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EXCERPTS
THE HONORABLE HUBERT H. HUMPHREY
ENCYCLOPEDIA BRITANNICA
EDUCATIONAL DINNER
ATLANTIC CITY,  NEW JERSEY

FEBRUARY 17, 1969

As a nation we are at the crossroads in the development
of an educational system which is essential for the survival of

democracy.

The daily headlines of controversy on many college
-—-"‘_-

campuses --the terribly complex problems of achieving real

educational opportunity in our inner city neighborhoods -- these
events may convince some people that now is the time to

go slow in reshaping the educational enterprise of this country.

I
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Such a failure of nerve at this moment in American

history would be a_g_[i_g@s, gzgp___tragic, mistake.
AHidden bytheMies and irrationality of a few

are millions of dedicated and concerned Americans of all
ages striving to _L_J_Egla_lde and_inlniove the process of education
in this country.**

"We must permit ne#her loud shouts nor faint
hearts to jeopardize the exciting progress of the past few years ...
or to sacrifice the tremendous achievements which are within

our grasp if we press forward now.

This is why | am returning to the campus as a teacher,

This is why you have dedicated your lives to the challenge of
education . And this is why all of us must take education's case

to the American people in the coming months and years. "
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It is time the American people began to learn of the

exciting and innovative experiments which are working.

&or only as this message is told can we expect Congres;ﬁ&‘f.fn.a«m

vy W*zo_t_e_jﬁej_upds which are so urgently needed in every school

district of the United States.

A In particular, | support a school construction and

| operating fund program, under Title | of the Elementary and

Secondary Education Act, to improve the quality of education

in metropolitan and rural areas.
¢/
4 In the Presidential campaign | attempted to carry the

message that education is more than what happens in a school

—— e =

building early in one's life. | talked of education as the

rich and varied experience of life itself -- and of education

e

continuing throughout a person's lifetime.
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4 In this spirit | have been an evangelist for the

twelve month school year. But not just twelve months of the

Sp—

traditional academic cu rricuiym.A’ear-round education

would afford school administrators and teachers the flexibility

to develop all kinds of imaginative and innovative programs --

programs which dramatically involve the students, teachers

and parents in work experiences, recreation and job training,
— e

community service and the arts and culture.

AThe concept of open schools open to persons of all

ages can transform school buildings into vital centers of

community activity and encourage meaningful parental
participation in the educational process ... for education
cannot flourish in the atmosphere of hostility and distrust

which prevails in many of our large cities.
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This will, of course, require a massive new infusion

e

of federal assistance to states and_local school districts, 4.

have proposed that Congress establish a trust fund for educaiion

financed with revenues from federally-owned oil shale deposits --

a source of billions of dollars in potential revenue.

H:%/ should take full advantage of this

priceless natural resource ... and we should use it to support

the most priceless human resource of all - educated human
beings.

(A A
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REMARKS
THE HONORABLE HUBERT H. HUMPHREY
ENCYCLOPAEDIA BRITANNICA
EDUCATIONAL DINNER
ATLANTIC CITY, NEW JERSEY

FEBRUARY 17, 1969

AFour weeks ago today the world's most powerful
office -- the Presidency of the United States -- was again
transferred peacefully from one political party to another.

AThis was no small achievement -- even if Americans

almost took it for granted. ] Each day brings new evidence of

the ing’ggbi!itv of QQmocracy in other lands. Powerful

>

forces are loose in the world -- and many of our most

cherished institutions and beliefs are being tested in the

pressure cooker of contemporary life.
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But who knows this better than the superinten -
dents of our largest public school systems?

In these tumultuous times, it is all the more
significant that the inauguration of a new American Presi-
dent could occur without difficulty or challenge.

The transfer of political power necessarily tests --
however implicitly -- our commitment to the very concept

of democratic government -- government of the people, by

the people, and for the people.

( Four weeks ago we again demonstrated to a doubting
world that this fundamental commitment to democracy has
not wavered in the United States -- despite some superficial
evidence to the contrary.

This is an important lesson for every American, but

especially for educators.
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For a political regime to survive, the people must
share certain basic assumptions and values. In a
democratic system, these arise from a common under -
standing about the nature of man, the dignity of the
individual, the necessity for free and open expression,
and the legitimacy of political opposition.

Educators bear a major portion of the responsibility
for transmitting these values and beliefs to the future
leaders of this democracy...and to the people who will
select these leaders.

The lessons of democracy must be learned anew by
each generation. And each generation must voluntarily
renew the democratic covenant which binds this society

together.
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This process of renewal is never automatic and
the outcome is never guaranteed. Indeed, in some
periods, like the present, the process of renewal can be
tumultuous and even violent.

At such moments we wonder aloud whether our
system will retain the resilience and vitality to survive.

We see other political systems falter and collapse.
And we ask whether it can happen here.

LWe recall Jefferson's admonition that "man cannot

be both free and ignorant." And we ask whether our

———

educational system is capable of meeting the severe chal-
lenges which lie ahead.

LWe are deeply troubled by the preliminary report of

the National Commission on the Causes and Prevention of
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Violence that "the key to much of the violence in our
society seems to lie with the young. Our youth account
for an ever-increasing percentage of crime, greater than
their increasing percentage of the population. The thrust
of much of the group protest and collective violence -- on
the campus, in the ghettoes, in the streets -- is provided
by our young people. "

_/_ Faced with these harsh facts, we can properly ask

this question: "Will the Presidential Inaugural of 1980 --
not to mention 1984 -- be as peaceful and tranquil as one
we witnessed just four weeks ago?" As educators, we can
avoid neither asking the question nor doing everything in
our power to guarantee an affirmative response.

In the past month as a private citizen --the first

such month | have spent in twenty-three years -- | have
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thought a great deal about this question and all that it
implies.

My decision to return to the college campus as a
teacher -- a decision which surely qualified me for some
kind of e pay -- and my decision to participate in the

p—— T

educational endeavors of Encyclopaedia Britannica, Inc. --
were made me concern for the educat ional
process in America.

/ How can we improve the education of our children...

and the continuing education of millions of adults?

| am frank to admit that | don't have all the answers ...
even though | do have some ideas on the subject. And |

look forward eagerly to testing these ideas in the coming months at
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Macalester College, the University of Minnesota, the
Encyclopaedia Britannica, and dozens of other schools
and colleges where | will be visiting.

Historians will be writing for many years about
the Johnson-Humphrey Administration. Indeed, several
learned gentlemen have already reached the bookshelves
with their contributions...and, quite predictably, the
range of conclusions are wide and the judgments often
contradictory.

But as this history unfolds in the coming decades,
| do believe there will be general agreement on one point:
namely, that the Johnson-Humphrey Administration took

seriously the crisis of education in this country. And we

did something about it. \W«& JW o 'd“'""’
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Both the President and the Vice President had the
good fortune to begin their adult lives as teachers --and
both shared an unshakeable belief in the vital role which
education plays in the maintenance of democracy,

Avwe also believed that the national government had
an essential role to play in educating the nation's children.

v34/ . . o
Ive years ago this almost self-evident proposition still

generated the most bitter controversy in the United States

-

Congress.
z Today -- with the passage of fifty landmark education

laws in the past five years -- that ancient controversy is over.

AToday we know that the Federal Government can
provide both money and expertise to states and local schools
r— T — e
without jeopardizing local control or imposing national

educational standards/ And we know that greater federal
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assistance is now essential in achieving our goal of
providing every American the opportunity to develop his

or her talents to the fullest, regardless of race, income

/ — '
or place of residence. . M"%‘:‘- .
[ Federal expenditures for educatlon now exceed a,
NnoER

thirteen billion dollars annuallyﬁBut this investment -- Cs'g"

enormous by all earlier standards of federal effort --

represents only the beginning if this nation is to reach the

level of educational excellence which is necessary for
democracy's survival. =

(As a former Vice President and as a United States
Senator for sixteen years, | know the difficulty of compiling
the federal budget -- and | have participated in the Congres -

sional struggles over the appropriation of funds.g
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| know the tremendous pressures which are
generated by interest groups -- inside and outside the

government -- in behalf of their particular projects.

LTonight, as a private citizen, | say that educators I'_’_,.! [

must do a better job of speaking out in behalf of the

I

educational needs of this country. And they must provide

hard evidence that federal money is being used effectively,

R e ]

AToo frequently the members of Congress hear only

about the educational efforts which have fallen below

——————

ewns. ..or the local controversies over education
which dominate the headlines and the television.

AThey frankly wonder why more money should be
appropriated in these circumstances.

Yet in thousands of school districts across this

country remarkable advances are being achieved -- from
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pre-school Headstart classes through post graduate edu -
cation.
LEvery person in this room could personally relate

such success stories...and | know that tte Encyclopaedia

Britannica Educational Corporation could document

hundreds of similar inci@gts.w
ZSEA-

[lt is time the American people began to learn of the( &
NGEA

exciting and innovative experiments which are working J-u-ul:v il-—

For only as this message is told can we expect Congress to Yulledo

vote the funds which are so urgently needed in every school

district of the United States. — C/Mﬂf-ﬁb“

A We must also be ready to abandon or change particular

programs which are not operating successfully...and to
experiment with alternative procedures for reaching the

schools and students which need help most desperately.
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Often, is not aware of such excellent practices as we at Britannica

uncovered at Red Oaks, Iowa, where we learned that the ESEA Title III program for
e e il

a community learning center -~ which involved resources for local schools in seven

counties and provided extensive educational experiences for adults at every age

level -- might be suspendmd“zfundfeds of thousands oE dollars of federal money

have been spent on this local activity. Bu A'the planners looked beyond federal

support. The nature of the project invited local participation. And its success
— [F ey

guaranteed approval of local support to the tune of $5 per pupil. Now additional
————— —— =
thousands will continue to be served for years to come with an activity stimulated
and started by federal funds g
ILCan anyone think of a better expenditure of our national resources than to
stimulate local activity so successfully it can find local support for future
years? Yet the Congressmen who voted billions for education rarely understand

what this investment in human beings represents 12 How can they if local

educators do not take the time to document the successes and report back to them?

Aq—

I'm aware of another instance reported in the current ALA Bulletin: a
==
media center in Oakland, California =-- the Sobrante Park School. The author,

librarian Helen Cyr describes the tremendous impact this new media center has
e e Sauniean] —— 3

had on youngsters in an area of unrest, militance and poverty. As the author

puts it, "The impact of the Center on students has surpassed all expectations.
The Center has been a force for motivating children to read more and to
improve their overall performance and behaviour. Students once considered
to be problems are indistinguishable from other boys and girls when they
are in the m?dia center. They are interested, 'turned on.' This, in turn,
has effected the teachers. For the first time they have positive proof
of the maxim that 'the problem child is the unchallenged child.' They
realize they will have to work harder to provide a more imaginative in-

structional program for this kind of child. But at least they now know
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that he can be reached. Also because the students have shown they

do not waste time in the media center, some teachers who might

have doubted the efficacy of individualized instruction find themselves
inspired to take it up."

She goes on to point out that parents are reacting extremely favorably to the

program. As initiated in Britannica's Project Discovery, the children are

encouraged to take equipment and materials home. In the Oakland school, Helen Cyr
e ey

reports that parents feel thsj?edia offers the first tangible proof the school
— — —

is trying to do something special to help their children. They report that the

-y

equipment and materials in their homes bring enjoyment and intellectual stimula-
——
tion,(that now that entire families are sharing the media their children carry
home, and the adults want to check out materials for themselves.
She ends the article with a touching plea, and I quote: {tMany visitors
have been profoundly moved by their visit to Sobrante Park School. Some
have even shed tears because the contrast between the widely conceived low
expectation level for these children and their actual performance is
too startling a revelation for some to take calmly. It evokes regrets
for past misjudgments and perhaps a longing to correct the future.
The Sobrante Park Media Center project was established with the
help of federal funds -- the Elementary and Secondary Education Act,
Title II, Phase II, and the National Defense Education Act, Title III-a.
It is a sad fact that without such support, this project and others like
it would Egg-have been provided to the 'disadvantaged' or to any students.
Many school districts today are so plagued with fiscal problems that they
cannot afford such a program for their schools. Will the new school
library -- the media center -- ever be recognized as the cornerstone of a
quality education program? Perhaps when the time comes, it is possible some

schools will shift their budgetary priorities to make room for the media

center near the top."
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say that we can no longer-Wait for schools to "shift their budgetary

yd ~

.
ke room for thefmé&ia center nedx the top." Here is a successful

Well,

priorities to

n“‘ 4
practice which ha implicaqiéhs for the education of\al “¢hildren regardless oﬁ///

local educatiopal officials. ey should mﬁke certain that th Representative
is aware of Sobrante Park. be encouraged to viﬁit the\activity . . .
’ z-

impressions I i m reafing Helen Cyr's artifle.

W A-new day in teaching methods has
T e —

already arrived. Technology and media will play an increasingly important role

in the learning process, no longer as a supplement to teacher and textbook, as
e ——
actual instruction in themselves. When schools purchase mediated instructionm,

such as the multi-media, integrated programs produced by Britannica, they will
e e vrn,

be purchasing not teaching aidsa but in a very real sense, teachers e

t ca i i : ting 80% or.moze.of educabienal

fupds for teachin son a or 3% for media and technology,
A

there will-be—aTadtrat——shift < MNW i -

and as t and 1 i i in the

gy OITers no

— y ;37:z£ﬂm4«4}2

[Needs a personalized "Mr. Humphrey" endlng.
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In particulas I suppor}a school constriction and . r&

operating fund program, under Title | of the Elementar e
perating prog tle | y '5'%

m—

and Secondary Education Act, to improve the quality of

— e

education in metropolitangnd rural areas.
——e S
< In the Presidential campaign | attempted to carry

the message that education is more than what happens in
a school building early in one's life. | talked of education

as the rich and varied experience of life itself -- and of

——

education continuing throughout a person's lifetime.
ZI spoke of tearing down the walls which separate
schools from the "real world" outside -- walls which have

made education seem irrelevant to many students, and

R aani ¥

walls which have restricted education's rightful claim on

the total resources of this nation.
——m—
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Lln this spirit | have been an evangelist for the
twelve month school year. @t not just twelve months
of the traditional academic cu rriculum[Year—round
education would afford school administrators and teachers

the flexibility to develop all kinds of imaginative and
'——-l-
innovative programs -- programs which dramatically
involve the students, teachers and parents in work ex-
periences, recreation and job training, community service
and the arts and culture.
The concept of open schools open to persons of all

A g TRATS

ages can transform schools into vital centers of community

activity and encourage meaningful parental paﬁtjcipation in

.

the educational process. .. for education cannot flourish in

the atmosphere of hostility and distrust which prevails in

many of our large cities.
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This will, of course, require a massive new infusion

of federal assistance to states and local school districts. |

G———mgy

have proposed that Congress establish a trust fund for

o
education financeq‘with revenues from federally-owned

oil shale deposits -- a source of billions of dollars in
..._—-—-—-——-I—-

potential revenue.q
—__.-g'z!’—
--""-‘.-

Tmscoa‘ﬁ’i, should te

less naturabTesSoyrce

; _ /
e me prlcel ruman reso§rce of all - egicated huyman

-

be+Aegs.

4 As a nation we are at the crossroads in the development
of the educational system which is essential for the survival
of democracy.

The daily headlines of controversy on many college
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campuses --the terribly complex problems of achieving
a——

real education opportunity in our inner city neighborhoods --

these events may convince some people that now is the
time to go slow in reshaping the educational enterprise of

T —

th_is_c_(_)_t_l_ptry.
Such a failure of nerve at this moment in American
history would be a grievous, even tragic, mistake.s
AHidden by the obscenities and irrationality of a w |
are millions of dedicated and concerned Americans of all
ages striving to upgrade and improve the process of education
in this country.

/\This country has never produced a more sensitive

and concerned generation of students -- and we must listen

to what they are trying to say, even if we may sometimes

disapprove of the way they say it.
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é Nor has this country ever produced a more gifted

generation of teachers and school administrators -- and

we must support these persons, not restrict further the
resources so urgently needed to achieve the reforms
and improvement which must be made ©

KThis can be done if we dramatize the process of

education as never-ending, involving people of all ages, and

-

offering America a priceless opportunity to achieve a new

enthusiasm for life and a rededication to the principles of
—

a free and democratic society.

LWe must permit neither loud shouts nor faint hearts
to jeopardize the exciting progress of the past few years. . .or

to sacrifice the tremendous achievements which are within

our grasp if we press forward now.
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This is why | am returning to the campus as a
teacher. This is why you have dedicated your lives to
the challenge of education. And this is why all of us

must take education's case to the American people in the

coming months and yearsg@ /M4
John F. Kennedy said it well: "Our progress as
a nation can be no swifter than our progress in education. . .

for education is the keystone in the arch of freedom and

progress. "



ADDRESS BY THE HONORABLE HUBERT H, HUMPHREY TO GUESTS

OF ENCYCLOPAEDIA BRITANNICA EDUCATIONAL CORPORATION

Shelburne Hotel, Atlantic City, New Jersey

February 17, 1969

In 1947, I came to Atlantic City to address, for the first time,
the entire assemblage of school administrators. I was sharing the evening
with a gentleman who was Assistant Secretary of State for Cultural Educational
Affairs., His name was William Benton. On that evening, a friendship began,
and over the past 22 years, Bill Benton and I have been closely associated
in a multiplicity of causes. I take great pride in coming to you tonight
as an associate and personal friend of his. And as it happens, I now have
the privilege of being associated with this great company, Encyclopaedia

Britannica.

All of you men and women here tonight know very well that America is
in trouble, serious trouble. If we are to find a way out of our dilemmas,
it is of vital importance that during the next four years, we read and study

what the last four years have revealed.

We have had the Commission on Violence and the Kerner Commission
telling us what is wrong. There are several commissions on housing. There
is another reporting on the effects of automation on human conditions. There
is a report from the Commission on Rural Poverty on which no action has ever
been taken. We have had one study after another, and most of them note that
the key to much of the violence in our society seems to lie with the young.

If this is the case, then our priorities had better speak to the young.

It is impossible to discuss youth without talking about education;

and as Americans, it is well to remember Jefferson's admonition that you



cannot be both free and ignorant. As a people, we have decided, as few
nations have ever decided, that we had to be free -- and if we couldn't
have freedom with ignorance, than we knew we had to put a premium upon

education.

The crises that Americans face today demand that they take a hard
look at educational priorities. For it is no longer a question of what we
ought to do about education -- it is a question of what we must do if we are
to survive as a nation truly strong and truly free, in the best sense of

those words.

I am interested in the inner cities. I happen to believe that if we
can't do something about the inner city and its problems, there aren't going
to be any outer cities that are safe. There dsn't going to be anything for
any one of us. I also believe that there is undiscovered wealth, strength
and resourcefulness in that inner city population. And whether we like it
or not, it is in the inner city that we must seek solutions to many of our

problems.

If we want more labor for the labor force, we are going to have to
get it from the unemployed. Hence, the programs for training the hard core
jobless. I have heard complaints about the difficulties of training these
people. I know of those difficulties. With few exceptions, I have spent
more years visiting ghettos and slums than any man in public life. I have
been in the filthy slums of the poorest of the poor in rural as well as
urban America. T have walked those streets; I have been in those back alleys.
Whether we like it or not, regardless of the difficulties and the expense, we
must begin to do something about the tragic waste in human resources in

America's back streets.



In Minnesota, where I come from, we were faced with a choice a number
of years ago. We had used up all the high grade iron ore. If we stopped
mining, northeastern Minnesota would go bankrupt. But we found that by taking
a hard core, low grade ore, called taconite, and beneficiating it, we could
make it into high grade ore. We have some hard cdre, temporarily low grade
human resources. We can either beneficiate them, as we did with the taconite,

and make tham high grade, or we can let them, and America, go down the drain.

You who are interested in redeeming human resources through education
know that you can't have education without financial resources, As informed,
responsible school administrators, you also know that local communities are
turning down bond issue after bond issue -- that home owners are despairing
at the high rate of property taxes -~ that the resources of revenue for

financing education are under attack.

As a general in command of an army is concerned about having the
most up-to-date weapons in his arsenal, the concerned school administrator
has to wonder if his teachers are trying to face an age of technology armed
with the antiquated tools of the past. This concerned administrator must
ask himself the same question that mothers and fathers of American children
are asking the schools: Is education doing the job? If the answer is no,
if your teachers are burdened with outmoded , ineffectual tools, you are
going to have to fight to make the nessary financial resources available

to do that job.

You are going to have to tell your story where it counts. Tell the
AFL-CIO, tell the UAW, tell the Machinists, tell the PTA, tell the people
in the middle income groups who are concerned with the quality of education

their kids are getting. I have spent a lifetime in the field of education



and I know how these things are done. I am one of those who helped pass

the Elementary and Secondary Education Act. I worked with my friends and
librarians in the American Library Association for the Library Services Act.
I tell you that we are going to have to fight for education as we never

fought before.

School administrators are going to have to do a better job in spezking
up for the things which they, as leaders in education, know our children
need. When I learned, for example, that only two or three percent of the
school budget went for multi-media teaching aids and equipment, I said: This
is ridiculous. This is like trying to have an army with no guns, If we

haven't got the equipment today, we are going to lose the war.

Perhaps school administrators might learn from some of the groups that
inundate Congress with propaganda and publicity about their various programs.
Watch the soil conservation people come to Washington when their funds are
cut off. Watch the medical groups swing into action when spending for
research is in question. These groups know how to bid for the tax dollar.

I served in the Senate for sixteen years and I know that they do it by

publicizing their success stories.

I wonder how many in the field of education really let every member
of Congress and every legislator know about their successful programs on a
regular basis? People in government generally hear about the troubles in
our schools, but they don't have much direct communication with the educators.
The schools have been getting money under Title I, Title TT and Title ITII of
the Elementary and Secondary Education Act. They have been getting funds
under the National Defense Education Act. They have been getting vocational
funds. TIt's up to you administrators to testify that these funds have been

bringing tangible results out in your school districts. There are plenty of



success stories out there, but legislators will never know of them unless

you publicize them.

I'd like to sha;e with you just a few of the educational success
stories that I know of. In Red Oaks, Iowa, under Title III of ESEA, funds
were provided for a Community Learning Center which involved resources for
local scheols in seven countizs and successful educational experiences for
adults at every age level. The school people of Red Oaks went out and got
the program going well enough with federal funds so that it could be supported
locally to the tune of five dollars per pupil annually. (Perhaps many of you
don't have five dollars per pupil in your libraries. I found out that

Washington, D, C. library program allows 35¢ per pupil.)

Another noteworthy example is the Sobrante Park Media Center in
Oakland, California. The librarian there described to me the tremendous
impact of the new media center on the youngsters, who are even permitted to
take materials home so that the parents become involved, too. I wish you
could read, as I did, the comments from those parents. The whole community's

enthusiasm for maintaining the program is overwhelming.

In Memphis, we have testimony from the school superintendent of the
extraordinary developments and innovations in the history curriculum,
particularly in the area of Negro history. By means of a computerized retrie-
val system, teachers are drawing on the scholarly, authoritative writings in

Britannica's new 22-volume Annals of America. With this system, the Memphis

schools are tailoring their history curriculum to their immediate and par-

ticular needs. -

In the Minneapolis schools, a project grant provided for a study which

led to a new method of teaching writing skills with overhead transparencies.



You educators know, much better than I, what and where the success
stories are., You also know that you can't win the struggle for better
education with old tools. We have to be just as forward-looking in the
weapons of education as the Pentagon is in weapons of destruction. Many
boys and girls in this country are not getting the chance to learn. 1It's
going to take some real pioneering on the part of you, the professional
educators, to develop a climate for new programs, new facilities, new

methods, new tools.

A large corporation wouldn't think of hiring a vice president who
knew nothing about the importance of computers today. Are you hiring teachers
who don't know how to use modern teaching media? Perhaps you'll say there
aren't enough teachers schooled in updated methods. Take a cue from industry.
A TG&T goes to the schools of electrical engineering and to the great
laboratories and speaks out on the needs of their company for graduates with
knowledge of modern technology. You as administrators have the right, in
fact you have an obligation, to go to the deans of education and presidents of
universities and say, "Stop sending me teachers who teach like my mother was
taught. Send me people who are equipped to educate students living in the

jet age."

As an old pharmacist, let me say that it does no good to take a minor
dose of penicillin for a major illness. 1If you're really sick, you'd better
go to the doctor and get a dose that is big enough to combat the infection
at its source. When you are trying to deal with the problems of the inner
city, problems of hopelessness and despair and deprivation that grip thou-
sands of our youngsters, you had better get a massive dose of what is
needed. Otherwise, you will waste yourself and your resources, and you may

very well develop an immunity to any progress at all. T ask you to mobilize
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now and get out on the firing line.

have the willingness to reach out.

A great future is waiting if we but



Background information for Mr. Humphrey's meeting with 100 School
Superintendents -- February 17, 1969, Atlantic City, New Jersey

1. Traditionally, EBE has asked a select group of School Superintendents
(about 100 from throughout the United States) who are attending the American
Association of School Administrators Conference (AASA) to a special dinner
meeting sponsored by Britannica.

2. The 100 School Superintendents invited are the top administrators of
the major school districts in the United States -~ the larger cities of the
north: Chicago, Boston, Buffalo, Detroit, San Francisco, Seattle, etc. -- and
the enormous administrative districts of the southern states: Florida, Georgia,
Virginia; and the many intermediate districts such as Baltimore in Maryland,
and the remaining six districts in that state.

3. The 100 top school administrators in the United States represent less
than 17 of the school districts in the country -- but, amazingly, more than 1/3
of the public school children in the United States attend school in these districts.
One district contains more than 1 million children, several districts more than
half-a-million children, and many more than 100,000 children.

4. These Superintendents have seen it all: teacher strikes, the continual
battle for tax dollars, racial struggles. Their districts have been the major
beneficiaries of Title I, the national educational effort to help culturally
deprived children. They have dealt with decentralization, bussing, and the
continual demand for improved educational achievement. When educational problems
are identified, these men represent the school district which take the first
brunt of criticism. They have been toughened in the line of duty.

5. Despite the great pressures under which they live, they still find time
to attend our Britannica Educational meeting to find out how an important company
can make contributions and help them find answers to their problems.

6. It is a great honor both to Britannica and to this assembled group
that the Honorable Hubert H. Humphrey is willing to share some of his experiences,
background and philosophy concerning educational matters and new educational
challenges.

It is in this context we submit some of our ideas for remarks by the
Honorable Hubert H. Humphrey.
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In the United States, the profession of education stands higher than anywhere
else in the world, if only because of the great mass participation by citizens
from the earliest years through adulthood. I wonder how often we stop to think
that in the United States 99% of all the 13 and l4-year olds are in schools -- and
at the age of 18, more than 45% still pursue their education. In Britain, France,
Germany and Italy, however, less than 207% remain in school after age 15, and fewer
than 107 go to college compared with our 40%.

Doesn't this suggest the enormous desparity between the role education plays
in the United States and in the rest of the world? Does it not, in fact, raise
the question whether in a democratic society the spread of education to all levels
within the society may not be the measure of our hapéiness and our success?

0ddly enough, our success in providing increased educational opportunities
for all sometimes seems to contain the seeds of its own destruction. I stress
"seems', because in my opinion the rebelliousness of our youngsters on our campuses
is a temporary phenomenon. It is a radical expression of discomfort both on the
parts of students and of administrators. It forces the earlier generation to
evaluate its own commitments and in the long run will contribute more to a better
understanding of the world in which we live than suppression and repression in
countless other societies throughout the world.

So much for my faith in education, its benefits and some of its deficits.

My association with our host tonight, Encyclopaedia Britannica, began many
years ago with my first friendship with the former Senator William Benton, publisher
of Encyclopaedia Britannica. (Vice President Humphrey might reminisce on earlier
associations with Senator Benton and first exposures to Encyclopaedia Britannica and
its subsidiary companies.)

My own involvement in educational matters has been primarily as a Senator for
000 years and, of course, as part of the recent administration which pridefully,

and rightfully, I think, considered ourselves as an education-minded administration.
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In those years I was intimately or personally involved with (names of significant
bills with which Vice President Humphrey feels he is most intimately associated.)
Most of the time, we in Washington attempted to form legislation which would
meet needs as interpreted to us by the leaders of American education such as those
of you who are assembled here tonight. With your help, we have attempted to identify
the major problems of our society and to discover how education relates to them. We
recognize there weré differences in educational opportunity; we knew that education
 begins at an early stage in 1ifg, long before a school door opens; we knew that
a child's parents played an important role in shaping a child's attitude toward
learning. We also knew that not all of these matters could be solved by federal
legislation, nor by prescribing educational programs on a national basis.

What we did feel we could do was to encburage school administrators to apply
for and use federal funds to find new ways to help solve these problems -- and to
report these findings to the govermnment through the Office of Education and other
agencies so that other educators could learn and benefit from them.

As you well know, the stress was on innovation -- new ways to deal with age-old
problems.

This brings us to the present.

As consciencious school administrators, you look increasingly to the national
government for leadership and funding for solution of special needs. And indeed you
should, for these are matters that cut across all geographical boundaries and
transcend state and regional differences. As I understood the intent of Congress
upon the passage of the Elementary and Secondary Education Act, it was to encourage
school people everywhere to find answers to these great national problems and to
éhare these with others who face the same problems.

Certainly this was not an easy assignment, Tradition was against it; time was
very short for creating programs in the early years; bureaucratic problems arose;
probably your highly trained, professional staffs were discouraged again and again

about programs. . .funding. . .results.



And yet, the first breakthrough was made -~ that the national government
was ready to assist, sympathize with and try to understand the.gggl problems of
local school districts. Schools began to adjust to the new ways of doing things,
State Departments of Education found the staff and resources to help administer
the programs, and the federal government was increasingly optimistic about what
could be done.

Yet here we are, with a question mark in the minds of Congress and of the
public about the value of all these efforts..

Why is this? 1In our democratic society, the public ultimately calls the tune.
They pay the taxes, they become involved politically, and they support or reject
legislation based on their best understanding of what is good for the nation. But
their understanding is enhanced by what they are told; and by what they are shown.
Even leaving aside the direct costs of the Viet Nam conflict, the Defense Department
requests and receives more than 007% of the federal budget; transportation receives
00%; agriculture, 00%; space science, 00%; international aid, 00%; and education
only 00%.

The major national program, our major national investment -~ education ==
receives only 00% of the government's total expenditure! Of course, federal
assistance represents only a small part of the total educational program. Local
and state support is so large because our ordinary citizens continue to demand
the best and are willing to pay for it directly out of their pockets on a local
basis. And yet, the figures suggest the kind of competition for federal funds
education must face on the national level. It further suggests that educators must
continually make a case for educational support in a specific way ==~ and it is
concerning this I would like to address you.

If T were still the Vice President, I could not address you as freely and
informally as I do tonight. Nor would I be able to direct you specifically to
what I think you can and should do to obtain the additional assistance education

needs from national resources.



abyiss

First of all, let mesay that, both as a Senator from Minnesota and
later as Vice President of the United States intimately concerned with developing
national programs in education . . .[jHere, the Vice President should specify, from
his experience, whatever real-life examples he may wish to draw upon to dramatize
the need for pressure by interest groups to help create public support for
educational legislation. He should cite the ways he feels the members of this

group can act to bring about federal funding for educationtj

While these are specific things that leading educafors can do, I would urge
that you consider your special role within your communities. I understand there
are with us tonight, representatives from virtually every state in the United
States. These Superintendents represent not only millions of children =-- but
millions of parents and voters as well. The community represented by the New York
School District also sends 000 Representatives to Congress, the Chicaga School
District, 000 Representatives, Los Angeles, 000. Buffalo, Philadelphia, Atlanta
and other school districts, many more representatives, of course.

Is it not the obligation of each School District to maintain direct and regular
contact with the Representatives of the same constituency which they themselves
serve? And how can this be done so that the ordinary Congressman §reighed down as
he is with concerns of every kind) can understand?

The answer is quite simple: our Congressional Representatives need to

understand the legislation upon which they are asked to act in human terms.

They need to know: '"how does this affect the ordinary men and women and children

in the area in which I represent?" Not abstractly, but as a matter for on-the-spot,
ordinary, direct’human conversation. To a Congreésman, the community which he
represents is made up of human beings =-- voters, if you like.

But he needs to know what is happening in his community (and he cannot know
it all) that might affect the voters, influence them. Ordinarily, however, he
does not get regular reports on education from the broad community base which

you School Administrators represent.



Often, he is not aware of such excellent practices as the folks at Britannica
uncovered at Red Oaks, Iowa, where we learned that the ESEA Title III program for
a community learning center -~ which involved resources for local schools in seven
counties and provided extensive educational experiences for adults at every age
level -- might be suspended. Hundreds of thousands of dollars of federal money
have been spent on this local activity. But the planners looked beyond federal
support. The nature of the project invited local participation. And its success
guaranteed approval of local support to the tune of $5 per pupil. Now additional
thousands will continue to be served for years to come with an activity stimulated
and started by federal funds,

Can anyone think of a better expenditure of our national resources than to
stimulate local activity so successfully it can find local support for future
years? Yet the Congressmen who voted billions for education rarely understand
what this investment in human beings represents. How can they if local

educators do not take the time to document the successes and report back to them?

I'm aware of another instance reported in the current ALA Bulletin: a

media center in Oakland, California -- the Sobrante Park School. The author,
librarian Helén Cyr describes the tremendous impact this new media center has
had on youngsters in an area of unrest, militance and poverty. As the author
puts it, "The impact of the Center on students has surpassed all expectations.
The Center has been a force for motivating children to read more and to
improve their overall performance and behaviour. Students once considered
to be problems are indistinguishable from other boys and girls when they
are in the media center; They are interested, 'turned on.' This, in turn,
has effected the teachers. For the first time they have positive proof
of the maxim that 'the problem child is the unchallenged child.' They
realize they will have to work harder to provide a more imaginative in-

structional program for this kind of child. But at least they now know



that he can be reached. Also because the students have shown they

do not waste time in the media center, some teachers who might

have doubted the efficacy of individualized instruction find themselves
inspired to take it up."

She goes on to point out that parents are reacting extremely favorably to the

program. As initiated in Britannica's Project Discovery, the children are

encouraged to take equipment and materials home. In the Oakland school, Helen Cyr
reports that parents feel the media offers the first tangible proof the school
is trying to do something special to help their children. They report that the
equipment and materials in their homes bring enjoyment and intellectual stimula=-
tion, that now that entire families are sharing the media their children carry
home, and the adults want to check out materials for themselves.

She ends the article with a touching plea, and I quote: 'Many visitors

have been profoundly moved by their visit to Sobrante Park School. Some

have even shed tears because the contrast between the widely conceived low

expectation level for these children and their actual performance is

too startling a revelation for some to take calmly. It evokes regrets

for past-misjudgments and perhaps a longing to correct the future.

The Sobrante Park Media Center project was established with the

help of federal funds =- the Elementary and Secondary Education Act,

Title II, Phase II, and the National Defense Education Act, Title III-a.

It is a sad fact that without such support, this project and others like

it would not have been provided to the 'disadvantaged' or to any students.

Many school districts today are so plagued with fiscal problems that they

cannot afford such a program for their schools. Will the new school

library -~ the media center -~ ever be recognized as the cornerstone of a

quality education program? Perhaps when the time comes, it is possible some

schools will shift their budgetary priorities to make room for the media

center near the top."
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Well, I say that we should no longer have to wait for schools to "shift their
budgetary priorities to make room for the media center near the top." Here is
a successful practice which has implications for the education of all children
regardless of background. It is certainly an exemplary practice . . . one about
which all Congressional Representatives should be aware. This is the responsibility
of local educational officials. They should make certain that their Representative
is aware of Sobrante Park. They should be encouraged to visit the activity . . .
to talk with parents and school people and to be left with some of the impressions
I retain from reading Helen Cyr's article.

In my short association with Britannica, I have become aware of the
tremendéus potential for better education through the films, the tapes, transparencies
and integrated audiovisual materials they have shown me. I am in a much better
position to understand what the people at Britannica mean when they say that different
youngsters learn in different ways. I suspect there are millions of American
youngsters who feel far more at home with visual media than with the printed word.
Perhaps this is true of more of us than we readily admit. Marshall McLuhan
suggests that all of us are subject to the new influences of new media. But,
we should remember that for a vast number of young people now coming into and just
into our schools, this is a certainty. Their exposure to the printed word is
virtually nil; their exposure to visual media through television is almost 100%.
How exciting to know that there are these many materials which can broaden
the ordinary school curriculum . . . take youngsters from their drab, bitter
surroundings to the ends of the earth and to the far reaches of the universe.
No longer is the subject of education the privilege of any group or class. Now,
all youngsters can dream about the day they too can be national heroes landing on
the moon or the next set of challenges in outer space. Who inquires about
Frank Borman's background and that of the other astronauts? We're not interested
in their ethnic or national origins; we are interested only in their achievements,

their abilities and their performances. And yet their achievements, like those



of millions of successful people in other fields were grounded in the same common,
ordinary, everyday educational system of which we are so proud.

In closing, I want to make sure to speak for those people at Britannica who
feel strongly that we may be prematurely burying the printed word. Specifically,
I speak of one of the most remarkable efforts ever achieved which will be
announced officially next week in New York City -- the publication of The Annals
- of America -~ twenty volumes with millions of words =- containing 2,000 original
source readings in American history. Produced under the direction of that
amazing man, Dr. Mortimer Adler, the readings are arranged in chronological
order from the 15th century to the present day. More than just a set of books,

The Annals of America contains a feature about which men have dreamed for decades,

but which they have not, until now, been able to put into practice: a retrieval
capacity that is literally breathtaking in its potential. From magnetic tapes

it is possible to retrieve, by a fairly simple technical process, any number of
Annals selections, in any order. Indeed, not only may whole selections be retrieved,
but also any one, or any combination, of the more than 25,000 separate passages

in the text volumes.

In effect, a school system can make its own choice of materials from the
Annals and expect delivery of volumes printed and bound in a matter of a few months.
Thus the school system can "tailor-make" its own collection of source materials,
emphasizing such points or issues or historical events as it wishes.

Right now, two major U. S. School systems (Memphis and San Diego) are retrieving
these materials for use next year =-- and many more schools will make use of this
capability in the future.

As these new materials -- systems, visual, computerized and carefully
programmed -- can increasingly do the teaching job, and as teachers perform less
in the areas of instruction and more in the humanistic, sensitivity areas for
which technology offers no competition -- the support for media and technology
will grow -- and education can be expected to improve accordingly.

'[ﬁeeds a personalized '"Mr. Humphrey" endinﬁ;?



Felwary 17, 1969

Li‘.'aur weeks age teday the werld's mest poevwerful effige--the
Presidency eof the United States--was again transferred peacefully frem
ene pelitical party te anmether,

Ll‘hil was ne small achievement--even if Americans slmest toek it fer

granted, FEach day brings new evidence ef the instability eof demoecracy

tn othen badty - ind
SRamntttmathie Powerful ferces are leose in the world-‘-mawgr of

eur mest cherished institutiens and beliefs nreAtested in the

prossure cocker of centemperary life,

! But whe b Isdomnakkxx knows this better than the

superintendants of eur largest publie scheel systems?

LIn these tumulteus time’ it is the mere significant that
the inauguratien ef a new Amerieam President couldm occur witheut
difficulty er ckallenge,

&e transfer of pelitical pewer necessarily tests--however implieity--

eur cemmitmert te the very concept el democratie geverment--gevermment of

the people, by the peeple, and fer the people,
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C'our weeks 2ge we again demenstrated te a doubting werld that

fundamen
this commitment te demecracy has net wavered in the United

some
States--despite nWﬁeial evidence te the contrary,

t is an impertant lessen i fer every /American, smg 61‘,;&

Fer a te
especially fer educaters, hpolitical regime ‘/lurvive,‘ the

must
XIxkH® peeple/share certais basie assumptiens and values, In a

these arise frem
demecratic system,
‘ a cemmen understanding abeut the nature of man, the dignity ef the
iadividual, the neecessity for free and epen expressien, and the
legitimaey of pelitiecal oppesitien,

uiucatora bear a majer pertien ef the respensibility fer transmitting

these values and beliefs te the future leaders of this demecracy , ., .
and te the peeple whe will seleect these leaders,

! the lessorf of demeeraey must be learned anew by each gcneration.AM

)‘eh generation gnrfiefegly must Yeluntarily renew the demecratis cevenant

which binds this society tegetiaer,

tThil precess of remewal is never autematic and the eutceme is never

guaranteed, Indeed, in seme perieds, like WY the present, the precess
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L]

arle t

of renewal can be twmlteus and even Wghublt,
LM. such mements we wonder aleud whether our system will retain

the resiliance and vitality te survive, smmiimkewesssiresiitememey

,l!e see ¥mmmi other Hmmgpumwyx political systems falter and
M.«A
cellapse. Mgy ask whether it cam happen here, tf: re¢all Jeffersen's
admeritien that "mam eannet be beth free and igmr:n’t."' And we
severe
ask whether eur educatienal system is capable of meeting the/challenges
which lie ahead,

l We are deeply treubled by the preliminary repert of the Natienal
Cemmissien en the Causes and Preventien ef Vielenece that "the key te
much ef the vielence in eur society seems te lie with the yeung, Our
Youth account fer am ever-increasing precentage of erime, grester than
their inereasing precentage ef the pepulatien, <‘he thrust ef much of
the greup proptest and cellective vielence--en the eampus, in the ghettees,
in the streets--is previded by eur veung peeple,"

l Faced with kmxwxfaxmx these harsh faets, we can preperly ask -%

n
question: Will the Presidential Inaugural of 1986--net te mentien 198l--
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"
be as peaceful and tranquil as ene we witnessed Just feur wezks age?

can aveid neither asking
is educaters, we mmoastonasal/the questien mwbomnomuckyive: ner
deing everything in our pewer te guarantee an affirmative resmense,
Ia the past menth as a private citizen-~the first such menth
I have spent in twenty-three years--I have thought a great deal
about this questien and all that it implies,
ay decisien te return te the college campus as a teacher--smmeds
a decisien whiehhqunlifies me fer seme kind of battle pay--and my decisien
te participate in the edueatiena) endeavers of mywimwenx Encyclopaedia
, Avne )
Britanniea, Ine.--m made selely eut ef my cencern for the educatienal

precess in Amerieca,

_LWhat sheuld we be doing better jgg¢ in t he educatien of eur
ey

children, , , and the medut:atj‘.en of milliens ef adults? %I.lm

even though I de have seme ideas
frank te admit that I den't knew. ., ,

b

*xzmrkk en the subject, AL loek forward eagerly to ¥4 testing @ these
ideas in the coming menths at Macalester Vellege, the University ef Minneseta,
the Encyclepaedia Brittamica, and dezens eof other scheels and celleges where

I will be visiting,
3 3 % o
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! Histeriams will be writing fer many years abeout the Jehnsen-

- /
Humphrey Administratien, ASeveral learned gentlemen have already

sentributiens, . .

reached the beskshelves with their seheescssnebanneSnmin i, 10,
quite prediectably, the range of cenclusiens are wide and the judgments
eften centradictery.

But as this histery unfelds in the ceming decades, I do helieve
there will be general agreement en ene peint: namely, that the
Johnsen-Humphrey Administratien teeok serieusly the crisis ef educatien
in this ceuntry. WW’M Ma abnd .

Lﬂ-ot.h the President and the Vice President had the geod furtune
te begin their adult lives as teachers--and beth shared an unshakeable
belief in the vital rele which education& in the maintenacne

of demecracy,

LWe alse believed that the natienal gevernment had an essential
rele te play in ,‘ educating the natien's children, Five vears age
this almest self-evident propesitien still mmdkmmx generated the JPRNSPC

mest bitter centreversy im the U.,S. Congress, (Teday—-with the pascage

on Mot poat fort Al
eof fifty lardmark education lawsJkti2t ancient centroversy is evar,
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lToday we knew that the federal gevermmemt can previde beth money
and expertise te jfigaR statesand lecal scheels without jeepardizing
lecal contrel or impesing natienal edueational standards, And we know
Mo
issessential in achievi
that federal assistance eur geal ef previding
every Ameriean the oppertunity te develep his er her talents te
the fullest, reganiless of race, inceme, or place of residence,
l_Eederal expenditures fer educatien new exceed thirteen billien
dellars annually., DBut this investment--enermeus by all earlier
standards of federal xmffw effort--represents enly the begimning if
reach
this natien is te z:hilm'ltha level of educatienal excellenece which
is necessary for demeocracy's survival,
' As a fermer Viece President and as a U,S, Senater fer sizteem years,
T knew the difficulty ef compiling the federsl budget--and 1 have

P o W T ConET® Va
Mt&e“ strugeles whirelr5 apprepriatien ef

funds.

‘ I knoew the tremendecus pressures which are generated by interest

groups--inside and outside the govermment--im behalf of their partieular



Tonight, as a private eitizen, L say that educators must de a

Rovesiiootimg), job of speaking eut im behalf of the educatiensl needs

ef this eeuntry}

g uu frequently the members of Cengress hear enly abeut the educatienal

o
s

efferts which have fallem belew expectatiens, . . or the lecal centreversies

ever educatien which deminate the headlines and the televisien,

} l!Theyimnder why mere money sheuld be apprepriated in these cireumstances,

z Yet in thousands ef schoel distriets aecress this ceuntry remarkable

ac¢vances are being achieved--frem pre-scheel Headstart classes threugh

pest graduate educatien,

f I-_E.very persen in this reem ceuld persenally Im¥ixxumix relate sueh
-3 ' the
] ' success Jig@® . . . and I know that/Enclopaedia Brittaniea Lducational

Cerperatien ceuld decument hundreds of similar incidents,
l It is time the American peeple began te learn ef the exeiting and
innevative experiments which are werking, Fer enly as this message is

teld can we expect Cengress to vete the funds whick are se urgently

needed in every schoel distriet in the Ynited “tates,
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We must 2lse Txamicromimikxthmkx be ready te abanden er change

particular pregrams whieh are net eperating successfully, . . and te
experiment with skmxkm alternative precedures fer reaching the

scheoels and students which need help mest desparately, In

particular I S agaiegm supneri a scheel censtructien and enerating
fund pregram, under litle I of the “lementary and Secendary Lducatien
Act, te impreve the quality ef educatien in metrepelitanpfggyy and

rural aress,
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| In the Fresidential campaign I attempted te carry the message
that educatien is mere than what jjgem Rapoens in a scheel building
early in one's life, I talked of education as ghEixx the rieh
ané varied experience ef life itself--and of educatien centinmuing
througheut a persen's lifetime,

l I speke of tearing dewn the walls wkhich separate schoels frem

made
the "real werld" outside--walls whieh have/edueztion seem irrelevaat
te ag® many students and walls which have restricted educatien's
rightful claim en the tetal resources of this natienm,
I ket (torn G

‘ In this spirit T evangelistff for the twelve month

xk scheel year, But met just twelve months ef the traditienal

asademic eurriculum, Year-round educatien would afferd scheel

administraters and teachers the flexibility te develeop all kinds

tnnd amevolise

of :'unaginative‘programl--programs whieh dramatically invelvef§ the

studcn%n werk experiences, recreatien and jeb training, cemmunity

gervice and the arts and culture.

The concept of epen schoels epen te persons of 211 ages
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Ca

2 transferm scheels inte vital centers of cemmunity activity and
enceurage meaningful parental participatien inthe educatienal precess., . .
fer educatien camnet feurish in the atmesphere of heostility and &R distrust
whieh prevails in many ef our large eities.
a
‘ This will, ef ceurse, require/massive new infusien ef

federal assistance te states and lecal scheel districts, OCempress

T heavt

establish a trust fund fer educatien financed with revenues frem
federally-ewned oil shale depesits--a seurce ef billiens ef dellars

in petential reverue,

this country sheuld take full advantage ef this priceless natural
resource, ., . and we should use it te suppert the mest priceless human

reseurce of all--educated human beings,

3 3 3 3

(‘f: a natien we are at the cressreads in the develepment of the
educational system smuamswsbdnoddaex which is essential for the survival
of demecraey,

The daily keadlines ef centreversy en many cellege campuses--the
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terribly cemplex preblems ef achieving realf) educational eppertunity
in cur inner eity neighberheeds--these events may cenvince sone peeple
that new is the time te ge slew in reshaping the educatienal enterprise
ef this ceuntry.

(:Eifh a failure ef nerve at this memert in American histery weuld
be a grevieus, even tragie, mistake,

(-E}dden by the cbscenities and irratien2lity ef a few are milliens
of dedicated and concerned “mericans of all ages striving to upgrade
and impreve the precess ef educatien im this country,

l.zfi. country has never preduced a more senstive and cencernee
generatien ef students--and we must listea te il what they are

semetimes
trying te say, even if we mey/disapnreve of the way they say it,

Er has this country ever preduced a more gifted generatien of
teachers and scheel administraters--and we must support these persons,
net restriet further the resources se urgently needed te achieve the
referms and imprevement which must be made,

Lkwa« Ledne if vt

dramatize the precess ef educatien as never-ending,

/5 4

invelving peeple of all agen,‘offering Ameriea 2 mriceless eppertunity
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te achieve a new enthusiasn fer 1ife and a2 rededication te the prineciples
of a free and demecratic sceiety,

(-:h must permit neither leud sheuts ner faint hearts te IomoCmeriws:

Jeepardize
Exiumx mExifize/the exciting pregress of the past few years ., . . or

achievemente which are
te sacrifice the tremenﬁauﬁﬁpxlgrlllxuhtlixtl within eur grasp if
we press ferward new,

(-E?is is why I am returning te the campus as a teacher, This is
why yeu have dedicated your lives te the challenge ef educatien, JZttJ?
jfhia is why 81l of us must take educatien's case te the Ameriean
people in the eceming menths and years,

&hn F, Kennedy said it well: "Our pregress as a natien can be

ne swifter than our pregress in edueatien , . , for educatien is the

keystene in the arch eof freedem and nroegress,"

###
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