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INDIAN TIMBER HARVEST SETS NEW RECORD “%‘ 2 M
HIGH FOR 1967

Timber harvesting on Indian reservations set records during the
1967 calendar year in terms of both cash and timber volume, a final
tabulation by the Bureau of Indian Affairs shows.

Cash sales exceeded 900 million board-feet and provided gross
receipts of $17.9 million. This compares with a total of 527 million
board-feet and $10.7 million gross sales ten years ago, and about
802 million board-feet, with $15.4 million in cash sales for 1966, and
811 million board-feet and approximately $13 million in cash sales in
1965.

The 1967 sales provided an estimated 6,300 year-long jobs in the
forest industries on or near Indian reservations.

Average stumpage price was $19.85 per thousand board-feet.

In addition, Indians cut over 93 million board-feet of timber for
their own use, valued at $311,000, for house logs, corral poles, fencing,
and fuel wood. Hogan logs on the Navajo Reservation, alone, account for
about 1 million board-feet per year.

Over the past 50 years, 27.8 billion board-feet of timber, wvalued at
$261 million has been harvested from Indian tribal and allotted lands,

The Indian owners are working closely with the Bureau to improve
forestry practices in the harvest of the timber, including replanting

of cut areas, and regulating the amount of the cut to insure their tribes a

sound, economic base on which they can draw forever.
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USOE SPONSORS NATIONAL STUDY OF INDIAN EDUCATION

The U.S, Office of Education has made
available $190,000 for a "National Study
of American Indian Education.”

This project is expected to provide
the Indian leadership and officials of
educational agencies that serve Indian
children and youth with information con-
cerning the educational needs of Indian
pupils and the attitudes and expectations
of Indian people regarding education. It
will also provide Government agencies with
information to help them in the allocation
of funds in Indian education

Dr. Robert J. Havighurst, University of
Chicago, is the project director. Sub-
contracts for field research have been
let with the Arizona, Colorado, Pennsyl-
vania, and San Francisco State Universities.

Basic Information

Completion of the first part of the
study is expected by December. It will
bring together in one document a compila-
tion and analysis of all existing basic
information concerning the education of
Indian children in the United States -~
in public, parochial, and Federally-op-
erated Bureau of Indian Affairs schools.

Intensive Study

Twenty-five schools that are represent-
ative of the types that are concerned with
Indian education will be examined. These
include public schools that are on and off
reservations, boarding schools operated by
the Bureau of Indian Affairs on and off
reservations, public schools in States
with Indian tribes which are not under
Federal jurisdiction, parochial schools,
and others. The geographic spread of the
sample will be in proportion to the num-
ber of Indians residing in the respective
areas.

Community Self-Study

About a half dozen Indian communities
will be encouraged and assisted to con-
duct their own self study of the educa-
tional system as it relates to their
overall life objectives. "Education is
defined broadly as all the experience
that helps children grow up to be com-
petent adults.™

Under contract arrangement with Indian
groups, technic al assistance from the
study staff or other sources will be made
available upon request. Project funds
will be used as seed money for communi-
ties to mobilize other funds.

An important consideration in the se-
lection of communities will be the will=-
ingness of the Indian community -- In-
dian and non-Indian (including public
schools and BIA) -- to implement recom-
mendations.

Indian Participation

To assure that Indian communities and
individuals are involved at all levels
in the planning and carrying out of the
study, Indian members of the advisory
comnittee to this study are working
with the study staff.

The Office of Education has placed a
high priority on the participation of
Indian people in programs which affect
them.

Indians will be employed and trained to
perform various research roles, including
the interviewing of parents and students.
While assisting in a study which has im-
plications for the future education of
their children, Indian members of the
commmnities served by the schools will

become familiar with research techniques.



ALBUQUERQUE AIDS ARIZONANS

A Title I (Elementary and Secondary
Educetion Act) project of the Albuguer-
que public schools seeks to improve re-
lationghips between the Navajo people
and the schools which serve their chil-
dren in the bordertown program.

The families of at least 150 Navajo
students attending Albuquerque, New
Mexico schools reside in the Arizona
portion of the Navajo Reservation. These
bordertown students live in dormitories at
the Albuguerque Indian School operated by
the Bureau of Indian Affairs and are en-
rolled in public schools.

Extended Teaching

Students who wish extra help or who
are recommended by the school counselor
meet with teachers for one hour week-
day evenings. Teachers meet students on
a one-to-one basis or in groups of two or
three. Along with improvement in academic
areas, & greater rapport is achieved
between students and teachers.

Family Visits

To learn firsthand about the families
and environment of the students, an in-
quiry team was sent to the Navajo Reser-
vation to visit with four families. The
team was comprised of a sociologist, an-
thropologist, psychologist, home econo-
mist, historian, and several educators.

Besides gathering data helpful in im-
proving the educational programs for the
children, the team also brought informa-
tion about the children and the schools
to the parents. As one grateful parent
said "It is nice to hear about the
achievements of our children."

To acquaint parents with the school life
of their children, two families made
two-day visits to Albugquerque.

Workshop and Library

A two-week two-credit workshop was
held to help 4O teachers and bordertown
staff members understand the culture and
background of their Navajo students.

Based on a student gquestionnaire in-
dicating reading interests, the dorm li-
brary was appropriately supplemented.

ARTZONA STATE UNIVERSITY

Arizona State University (ASU) is one
of the major universities providing com-
prehensive educational services to In-
dian people. Its Indian Education Cen=-
ter (IEC) focuses on teacher preparation,
secondary school programs, and research.
Its Indian Community Action Project
(ICAP), part of a six-university con-
sortium, provides technical assistance
and training to Indian tribes and groups.

Indian Education Center

Under the auspices of the College of
Education, the Indian Education Center
has established a curriculum in Indian
education at both undergraduate and
graduate levels. ASU is the only uni-
versity which grants an M.A. degree in
Indian education. One-=fourth of the
196 students enrolled in 1968 were
Indians,

The IEC initiated the first all-In-
dian Upward Bound program in the coun-
try to prepare 75 high school students
from nine Arizona tribes for high school
completion and college entrance.

The IEC provides assistance to tribal
education conmittees, the State Depart-
ment of Education, schools -- public,
BIA, mission, and other agencies. Linked
with the follow-up on Upward Bound, this
cooperative effort involves students and
their parents in defining their educa-
tional objectives and identifying avail-
able resources.

Indian Community Action Project

ICAP programs reinforce the effort of
the Indian Education Center. Emphasis
is placed on helping local reservation
residents define thelr problems and mo-
bilize resources to solve them.

Training programs prepare preschool
teachers and teacher aides for Head
Start projects. Considerable attention
is given to the fole of the commnity
in preschool education.

ICAP staff meet regularly with the
other five members of the consortium -
Universities of Montana, New Mexico,
South Dakota, Utah, and Bemidji State

College - to exchange ideas and to de-
velop plans for collaborative action.



AS CHIPPEWAS, THEY PARTICIPATE IN THE EDUCATION PROCESS

This article - a personal response to an identification with the Chippewa heri-
tage and the Indians of Minneapolis - was written by Miss Claricy Smith, 23 year-
old Chippewa from Minnesota, who joined the Indian Education unit July 1. A gradu-
ate of the University of Minnesota, Miss Smith was reared on the Leech Lake Reser-
vation. She has worked with Indian youth groups in training and conference activity
and with employment and related problems of Indians in Minneapolis.

Mobility Conflicts

The business-industrial complex looms
large upon the Minnesota Indian. For the
most part he is aware of it, can speak
about it in English, but can only react
to it with confusion.

The Chippewa want to malntain their
Indian identity whether they live in the
city or on reservations. Mobility is
high -- many Indians move freely between
the city and the reservation. The pro-
blems of Indians adjusting to these two
varied life styles are ever present and
lead to continuous frustration. Success

in any world -- work, school, community =--

is limited.

Indian Identity

A frontal attack on these bicultural
conflicts has been r ecommended and ini-
tiated by the Minnesota Indian people.
They have recognized the value that
pride in one's heritage can be to social
and educational adjustment.

Young people want to say "I am proud
to be an Indian" and know why. Their
parents and grandparents want this im-
portant link with the past maintained as
mich as they want young people to be pre-
pared for urban life.

In March, 20 Chippewa youth initiated
seminars on Indian history, culture, and
identity. They developed the format to
relate their cultural heritage to the
contemporary problems of Indians in
Minnesota.

Minneapolis School Project

At the request of Indian young people
and their parents, Minneapolis, with an
urban Indian population of about 8,000,
has developed a cooperative education
effort. Chippewa Indian culture and
history programs will be integral to

its success. The Minneapolis public
schools have appointed a 10 member
Indian advisory council to explore and
develop the programs. The Indian Advi-
sory Council is also setting up work-
shops on Indian education for Minnea-
polis school personnel. Young people
are being encouraged to become active
members of the task force, thereby
capitalizing on experience from their
earlier efforts. Indians also have
been engaged in the planning of an
Indian Upward Bound program.

Urban Indians

Today's urban Indian reflects the pro-
blems of assimilation. Feelings of ali-
enation are not new =- they are all en-
compassing. Yound Indians in Minneapo-
lis have begun to realize that the
basic "Indian problem" will not be
solved without a realization of human
dignity, responsibility and human free-
dom on the part of every Indian. And
Indians mist acquire this among them-
selves.

To meet this need the Indian commu-
nity is actively encouraging special
programs on Indian history and culture.
But Indians want to be enabled to use
their initiative and imagination in the
development and implementation of such
programs. They want to be the authori-
ties on Indians.

Self-Determination

In such capacity, Indians will be
able to learn and utilize fully the con-
cepts of self-determination and self-
fulfillment as Indians. They will have
learned to play an important role in the
educational process and to be true parti-
cipants in twentieth century American

life. And they will have gained, as
Chippewa, the respect they desire.



PENOBSCOTS AND PASSAMAQUODDYS ~-

Many of the 2,000 Penobscot and Passama-
quoddy Indians of Maine live on State Res=-
ervations. They are not under Federal
Jurisdiction.

The Maine State Department of Education
received responsibility for Indian education
two years ago by state legislative action.
Prior to that time, the State Department of
Health and Welfare administered all Indian
programs. Responsibility for other Indian
programs has been transferred to a newly-
formed Department of Indian Affairs.

Reservation Schools

The three public elementary schools on
the reservations enroll 168 Indian children.
Off reservation schools in towns neighboring
the reservations enroll 100.

Because there are no secondary schools on
the reservations, the State pays tuition for
reservation-based students to any public or
private school in the State. Few Indians
complete high school -- seven in 1968.

Reservation schools are administered under
statute in the same manner as schools in un-
organized territories of the State. The
State Board of Education functions as a local
school board and the State Commissioner of
Education as a local superintendent.

Education Upgraded

In the last two years considerable pro-
gress has been made in improving education
for Indians. In a July 1968 referendum the
people of Maine demonstrated sensitivity to
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the needs of Maine Indians by voting
four to one for increased water,
sewage, and school facilities for
Indians.

Teaching has been upgraded as a
result of application of the State
salary schedule to Indian schools.
The Sisters of Mercy, who have
staffed the reservation schools for
over 100 years, have assigned their
best and most experienced teachers
to the three schools. Most have M.A.
degrees and are experienced in work-
ing with the disadvantaged.

Federally-Supported Programs

Programs authorized by the Ele-
mentary and Secondary Act are reach-
ing Indian youngsters in Maine.

The Title I project emphasizes re-
medial reading and provides help for
children having difficulty with the
English language. Individual atten-
tion is encouraged through a special
classroom environment, under the su-
pervision of an Indian Teaching-
Sister.

Adult Basic Education is stressed.
Parental participation is considered
crucial to the development of the
school child and the reservation.

The State Department of Education
is working on bilingual and bicul-
tural programs with the assistance
of Wesleyan University.

Postage and Fees Paid
U.S. Department of H, E. W.

MONDALE ZA



OPENING STATEMENT

Senator Walter Mondale
Subcommittee on Indian Education
October 1, 1968

We are meeting today to conduct the first public hearing of the
Senate Subcommittee on Indian Education since the tragic death of its
late Chairman, Senator Robert F. Kennedy. During the six months of
his chairmanship, Senator Kennedy devoted an enormous amount of time,
energy, and personal concern to the work of this Subcommittee. In this
short 6-month period, despite many other pressing concerns, including his
presidential campaign, Senator Kennedy visited Indian schools and
reservations throughout the western part of the United States, listened to
dozens of Indian witnesses and talked privately with an even larger number
of our Indian citizens. In that short period of time, his concern for the
problems facing Indian children and adults became a national concern, and
the question of the quality of educational programs for Indian students became
a national issue. It was an extraordinary accomplishment, He pricked the
conscience of the nation and significantly raised the hopes and aspirations of
an entire minority group. He became in the process a symbol of compassion
and vision for all of the poor and disenfranchised citizens of our nation.
It was an act of political courage and conviction for which we are all deeply
indebted, and it has left a burden of great responsibility on the Senators of

this Subcommittee to fulfill his promise and achieve his goals.
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It is highly appropriate that the hearings today should focus on what
this Subcommittee has come to realize is perhaps the most fundamental
problem facing Indian education -- the question of mental health. First,
because Senator Kennedy through his experience on the Subcommittee gave it the
highest priority. Secondly, because the American Journal of Psychiatry in its
August, 1968 issue has devoted a special section to '""The Mental Health of the
American Indian.'" One of the authors in that special section, Dr. Harry Saslow,
has previously appeared before this Subcommittee, and a second author Dr.
Robert Leon will be testifying today. I would like to submit this special section
on mental health for the record to be included in the official transcript
following the opening remarks of the Subcommittee members.

I would like to briefly outline some of the major concerns of the Subcommittee
and some of the information that has already been established in previous
hearings. It has been rather well established that the basic policy of the
federal government toward Indian tribes since the Allotment Act of 1887 has been
one of coercive assimilation. This appears to at least have been the dominant
policy dictated by Congress although there have been some variations in the
actual administration of Indian Affairs. The Allotment Act of 1887 did tremendous
damage, not only to the land base of Indian tribes, but also to the social and
psychological viability of their way of life. By the 1920's the American Indian

had not only lost 100 million acres of land but the hostile-dependency syndrome



had become well established on most reservations. Additional testimony has
indicated that despite the reform movements of the 30's the general pressure
of the dominant society on Indian cultures has been destructive. Discrimination,
hostility and exploitation in varying degrees appear to be a common phenomena
in towns bordering most reservations., On the reservation, government
paternalism has been emasculating and Oppressive. Dr. Forbes, an
anthropologist and historian who has written extensively about the American
Indian and other minority groups,has pointed out "Indian problems are generated
by whitemen, and will go unsolved without change in white men. The white man
cannot pretend to be the doctor, he is the sickness!' Perhaps this puts the
matter too strongly but it deserves our most serious consideration.

Quite frankly the Subcommittee members have had some difficulty
understanding what is happening on Indian reservations we have visited.
There often appears to be a considerable amount of social disorganization and
a general process of cultural disintegration. Alcoholism appears to be a
widespread and serious problem. Broken families appear to be a fairly
common problem. In addition, we have found high suicide, homocide and
accident rates on many reservations. Many times it would appear that accidents,
particularly automobile accidents, are masked suicides. The suicide problem
which is particularly pronounced during the adolescent years has been noted
several places, for example the Busby Boarding School in Montana, the
Fort Hall Reservation in Idaho, the Quinault Reservation in Washington (in a

5-year period 20 adolescent suicide attempts, 10 of which were successful),



the Umatilla Reservation in Oregon, and the San Carlos and White Mountain
Apache Reservations in Arizona. In addition to problems of cultural
disintegration, alcoholism, accidents and suicides, we have also found very
high unemployment rates on most reservations. Recent research has indicated
that much of this unemployment is a function of psychological maladjustment and
is really not unemployment at all, but rather something that could be better
called idleness. Finally, and despite many pronouncements to the contrary,
the ill-conceived termination and relocation policies of the 1950's are still
with us in the 1960's and, rather than alleviating the problems, these policies
aggravate and reinforce them.

As early as our first hearings in December of last year, the Subcommittee
was deeply concerned about the mental health problems of those attending
BIA Boarding Schools, The Association of American Indian Affairs made a
very strong case in our initial hearings that the Boarding Schools for
elementary school-age Indian children were highly questionable. Dr,
O'Connell, testifying for the Association, established that:

1. There are approximately 9,000 Indian children 9 years of age

and under in boarding schools.

2. Almost 8,000 of these children are Navajo children due in large
part to a lack of roads on the reservation,

3. Navajo parents do not necessarily oppose boarding schools for their
children but really have no choice when they do feel the schools are
unsatisfactory.



4. There is almost universal agreement in the field of
developmental psychology that early separation of a
child from the family unit is a destructive influence.

5. Family relationships are more complex and more important
to an Indian child than in white society, and crucial to his
development of a sense of identity; thus separation from the

family is potentially even more traumatic and emotionally
destructive.

6. Boarding schools as they presently exist are totally inadequate
as a substitute for parents and family -- and even with very

substantial improvements can never be an adequate substitute
for a home and family.

The painful reality of this problem has been brought forcefully to the
attention of this Subcommittee by a very perceptive letter which was received
from a teacher in one of the large boarding schools for elementary age Navajo
children. Senator Kennedy was deeply moved by this letter, and I would like
to share it here. It states that the boarding school is undoubtedly less
expensive and more readily controlled than a large number of small day
schools, and offers the student advantages such as a good diet and health and
sanitation facilities; however, the problems it creates are vast, widely
recognized, often bemoaned, but little has been done to eliminate them. The
letter points out that most children in BIA boarding schools see their parents
only on occasional weekends, if that often. At these times parents are
"allowed to check out their children -- if the child's conduct in school warrants
it.'" If the child has been a '"problem' -~ for example has run away -~ parents
are not allowed to take him until he has ''learned his lesson'. The letter
points to an example where two young boys froze to death while running away

from a boarding school trying to get to their home -- 50 miles away.




What is the result when children are taken away from their homes for
nine months a year, from age six onward? The letter suggests family
ties are severely strained and often dissolved; even brothers and sisters in
the same boarding school rarely get to see each other due to dormitory, class
and dining hall arrangements. The children become alienated from their
relatives, their culture and much-admired traditional Navajo skills (legends,
sandpaintings, rug weaving) and ultimately alienated from themselves.

The letter goes on to point out that a number of factors militate
against ameliorating the trauma and loneliness: the size and impersonality
of the school itself, some as large as 1200 elementary children in one
institution; the lack of overnight guest facilities for parents who would like
to visit their children, and in some instances lack of any encouragement on
the part of the school for parental visitation.

The letter pin-points the dormitory guidance program as perhaps
the most serious deficiency in the whole boarding school system '"for these
people are in charge of the children 16 hours a day, seven days a week. Yet
they are under-staffed, under-programmed, under-supervised and over-
extended. Each dormitory has only one teacher, and it is extremely difficult
to find suitable personnel for these crucial demanding positions. Yet even
the finest teacher could accomplish little, when they are responsible for
150 children. There is usually an aide on duty with the teacher but with
trying to mend clothes, supply linens, check roll, keep order, {ill out forms,

prepare children for meals, bathing, school work and bed there is little



time to do more than keep the walls from being pulled down. How
could this possibly take the place of the personal attention, affection and
training that the children would have received at home?"

Perhaps the most poignant statement of all is the author's personal
reaction to the children who grasp most hungrily at any attention shown
them and who are starved for affection., '"Unless you have lived with them
over a period of time, and see the loneliness and the monotony of the
daily Toutine, you cannot appreciate the tragedy of it all! Because of the
shortage of personnel there is a pronounced tendency to herd rather than to
guide. The boys and girls are yelled at, bossed around, chased here and
there, told and untold, until it is almost impossible for them to do anything
on their own initiative - except of course run away.'" Senator Kennedy on
several occasions referred to this practice of separating Indian children from
their families as “b;':l.rba.ric”.

Dr. John Collier, Jr., based on the recent field work of one of his
graduate students, has described a boarding school on the Navajo reservation
that in many ways matches the worst practices of boarding schools 70 years
ago. For example, '"children are beaten, pervasive attacks are made against
their cultural beliefs, classes start with the Lord's Prayer, and teachers
advocate the free labor of Navajo girls in their homes, doing laundry,
scrubbing floors, etc., all done by students after school time, 'to teach
them the American way of housekeeping'',

Another problem area that was established in our initial hearings by

——
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Dr. Harry Saslow, a clinical psychologist in residence for three years at

the Albuquerque boarding school, was the serious inadequacies and mental
health problems of the off-reservation boarding schools. A number of
witnesses have testified about this problem. A large majority of the students
have serious emotional or social problems before they ever come to school,
and some of the schools are really juvenile detention centers with no
provisions for rehabilitation. Dr. Saslow pointed out that there is no screening
process for identifying the problems of these students when they come to

the school. Even if there were, little or no provision is made for treatment,
and there is little or no mental health staffing in any of the off-reservation
boarding schools. The Bureau of Indian Affairs has recently advised us

that there are no psychologists in the whole BIA school system and only

2 or 3 social workers. It is not surprising that the problems of many youngsters
appear to get worse rather than better in the boarding school environment.
Some students simply retreat into a shell and vegetate, "putting in your time"
as the Indian students call it or "going AWOL" - running away from school

if their problems or loneliness overwhelm them.

Very little academic progress is made by many of these students in an
atmosphere that is usually authoritarian and repressive, in dormitories that
are often barracks and horribly understaffed, with guidance counselors who are
rarely professionals and usually disciplinarians. The tendency often appears
to be for good teachers to leave while mediocre and poor teachers stay on,

some eventually becoming administrators., There is also a tremendous amount
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of shifting of students from school to school which testimony indicates is
damaging., Not one boarding school in the whole BIA system even approaches
providing a '"therapeutic community' for its students.

Testimony has also established that many public schools are failing

Indian children as badly as the Bureau of Indian Affairs. Dropout rates of many

public schools run from 40% to as high as 100% (e.g. Alliance, Nebraska).

Dr. Mindell at Pine Ridge has interviewed a number of Indian students and found

a striking amount of repressed self-hatred, These phenomena appear to be
common in a number of different Indian student populations.

Perhaps the most dramatic example of the mental health problem of
Indian students in public schools was driven home to the Subcommittee
by its visit to the Fort Hall Reservation in January of this year. I am told
that Senator Kennedy's only remark after the event was '""My God what have we
done to these people? !"

The Subcommittee was told during its visit to Fort Hall that the suicide
rate among teenagers was perhaps as high as 100 times the national average.
No one really knew for certain but everyone could cite examples. We were
told that suicides had occurred as early as eight years of age. Two days after
the Subcommittee visit, a 16 year old Indian boy whom Senator Kennedy had
met at a public high school just off the reservation committed suicide. He
hung himself in the county jail where he had been placed without a hearing and
without notification of his parents. Having been accused of drinking during

school hours, he was referred to the police by his high school guidance

———a
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counselor. A large pipe extended across his cell; two other Indians from

the same reservation committed suicide in the same cell by hanging from the
same pipe in that same year. One of them was a 17 year old Indian girl from
the same high school.

We have recently been informed that two additional members of the boy's
family as well as his only close friend subsequently made serious suicide
attempts. For the first time a study is underway of all Indian adolescents on
the Fort Hall reservation; preliminary results suggest that thoughts about
committing suicide and general discussion about violent death can be found
throughout the reservation.

The scope and depth of this problem is staggering to the imagination.
It is for this reason that we have called together today leading experts on
mental health problems who have had considerable experience with Indian
Affairs.,

Gentlemen, we turn to you here, your consul and guidance, in search

of solutions for a problem the magnitude of which we are only beginning to

understand.



FROM THE OFFICE OF FOR IMMEDIATE RELEASE
SENATOR WALTER F, MONDALE 23 May 1967

Senator Walter F., Mondale (D-Minn.) today introduced legisla-
tion to return 28,700 acres of submarginal land worth about $500,000
to the White Earth Indian Reservation in northwestern Minnesota.

The lands were originally owned by the Minnesota Chippewa
Tribe, The Federal Government accuired the property in the mid-=1930s
at a cost of $175,664 to retire it from private ownership, to
correct land use maladjustments, and with the expectation that the
lands would be made available for tribal use, Mondale said.

While the lands are best suited to forestry, Mondale said,
timber cutting is restricted under the present ownership arrange-
ment and return of the lands to the reservation is essential to
full realization of the White Earth economic development program,

The Department of Interior has also recommended return of the
lands to the reservation so that they can be managed with tribal
lands as a tribal unit, Mondale said.

Mondale also noted that Congress has previously enacted
legislation restoring similarly-acquired property to the Seminole
Indians of Florida, and to the Pueblos and other Indian groups in

New Mexico.
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DEPARTNMENT of the INTERIOR

news release

OFFICE OF THE SECRETARY

For Immediate Release Monday, November 24, 1969

STATEMENT BY SECRETARY OF THE INTERIOR
WALTER J. HICKEL

In accordance with the announcements I made last October 24 and 30, the
Department of the Interior, in the public interest, is examining all feasible
uses for Alcatraz Island in San Francisco Bay. 1 petitioned the General
Services Administration, which has custody over the Island, to delay any
decision on its disposition until we could complete our study, and the GSA
agreed.

Last Saturday, the Indian groups now staying on the Island requested a
meeting with me under the conditions that 1 agree beforehand to transfer
ownership of Alcatraz to them and to fund construction of a university on the

Island for them.

I replied that T am available at any time to meet with their re