

States -- and broke through thosez__ci_ai irrelevant barriers
In 1968 your federal government is investing in all forms

A Bethono
of education, almost thirteen billion dollars -- more than three
e —— e

times the level four years ago,,LT he dividends are beginning to
- =

come, in the form of new jobs, new hope, new dignity,

s Em—— T o=

L But we still have a long way to go.

Only half of our sons and daughters go to college -- and

B

only half of those who start college finish it.

=

A Over 900, 000 drop out of high-school before they get their
E—— ——c ety
diplomas.
<Y0u know, when people turn away from a store, a good

businessman says "there must be something wrong with the

merchandise or the service.ZAnd when young people turn away

—

from the schools it is time to ask ourselves ”whz".
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LI s our education relevant to&v needsl-rf_amdcwn’w ;
JMO\JAV e

I's it what they have to ha\ﬁ: to make a living?

LHas it some real meaning to

M e g

r life today or tomorrow?
b

Or, are we just in the business of selling old wares and

hopefully thinking we can do it, because they have to attend

school ?

———————y

" b
AYet'the tr_tlj_t.l_'n-ﬂ' is that today's lost educational opportunity

is not the result of not knowing how to teach children. [t is-pu}u.auﬂ?

-ﬂ, gap between what we know and what we _d_o-..

e, —

Z Itis partly, too, a failure to break away from old patterns of

administration mmpwssehoslssantttiinstoaksisions -- which is

the particular subject of concern and responsibility of the members

of this Commission.
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Let i&:}\:ee essential elements in the

development of a New Education Policy.

First, we must be willing to pay the cost of quality

education at all levels.
Second, we must provide not just mass education, but
- —_— =
individual education.g
Third, we must overhaul educational administration.

Cﬁsj, paying the price:

The cost of educating every American must be recognized

as an investment that will be fully repaid.

l@ spend billions of dollars for relief and welfare, for

e,

institutional care, for crime and violence -- as the costs of people

not being educated and trained.

AThe question is whether to pay as our children grow -- to

educate them -- or whether to pay later the prices of ignorance,
‘ —r T

incompetence, frustration, and alienation.
————— —
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Z The costs of a policy of full education will be large.

They include the cost of training and paying teachers on

a basis which recognizes that their work affects the future more

directly than the work of any other profession. 4

AThey include the cost of a national pre-school program

= =

available to all children from age 4.
L They include the cost of seeing to it that a child who comes
CE—————

to school hungry is fed.

They include the cost of whatever arrangement is necessary

to put staying in school, right through college, on a straight

ability-to-learn -- not ability-to-pay -- basise
—f B A S

T EE——

A We need to look seriously, for instance, at the proposals

which have been made for a liberal student-loan program -- with

the terms of repayment to be geared to the student's post-education
sMe=T"""8

T

earnings.

AT
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Z They include the cost of providing and staffing adequate

technical institutes and vocational schools which will give young

A———— o,

people the skills they need for the jobs of tomorrow, rather than

whatever skills of yesterday the available staff people happen to

have,

Z They include the cost of educational centers, developing

LT AT e P T O L

and providing creative and innovative teaching tools and methods,
E—

i

- in each of our 50 statesg

[ They include the cost of a minimum of 25 federally-subsidized
Y M P
g high-school and college education.g

“centers of advanced stud
e (:D 2 They include the cost of community colleges whitisaresmneose-

e e

w which meet the

legitimate needs of young people who may not be suited to a

four-year college or who need better preparation before entering

DA e

one.

S
L f



The members of the Association of American Universities

B — e i ]

have this week issued a detailed statement calling for a large-

L ]

scale increase in federal support for higher education --in
———— e S AT

public and private institutions, from junior colleges to graduate
schools.

( It is estimated that the implementation of this AAU proposal

would mean an increased annual expenditure of as much as 8
I . SR T SR o T

billion dollars by 1975. That estimate may not be highg

LThe Association representatives urge consideration of their
proposal in this election-year campaign.

| join in that.

L This is the kind of thing we ought to consider and decide as
a peopleA‘f‘M&M'} WM L
E——

| believe we must be wiuingM
W national "dividends" W A~

ﬂ#-- a large part of both the "peace dividend" which will
F
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come with the ending of the war in Viet Nam, and« the

J

revenues economic expansion
(o WMMA a M'dem F a.bq

- vproviding education for the individual:

—
A new full-education policy must take into account

"growth dividend"” which will come
A SR

individual differencesﬁand circumstances.

R ——

l\EquaI educational opportunity ought to mean the preferential

treatment of those who have gotten off to a slow start -- almost

—

always for reasons entirely beyond their control.

z Equal opportunity also means putting good schools in the

"worst'" parts of town, and-weee teachers with those youngsters

—
—— o A

who present the most difficult educational problems.
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Our worst waste of human resources -- and our most
direct contribution to poverty and to crime -- lies in the fact

that we let almost a million boys and girls end their education

every year without completing their preparation for what comes
next... in most cases just because they have reached age |6.
Z | believe age [6 should not be a cut-off date for complusory

education. | believe there should be case-by-case handling of

R r——————

students who for any reason decide to leave school before they

———"

h ave finished the 12th grade.,

— ——

LWe need new curricula for those who will go directly from

EET————— T

high school wj W >

\ (]
[\We need‘institutes of remedial education to provide intelligent

e e e )

but educationally or culturally deprived young people with the

essential tools required for college work.

e e e s = ]
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The lack of true educational opportunity is illustrated

-

y the racial composition of jumjﬁ'F"'bbileges and universities}

J—

e

Th_e__tj.m&h‘a‘s"‘é'ﬁme for specific steps to coorect this imbalancg./&

LWe need combination learning-and-earning programs,
T

e

and closer relationships between the schools and the employers

in the community.

L means insuring that each student should receive the
right instruction for his level of intellectual capacit;, and for
his aptitude -- from the retarded to the most brilliantly-gifted.
T —————— — el

| believe we can do this and at the same time continue to
give all our young people education which exposes them to
contact and experience with other students who are not carbon

— -

copies of themselves.

Z Years ago we tended to ignore the child who revealed early

academic disabilities and shrugged him off as doomed to mediocrity.

——
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KWe identified the child who seemed socially apathetic

or troublesome and shunted him off to some isolated corner.

LWe tested a youngster and, perhaps unconsciously,

carved out his educational niche well in advance of any chance

g

to display his individuality.

—

We must nourish individuality -- the individuality of every
child, white or black, rich or poor, urban or rural.
A We must find and touch that priceless substance within

-_— eSS

each child which makes him a separate entity -- unique and
T ST AT,

precious -- so that he may utilize it to the fullest,on his own

behalf and on behalf of his society.
O N tjua‘u» ety

must declare a deliberate policy of innovation

in educational administration.
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The current revolution in teaching methods at the primary
and secondary level has produced thé'new math" and the new

methods of language instruction. This® must be matched by

drastic changes in the administrative aspects of education,

There is the obvious need for the 12-month use of our

T T

school facilities.

L It does not make sense to use a 45 billion dollar primary
Ty

and secondary educational facility only eight hours a day, nine

months a year.

A We would not stand for it in any other public service.

A We need long-term planning so that our schools, at all

pmmemcc )

levels, will be placed in areas of future population growth -- not

according to old jurisdictional lines.
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ZAnd we need conscious decision on the part of government
-

at all Ieveljr to encourage magnet centers of educational excellence --
A - T

F

such as we see now in Boston and California -- in those areas

ﬂ—“

where economic and population growth is desired.b\lhere there
is educational excellence, economic and social dividends follow. ’
—-l!""= ———y -— et (]
LWe are now involved in innovation and experimentation in
unprecedented magnitude ... the application of modern technology

in the classroom ... through such aids as programmed teaching
__..._.—--ﬂ—'ﬂ! =

machines; video recording; language laboratories -- through
—— o

innovations such as team teaching; variable sized classes ranging
—n

m—Y e et ol

from a one-to-one studentteacher ratio to a lecturer speaking to

=

hundreds._g CWMSQ'LM e

Z Elementary schools are moving toward individual research

projects and self-discovery rather than rote learning. ,,

Nm——
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L There is increased recruitment of gifted liberal arts

—rr I

graduates as teachers, and of housewives with special skills
—rl,
for part-time teaching.

L And, at all levels, we see now the development of new

attitudes regarding student sharing of responsibility with

faculty and admlnistratlon

2 Our young people have idealism -- and capacity beyond
what we had at their age.

LThey insist, and rightly so, in participating in the affairs

of democracy.
AreTE—

LThey ask for channels of self-expressionyg Self-expression

A A T I A I

is a cornerstone of the individuality we seek, and we should

encourage these young people to state and debate, to learn how
. _— - ——y I ez P

to handle ideas in an orderly and American way.

————




_|9...

[ Part of the disorderly spectacle we see on some college

campuses may trace its origins to inexperience with the democratic

handling of dissent and debate.
———E A

.

L It seems to me that high school administrators and

faculty members must prepare themselves far more than they
ﬂ-..-—_

have today to understand and work in the fields of social and

political action, so that their students, in turn, will be prepared
T -

to do the same.

A natural extension of this is the need for our colleges

and universities to more fully involve themselves in constructive
— _ﬂ

social action in their surrounding communities.

LThe role for the faculty should not be just "publish or perish,”

but also "participate and prosper. "

———
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AAS our colleges and universities become more fully
committed to the betterment of their own home towns, |
have a feeling they will gain far more than they give in the

accumulation of practical knowledge about the urgent problems

they seek to understand. g

Z As the students of our colleges and universities find

themselves actively drawn into the decision-making process_

of their schools ... as they find themselves, on a practical and
g T— S— /

direct level, helping to fight poverty and ignorance in their
' E—————— [

communities, | think they will gain a deep and lasting ability

for citizenship -- and respect for the democratic process.,

P

o
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Now is the time -- this year -- for us to make decisions

about policies and priorities of this country in the [970's and

the year 2000.

2 | believe that the base on which everything else must be

built is the educational policy of this nation.
——— e T

L We shall be either as strong, or as weak, as that policy

— TR

permits.

D
A Those are the stakes.

| believe, therefore, that we should -- as a nation --

declare here and now that 1968 will be the year when the decision

i

was finally made to make the investments ... to make the changes

a——— TE—— e T

... to make the personal commitments necessary to provide

quality education for everyindividual American child -- from

E————— e

age 4 through college.
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That is a big order. But this is a big nation.

And, if we do it, we shall be a great nation.



Excerpts from Speech

to Education Commission
of the States, Denver,
Colorado, June 26, 1968

A New Educational Policyv for America

So I come here today to talk with you about a New Education
Policy for America.

That policy must go beyond a guarantee of twelve years of
substantially-uniform instruction for every American boy or
girl.

It must provide far more:
== That every individual has the right to receive the

fullest and best education that individual can put to
good use.

—-- And further: That every individual with the capacity
to be self-sufficient has an gbligation to use this
educational opportunity toward responsible membership

in a free society.

The cost of educating every American must be recognized as an
investment that will be fully repaid.

We spend billions of dollars for relief and welfare, for in-
stitutional care, for crime and violence -- as the costs of
people not being educated and trained.

The question is whether to pay as our children grow -- to
educate them -- or whether to pay later the prices of ignorance,
incompetence, frustration, and alienation.

The costs of a policy of full education will be large. They
include the cost of training and paying teachers on a basis

which recognizes that their work affects the future more di-
rectly than the work of any other profession.

They include the cost of a national pre-school program avall—
able to all children from age 4.



..2...

They include the cost of seeing to it that a child who comes
to school hungry is fed. '

They include the cost of whatever arrangement is necessary
to put staying in school, right through college, on a straight
ability-to-learn -- not ability-to-pay =-- basis.

They include the cost of educational centers, developing and
providing creative and innovative teaching tools and methods,
in each of our 50 states.

They include the cost of a minimum of 25 federally-subsidized
centers of advanced study in high-school and college education.

I believe we must be willing to make our decision this year
that forthcoming national "dividends" should be put into
education —-- a large part of both the "peace dividend" which
will come with the ending of the war in Vietnam, and of the
"growth dividend" which will come in the form of increased
revenues from economic expansion.

Second, providing education for the individual:

A new full-education policy must take into account individual
differences and circumstances.

Equal educational opportunity ought to mean the preferential
treatment of those who have gotten off to a slow start -- al-
most always for reasons entirely beyond their control.

Equal opportunity also means putting good schools in the
"worst" parts of town, and good teachers with those young-
sters who present the most difficult educational problems.

LA

I believe age 16 should not be a cut-off date for compulsory
education. I believe there should be case-by-case handling

of students who for any reason decide to leave school before
they have finished the 12th grade.

We need new curricula for those who will go directly from
high school to work.
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We need institutes of remedial education to provide intelli-
gent but educationally or culturally deprived young people
with the essential tools required for college work.

The lack of true educational opportunity is illustrated by
the racial composition of our major colleges and universities.
The time has come for specific steps to correct this imbalance.

We need combination learning-and-earning programs, and closer
relationships between the schools and the employers in the
community.

Third: We must declare a deliberate policy of innovation in
educational administration.

The current revolution in teaching methods at the primary
and secondary level has produced the "new math" and the new
methods of language instruction. This must be matched by
drastic changes in the administrative aspects of education.

There is the obvious need for the 12-month use of our school
facilities.

We need long-term planning so that our schools, at all levels,
will be placed in areas of future population growth -- not
according to old jurisdictional lines.

And we need conscious decision on the part of government at
all levels, to encourage magnet centers of educational ex-
cellence -- such as we see now in Boston and California --

in those areas where economic and population growth is
desired. Where there is educational excellence, economic and
social dividends follow.

I believe, therefore, that we should -- as a nation -- declare
here and now that 1968 will be the year when the decision was
finally made to make the investments...to make the changes...
to make the personal commitments necessary to provide quality
education for every individual American child -- from age 4
through college.
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BANQUET SESSION OF THE ANNUAL MEETING OF THE EDUCATION COM-
MISSION OF THE STATES, Wednesday Evening, June 26, 1968, Brown
Palace Hotel, Denver, Colorado.

GOVERNOR CALVIN L. RAMPTON: Ladies and gentlemen,
may I present the Vice President of the United States.

VICE PRESIDENT HUBERT H. HUMPHREY: Governor Ramp=-
ton, I want to thank you very much for this moving introduction
I was moving in, you were just moving away here from the podium
[Laughter]

I was very pleased when I came in the door and saw
the Governor of the State of Minnesota was right there to ex-
tend a friendly hand of bipartisan welcome.

Governor Love, to put it quite simply and directly,
I love to come to Colorado and I always enjoyed so much, as
Mayor Currigan knows, the privilege of being in this great City
of Denver, which is one of the prize cities of America, one
that has been very close to my heart since I was a student out
in these precincts. I dont®t know why I used the word ¥pre-
cincts,™ but it does sound natural.

Dr. Conant, my distinguished colleagues in public
life, the governors who are here, Dr. Pierce, Reverend-clergy-

men and fellow educators and fellow public servants: I come




here tonight to visit with you about the health and the welfare

of education in the United States. That®s what you are interesﬂ

in, that®s the purpose of your conference, and I come here with
the sincere desire just to share some thoughts with you, hope-
fully to do it in a spirit of understanding and dialogue maybe
at a later time, and at this time, I am afraid on my part, a
monologue.

I can®t think of any subject that is more meaning-
ful to the American community, and, indeed, more difficult to
deal with in the days ahead than the education of our people,
and I want to make it clear before I proceed any further that I
am speaking now of education in all of itsdimensions, public
and private, secular and nonsecular, elementary, secondary and
higher education, adult education, preschool, the whole spectrun
of education, because every one of these areas is vital to the
educational process and to the totality of the educational ex~
perience. Also, each and every one is needed, public and pri-
vate, preschool, to college, to adult education, to technical
schools, and as public servants and as interested citizens we
need to think through how we can best serve this mighty cause
of freedom - education.

We have lived and grown and prospered as a nation

ed



and we have made our democracy work on the simple good sense,
as Jefferson put it, that "Men cannot be both free and ignorant
A greater proportion of young Americans finish grade school,
high school and college in this country than in any other so-
ciety on earth. Yet we set our own standards. We do not seek
to compare with others. The fact is that our educational systeq
is still falling short of the mark. It is particularly falling
short when we see, as we see today, education, mind you, and
educational funds under attack even as of this day in the Con-
gress of the United States.

Now, there is no paradox in this. To the contrary,

we have set out now to perfect the society that we have built,

We seek to build a better America. Some people say a new Amerirt

ca. I prefer to say a better America. The oﬁly nation in the
world where the poor, by our standards, are a minority is in
this nation, and yet we are now determined to conquer the last
vestiges of poverty, something that has never been accomplished
in all of the history of mankind, and yet we feel we can do it.
The freest society in history, and yet we are intent now on
making this freedom real in every citizen®s life. Possessed of
unparalleled wealth, that is, in material things, we are dis-

content about the quality, and worth, the inequality of human

=)




life. At one time we measured our achievement in terms of
averages and medians and means. Very dangerous, may I say, and
inadequate measurements. Now we measure it by how many are left
out of what we have, or by the extent to which every American
participates both in the responsibilities and the benefits of
membership in this society.

I think that all of this is to the good, these new
demands, these new standards. We have a new sense of what Walt
Whitman meant when he said, "I give you the sign of democracy.

I will accept nothing which all cannot have their counterpart of
on the same terms.® Walt Whitman, the poet; Walt Whitman, the
political man.

Now, as we have relied on general education to de-
velop democracy®s basic idea, we turn now to the perfection of
our educational policy as a means to make a reality out of de-
mocracy?s highest ideals. We know the flaws -- I think we do,
at least -- that remain in America -- poverty, disadvantages of
minority groups, even hunger, disease, far too much crime and
violence, and I believe that all these are traceable in some
measure to our remaining short-comings in education. So I come
here tonight to outline for you or to talk to you about what I

believe is a new education policy for America or a better edu-
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cational policy.

Now, that policy must go beyond a guarantee of 12
years of substantially uniform instruction for every American
boy or girl. I come here tonight to raise our sights, to look
to broader horizons, if you don?t mind, to gaze at the stars a
bit so that we may extend our vision. We must provide and as-
sure, indeed, guarantee that every individual has the right to
receive the fullest and best education which he or she can ab-
sorb. The richest country on the face of the earth can do no
less than that.

Further, this policy must provide every individual -
and I repeat the word "every" individual -- with the capacity td
be self-sufficient, to have an obligation to use this educationa
opportunity towards responsible membership in a free society.
Another way of saying that the educated man should be the re-
sponsible person above all others.

Now, I mean to declare this policy and to carry it
out as clearly as we do declare and carry out the policy of pro-
tecting this country against invasion by a foreign power, becaus
ignorance is an alien force in America, [applause] and its ally
is illiteracy both the enemy of everything that we seek and
everything that we stand for. We must therefore do nothing less

than mobilize ~-- yes, mobilize -- as if we were at war against

Il
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ignorance, illiteracy and intolerance, and we must rally Americg
for education, for training of those that desperately need it,
and for opportunity.

I have said from other platforms I think we are at
a point in our history now where we are less concerned about
social security and more concerned about social opportunity, and
the only way that I know to have real social security and social
opportunity is throught the enrichment of the mind, the upgrad-
ing of the intellect, the perfection of the human spirit.

I know the sensitivities of any federal official
coming along here and talking about education to a Commission off
state and local officers. I have been a local officer, and I
used to look with some suspicion, and justly so, on some of
these federal fellows that came through. So I am well aware of
all the hazards that surround this subject. I have been both
the one that frightened and the one that has been frightened.
But I know all the hazards well enough so they don®t really
frighten me now.

My first Senate vote in 1949 was on Federal aid to
education and, you know, we passed it in the Senate. I remembex
the vote. It was 77 votes for it and I think there were only
12 against it. [Applause] And I remember that the then Senator

from Massachusetts, Cabot Lodge, was one of the leaders for thaf
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program. So it was plenty bipartisan. Well, we passed it in
the Senate and lo and behold, you could expect it, it was killed
in the House. Two years later they passed it in the House, we
finished it off in the Senate. It was sort of like a political
tennis match with the ball netted on every other serve. Year

after year Federal aid to education was killed in one House or
the other on one or two issues =-- race or religion. Never on

the basis of logic, but demagoguery, bigotry, intolerance, or

it was defeated on the argument that some put up that it was to¢
expensive and that we shouldn®t -- and I remember this phrase,

I took it right out of the Congressional Record of that debate

“Pass on debts to the next generation."

I just warn you parents about that. I don®t know
what your mortgages are, but my wife never gave me such a com-
pliment as when she asked me to sign a thirty-year mortgage
about a year ago. I said, "My goodness, she must think I*m a
young man.” [Laughter]

Well, so instead of passing on those debts we passed
on the one debt that no generation can afford or can stand, the
burden and the debt of ignorance, the lack of education and
training for some of the members of our society.

Now, we have a man who is President today who is a

former teacher and a man who is Vice President who is a former




teacher, and by the way, I would like to come and renew my
credentials. I am in a rather precarious occupation. (Laughte
I have no seniority clause and I have been writing a new job
description lately. Just in case it doesn®t work out, please
look me over.

Well, we have teachers and educators all over the
government today -- President, Vice President, majority leader
of the Senate, majority leader of the House of Representatives,
one after another, and we have been able to break through some
of those old, irrelevant barriers.

In 1968 your Federal Government is investing in all
forms of education, elementary and secondary, higher, preschool
about thirteen billions of dollars. That is more than three
times the level of four years ago, and it is more money than we
spent in the last hundred years of Federal aid to education.

The dividends - and there are some generous divi-
dends - are beginning to come in now, and they are coming in in
new forms of jobs, new hope, new dignity. The fact is, we have
only scratched the surface. We have a long ways to go. Only
half of our sons and daughters today go to college, and only
half of those who start college finish it. I am not saying tha
this within itself proves any inadequacy, but it is at least a

factor that you have to consider. Over nine hundred thousand dj
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out of high school before they get diplomas.

I grew up as the son of a druggist. I am the son
of a merchant, and I want to tell you educators something here
and friends in public life. When people turn away from the
store a good businessman says there must be something wrong

with the merchandise or the service. Now, the service includes

L*2]

management as well, and when young people turn away from school
by droves, I think it is time to ask ourselves at least one
question: Why? Is our education today relevant to the needs
of our young people? 1Is it what they have to have in order to
make a living? Has it some real meaning to their life of today
and tomorrow? Or are we just in the business of selling old

wares and hopefully thinking that we can do it because they hav{

w

to attend school.

I want to put a little free enterprise in education
in the spirit of that. One of the dangers of a socialistic en-
terprise is you don®t have any escape from it, and compulsion i$
not my idea of the way that you get people to do what they ought
to be doing. But we do have compulsory education laws, and
therefore it is all the more important that we find a way to
downgrade the impact of compulsion and upgrade the desire for
participation.

The truth is that today¥s lost education opportunity




10

is not the result of not knowing how to teach children. It is
the result of the gap between what we know and what we do.
[Applause] I also think it is partly the failure to break away
from the old patterns of administration, which is the particula
subject of concern and responsibilty of the members of this
Commission, and I am talking as a member of the Lodge. I am a
public servant, too.

Let me suggest, then, three essential elements in
the development of a new educational policy.

First, and we have to tell the people this, we must
be willing to pay the cost of quality education at all levels
and the American people must be willing to pay the cost,
[applause] and it is costly.

Second, we must provide not just mass education,
but individual education, individualized education. This is
what is needed more today in every aspect of life. Everything
is too big. People are resenting it, revolting because of it.
Part of the rebellion that you sense in many of your institutio:
today, public and private education, political, economic, is
that everybody feels that they are just a number. Students,
workers, even corporate executives, technicians, have come to
that corporation, they do their job and go home and resent the

fact that they are given a computer card that tells them what
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their job is and what their salary is.

I will never forget the first time my youngest son

brought home his grades. I sent that card back to the president

of that college and said, "Will you please send me something I
can understand?® They had punches all over the blamed thing.
I couldn®t understand one bit of it. I didn?t send my son to
come home like a punch card.

Well, I had to get over it. They won, but I put up
a fight for awhile. [Laughter] But it is indicative of what
I am talking about.

Third, we must overhaul educational administration,
and I am talking of the people that can do all three things and
help us do all three things. If we are really interested in
education we lead the fight. If we really believe that educa-
tion is here to enrich the human mind and the human spirit, ther
you don®*t do it by the mass. That is an ugly word in the first
place. You do it individually. And when it comes to educationd
administration, we are in charge.

Now, the cost of educating every American must be
recognized as an investment that will be fully repaid, and I am
going to make a statement here that no one can contradict.
There has never been a society that has gone bankrupt because

of the investments it has made in education ~-- never =-- and we

=
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in public life ought to be telling our constituents just that.
We spend billions of dollars for relief énd welfare, for insti-
tutional care, for crime and violence, as the costs of people
not being educated and trained. The question is whether to pay
as our children grow up to educate them or whether to pay later
the prices of ignorance and incompetence, frustration, crime
and alienation. You are going to pay one time or another, one
way or another.

The costs of the policy of full education will be
large. Those costs will include the costs of training and pay-
ing teachers on a basis which recognizes that their work affects
the future more directly than the work of any other profession,
and it does. [Applause]

The costs of a policy of full education include the
cost of seeing to it that the child who comes to school hungry

Fs fed - period. I get a little weary over all this bureau-

cratic wrangling. There®s plenty of food in this country to
feed every hungry child, and you know it and I know it, and it
has already been paid for. It is just stored up. If we canf®t
figure a way out of this one, we ought to fold up the tent and
quit. I think we can, and I think educators and school com-
missioners have a responsibility to help us find that way.

I have been in government a long time and I want
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to tell you beware of a system that tends to answer its own
questions, it polls itself rather than the public.

One of the reasons I have always believed that
experts should be on tap and not on top is because the people
on top oughtto make policy and then tell the people below to
execute it, get it done and don®t come around giving me reasons
why not. That®s another talk. I will get to that another
time. I promised my staff tonight I would stick to script. I

have violated it four times.
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Now, these costs also include the cost of whatever
arrangement is necessary to put staying in school, hopefully
right up through college, on a straight ability-to-learn, not
an ability-to-pay basis, and this country must figure that one
out.

We need to look seriously, for instance, at the
proposals which have been made for a liberal student loan
program, with terms of repayment to be geared to the student?s
post-education earnings.

Now, my dear friends, if you can figure out a 40-
year loan for a developing country you ought to be able to fig-
ure out at least a ten-year loan for a developing child. [Ap-
plause] What®s more, you generally make money off the inter-
est, not the principal.

The costs include providing and staffing adequate
technical institutes and vocational schools, which will give
young people the skills they need for the jobs of tomorrow,
and may I say, upgrading those schools so that the person that
attends doesn®t feel that he is being shoved aside into some-
thing that is beneath the average and beneath the dignity of
the self-respecting person. And we need to have vocational
schools and technical institutes that teach skills that are

required today rather than some of this old shop talk that you
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have learned a long time ago, and I have been in a lot of
vocational schools. Once I ran a vocational program in our
State.

The costs include educational centers, developing
and providing creative and innovative teaching schools and
methods in each of our fifty States. There isn®*t a corporation
in Aﬁerica that is worth its salt that you would invest your
money in unless you found out that it had an adequate research
program going on for new products, new methods of distribution,
new methods of sales. I think that every State in America
has a requirement to have research institutes on better ways
to teach. We ought to have some competition. One of these
days I intend to propose across this country an "E" Award for
the State that comes up with the best educational program,
instead of an "E" award for the factory that produces the best
guns. Maybe we need some of that. Excellence?

The costs include the minimum of twenty-five,
maybe thirty, but at least a number, around twenty-five feder-
ally subsidized centers of advanced study for teachers in
high school and college education. We've got a few such ad-
vanced study denters in Princeton and Harvard and M.I.T. and
Berkeley. Not enough.

We need to upgrade not only the quality of life
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in American, but quality, may I say, of those who seek to bring
better life to America. We need advanced institutes, maybe one
in every State, but if not that, at least I said twenty-five.

Those costs include, at the State level, financing
ambitious programs such as those, for instance, that I read
about -- if Governor Hughes will permit it, he came out with
me today -- his special message to the New Jersey Legislature,
programs for school construction and urban education corps,
an education opportunity fund and neighborhood centers. You
know where we®re going to get the best ideas for education?
Right out of you Governors and the people that work with you
because you are close to the people.

We need to have the ideas of American education
come from a thousand and one sources. There isn®t any assistant
secretary of Education in Washington, no matter how good he is,
or commissioner, or their technicians that are going to be
able to fashion this educational structure that we need for a
pluralistic society. One of the joys of a great educational
system is its diversity, its uniqueness. It?s what gives you
conversation when you get together. If you were all doing the
same thing you wouldn!t have anything to talk about and youtd
bore each other. We need to have variety, and in that variety

and diversity comes competition that produces excellence.
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The costs of a good educational policy include com-
munity colleges far more than we have today, which meet the
legitimate needs of young people who may not be suited to a
four-year college course or may not want it or who need better
preparation before entering a major college.

Now, members of the Association of American Uni-
versities have this week issued a detailed statement calling
for a large-scale increase in federal support for higher edu-
cation in public and private institutions, from junior colleges
to graduate schools. I would add one other facet. You are not
going to have better higher education until you get better ele-
mentary and secondary education. That®s where it starts.
[Applause]

It is estimated that the implementation of this
proposal from the Association of American Universities would
need an increased annual expenditure of as much as eight billion
dollars by 1975. By 1975 this country will have over a trillion
dollars gross national product, and don®t tell me that out of
a trillion dollars you can®t find eight billion if you really
start planning for it now and readjust our priorities. The
estimate I don®t think is a bit too high.

The Association representatives urge consideration

of their proposal in this election year campaign, and I join in
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that. It would be very wholesome and healthy if we could start
to talk about some things like education and health, about the
promise of America rather than its sickness; about the hope

of America rather than its despair; the future of America rathef
than the limitations of its past,

Some people indulge in the politics of fear, others
in the politics of hope. I have made my choice a long time ago}
I think you have two ways to move this country -- either frightt
en them or inspire them. I never look good in a witch®s suit
and I don®t intend to engage in the politics of fear or in the
dogma of fright., I think there is a wonderful opportunity,
though, to lift and to inspire and to engender hope and faith
in this great country of ours. I think we have a lot to be
grateful for and much that we can put to use.

This is the kind of thing that I think we ought to
consider and decide on as a people in this year of national de-
cision. I know that most educators hesitate to get involved in
this business they call polities. Well, you®re in it up to you
ears and you just as well come clean. Woe unto ye hypocritest
Let®s just understand you are fighting for the public dollar
and the private dollar and you are fighting for the priorities

of this nation, and if you are unwilling to lead that fight
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don®t expect a child to do it. And if you're unwilling to
lead it, you can expect some irresponsible demagogue or mili-
tant to lead it. I think we just have to make up our mind who
is going to be in the front of the parade, whose banner is go-
ing to be held high and who is going to hold the flag.

Well, I believe we must be willing to invest sub-
stantial national dividends far greater than we have in educa-
tion and a large part of both the peace dividend which will
come with the ending of the war in Vietnam - and it will end -
and the growth dividend which will come from the increased
revenues of the expansion of our economy. Let®s plan on it.
Let®s look at it. I guarantee you there are people right now
planning to repeal the taxes, Federal and State. I think you
had better start planning on what you are going to do with the
funds that could be available, the revenues that could be there
if the victory of peace could be ours, and if the economy can
keep going and growing.

The second essential in this element of a new edu-
cational policy I said was providing for the individual, and
this is close to my heart; a new full education policy must
take into account individual differences, needs, and circum-
stances. I have taught many a student, thousands of them, and
I sometimes feel, after having been in govermment for these

past twenty some years that I owe every student that I taught
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in American Government a refund. My, the difference between

the textbook and reality#

Equal educational opportunity -- we talk about it,
and it ought to mean the preferential treatment of those who
have gotten off to a slow start, almost always for reasons
entirely beyond their control.

You know, my dear friends, if you are the victim
of malnutrition and you go to a hospital, the doctor doesn't
just give you an equal diet with the person that!s well on the
outside. He doesn®t say, "Look, hamburgers and onions and a
malted milk and a little salad.™ Not at all. He holds you
there long enough to get you pumped full of the vitamins and
the minerals and the chemicals and the nutrients that you need
so that you get back to where you can have an equal diet.

We have millions of children across this land
who are the victims of educational vitamin deficiency, and
they need educational minerals, educational vitamins until they
can stand up on their own feet and compete and really be avail-
able for equal educational opportunity.

Educational opportunity? Here®s what it means to
me. It means putting the good schools in the worst parts of
town. As an old preacher said, "In the worst of times, do the

best of things.” 1In the worst part of town, put the best
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schools, put the best teachers with those youngsters who pre-
sent the most difficult educational problems, and put the
whole spectrum of educational services in the area where the
public services are the least., I speak of this as a father
that could send his sons and daughters in private schools as
well as public schools.

There is no equality in America, my friends, until
we make it that way. I have been a mayor of a city, a big
city, and I have seen the oldest schools where the poorest
people live. I have seen schools that should have been con-
demned and were condemned under the fire ordinances that we
still let our children go to. But a night club where you are
going to pay a dollar for a martini, if that wasn®t up to snuff
didn®t meet the standards of the health and the fire ordin-
ance, they closed it down. They were more concerned about whe-
ther you had a night out than a year in school, when it came to
the health and the well-being, and you know I speak the truth.
‘One of the advantages of having been in public life as long
as I have, I have seen it all, at least a lot of it.

Our worst waste of human resources and our most
direct contribution to poverty and crime lies in the fact that
we have let almost a million boys end girls and their education

every year without completing their preparation for what comes
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next and in most cases just because they reached age sixteen.
What has age sixteen got to do with education? That was passed
on by our great grandfathers. I believe age sixteen should

not be the cutoff date for compulsory education. I believe
there should be a case by case handling of students who for
any reason decide to leave school before they have finished the
twelfth grade.

We need new curricula for those who will go directl
from high school to gainful employment, and lots of them will
and should. We need institutes of remedial education to provid
intelligent but educationally or culturally deprived young
people with the essential tools required for college work. We
need combination learning and earning programs, and this is
vital today, and closer relationships between the schools and
the employers in their community.

Young people today many times don't have a chance
to learn how to earn. You cantt take your son to the Ford
factory with you, and if you®re in public life they call it
nepotism.

I learned how to work when I was a boy because my
father had a private enterprise. Most Americans today work
for somebody else and they just don®t let dad bring along his

son and his daughter. Therefore, the school must work out a

L{Y)
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program of learn and earn, because the discipline of work is
essential to a free people and a responsible people.

Equal educational opportunity means insuring that
each student should receive the right instruction for his level
of intellectual capacity and for his aptitude, from the retarde
to the most brilliantly gifted.

What is it in this country that makes us believe
that a retarded child shouldn®t have every opportunity that God
and man can provide. I am the grandfather of one. Why should
the other three get an educational break in school and little
Vicky not? What is wrong with a society that is willing to
cast aside in an institution, so to speak, hide them out, when
many of them are educable? There shouldn®t be a public school
in America in an area where there is a retarded child that
doesn®t provide specialized training for that child. (Applause)
Or are you to say that only the rich shall have the chance to

send their retarded child or the retarded loved one to an

expensive, and a very expensive, private facility. That¥s what}

going on in far too many places. And I can produce the solid
evidence that many a retardee can become a self-sustaining
citizen, and I know I can produce it on the physically handi-
capped, and I%11 tell you some of them are more productive than

some of the more restless ones.
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I believe we can do this, and at the same time
continue to give all of our young people education which ex-
poses them to contact and experience with other students who
are not carbon copies of themselves.

Now, years ago we tended to ignore the child who
revealed early academic disabilities and we shrugged him off
as doomed to mediocrity. We identified the child who seemed
socially apathetic or troublesome and we shunted him off in
an isolated corner. We tested a youngster and perhaps uncon-
sciously carved out his educational niche well in advance of
any chance to display his individuality. We must nourish in-
dividuality. That®s what a democracy does. A totalitarian
state nourishes the mass.

The individuality of every child, white or black,
rich or poor, urban or rural, is a precious ingredient. It is
God*s gift to that child. We must find and touch that price-
less substance within each child which makes him a separate
entity unique and precious, so that he may utilize it to the
fullest on his own behalf and on behalf of his society. That
is what I meant about individuality.

I know it is difficult. But, my dear friends, this
ig the way we treat our illness today. You can hardly find a

general practitioner any more. Very difficult. They are
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almost unique. They are a sort of limited group in the medical
in the healing arts. We have specialists. So if you get a
special disease, you get special care.

Well, now, what if you don®t have a disease, aren't
you entitled to some special consideration for life?

Thirdly, our new educational policy must declare,

I said, a deliberate policy of innovation in educational admin-
istration. The current revolution in teaching methods at the
primary and secondary level has produced a new math. Boy,

has it ever! And the new methods of language instruction.

This must be matched by drastic changes in the administrative
aspects of education.

There is an obvious need for a 12-month use of our
school facilities. I have been going across this country as
Chairman of the Youth Opportunity Council, begging for the use
of our schools. I really think I could prove that you could
save almost as much on breakage of windows in closed schools,
if you kept them open, it wouldn®t cost much more. Anyway,
they ought to be open. I am not against the padlock industry;
there are other uses for padlocks.

It does not make much sense to use a 45 billion
dollar primary and secondary educational facility about eight

hours a day and nine months a year, and in many communities

2
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that happens, all paid for by the taxpayers. We wouldn®t
stand it in any other public service and if you owned a stock
in a company that was only manufacturing nine months a year
you?d fire the management. I am not asking that you do that
to the superintendent, but I am suggesting that we ought to
take a look at the use of these facilities,

We need long-term planning so that our schools at
all levels will be placed in areas of future population growth.
When the model cities program gets underway, are you as an
educator going to be in there figuring out where your educa-
tional system ought to be? We can®t abide by the old jurisdic-
tional lines. There are going to be a hundred million more
people in this country the next twenty-five years. You better
take a look at where you think they are going to live and we
better start planning ahead where our schools are to be located

And what®s more, we need a conscious decision on
the part of government at all levels to encourage magnet center
of educational excellence, such as we now see in Boston, in
California, in those areas where economic and population growth
is desired, such as you see down in the federal triangle, down
in the area of North Carolina where I have been and some of
the other States. I guarantee you that where you put your edu-

cational facilities, that%s where the capital is going to come,

1z
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It is a mighty magnet. Where there is educational excellence,
economic and social dividends follow.

We are involved now in this new experimentation
of unprecedented magnitude. The application of modern technol-
ogy in the classroom, such things as program teaching machines,
video recording, language laboratories, through innovations
such as team teaching, various size classes ranging from one
to one student and teacher ratio to a lecturer speaking to hun-
dreds.

We better, may I say, prepare ourselves for the
impact of the communications satellite, and I speak to you now
out of some knowledge as Chairman of the Space Council. Fif-
teen years from now the communications satellite will be your
most effective instrument of education. We will tie the uni-
versities of the world together in one massive communication
setup. It is even now going back behind what we call the Iron
Curtain. The Eastern European countries today are beginning
to make application to be a part of the international tele-
graphic, telephonic, and this whole international communications
satellite apparatus.

The communications satellite of a generation from
now will bring the lecturers from the great universities of

Europe into your State, instantaneous language translation,
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and the students at the University of Minnesota will be listen-
ing to lectures from the University of Tokyo with instantaneous
language translation from Japanese into English, and vice versa
Are we ready for it? Are we planning it?

Elementary schools are moving towards individual
research and self-discovery rather than rote learning. There
is increased recoupment of gifted liberal arts graduates as
teachers and housewives with special skills for part-time teach
ing, and at all levels we see now the development of new atti-
tudes regarding students sharing of responsibility with faculty
and administration. Sometimes it?s rather rambunctious. Our
young people have idealism and a capacity beyond what we had
at their age. They insist, and I think rightly so, in parti-
cipating in the affairs of democracy.

It is a new age. It is a new time. Things are
different and we must respond with new answers. They ask for
channels of self-expression. I am speaking now of that re-
sponsible articulate student, that activist, not the nihilist,
not the anarchist.

Self-expression is the cornerstone of the indi-
viduality that we say we seek, and I think that we should en-
courage these young people to state and debate, to learn how

to handle the ideas that they have in an orderly and American
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way. And part of that disorderly spectacle that we see on
college campuses may trace its origins in part to inexperience
with the democratic handling of dissent and debate by student,
faculty and administrator. It seems to me that high school
administrators and faculty members must prepare themselves far
more than they have today to understand and to work in the fiel
of social and political action so that their students in turn
will be prepared to do the same.

A natural extension is the need for our colleges
and universities to more fully involve themselves in construc-
tive social action in their surrounding communities. I have
taken this message to thousands of university teachers and
professors., You don®t need to build a new social science labor
atory. It is right there in your town. Everything you need
to discover is there, and we need professors and students, not
who are parading around the college campus but are working out
in the field, so to speak, of democracy. The role of the
faculty should not be publish or perish, but participate and
prosper. (Applause) A university is not a meadow of medita-
tion, but it should be an acre of action - involvement.

We need it in our urban problems, our rural prob-
lems, our moral problems. The best that we have is in those

universities and colleges. They ought to be put to work, and
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as they become more fully committed to the betterment of their
own home towns, I have a feeling they will gain far more than
they give in the accumulation of practical knowledge and the
urgent problems as they seek to understand. Theory will be
translated into reality, and as the students of our colleges
and universities find themselves actively drawn into the de-
cision-making process of their schools, as they find themselves
on a practical and direct level helping to fight poverty and
ignorance in their own communities, I think they will gain a
deep and lasting ability for citizenship and respectfor the
democratic process. And my fellow Americans, we simply have
to teach respect for the democratic process. A permissive
society that permits its people to indulge in the luxury of
violence and lawlessness and disorder does not lend itself

to social progress. (Applause)

I believe we have to have the courage to go to
people and say, "Look, roll up your sleeves and go to work.
Join in the action for a better time and a better town." Now
is the time, this year, then I say, for us to make the decisiong
about policies and priorities of this country in the 1970s.

I would like to set a bench mark for you - 1976.
It*s only eight years away. It is the two hundredth anniver-

sary of this Republic. When you leave here and you go back to
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your respective communities, ask yourself, "Where will my State

be in 19762 What can I point to if I were asked to write the
history of two hundred years of my people? What will America
be like?" And for the younger, they will want to go further.

They®1ll say the year 2000. But take two bench marks, one for

the short term and one for the long term, and plan for America.

You do the planning individually at your local level and share
it with some of us at the Federal level.
I believe the base on which we must build every-

thing else is the educational policy of this nation. We shall

be either as strong or as weak as that policy permits, and thos(

of the States. Who was it that said that civilization is a
race between education and catastrophe, Toynbee, I believe, or
whoever it was, he was right. I hope we win the race. But
let me tell you it*s a muddy track, and there are an awful lot
of folks that are throwing beer bottles and bricks along the
way. We better be sure-footed and keep at it.

I believe, therefore, that we should as a nation
declare here and now, and you can surely do it, 1968 will be
the year when the decision was finally made to make the invest-
ments that you know are necessary, to make the changes that
you know are necessary, to make the personal commitments neces-

sary to provide quality education for every individual American

L1%4




child from age four through college. Preschool education,
my dear friends, is as necessary as milk for a baby. We know
it%s a fact.

Ladies and gentlemen, if I could produce to you
tonight the cure for cancer and I could demonstrate that my
cure works, there isn®t a man or woman in this room that
wouldn®t demand that the government of the United States, your
State Government or whoever else, whatever other institution
you could get to would make that cure available because one out
of every five in this room will have it and one out of three
will die of it. That is the statistical evidence.

Ladies and gentlemn, if I can demonstrate to you
that the learning process from age four to seven is the most
important period of the human life, and it is demonstrable, it
is a fact, then why do you deny that child that learning period
Why do we deny it? Preschool is as important, or maybe more
important, than any other period in school. So I am going to
fight for preschool because thatf®s the new day in education,
for the 12-month use of our facilities, for individualized
education, for the best education for the least of these, for
the best schools in the worst places, and for the best teachers
for those who need teachers the most, for the whole spectrum

of services that go into an education from counselling, to

-
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health care, to nutrition, to guldance, to social action, to
new curricula, to advance learning, to inspire teaching.

Now, all of this is a big order. I know it. But
this is a big country, and it is time to think big and if we
do, I think we®ll be a great nation, and that®s what America
ought to be.

Thank you very much. (Standing ovation)

GOVERNOR RAMPTON: Mr. Vice President, those of
us whose principal business is education have been heartened
by your understanding of the problem and uplifted by your words
of encouragement. I believe the standing ovation given to you
is a demonstration of the gratitude of these educators for such
understanding of their problems in the high councils of govern-

ment of this nation.
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If there has been one central invigorating and sustaining force in
American history that force has unquestionably been education -- the
American idea of "universal publiec education.”

We have lived and grown and prospered as a nation . . . and have
made democracy work . . . on the simple good sense that “men cannot be
both free and ignorant."”

It is our pride today that a greater proportion of young Americans

finish grade school, high school, and college, than is true in any society

on earth.
Yet with all of this . . . the fact today is that the problems
we face as a nation can be met . . . and the new purposes we aspire to

can be served -~ only as we improve substantially on our present educational

system.

There is no irony here . . . no paradox. To the contrary.



We have set out now to perfect the society we have built.

The only nation in the world where the poor are a minority . . . we
are determined nmow to eliminate poverty.

The freest society in history . . . we are intent now on making
this freedom veal in every member's life.

Possessed of unparalleled wealth in material things . . . we are
discontent about the quality . . . and, worse, the inequality . . . of human
life.

We used to measure our achievement by our gains as a nation -~ reported
in terms of averages, medians, and means. Now we measure it by how many
are left out of what we have . . . by the extent to which every American
paerticipates both in the responsibilities and in the benefits of membership
in this society.

We have a new sense of vhat Walt Whitmen meant when he said, "I give
you the sign of democracy: By God! I will accept nothing which all camnot

have their counterpart of on the same terms!™
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And ws we relied on general education to develop democracy's basic
idea -- we turn now to the perfection of our educational policy as the
necessary means to make a reality out of democracy's highest ideals.

We know that every flaw that remains in America -- poverty . . .
the disadvantage of "minority groups" . . . hunger . . . disease . . .
crime . . . violence =~ is traceable in large measure to the incompleteness
of our effort to achieve a fulness of educational opportunity.

So I come here today to talk with you about a New Education Policy
for America, That policy must be

% That every individual has the right to receive
the fullest and best education that individual

can put to good use,

* And further: That every individual with the
ability inside him to be self-sufficient has the

obligation to use this educational opportunmity
to assure his responsible membership in a free

soclexy.
1 mean this policy as an gbsolute. It makes all the difference
in the world whether we put education in the first place or someplace on down

the line.
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I mean to declare this policy, and carry it out, as absolutely as
we would declare and carry out the policy of protecting this country
against invasion by a foreign power. For ignorance is an alien force

in America -~ the enemy of everything we seek ., . . everything we stand

%

b5

for,

I know the sensitivities of & Federal official talking about oﬁﬂﬁ.ﬂ
to a Commission of State and local officers -~ and all the hazards that
surround the subject.

The very first bill I voted on when I came to the Congress in 1949 was
on federal aid to education. We passed it in the Senate. They Bhilled it
in lh Senate. Year after year federal aid to education was killed in ome
house or the other on one basis or the other -- race or religion.

Or they killed it on the argument that it was too expensive . . . that
we shouldn't “pass on debts to the next generation." And they passed on
instead the one debt no generation can stand «- which is the burden of the

ignorance, the lack of education and training, of some of its members.
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Finally a President who was a school teacher himself, who taught in
a little school for Mexican-American childrey, became President of the
United States. m:-nnuhnnalﬁndehnthvuph;um_:pu.
8o far as it was humanly possible, that every boy and girl in America
would have all the education they were capsble of absorbing. He started
out to do the job, to reconcile people of every walk of life, to overcome
all prejudices. Remsmber, federal aid to education was nothing but a
phrase, nothing but a hope, nothing but an aspiration until just a few
years ago. It was always coming up, and always being knocked dowm,
Today your Federal Government is investing in all forms of education,
in the year 1968, almost thirteem billion dollars. That's quite an investment.
But we still have a long way to go.
Only half of our sons and daughters go to college -- and only half
of those who start college finish it.
Bver 900,000 drop out of high-school before they get their diplomas,
You know, when people turn away from a store, a good business man

says "there must be something wrong with the merchandise or the service."
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Mﬂummhhnmmm.ehﬁohitutmu_ﬁmlm-
"why". Is our education relevant to their needs? nltmt.ﬂuyhmto
have to mske a living? Has it some real meaning to their life today and
tomorrow? Or, are we just in the business of selling old wares and hope- -
fully thinking we can do it, because they have to attend school?

But the truth of it is that today's lost educational opportunity is
not the result of not knowing how to teach children. It is a gap between
what we know add what we do.

It is partly a failure of the nationsl will to educate all our
children -- and I consider it a critically important part of the responsibility
of this year's candidates for public office to regenerate that national will,

ltumlylmm,lm.hbrukwtmoup:mot
administration of our schools and our school systems -- which is the
particular subject of concern and responsibility of the members of this
Commission.

There will be subsequent occasion during the year to consider the

fuller outlines of a new Education Policy for Amerieca.
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imhum.m.ﬁrumulolmhuth
development of such a policy.

Pirst. The economic truth underlying educational policy in America
is that every cent we spend on educating our children will be returned to
us, Whatever we don't spend will cost us ~- and our children -~ more than
what we don't spend,

A lsrge part of our present multi-billion dollar anhual cests -~ for
"relief" and “welfave," for institutional care, for crime and violence -~
are the price we pay for people not having the education and training they
need. The question is simply whether we will pay as our children grow --
um&n;u*ﬁunﬁnmhm.ﬂmﬁ-m.mm“
of not educating them -- in terms of the costs of poverty, and of crime
and violence.

The costs will include whatever is necessary to permit every child,
every young American, to learn all he can learn.

This means seeing to it that the child who comes to school hungry is
fed, Indeed, it means seecing to it that no child in this country ever goes

hungry -~ from the day that child is borm.
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It mesns that the only measure of how far a boy or girl goes ia
school -- imcluding college -- is the student's ability to learn, not the
parent’s ability te pay.

It means the training of teachers to take full account of the fact
that they will develop or fail to develop this nation's most precious and
essential resources; and it means paylng them on this same basis.

It means, in gemeral, recognizing that every dollar spent on educatiom is
um:m&--q-ﬁuunnw*tﬂnhm
in tax revenues, sarning power, and in immeasurable dividends of human
fulfillment.

Second. A mew education policy for America must be built avound the
fact of "individuality” and different circumstance instead of arcund the
idea of a uniform system,

This means providing kindergarten and pre-school training for every

mumn—-wmm&tuumminm

four or five,
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It means putting the best schools in the "worse" parts of town,
and the best teachers with those youngsters who present the most difficult
educational problems, The truth is that we are not "ecreated equal.” And
the inequalities we are borm with are inevitably compounded by the
differences in the facts of family circumstance. Equal educational
opportunity ought to mean the preferential treatment of those who have
gotten off to a slow start -- alwost always for reasons entirely beyond
their control.

Our worst waste of human resources -- our most unconscionable con-
tribution to poverty and to crime -- lies in the fact that we let almost a
million boys and girls end their education every year without completing
their preparation for what comes next.

I urge the paying of as much attention to the boy or girl who is
not going on to college as we pay to the one who is.

This means the development of new curricula for those who will go directly

from high school towrk.
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1tm&ohnlopntodmunzmdphmt services for
those who "drop out.” I

It means the development of combination learning and earning programs,
udo!clmnhtimﬁlnh“tht&uhm&.qlqnuhm
community.

I commend consideration of the replacement of State rules making age
lﬁamb-of!dautorwhuyuhuuonbypmnhrﬁ-mby-
case handling of students who for any reason or any time decide to leave
school before they have finished the twelfth grade.

Ihird. There is obvious need for developing a deliberate policy of
innovation in educational administrative practices.

n-m:mhumhtu&mnm“mmm
secondary level has produced the "mew math" and the new methods of language
instruction. This must be matched by drastic changes in the administrative
aspects of education,

There are such obvious possibilities as the 12-month use of school

facilities. It doesn't make sense to use a 45 billion primary and
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secondary educatiomal facility enly three-fourths of ‘thc time,

I commend consideration of ways and means to establish grester
commnity involvement in the affairs and even the management of our
schools.

We must make television an instrument of our educational purpose.
The child of television comes to first grade an immensely knowledgeable,
influenced, propagandized and socialized human being. So much that he
sees in his books bears no resemblance to the world he has seen on television
or in the city streets. He kunows the violence of war and riots. He knows
the world of the rich and the poor. And he has been trained to respond to
the expert and subtle message of the commercial copywriter.

To many of these children -~ rich and poor -~ school is irrelevant.

We know that this need not be so, And I have faith and confidence
in our American education system that, given a chance, it can prove it is

not so.



The Advisory Commission on Inter-governmental Relations recently

reported to the President that the Americam political system is on trial

as never before in the nation's history, with the sole exception of the

Civil War,

It is on trial not only because of our fast changing times, but because

we are swakening to a new vision of what e free society can truly mean,

What can full and equal educational excellence mean to America?

I say it can mean the difference in whether or not we are finally able

to meet the clear and present challenges of our time:

«= To insure that history's mightiest instruments of
destruction will never be used and that peace may prevail;

«- To use and master science and techmology for man's
benefit, and not to increawe his peril;

«= To lift the yoke of poverty from our fellow citizens,
and to reverse the tragic equation which has too often
decreed that the poor beget the poor and ignorance begets
migery.
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A vast, sprawling, mobile, motorized population -~ living impersonally
with computerized institutions -- must somehow again become a neighborhood --
of neighbors and not strangers.

We must retain our essential humanity in a vast new cybernetic wonderland
of efficiency.

These are no tasks for the timid, for the weak or the cowardly or the
frightened, They ave tasks for Americans, for the brave. If we have faith
in ourselves and in each other -~ if we will understand each other and
tohuummthtru’quritdhuphy-thnumhm:m“

be done.
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