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DRAFT 

In January of this year President Lyndon Johnson set out in a 

single sentence one of the basic principles of life and survival in the 

modern world. He said "The nation that has the schools ••• has the futur e . " 

I n that brief phrase h put bef ore us , the .American peop e , a mi g ty 

cha enge, and at the same time he pointed out one of the brightest oppor-

tunities open to us today. 

The youngsters who fill this country's classrooms will soon be 

taking their place as the responsible men and women of America . It is 

they who will stand watch for freedom here and around the world. It is 

they who viii enjoy and protect America's wonderful heritage. From among 

theae students will emerge the leaders of their generation in the eternal 

quest for truth and justice, and on the shoulders of these men and women 

will rest responsibility for all that we and earlier generations of Americans 

have worked and fought to create. 

It is our task, and it is a joyous and rewarding one, to see 

that our children enter their adult lives with the best education we can 

give them. Anything less would be a betrayal of the hopes and efforts of 
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our own forebears. 

The early leaders of America understood the vital impotance 

of public education to the nation ' s healthy growth. During his retire-

ment after a lifetime of public service, Thomas Jefferson wrote: 

"A system of education which shall reach every description of 

citizen from the richest to the poorest, as it was the earliest, 

so will it be the latest of all public concerns in which I shall 

permit myself to take an interest." 

Many of the nation ' s founders thought and felt the same way, 

and we owe them a great debt.of gratitude. 

I have always f elt that the American system of public education 

which has grown and developed from the earliest days of our country is a 

wonderful example of the mixture of imagination and common sense that makes 

our way of government the resilient, responsive and responsible thing that 

it is. From the start the primary responsibility for public education 

has rested with the localities and with the states. But also right from 

the start, the Federal Government has recognised its responsibility to assist 

and back up the 6ther levels of government in assuring what Jefferson called 

"education which shall reach every descri ption of citizen from the richest 

to the poorest" 
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Away back in 1785, even before the Constitution was ratified, 

the Congress adopted an ordinance on the disposal of public lands in the 

Western Territory that set aside one section in each township to endow the 

schools in that township. Two years later another ordinance further 

emphasized the Federal Government ' s concern for public education, and the 

great Senator Daniel Webster later wrote: 

"I doubt whether ane single law or any lawgiver, ancient or modern, 

has produced effects of more distinct, marked, and lasting character 

than the Ordinance of 1787 •••• It set forth and declared it to be 

a high and binding duty of Government to support schools and the means 

of education. " 

The Federal Government ' s interest and concern for the state of 

public education in the nation has continued down through the years. Just 

over a century ago Congress passed the Morrill Act that made possible the 

establishment of the land grant colleges and led directly to many of the 

great universities that are the pride of the nation today . 

Later Acts have provided additional assistance, and this has 

enabled our ever growing nation to meet its ever growing needs. 

I am glad to say that during the past two years the 88th Congress 

of the United States has maintained and advanced this proud national 
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tradition. It has examined the educational structure of the whole nation 

and moved to meet its needs as no legislature in any nation has ever done 

before. More than a dozen pieces of major educational legislation were 

passed by the Congress and signed by the President. Americans can be proud 

of each and every one. 

are going to build enough classrooms for the eight million college 

and university students we expect to enrohl by 1974 -- nearly twice as many 

students in higher education as we now enroll. 

WE will extend higher eduction to as many as 30 new communities 

each year by helping them to build -- from scratch -- complete new junior 

colleges. 

'VE are hel ping to guarantee the vitality and progress of our 

great society by building technical institutes, by helping young men and 

women attend them without hardship, and by working with private industry so 

that these newly skilled Americans will have jobs and a hi gh standard of 

living for their future families. 

WE have taken up the fhallenge of expanded library services, both 

for our rural and urban communities and for our co l leges and universities. 
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WE have put the resources of the Federal Government at the com-

mand of State and local school systems to strengthen their classes in science 

and mathmatics and foreign languages , and at the same time , we have launched 

an historic program to build as many as 20 new major centers of graduate 

study in the immediate future . 

W~ have also put the support of the Federal Government behind 

medical education, so that shortages of doctors, dentists and nurses will 

not threaten the nation ' s health and well being . 

WE are helping our State and local school systems find workable 
...... 

answers for the training and retraining of their citizens, so that no wage-

earner will be permanently set adrift by technological change, nor any 

community be economically destroyed by technological progress. 

These accomplishmnets are not the final answers for a nation that 

is constantly growing and leads the free world in the ideological contest 

with communism. But while much remains to be done, we have come a long 

way in developing, through our American partnership of Federal, State, and 

local government , one of the strongest yet most humane systems of mass public 

education ever devised by man. 
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Now let us be clear about one thing . 

The great, the historic record of education legislation passed 

by the 88th Congress ll'as repudiated by Senator Goldwater. He voted no -

no --- no --- right down the line . 

will 
Senator Goldwater was against the measure that 1PPJ~ help us 

graduate more doctors and nurses to safeguard the health of every American . 

Senator Goldwater was against the bill that wil l give every Amer i-

can a chance to stay on the j ob through retra i ning, a chance t o ma i ntain 

his self respect and the respect of his family . 

Senator Goldwater , the Republican candidate for the Presidency 

of a ll America , voted against al l Americans when he voted "No" on expanding 
""'-·--> 

economic opportunity, "No" on equal educational opportunity, "No" on all these 

historic measures that his colleagues -- both Republicans and Democrats --

passed with resounding enthusiasm to assure a strong and creative America in 

the years and generations to come. 

Senator Goldwater bas shown how l ittle he thinks of the nation ' s 

future . Let us remember this on Election Day . Let us rememberhow little he 

cares about inspiring strong, ~~~ftP~~~~ informed and independent minds in the 
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Americans of tomorrow. Let us support President Johnson, and with him 

J'~~~~ 
move ahead to build a still s~PeBger and firmer educational system for all 

our countrymen. 

Because, my friends, I must say once more there is still much 

that we must do. Ahead of us there are grave challenges to our great society, 

challenges that only a strong and responsive educational system can answer. 

For example, one of these challenges is the problem of school 

dropouts. For every three students now in the fifth grade only two will 

remain through to high school graduation. As things stand today one out of 

three youngsters will drop out of education tragically and too soon. Can 

we look ahead and still see nearly a million young people a year out of 

school and out of work -- drifting aimlessly -- without purpose and without 

pride -- bitter -- rejected -- left behind by their own generation as it 

moves forward to new achievements and new fulfillment . 

One year ago President Kennedy had funds drawn from the Presi-

dential Emergency Fund and spent to study this problem. Not spent to buy 

extra bombers and bombs, but spent studying how best to help children, and by 

so doing, to help strengthen the nation of tomorrow. 

Now that we understand more of this problem, we need to build a 
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program to meet it, and w8 need men and women to carry that program 

through. This will take initiative and intellectual courage. It will take 

a nation and leaders with the tradition of saying "Yes" to a challenge; 

not f)ip~ "No" as is the habit of the Republi can candidate. 

Make no mistake, there are many problems before us. If we Ameri-

cans do not face them we will stagnate and decline . Our expanding popu-

lation and the nearly incredible advances in science and technology that 

steadily raise our standard of living are bound to create new and vexing 

difficulties that we as a people must meet and solve. 

Senator Goldwater apparently believes that these problems and 

challenges will somehow go away if we close our eyes and don 't look at them. 

But he is wrong! Dead wrong! 

America has grown great by facing up to its challenge•. Nearly 

two hundred years of ~~ hard won experience has proved again and a that 

the finest and soundest investment we can make for the future is in the 

education of our people. 

Six years ago, while serving as the very able Majority Leader of 

the United States Senate, Lyndon Johnson fought for and won passage of the 

National Defense Education Act; one of the most important pieces of education 
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legislation in American history. During the debate on that bill the then 

Senator Johnson stated: " It can truly be said that an educated mind is the 

guardian genius of democracy". 

Once again Senator Goldwater said "No" and voted against the bill. 

Today these two men face eachother for the highest office in the 

land, and indeed in the world itself. 

Senator Goldwater stands with his eyes cast down or tightly shut, 

fearing to move any way but back. 

President Johnson understands America ' s challenges.~~~~~~fjp~/~// 

He sees America ' s opportunities. He is determined to 

move forward, determined to build the Great Society that America can and 

must be. 

No man who treasures the traditional American drive toward inno-

vation and improvement, the drive that has nurtured our educational system 

throughout our history can doubt that Lyndon Baines Johnson deserves the 

votes of all his countrymen in the coming election. 
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QUl ICJIOCI.I All TBI J'U'fUII 

In January of thia year, Pra•ident Lyudon Johnaon put into nine 

worda what ie surely the 111 at challenge of our de.ocracy. Be aaS.d, 

"The Ration that bas the achoole·-~ the future." In that brief 

sentence, .y fellow ._rtcana • 18 the power of a Jetton and the promise 

of unkind. 

ror the future of thle deaocracy, the fruit of all the labor of 

naratiou pat, 18 DOW tn our clusroo~~~~ ever'JVhere in thle lmd. The 

future ••s•r• of our ai.gbty trulua triee, the scholar• and tb:f.nkera who 

wUl lead ue in the atarraal •u.•t for truth and juattc•, the •n and 

1f01M1l who will devote their ach•lt ltvu to at&Ddina watch for freedom 

here and around the world•·they are today ~rain& t~elvee in books 

and in scientific expert.ents .ad in a thoueaad different atudiee froa 

which .._rica'• to.orrow will greatly profit. 

And un•t thie what ve,aU ~rtcau, sincerely want? lau't it 

the aoal of every parent to ••• bS. chtld develop, with the help of our eehools 

and collegee to hie ••••• abUtttea! Ian't it the areateat thrill of all 

to ... "the young Iliad," u the Preetdent hae phraaed tt, "aet free to tea 

the futheet reachaa of thought n.d f.Ma1natlon1" 

We, vho have inbetitecl thie lat10Q fr our forefatbere, who thank 

thea in our bearta for the chance they aaw ua and fOT the reapona1b111ty 

they ue~ for thte lation'a future•-we can do u 1••• for thoae vbo follow 

ue. 

In fact, we -...t do -re. 
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1 • proud to report that wa have tude a upilicut ttart 1D 

thia direction. 'l'ba 88th Conan•• of the United ltatea hu accoapU.shed 

one of the .oet r-rk.ule recorcla 1a the hiatory of the. le&lalaU.ve 

procesfi. lt haa takaa a look at the whole of tu latlon aod itl 

educational atructure as ftO legielature in any ••tioa baa ever done 

1 before. It haa created a nev IIODu.nt to educational pJ."Oid.se ud to 

the iade.,.DCleat a1nd. 

More thaD a doaen piacee of Mjor educatioaal legialati-em vera 

pusid 'by the Ccmar••• and signed by the Preaid«lt. Let ua attend thb 

.tlbty roll call: 

-••We aTe &Dial to build eaauah cl&a8rOO.. for tbe 8 aillion college 

aDd unlveraity etuclertU we expect to uroll by 1974--uarly grice aa IMilY 

etudnte iA hipT educattoa aa ve !I!!! enroll. 

•••We will aztead hi&ber aducatieo to aa .-.y aa 30 a.w co..uattt .. 

each year by belplq thea build·-froa ecratch--co.plete. uav junior 

colleae•· 

·-·We are helpiaa to parutM the teclualcal vitality ot our eociety 

by buildtoa techaical lrtttitute•, by belpina youaa .an and wo.en attend 

thea without hardahip, aad by vorktna vtth private induetry ao that thaae 

newly ek.Uled Aaarlcau will have jobs and a hiah ltvilla ataadard for 

their future fa.llla8. 

·-~ have taken up the challenge of expaaded library aervtc .. for 

both tlM c~lty at large--whether rural or urbaa-·and for our collese• 

and univer•1tie•. 
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··-We have p\lt the xeaourcu of the W.Oeral Goft~at at the 

co rend of State and lac 1 aehool aye t•• tor the atren.athauiaa of their 

cluNe ta aeiHCa ADd •t -tka and foraip lanpagea. ADd. at tbe 

•- tiM, we have tuned to the other aDd of the a~trua, to &T&duata 

educat1oa. Alld va h•ve la1,1.DChed aa hiatoric proal"• to build as -.ny 

u 20 new ujol' acadeaic cuter• of graduate atudy 1ft the t:aDedtata 

future. 

·••We haw al o put the aupport of the f•d•r&l Goftrn.nt behiad 

McHcal a4ueatl01\, ao that aboru,a.a of docten, deattata. and nura .. 

will Dever thr .. te oar attoa•a alth aad wwll•baing. 

••·W. are hatptq our Jtate &n4 local acboel ayat- fiad workable 

anawera for the traltda &ad retraiftlDJ of their citiuu, eo that 

ftl&•&&rMl' will b& aat pe~tly &drift by techaoloatc&l cbaap, DOl' 

any ea..uaity be acono.dcally daatroyed by techQoloalcal prosr•••· 

n... ace lialllillnlta &re aot the final .uwera tor a ••tion that 

laada the free vorl4 in the icieoloaieal contaat Vlth e~taa. V• haw 

oaly kaua to 1~erata OUI' JOUDI people of toclay ad t..,now. e have 

only bapn to 4ewlop, thnu_Jb thf.a A8rtcaa parturehip of Pedaral, 

State, aBd local pva~t. oae of tha •tl'OI'l&eat Y1tt .. t ilU~~Ue sya~ 

of _.. educatl.Oia ever deviari lay un. 

And l•t ua be c:lear ibovt oaa t.htq. The hietoric t'ecor4 ot aclucett.oa 

legialatioa paleed by the 88th••tbe "lducattoa"--cooar••• vaa repudiated 

by Seutor aany Goldwaur. He voted DO·· o•-no••no-.. right down the U.ae. 
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euator Goldwater wu ap1ut the •aau.re that will help "' 

araduate .... 4octora aad twn .. to eafepard the health of every 

Aaaricu. 

Senatol' Goldwater dida' t like that. 

vu aptnat the bill that will &t evuy Aaea-ican a chance 

to atay on the job throu&h reu·aiataa, to Mlnteia hie aalf•rupect ad 

the reapect of hta v1fe aud children. 

leutor Coldwater dlcla.'t U.u that. 

The bpuhli<-poltetMD aaid ' .. o" to the ic!M that ve ehould do eve:ry .. 

thf.n& we cu to &tve every child ewl'jVhere in tbla couatry u ecaual chance 

to lum ancl IR" allC1 beeo.a a Qc:at law-uidtaa c:l.tiaft. 

Seutor Coldwater dl.da't U.te that, either. 

The lepubllean caodidate for the Preaideacy of all .._rica voted 

•u'•t all Aarieana vhea he voted "tlo" on eJCPU41na ecODQIU.c opportunity, 

"'o" e4(ual educatioul oppot>tun1ty1 "WoJ' on all thoSe MUul'al that 

hie collaaaue•··lepublicarut aacl Dnocrata alike··~aed with resOU&ldiaa 

.. rciaa in th• tDtereete of a atrona --.rica in the daye and yeara to 

COM. 

If thla i.e a ct..natratioa of 'What le1\&tor Coldwater thf.nb of 

the f~ture, let us 1'...-.r 011 llecticm Day, IOYsrter 3--aud let ue 

aaawer, .. ve can, btl lack of faith in ua ad our chllch:en. Let u 

instead support Preaideat .Johuon, vho bee carried forward the creative 

educatioul proaraa of our late acbolar-Preatdent, John fitzprald leanedy. 

1 kDDw that Preaideat JobDion 1• clear in his deterwdnation not to atop-· 

but to .oft &head••to build aa even atrong•r, fir.ar education ay•tea for 

all our people. 
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Bee&U8e. 111 friendt, there ia a till auch to be done. ADd even 

thoee pat:riotic, cOIIputionate 11n who voted "Yea11 and "Yea" aaatn in 

the recent "lducatioa Con_peas"--even they would adat that we are juat 

atarttng on a great adventure in huun l .. mtq. What de we see ahead of 

ua 7 What are tho•• grave challenau to our society. challenge• that only 

a a troag education ayatft can anewert 

first, we look ahead AD4 etlll see nearly a udllioa y4Una people a 

year out of school and out. of vork--drift1q ai11leady•1ithout purpoae and 

without pride••bitter .. rejected••beaten by histo:ry, for history is p.,atng 

them by. 

fo'1!1 eYary three a tudenta nov in the fifth grOod e., oaly two will 

remain through to high sebool graduation. One out of three younSJtera 

will drop out of education tl'&aically and too soon. 

One yeal' ago, Pteaident Kennedy tOOk $250,000 out of the Prealde•ttal 

l•raeney lund and '"-nt i.t•-not ou .tatllea or atoa bolaba, but on children. 

He used that money t~ help tate and local aehool syete• go out aD<l talk, 

face•to•face, with dl'opoute alld their parents and he got 110at of th •• 

lo•t younaat•~• back into achool. 

In the eoune of thte aa.Dth undet:taktng. local eclucatol'e learned 

thtngt they ne••r au pee ted about what makes a youna boy Ol' a young girl 

vant. to leave school. 

But nov that ve have DW, taportant faete 011 thb matter, we 

need a pwoara and we need penonnel to earry it out. Tbie take• ideas, 

it take• intellectual courase, it takaa generous hearts and ainda, it 

takes a Nation that can say "Yea" to a challenge and not "No" aa is the 

habit of the llepubliean candidate. 
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Let us conaider prosr .. of ooa.mity pride, ia vbicb evewy 

youapter can sene 1n a position of respoawibiU.ty for a period of 

tt .. , no .. tter how brief, and share in the heavy reaponaibiltty••yet 

exciting liberation~-of free local soverDMant. 

L4Jt us not think juet of doin& aOMthilll .&!£ our young people 

who are on the verge of loains their way. Let ua rather think of 

dotna sOMething !ilk thea so that they will know the thrill of service 

aad the ptide of sharing thousht and energy vtth 011e's own aeipbore 

vbo ne.d .%!!:! every b 1 t as aueh u you need !!!a· 

Let us keep all our youna people el'Cited about dQ~Deracy because 

demoeracy wUl not:_let tb .. down or leave tbelll out. 

On the horiaon 1a • seem araat challenae to education, • 

challenge we ean tsnore only at our ,_ril. It is the challenge of the 

aged. lncredible as it may seem, one of our faatett-growt 1 age 

groups in the Ration today is .ada up of men and woaen 55 years of 

age or older. Good food. &OOd aedical practice, 81ld peace have joined 

to give the averaa• U.ruan adult JIIDI'e years on his life eapect&DCy 

chart. But bow will those yeara be spentf 
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sure;cy after they have put their ti.me in on the Job, we e&'l:lQOt ask 

our fathers to so baolt to Pl.lllching a cloak. Our older Americana haVJt 
J 

earned a greater meaaure of oouideration than that. In ::tact, tbere is 

no reason whatsoever that w aannot, rig}lt now, begin to work toward a 

day wen eveq men and lQDan will have a truly Golden Age ahead of them, 

a dece11t tWliaht time that it aa rich in human and intellectual eJCPeriencee 

u any ot.h•r per"iod of life can be .. ·if not richer. 

cau pff!diet tbit our greatest r&aource for the acaammodation of 

W.t Vill one dAy be our moat s1¢ficant age group is our ayatem of educa­

tion. What better war 18 there to re-ward our olde:r AJDerle&n8 than to give 

them time to ~fleet upon lite, to arrange their t.bougb.te and seardl their 

memories and their h~Ut.rts :tor thoact vondertul ex:perien~• that had meaning 

and zeat for tbem'l And what better way to enrich our own younger leaders 

tban by letting them profit from the Yiedom ot their elde t 

Tl11:oll8h our achoola, in those very elusl'OOIU ueed, at other timlts 

ot day, by ngul.ar students, our older Americans can catch up on the aeiencea 

and the arts, on 11 terature ILtld :Philosophy, <:~an relax and leam about the 

treuuru of tb world'• DlUtlic--can do all those thiDsa t.hq had no time 

to do :while they were b\\8y raising and provid.ing tor a family'. 

This kim\ or rE;nga.gemant of' our older Alartcane into the -world 

ot knowledge and d'UC&tion eould be one of the great triumphs of O\U' 

.Anler1ean c:1 vilize.tion. 

AI ve apeak about tbeae things , I am nmunded of' tbe cwrtom in 

some remote villages of India. There the old men and old WOII'Den, feelir;lg 
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the apirtt and sensing the &tt1tudel ot the yollllger tollt (t.:roUR4 tbem, 

theee oldatera one day l•ve their ~· au4 \allt intO tba JUngle--l'Jever 

"to be 8M!1 again. Old e.mt uaeleaa , the Indian graodfatHr d ~ther 

take the hint) aoc1 walk~ to their deat..b1. Legend baa it that they a.re 

going to aDOther and better 11.te, &11 atte@.te from Whiah.l; untortl.lll&tely, 

no OAe bN yet retUl'DI4. 

Sure)¥ America ia beyond :thie primitive solution to the problu. of 

hoV to care for our ~rente and grar,uSparents. We are not goillg to dr1 ve 

them~ or Hnd them a~. MA·-unlike Senator Gocld•ter--w are not 

going to vote t.n. &1rAl)" , either~ 

Let ua not restrict our greatest aingle 'WeaPOn tor social improve­

mant- ... thit aehool ... -exc:lua1vely for the use of our child.ntn. Let us iute&4 

open ita doQrs to all le&l'llera--,oun.g or old.. 

We can pJ4m nov tor progwu tbat cballenge t.b.e retired busine&l1!11fm 

or laborer. 

We eau plan nov td retrain personnel 1dlo bave not only th8 gene:rou& 

inetincte, but alao tlle ore&ti~ mii14s for teaching older perec:ma • 

.Lat ua 4evelop school• tor all agee , schOols that reeP<md to the 

needa of .U cit1~ens at the l.ocal level) the neigb'borhOOd level. 

Let ua bring together our paychOlogieta and OUI" .auaatora , our aoe1al 

workers and political leadars and begin t6 lay out this ereat new work ot 

our generation--the develoPment of a Senior Bducat1o.n ror senior Citizens. 

Here .. then, ie a f'ar-reaohing challt~Dge to the aa~ential rightness 

ot our aoc1ety. And, despite the prophet of 4oom. now rumnng for President 
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on the Bapubl1-.n Party t1c:ket , I teel that America Will apond 1rith ita 

tracUt1on&l feelinp of aecenq- and generoaity. I a1eo belie'"' that 

Aar1oen education • a role in tbia reaponae can beCC~~~a the JI08t oreati ve 

aba.p1oer in its al~ rich hiatoey. 

Six yean ago, Yb.ile aervicg ae the ftr.Y able jortty l:Aadar of the 

UCi~ Statea senate, ~ JobneOn fOught for »&e of the Bat16nal 

n.ttenae Zducation Act, a liiUUX"'t that r4IDka u one of tbe 1DIWt iqjK)J'tant 

pieces of education legialation in ~rican history. Then-sen. tor Johnson 

rose 1n the <Iabate and told hia colleaguea, 11It can trul.y be &aid that an 

- educated Biind ia the guardien geniua of' .d.e~W)orac;y." 

Senator Johnaon to~t :tor IlDlA and led ita PMAil& ttuousb the 

Congreaa, vhile Senator Gold: ter fought qainat IUIM, voted againet liJBA, 

but c;QuJ.d ~ a.tfe&t .---~ 

~' tb.he two men race each other for the hipat omoe 1n tbis 

Jat1on ~ in4eed, in the world itMlf. There can be no doubt in the mind.e 

of auy Amer1.CUl8 Who treulml our •7Rem of edUcation that ~ Ba.'illea 

Jobnaion aaervwa t:be votes of his coUDt:cymen and Will continue to terve as 

their Pl'hiant Vi th distination and courage. 



In a year of challenges, one of the 

~~ 
/ 

greatest to be faced 

by our nation is that of education. 

It can mean the difference between the solution to many of 

our quest ions and the stagnation caused by unanswered problems . 

It is the springboard when we talk of employment -- ~f 

increasing our joy in life -- of revitalizing our institutions --

even of winning the Cold War. 

It must be our national industry, for it produces our most 

valuable product -- brainpower . 

And like every industry, it requires capital investments. 

And like every industry there are maintenance costs and plant 

improvement costs. 

In the next five years the cost of public educati on will 

more than double. College enrollment will increase by over two 

million. If that number we re evenly distributed, it would mean 

that each state would get 40,000 more students . I ask Senator 



Goldwater: where would he suggest that we put these students? 

What4iS his answer to this problem? 

First, he denies it exists. Only last year he testified: 

"I do not believe we have an education problem which requires 

any form of Federal grant-in-aid program to the states." 

With one sentence he wiped out 68 land-grant colleges and 

universities which exist solely because of Federal grants. He 

wiped out the education of one-fifth of all college students. 

Second, he tries to remove the cause of the problem -- the 

need to be educated. He has con~ended: 

11The child has no right to an education. In most cases, hhe 

chi ldren will get along very well without it." 

Third, and most devastating, he opposes important legislation 

which would alleviate many of our education problems. 

What this man fails to understand is the staggering cost of 

this plan of opposition. It is the cost paid in t he currency of 

high unemployment among our youth -- paid throu0h longer welfare 

rolls -- paid through rising delinquency rates. 



-- A Senator who would not even lift his vote to quell the 

civil strife among those seeking human rights and votes against the Civil 

Rights Bill. 

These are the spectres of bankruptcy, chaos and civil strife in 1964. 

Now what shall we say of Liberalism beyond the fact that it supplies 

at once the higher impulse and the practical path? How shall we say that 

it is practical? Because it forces us to confront~ those issues which 

hold up the continuing development of a nation. 

Are they simple problems? Are there simple answers? One candidate 

for President is desperate to make you believe they are. 

But as Liberals, we Americans look at the facts. 

~In all the multiple challenges that face us -- the one recurring 

word is education. 

It is the springboard when we talk of employment -- of increasing 

our joy in life -- of revitalizing our institutions -- even of winning the 

Cold War. 

It must be our chief national industry, for it produces our best 

product -- brainpower. 

And like every industry, it requires capital investments. And like 

every industry there are maintenance costs and plant improvement costs. 

I recognize and you do, too, that all this means the cost of 

education is rising -- and will continue to rise. But how much? 

The simple answer -- and we've been hearing a good many simple answers 

from the opposition in this campaign -- the simple answer is to ignore the 

question. 

The fact is that in this coming decade -- in the time that every 

person in his twenties and thirties tonight will be trying to educate 

his children-- in that period the cost of education will rise $17 billion. 
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That increase in cost sets a higher pace than our rate of growth 

in America --- even at its best. Even the vast increase in rate of growth ~ 

brought about by this Administration cannot meet all the problems so long 

as we rely on traditional answers. 

In the next five years the cost of public education will more than 

double. 

College enrollment will increase by over 2 million. If that number 

were evenly distributed it would mean that each state would get 40,000 
t,..-nvf-t k_ Sk'; IA-.ipt.#-d~ .. ~ 

more college students. I ask Senator Goldwater, where is he going o put them. 

Can you people in each state provide the necessary funds out of 

your property taxes? That's where the money comes from today. The property 

owners pay for it. If they continue to pay for it exclusively it means 

that real estate taxes must increase by at least 5~~ -- and more likely 

closer to 100% more than they are now. 

What is Senator Goldwater's answer to this problem? 

First, he denies it exists. Only last year he testified: 

11 I do not believe we have an education problem which requires any 

form of Federal grant-in-aid program to the states." 

With one sentence he wiped out 68 land-grant colleges and univer-

sities which exist solely because of Federal grants. He wiped out the 

education of one-fifth of all college students. 

Second, he tries to remove the cause of the problem -- the need 

to be educated. 

He has contended: 

"The child has no right to an education. In most cases, the 
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children will get along very well without it." 

Third, when Liberals finally establish that the problem exists 

and is serious, Goldwater provides the one-word answer he knows best: 

"No." 

This "No-No" policy can produce only one result: the denial of 

the child's right ,to an education. 

-- That is the result for the reactionary who opposes the Federal 

effort to broaden the tax base. 

---That is the result for the sleepwalker who denies Federal 

help to raise teachers' salaries. 

-- That is the result of walking backwards away from needed 

classrooms. 

What this man fails to understand is the staggering cost of his 

plan of inaction. It is the cost paid in the currency of high unemploy­

ment among our youth -- paid through longer welfare rolls -- paid through 

rising delinquency rates. 

Can we really believe a man who would create the problems of greater 

welfare burdens and higher crime rates and then say he is appalled by what 

he calls the immorality of America? 

When John F. Kennedy stood before this audience four years ago, he 

deplored America's failure to meet our challenge~ of growth -- of pros­

perity -- of strength -- of an intelligent foreign policy. 

Four years later we have lost that great leader -- and we have 

gained another. 

Not for a moment was the continuity of direction of this free nation 

lost. 
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Not for a moment did we turn our backs on progress. 

And under the leadership of President Johnson we have moved ahead 

steadily in the greatest peacetime expansion this world has ever known. 

And in your hearts you know that is right. 

This Administration has moved ahead to make us militarily the 

strongest nation this world has ever known. And in your hearts you know 

that is right. 

In President Johnson we have a man wise enough, steady enough and 

responsible enough to keep the peace. And in your hearts you know that is 

right. 

But this is more than the occasion for a progress report. It is 

a request for your hand and your heart. It is a request for your renewed 

mandate. We ask your help because we believe in Liberalism. 

We know that Liberals stand today as a restraining force against/ 

extravagant policy. We know you remain cool in the presence of Jingo 

clamour. We share your belief that confidence between nations begets 

confidence. We have your faith that the spirit of peace and goodwill 

makes the safety it seeks. 

I quoted Sir Winston Churchill earlier in these remarks. I can 

think of no better way to close with his solemn charge to Liberals. 

It has applied for the last fifty years and I believe it will 

guide us for another fifty. 

"I think a Liberal is a man who should keep a sour look for 

scaremongers of every kind and of every size, however distinguished, 

however ridiculous ~~ and sometimes the most distinguished are the most 
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ridiculous -- a cold, chilling, sour look for all of them, whether their 

panic comes from the sea or from the air or from the earth or from the 

waters under the earth." 

With this same determination to repudiate those who would be 

ridiculous in a serious world -- with the determination to seek the 

careful and even complex answer to our problems, I accept your 

nomination. 

- 8 -



Sunday evening 

Dear John: 

Here is a non-strident homily 

on education. I have a rough draft of the 

Tacoma speech, and will forward the 

revised draft by Monday noon. 

Yours in haste, 

David C. Williams 



J 
Education David C. Williams 

Every once in a while, in the hurly-burJ.y of a campaign -

and, don1 t misunderstand :roo, I love it and I thrive on it -

it is good to be reminded of things that are above and beyond 

politics. 

I think of that when, on my way to or from airports, I 

wd\~if'~ 
happen to see little knots of chi ldren en •1 •• ,.., to school. 

" 
' And it suddenly comes to me that these are the doctors 

and lawyers, these are the scientists and technicians, these 

are the managers of our great industries - yes, these are 

the politicians, too, because politics is an holbrable professi on -

of the years to came. 

And, because man does not live by material things along, 

these are the poets and the painters, these the writers and 

musicians. 

/111 ~ind each of these children, I know, a~~~ents. 
" Behind a neatly dressed little Negro gir~ there may be a father who 

works in a construction gang, a mother who goes out as a scrubwoman. 
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Education (Conttd) 2 

Thh heart aches to remember how many months and years the mother h:JS 

spent on her knees that her daughter might stand erect, how many 

t\..e · ~9.5 r~\"J ~ 

I 
times 11M- .father suuae s heavy sledgehammer so that she might 

" " 
have a trained mind and~ ~ ~bt~ to rob \tiD ose. 

\ 
A great poet and a good Democrat, Archibald MacLeish, 

has written that, "America was promises." And, more than to 

any other of our institutions, the pabents of America have looked 

to the schools to redeem those promises .for their children. 

) -\1e ccm-ft"Jetl\c ~ ) 'd J eo \l~s 
The hopes that they put in our schools make those 

A ~ 

of us who ii%/ hold office - local,state, and national - .feel 

humble. But I like to feel that in this past sessi on of Congress 

~e W'Me.~'~ '*o J 
most of us- Democrats and Republicans alike- have b~ft ~rs~ ~o 

" 
live up to our responsibilitieso We have enacted legislation for: 
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Education (Cont•d) 3 

- higher education facilities 

- graduate schools and teacher institutions 

- science, mathematics and foreign language teaching 

- vollege loans and graduate fellowships 

- medical and nursing education 

- vocational and technical training 

- teaching the handicapped and reaching the poor 

- educational research to improve the whole process or teaching 

and learning 

- community libraries 

- manpower development and retraining 

I cite these facts not in any spirit or compacency, but 

just to show that we have been at work in Washington. I cannot 

in good conscience be complacent, for there is much to be done. 

One matter that very deeplY concerns me is the number 

'd '{ear 
of young peoole - almost a million - who are e !'CM' out of school 

1\. 

and out of worko These are people who are drifting aimlessly 

and hopelessly about our steeets - embittered, alienated, 1 
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1 
rejected by life and watching it pass them by. And the tragic 

fact is that the number of such hapless young people is growing . \ 

We have heard quite a bit .during this campaign about 

disorder in the streets. It has even been suggested that the 

crime rate goes up and down acc.ording to the party in power. 

I could wish the problem were that simple. The tragic fact 

is that the crime rate is related, not to the party in power, 

but to the number of young people in our cities - and particularzy 

young people out of school and out of work. 

Much has been said about Washington, for exampleJ- if~A/. 

"/¥rJ..J.i'/J.I/.:t~lrif#V I I I could say that its crime rate is 13th among 

the 26 largest cities, and well below that - to take an example 

- ' -at random - of Phoenix, Arizona. BUt there is no comfort in such comparisons. 

~crime rate in Washington, as in many other cities, ~ much too 

high. It began to rise in 1957, but I won•t lay that at the doorstep 

of the Administration which was then in power. 
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The 1'/1} fact is that the crime rate was falling in 

Washington up to 1957 ~~~~~/%~~~~~~~~~~~~~~/ as the number 
) 

of young men in the city between 15 and 24 was decl:ining. It has 

risen since then as the number of young men has risen. 
) 

Some people, including the Washington chief of police, blame 

\Y\ \C\..£1 
the rise in crime on the so-called Mallory rule, laid down by ~e,., 

" Supreme CoUrt.. But the trend has been the same in Washington's suburbs, 
where the Mallory Rule does not apply. 

As we look ~t the figures, one fact is as plain as a pikestaff -

the greatest si ngle step we could take against crime is to keep 

more children at school, and see that they are better able to 

get and keep jobs when they laave school. 

For every three students now in the fifth grade, only two 

will graduate from high school. One out of three will drop out 

~~ 
before they have received the bare minimum of education to cope 

I\ 

with this technological age . 

A year ago President Kennedy took $250,000 out of the 

Presidential emergency fund and spent it, not on missiles or 

on atom bombs, but on children. 
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He used that money to help s:l;at.e ;rui lMal school sys t L£ it. Rl e 1D 

go out and -talk., face-to-face, with dropouts and their parents. 

In the co~se of this pioneer undertaking, local educators 

learned a lot about what ~~~/~/ makes a young boy or a young girl want 

Whc~ 
to leave school. And, even better, they got most of those they 

" 
contacted to return. 

5et'\ous ~rob\~ > 
But now that we have new., important facts about this lt ' '•r 

1\ " 

we need a program and we need personnel to carry it out. That takes 

generous hearts and open minds, it takes ideas and the skill$ 

e 
and dterminiation to put them into effect. 

" 
Yes, there is great comfort and great hope in the sight 

of children walk i ng to school - but there is also a sharp 

foreshadowing of later sorrOW'. For many of these children, we 

know, will drop out of school long before they ought to - I 
and of those who do many will get :into trouble, some into very 

serious trouble. 



I think we can, if we will, do something about this - and 

about the rJ# other challenges that confront us, including .;lbote :1-l\ 

the need =te QQ EtTr~¥kiidl@ po&liii:Ql.e to ensure that the world 

1:/r'tp/~1..¢'/L/'t'/trJi/ in which these children take their places 

of 
as adults is a world of peace and order, freedom and justice. 

1\ 

And I want to assure you that President Johnson is 

not seeking re-election and I am not seeking election as 

Vice-President simply for the honor of these high offices. 

We are seeking from you a mandate for responsible aand 

constructive action ~ action in the interests of all the 

people of the United States and, not least, in the interests 

of its c~ldren. 



"Our twin goals must be: A new standard of excellence in education 

- -and the availability of such excellence to all who are willing and able to 

President 
pursue it." These are the words of/John F. Ke~,edy in his Special Message 

to Congress on Education, shortly after he took office. President Lyndon 

Johnson sharEd these goals and has continued their promotion. He has en-

visioned for us a society in which there is ''for every child a place to sit, 

and a teacher to learn from11 • 

Both these great Presidents have renewed an old American challenge and 

one it has constantly met. From Colonial times on, the schoolhouse has 

usually been the first public building erected after the Church, when indeed 

it was not erected at the same time. From the founding of this Republic, every 

level of government has been attentive to the neeas of education and has 

provided for them. This commitment is as American as the Liberty Bell. 

How strange it is, in this year of 1964, to find the Goldwater candidate 

for the Presidency espousing a philosophy of education 

allen to theLrican tradition. This candidate says: 

that is completely 

"The child has no 

right to an education. In most cases the children get along very well without 

it". 
-1-



• From the first settlements at Plymouth and Jamestown on, the spirit of 

America has said that education ~~ is not only a right for children, but a 

necessity for which the community must provide. 

The Goldwater candidate in 1964 has said that any Federal aid to education 

is 11unconstitutional". This would have astounded the men who made the 

Constitution. The Continental Congress in 1785 provided for land in every 

township to be vet aside for public education. From the beginning of our 

c~ 
government under the Constitution of 1789, ~ continuallyceded land both 

for common public schools and for colleges. Indeed, by 1857, it had given 

away 64 million acres for these purposes. We should understand well that 

this land was money. Land was the chief component of the Federal Treasury. 

~ No part of our national tradition bas more unbroken continuit~to the beginning 

than bas the national commitment to education. 

American history confounds the Senator from Arizona. American history 

of the fruits of our educational emphasis, is ample argument for continuing 

to meet the educational challenges of the present. If there is one place where 

the money spent is an investment repaying itself many times over--it is in 

education. If there is one place where casting our bread upon the waters 

brings a manifold return--it is in education. 
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Our motives for education have been many. The Puritans emphasized educa-

• 
tion for every man that he could read and understand the Bible for himself. 

in the new land. 
A need \~s felt to develop the learned professions ~'fl. From the beginning 

many felt what Ui.ff Emerson urged on "the American Scholar", that we should 

develop our own originality and creative power and not be de~endent on Europe. 

Thomas Jefferson believed the fate of democracy to be linked to the understanding 

of the people, for whom education was vital. But Jefferson, equally with 

Franklin emphasized the practicality of education in the sciences and mechaanic 

arts. They knew well that trained manpower was essential to the mighty tasks 

of the new nation. They understood well that economic growth de~nded on 

skilled people. 

The first great national educational venture was the Land Grant 

legislation. We were in the middle of a Civil War. The Federal Treasury was 

nearly bankrupt. But with astonishing boldness and vision, the ground was 

laid for a public university in every State in the Union, including the 

Confederate States when the war should be over. 

The nation has had three benefits of incalculabe worth from this: 

1. The science of agriculture was developed plus the technology to 

apply it. This was the original basis of the national strength and wealth. 



-4-
.. 

The development of agriculture and the mechanicalarts has been the miracle 

of America. 

2. Through the Land Grant universities, the basis was established for 

a continental university system. Democracy of opportunity in higher education 

has an example in the United States which is unparalleled in the world. 

3. These Land Grant institutions produce most of the specialists we 

need today in the advanced sciences and technologies that are becoming so 

vitally important to us. 

These 68 land-grant schools enroll most of the undergraduates in 

the nation. They grant the majority of all higherdegrees. Our private in-

stitutions are important and necessary, but we simply could not have developed 

our power and position of leadership in the world, without the fruits of 

education from our land-grant schools. 

So comprehensive and far-seeing was the work of a century ago, that 

we moved well into this century before we have had to make major new provisions. 

It is just 20 years ago this Fall, that Franklin Roosevelt signed into 

law the famous "G. I. Bill". Under this
1
more than 10 miiblion veterans of 

World War II and Korea received education or trainingl By all the tests 

used on these persons: median income, job level, or other signs of economic 
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establishment, veterans who took the G.I. training come out higher than non-

veterans of the same age grouping. The strength of the nation in its 

~anagerial and skilled manpower in the post war period derives heavily from 

the training of the G.I. bill. The nation~ would be dangerously~ak today 

without it. 

It is further estimated that the increased earning power of these people 

alone accounts for more than one billion extra dollars per year to the Federal 

treasury. 

total 
There is no way to estimate the/repayment to America of its national 

investment in education. We only know it has come back to us many times. 

Senator Goldwater has said that all this activity was unconstitutional 

and should have weakened the moral and spiritual fiber of our people. One 

wonders how out of touch with reality and facts, a man can get. 

After force-drafting the development of its scientific manpower, Soviet 

Russia produced the capability to orbit the first Sputnik. We responded in 

1958 with the National Defense Education Act. This has made it possible 

for hundreds of thousands of students to borrow money to get through college. 

It has stimulated ~~~ the development of thousands of new technicians, 

scientists, teachers, and counsellors. Science, mathematics, and modern 
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language development has been stimulated through all levels of education. 

We have moved into a scientific, technolog&cal and space age. We shall never 

go back. In the struggle with Communism, the nation tha t is second in 

mastering the new knowledge, will be the nation that is last. 

I find it interesting that Senator Goldwater is a member of the 

Senate Committee on Labor and Public Welfare, which studied and reported 

f~ the National Defense Education Act• The Committee met many times during 

1958. r Senator Goldwaterwas absent from every session. He had himself 

recorded against reporting the bill to the Senate and voted against it when 

it got there. 

But it was this last session of Congress, the 88th, that has taken 

the greatest steps since the Land Grant legislation of 100 years ago, in 

meeting the educational needs of our people. t%This Administration extended 

and amended the National Defense Education Act. It provided for more 

scholarship loans. It provided loans and grants to institutions p~tt of 

higher education, and medical schools to expand their facilities to take more 

students. 

Sixty-nine million children have been born in this country since 1949. 

Most of them are still in school. Local communities and states have stretched 



. . . 
-7-

themselves heroically to meet this tidal wave. In the national interest, the 

national government has begun to help. 

Our responsibilities are not yet fulfilled. There are still too few 

teachers and classrooms at all levels. There are still too few institutions 

of higher learning. We are just taking the measure of the degree to which 

education is the long-run key to the poverty problem. We know it is the long-

run key to solving unemployment. We can and do create new jobs for the skilled. 

There will soon be almost no room for the unskilled. Education therefore is 

critical. There must be education for everyone of a kind that is suited to 

him. 

There is much yet to do. But we have begun, and we must continue • 

Investment in education is protection of our greatest national resource. 

The development of brainpower must become our most important product. Education 

must be our greatest industry. 

For the first time in history, the material requisites for human welfare 

are within the reach of all. People must be taught the means. 

Education is equally vital in keeping a citizenry free, while they 

meet the new demands on society and government. 

Lyndon Johnson understands our history, our national commitment, 
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our present and future needs. 

education 
On ~tl as on so many issues, ~don Johnson represents the reasonable 

choice for America in this year. 
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11 0ur t'Win goals must be.: A new standard of excellence in educal..i ,,n 

-and the availability of such excellenct> to all who are willing and. able to 

Fresident 
sue it. 11 These are the words of/John F. Ke~"ledy in his .Special l·~ess~::.ge 

to Congress on Education, shortly after he took office. PresidGnt I.;yndo:: 

Johnson share-d these goals and has continued thtlir pro.notion.. He has en-

visioned for us a society in which there is "for every child a place to sH, 

a · a te-acher to learn f:roro.U o 

Both these great Presidents have renewed an old American challenge ar:c1 

one it has constantly meto0 From Colonial times on~ the schoolhouse ha.a 

usually baen the first }:Ublic ~Jilding erected after the Church, when inci~P] 

it was not erected at the sarr..e time .. From the fo-.:u:ld::l.ng of this Rqx.bl:i.c , ~: t 

level of governmen.t r..as been attentive to the needs of education and has 

provided for them. This comrrdtment is as American as the Liberty Bell~ 

now strange it is, in this year of 1964, to find the Goldwater Ca'<i · 

for the Presidency espousing a philosophy of education that is co:mrletdy 

I 
alien to the ,.Ai'nerican tr~1ditiono This candidates ayE:: "The child hr..s no 

:right to an education. In most eases the children get along very well .,:i.tl'.r~:..t 
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From the first settlements at Plymouth and Jamestown on, the spirit of 

America has said that ejucation ~1 is not only a right for children, but a 

necessity for which the community must provide. 

196~ has said that any Federal aid to education 

is 11 unconsti tutional" o ~is would have astounded the men who made the 

Constitutiono The Continental Congress in 1785 provided for land in every 

~ownship to ce set aside for public education. From the beginning of our 
•./ 

c.~ ' -
government under the Constitution of 1789, it continuallyceded land both 

fe r comrtJon public schools and for colleges. Indeed, by 1857, it had given · 

away 64 million acres for these purposes. ~le should understand well that 

this l and was money. Land was the . chief component of the Federal Treasury. 

f'- ci----
No part of our national tradition has more unbroken continuity "to the beginning 

1 

than has the national commitment to educationo 

hmerican history confounds the Senator from Arizona. American history 1 

of the fruits of our educational emphasis, is ample argument for continuing 

to meet the educational challenges of the presento If there is one place where 

the money spent is an investment r epaying itself many times over--it is in 

ed~cation . If there is one place where casting our bread upon the ~aters --brings a TIL~r.ifold return--it is in education. 
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Our motives for education have been manyo The Puritans emphasized educa-

tion for ev:ery man that he could read and unierstand the Bible for himselfo 

in the nevi lando 
A need \las felt to develop the learned professions Y,ifi. From the beginning 

r.1a.ny felt 1.1hat j.y{'tlf Emerson urged on "the American Scholar", that we should 

de~elop our o~n originality and creative power and not be de~endent on Europeo 

Thorr~s Jefferson believed the fate of de~ocracy to be linked to the understandi~~ 

of th8 people, for whom education was vital. But Jefferson, equally with 

Franklin emphasized the practicality of education in the sciences and mechaonic 

arts . They knev1 well tha. t trained manpower was essential to the mighty tasks 

of the new nationo 1'hey understood well that economic gro1.1th depended on 

skilled peopleo 

The first great national educational venture was the Land Grant 

legislation. We were in the middle of a Civil Var . The Federal Treasury was 

nearly bankrupt . But with astonishing boldness and vision, the ground was 

laid for a public university in every State in the Union, including the 

Confederate States when the 1..'ar should be over o 

The nation has had three benefits of incalculabe worth from this: 

1. The science of agriculture was develo?"d plus the technology to 

apply ito This was the original basis of the national strength and wealtho 
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The development of agriculture and the mechanicalarts has been the miracle 

of America. 

2. Through the land Grant universities, the basis was established for 

a continental university syste~. Democracy of opportunity in higher education 

has an exauple_ in the United States which is unparalleled in the world 9 

3. These Land Grant institutions produce most of the specialists we 

need today in the advanced sciences and technologies that are becoming so 

vitally important to uso 

These 68 land-grant schools enroll most of the undergraduates in 

the n~tion . They grant the majority of all higherdegrees. Our private in-

stitutions are i mportant and necessary, but we simply could not l1ave developed 

our power and position of leadership in the world, without the fruits of 

education from our land-grant schoolso 

So comprehensive and far-seeing was the work of a century ago, that 

we moved well into this century before we have had to make major new provisions" 

It is just 20 years ago this Fall, that Franklin Roosevelt signed into 

law the famous 11 G. Io Bill"., Under this. more than 10 miihlion veterans of 

World v:ar II and Korea received education or trainingl By all the tests 

used on these persons : median income, job level, or other signs of economic 
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~ stablishment, veterans who took the G.I. training come out higher than non-

Yete r ans of the same age grouping. The strength of the nation in its 

n:..nagcri o.l and skilled rranpower in the post wo.r period derives heavily from 

~he t rai ning of the Golo bill. The nation~l would be dangerously~ak today 

without ita 

I t is further estimated that the increased earning power of these people 

~lone accounts for more than one billion extra dollars per year to the Federal 

treasury. 

total 
There is no way to estimate the/repayment to America of its national 

investment in education . We only know it has come back to us many times. 

Senator Goldwater has said that all this activity was unconstitutional 1 

and should have weakened the moral and spiritual fiber of our people . One 

•~Jonders ho1..1 out of touch vi th reality and facts, a man cs.n geto 

After force-dr~fting the development of its scientific manpower, Soviet 

H.ussi .s. produced the capability to orbit the first Sputnik. \.Je responded in 

1958 with the National Defense Education Act. This has ms.de it possible 
j 

f or tundreds of thousands of students to borrow money to get through college. 

It has stimulated ~~~ the develo~ment of thousands of new technicians , 

s cienti st s , teachers, and counsellors. Science, mathematics, and modern 

.. -
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language development has been stimulated through all levels of education. 

He have moved into a scientific, technolog!bcal and space age. ~...-e shall never 

go back. In the strup,5le -with Communism, the nation tha t is second in 

mastering the ne-w knowledge, will be the nation that is last. 

I find it interesting that Senator Goldwater is a member of the 

Senate Coia:rJ. ttee on labor and Fublic \.Jelfare, which studied and reported 

National Defense Education A0t~ e Committee met ~~ny times during 

1958 . Senator Goldwater was abs ent from every session. He had himself 

recorded against reporting the bill to the Senate and voted against it -when 

it got there ., 

But it was this last session of Congress, the 88th 9 that has taken 

t :1e greatest steps since the Land Grant legislation of 100 years ago, in 

meeting the educational needs of our people., j~This Administration extended 

scholarship loans. It provided loans and grants to institutions p~tt of 

hjgher education , and medical schools to exwnd their facilities to take nore 

stude;Jts . 
'. / 

,/ / 
' ·r / • 

Sixty-nine million children have been born in this country since 1949. 

~-:est of them are still in school. Local communities and states have stretched 

j 
I 
I 

I • 
j 
l 
I 
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themselves heroically to meet this tidal ~ave. In the national interest, the 

national government has begun to help. l 
Our responsibilities are not yet fulfilled o There are still too f e\.J I 

I 
I 
• 

teachers e.nd cl.:::.ssrooms at all levels. There a.re still too few institutions I 
I 
l 

of higher l earning . \·Je are just taking the measure of the degree to which 1 

l 
education is the long- run key to t he poverty problem. We kno111 it is the long- j 

l 
run key to solving unemplo~ent. ~e can e.nd do create new jobs for the skill ed . 1 

l 
There will soon be almost no room for the unskilled. Education therefore is I 
critical. There must 1::e education for everyone of a kind that is suited to 

J 
I 

himo l 

f 

There is much yet to do. But we have begun, and ~o~e must continue • 1 
Investment in education is protection of our greatest national resource . l • 

1 
~ 

The development of brainpo~er must become our roost important product . Education I 
l 
I 

:amst be our greatest industryo .j 
~ 

For the first time in history, the material requisites for human welfare I 
;. 

1 
are 111ithin the reach of all. People must be taught the means. l 

I 
l 
l 

Education is equally vital in keeping a citizenry free, ~hile they l 
j 
I 

meet the new derr~nds on society and government . .;. ....... 

Lyndon Johnson understands our history, our national co~~tment, 

.. ., 
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our present and future needs o 

education 
Cn f,'/r/1 as on so many issues, l.v'ndon Joh."lson re presents the reasonable 

choice for A~erica in this year. 

J 
I 
J 
~ . 
' 
l 
l 

l 
l 

.-......... 
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ADULT BASIC IDUCATION 

Under one section of the Economic Opportunity Act of 1964 {Title II, 

part B) we have authorized $25 million for the first year's development of 

a system of education for the grown men and women of this country who are 

in the deepest and most hopeless pockets of poverty because they have 

never learned to read, write, or do simple arithmetic. 

In these times of automation and technology, jobs for many workers 

are disappearing daily because the skills they involve are no longer needed. 

The worker with a basic education can learn new skills through the new 

vocational training programs . For those unable to cope with written 

i nstructions on a job application or the operation of appliances and equip. 

ment, the outlook--without the new adult education program-- is a life of 

dependency on public assistance and charity. 

This problem of limited educational attainment is not limited to 

any particular area or population group . It is nationwide . More than 

22 million Americans are affected. 

State school systems have long been concerned with the needs of 

educationally deprived adult citizens . Unfortunately, most of them--

overburdened by the increasing demands of a growing population--have not 

been in a position to meet these needs . The new legislation will at last 

en~ble them to do so--on a scale comparable with the needs. 

A grant of not less than $50,000 will be allotted to each State vhich 

has en approved plan for a basic education program. This allotment will 

cover the first year of operation of that program. The plan must be long-

r:mge and comprehensive enough to enable all adults in need of adult education 

in the State to acquire it within a specified period of time . 



____ ... 

Allotments to the States vill be based on the relative numbers of 

adults aged 18 e.nd over within the State who have not completed more than 

a fifth-grade education as compared vith the number of adults in such 

category in the Nation as a whole . 

"Adult basic education" within the terms of the new legislation 

means elementary level education with emphasis on the three R's and 

instr uction in citizenship, health practices, consumer knowledge, human 

r elations, and home and family living. 

Never, since the Founding Fathers dreamed the great dream of a free 

and educated citizenry, has there been a more positive step towards making 

that dream a reality. 

### 

2 
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NDEA. AND THE NEVl .AMENDMENTS 

Few allocations made by Congress in the span of our national history 

have yielded richer or more significant dividends than the billion dollars 

invested over the past six years in t he National Defense Education Act. 

Though authorized for a dozen separate programs, these funds were 

allocated for a single purpose--to give every child, from his first day in 

school, greater opportunity to develop his talents. This is the emphasis 

that gave the Act its name--recognizing that in a free society the natural 

resource represented by the trained individual is essential to our security. 

Originally enacted for a four-year period, the National Defense 

Education Act has been extended and requested amendments will dramatically 

broaden its coverage. 

An additional $10 million a year in Federal funds made available 

for student loans for college attendance will improve the present program 

in three weys . First of all, it will lift the $800,000 ceiling of Federal 

contributions to the amount colleges and universities actually require to 

meet applicant needs. In the past,. loans have been denied to many worthy 

students because institutions had already granted funds up to the $800,000 

limit. Students under the new amendment will be able to borrow up to $2, 500 

instead of only $1,000 a year . And, for the first time, young people in 

technical and business schools will be eligible for loans under the program. 

Under the new amendments an additional $20 million a year will be 

available for schools to buy equipment for the teaching of history, civics, 

geography, English, and remedial reading in addition to the present subject 

areas of science, mathematics, and modern foreign languages . 

i · 
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l~t this can do to strengthen school curricula can be measured 

by what has been accomplished under the Act in just three subject areas. 

~;er the past six years some 28o,ooo projects have been approved for the 

purchase of equipment for the teaching of science, mathematics, and foreign 

languages . In 1958, there were 46 language laboratories in our schools. 

Today, there are about 7, 000. 

Early identification of ability, together with sound guidance to 

help students to make the most of it, are recognized as essential elements 

in academic achievement. When the NDEA was enacted, the ratio of counselors 

to students in our high schools was one counselor for every 96o students. 

Today, it is one to every 510 students. Moreover, the requested new amend­

ments will e>..-tend guidance and counseling services to an additional 3t million 

students. For the first time these services will be available to children 

in the elementary schools, where identification of talent can have the most 

telling impact. 

Through NDEA, the Federal Government has done much to meet the 

desperate need for greater numbers of qualified college end university 

teachers. OVer six years a total of 8,500 fellowships have been awarded 

at 174 institutions of higher learning. We plan to greatly increase the 

number of fellmrships available over the next few years and support many 

more doctoral candidates in our colleges and universities . 

Some $14 million, obligated for 271 language research projects, 

have enabled us in recent years to determine urgent needs in foreign language 

instruction and develop new teaching materials to meet those needs. The 

sum of $24 million has provided invaluable information on the most effective 

' . i· 

... . , . 
' 
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uays of using t elevision, film, tape, and other new communications media 

f or instructional purposes . 

All of this is but a beginning of 'What can be achieved when the Federal 

Government, the States, and local communities work in partnership to enlarge 

and improve educational opportunity in our society . 

We hope f or long continuation of this partnership with all that it 

can do to i ncrease and underwrite our investment in t he national future . 

# # # 

ADULT :BASIC EDUCATION 

Under one section of the Economic Opportunity Act of 1964 (Title II, 

part B) we have aut horized $25 million for t he first year 1 s development of 

a system of education for the gro"'m men and women of this country who are 

in the deepest and most hopeless pockets of poverty because they have 

never learned t o r ead, write, or do s imple arithmetic . 

In these times of automation and technology, j obs for many workers 

ere disappearing daily because t he skil ls they i nvolve are no l onger needed . 

~ 1;crJ·er ·r.i th a basic educati o"l can ] earn neu sk.lls throu"h the ne1r 

11 
I 
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Davenport, 

(L y on so e locnl color fro adv ce o). 

ome of rny newspaper friends luv been co ing up 

to m.e reo n ly nd suyi g: '*Senntot, w y e you pending 

so ucb time attacking tb Coldwater progr m? hy don•t 

you be aore positiv ?" I suspect that if spent y 

time being "posit:iv " th '1 ceuse me of eing 

blond nn ask hen I as goin to start campaiu 1 ot 

nut, in 11 se ·ou n ss, it se ms to t ot there 

ts no hing the mericnn people tan do this ove bcr 

tbnt ould be of more pot tl;v! value an se- ding he 

Gol(lwater taction do n to t .hund ring clofe • 'e re 

not in this lection eonf·on ed by respo sible oppo-

sition, but by n radical s ult on t e thing whicb you 

and I, and ost Amerienns, t ke for gr nted. Fo the 

first ti e since Franklin D. Roosevelt brought th 

u itod S at from t c de th of th pres ion and 

presided over the est bli hnent of natio 1 governme t 
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venport, Io a 

hi h rtpre•e ted ell the p•o lo, n aignitioant polt-

'1cal ~ovem nt bas emerged which woul drag us once 

n tn into tb& pri 1 past, int a pbat wh re unions 

extste at the mercy of emploJers, wher " eU r · aa 

objeell9et>, w re Oobi ten ere r tblea l_y explo11e4 

in mills ud tiel s, wher aoctal aeourit and -

~hat i , h re only t.hoae who cUd not need h 1p could 

afford to get it. 

It i easy for 111e to :tell ~ou the matttrial b:eaefi\ 

U., e :re lilt ot th 

recoaat1 tion of th erie I 1 e oosevelt 

e hay Just 

I \ ib d 

period ot pro pe:rity. But tb se re aurl o 
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Beneath tb~m lies a realitr thut e overlook at our 

peril: tho wbolf1 nature of our community has been 

stt notbaned by the policies of the Democratic arty 

over tbe past thirty years. We have bad prosperity 

before, but never until recent \imes hns it been 

ana~edt we have bad poverty before, but never h vo e 

moved t() eliminate it by eoncerted publie nd p:riaete 

ctton; e have lwnys dreame4 of a great society, 

freo of injustice and in qualityt bu~ n ver before has 

its attai~me•t been set before the American people 

as n ~ompell1ng moral priority. 

It is thia ne A erican coneeas~a that the Gold-

aterttee, the re r guard of 4efeated past, Wl$h to 

destroy. 



Oue of &heir tavortte alo~aas 1s st•tes'-tlgbts. 

Coas antly they tell ua that bee1auae ot l-h growth ol 

federal powef tbe United s~at.ea 1a bJteomlug a »Atle>n 

ot slav s -- that tbe batioaal goveramen\ ia an eaemy 

agent. Oaoe u.po• t.tltft, we are t.old, Allleric&Jll were 

indtYidualiata -- a • t-ey have heoo~ s~pt e wards 

ott-he atat · . 

In this sta•pede to t.be peat it ia tenerally for­

~ottea that eve•J ge•eratioa ha bad ita sbare ot 

complex pr~ble•s and 4rtae1. Bead anr period of oor 

hi•tory and the lesson 11 alwaye the s me: Democracy 

1~ Amertea ta a dttttoult bustneaa. t tact, man•a 

eternal struggl lo v•••tn himself is the mea\ aemandiae 

of all hu•a~ end avor•. Tbl• fs just as true today a• 

it wa• in tbe golden days of some ua1dentltie4 past. 

But everf generation bea beard ita falae prophets 

pleading tor a ret.urn t.o the 'lorles ot yes"erda1, only 
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'he~«by to acrlfice thelr rigb~ to pat\Setpa\ in the 

butldiag ot ~odaJ ana tomotr~w. one hundred J~&rs in 

the tutur -·in he Je r 2064--I a conftdeat there ill 

be the same ferven~ please to recapture tbe ver ttes 

·~~lear and $paoe age. T~en we will suddenly become 

t.h l1ardy pioneers whoa understa.ndlttg of vtrt.ue and 

prioe1ple will provide the inataut solutions of tbe 

problems ol the iater•pl uetarJ world ot tbe 21st ~entury. 

But depead upon it: this •esaage will b~ jus as lalae 

then as it is now. 

De$pite ' ebproble.s and crises whieb have alweya 

beea befor us, d~mocrecy in America b a prevailed. 1\ 

ha$ prevailed b ~auae each generation ot Americana has 

jota d in tbla s~gvle with the taith and oour gQ displayed 

by ~ur lat President J~hn F. eanedy when he proolat•~4 

in bta Inaugural Addreas: .... •• 1 do not abrlQk from this 
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espone1bi11tr--I elcome 1t. I do not beltev tbat 

eny of ua would exchange pla~es w1tJ BY otb r pe"Opl 

or any other gener t ton. •• And democracy h .s prevailed 

becaus of \he faith a~4 courage displayed by our 

residen~ Lyndon n. Johnson when he addressed a grlet­

stricken con9rest nd nation on November 27, 1963J 

"This is our challenge--net to hesitate, ~ot to pause, 

not to turn about and linger over t.bis evil moment• but 

o eont 1nile on our course &o that we may f ult i 11 the 

deatiny tbat hil tory has set tor us ••• " 

The country la now gr,pped by an industrial and 

technologic 1 revolution wb1ch, when coupled with our 

populatio growth, requires us to create 300,000 addi­

tion«l jobs eacb m~nth just to stay even in terms ot 

unemplOJPl&llt percenta;ea. Litt expect ncy has increased 

from 49 years in 1900 to 70 years t.odayr oue thousand 

people pet d y aach the age of 65. In 1950 there wero 



2.3 million students in institutions of higher learnin~J 

by 1970 there will be '7 million-more than a 300% fn-

erease. We re attll laektng 60,000 classrooms in le­

entaty and secondary sehoola lf we want t.o eliminate 

overcrowding. Each year 100,000 qualified bigh sehool 

gr .duates t 11 t.o at ten college ltecauae t.hey laok the 

neceas ry funds. 

Ca4 :responsible {JOY rluraent simply ignore these 

social and economic realitiest Of cours not. The r al 

question is: Wtll each segment of our federal sy•te 

be prep red to alloca~e the human and economic resource• 

necessar1 to get the job done? These are questions worthy 

ot a free p&ople determined to make democracy work. 

In seeking answers, one fact atanda OM~ above all 

others: t.be respect.ive lev•ls of governme11t tn tlle 

the b sis for t.hta trut.h has been recogntzod •ince ~he 
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dawtt ot our Republi e. Wr 1 tin i11 tbe Fe4era list Papers 

(No. 46), Jantes lla41eon noted that "tbe- federal and 

lta\e governments are in fact but oitf~rent gents and 

trustees of the people ••• " In our deaocraoy the people 

are m11a'ters at all I•vel.s. I! this is ttue, and l he• 

liev it is, it makes little sense to drive a wedge 

between the p ople and the 9overnment at any level. 

political theory, we bave at alned a sound nd wozkable 

mgg!§ opertncfi for our federal system. G.over-nmen't. and 

~ople are collaboratara in the common~use ot securing 

the natlo _al interest, net mutual aa~ tonista ooatead1no 

against one aaotb.er for power l'ld glory. No one aQ.vo­

~ate. rvaning evet7thing fro Washingtoae 

La' us be •pectllo1 

A lew weeks before school opened this 7ear, Pres1-

4eAt JQhaaon said that we, the Amert~att people. "are 
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lenl'llll{J t.ll t. t ls t-1118 for s ta o- %k 

tint. 0¥ of Ilea . t.baea an t.lte il'•t WOJ' 

• c1 t ls 

Thlt h •• le rae 9 

lie teuaed -Jo r to _. 1a 

leaae-d 4ur n t. • p ' t •t Jl 0 i 

A Uia 8 

deat oh aoo•a 1. aleraai • 

at CO•gr as, p ki t \h 

•4 110 _re- -du t 

IJ o~her coa •• 1A bl to f• It as 

Jld t-flt 

a: 

Coape •• 

rle a 

re t Preal at, ~ l a~lng • 

1 tisl tio tor uo tl • r fo l ' tJ 

ba «:411a o t " 

or 11 4 •1 t-b t te a d su~u 

l Aa. t e at oa, ' l a • lao of ro i lou. 



-10 ... 

ceompliabment. lt aymbaltaes the ound 111. tbe 

knowledge~le determination ot Americans to respond to 

the swee iug aoeial and e~onomic challente of nur time. 

Never rtas more emanded of education than now. -
We live t~day in an era in hicb technologic 1 

change requires more of th bratns of a than past 

generations de anded of the brawn of G&n. Our young men 

and women nee~ whol~ new tange of teehnteal and voca-

ttonal skillt; for· be modern world of work. 

We live today in ab er ot -expl.ocUnc knowledge'), 

•hell our capaci y s a Nation is measured by .our t)rasp o! 

b1gber levels of education. The needs of a generation 

ago which made Jhe high school • standard of edueattonal 

attainment no the college, the \ecbnical institute. 

end tbe uwre~alty a atandard for all who can beAefit from 

$he~. Aad these are DOl run from Waab1ngtont 

D temanda upon \ll for wo:r:ld leadership llave e.olled 

on Americ , end reoeiv~d tbe reapon e of lmost 



all Am~rlcana, fox en edueat1onn1 system t.Jut' h seooad 

to none in t.11e wo~ ld. We are aware, most. of e;s, thet we 

have come to day of infinite cballoage aad cheuge, 

tbat change itself ls perJtapa our mO$t_ cotUtQbt co-m ... 

pani~n. We recognize, ao§l othH•• that ibe time a~d 

change which ~emove old landm rkt reveal ne and promiaing 

vlsta •••• and that efforts to move ha~k th~ hands of time 

are an exercise in fatuoua luttlity. 

Within the pst year, the majoritJ of the CongTeas·~ 

Democr tic nd epubliean--has passed ne and expaaded 

pro~rams to moe~ e4uontion'• es1ential needs, to 

strent~h•~ our e~ucatiot 1 structur 1n every State and 

comm~ni~y in the land. It h 1 paaa~d Ieg1alation tort 

--vocational and tecbnieal training; 

--bigh r ducation taof11 iest 

--communitJ librarie$; 
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--uraduat.e s~bools and teacher inatitut e; 

--science, tttat.hematio-.& an foreign la guage teaebinOI 

--coll~te loans and graduate fellQwships; 

-·medic l and nursing ducation; 

--teaching the handicapped 811d reaclling th poo•t 

--educntionol resear:ob to 1 proYe the h-ol proeess 

of te chino a d 1 arnin • 

By these ootiona we aee akinu it ,posalble tor our 

young to beco e Jndivifuals -- to achieve th t intel­

le~tual and e~onomie aelt-suftieieney hieh makes cboie~ 

poslible. the t~mporary le der of the epublioa Party ~­

in eont~aat --has conalstently r jected education's 

need•· In lmost eve~y 1fl$ta ce. he bes parted company 

ith the lsdo et hta own par'y as well 1 with th 

wisdo ot tk• A erloan p$Opl • 

tbe bogeJII&I.I of Federal 

con rol of odueatlon in every etto~t of th eder l 



• 

..13-

government ~o strengthen the contr-olling h nd ot our 

thro~tgbout A rica, His presc~tption for A erie n edu .. 

eation bas b en the t~anquilizer and be sleepin~ pill. 

ne bas voted ugs!nt! the Ulgher Educotto~ F ctllttes 

Ac1t wbiob will belp to build ollege classrooms for 

sever l bundted thousand ~re students in this decade of 

doubling college en~o llments ••• wbicb wi 11 b lp to build 

u to 30 new public community colleges every year ••• 

which will help to construct g~aduate schools in m jor 

eademic centers ••• wbtcb will h(!lp to ere te ne tech-

nical institutes to uoeelerate our \tainiQg ot vttolly 

naeded te~hnicians ••• 

He bas voted agatngt the N tiona! Defe e Edu~etion 

Aet aud i\s •xten•tou and amendments. *tieh will •**--.taaa 

t~ eaeble up tQ 90,000 mor s udents to \t nd eon te 



.. 
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ea:eb ye r under its expanded loan progr m ••• whieb Will 

atr$ngtb$.a the teacbing of science, ~atbe~atlcs, and 

modern foreign languages throughout our schools ••• 

sorvi~es ad enable us to identity n.ad encourage exee~ 

tt~nally ble student ••• 

lie bas voted a;ainst the Vocational Education Act• 

hich will enable our States to e~pand and ~oderni~e 

our vocational end technical sebools ••• wbic will b lp 

young Americ n to le ra employable akillB in 

le$•1Y ehanuin9 orld of ~ork ••• 

Uo h s •oted !9!iR!l am ndments to st~engtb n the 

anpowe: Development and Training Law, wbicb will ~x~and 

our ability to deal with p~oblems cf unemployment end 

undereJ:Illllorment resulting from. outoma~ion ••• wbleh Will 

ltelp this N$tioa to mee\ the growtno a tional ohallettge 

ot u •tain~d, u~emplored sobool drop~uts ••• 



H Llbr ry Servioes nd 

Con t;uoti~n ct. bleb will pzovide p blie libraries 

in cities nd eountiea across tbe eountrJ ••• which 111 

elp t modcrniz •ib~ ies whicb have be n long 

oational As•idanoe A~t, bleb will help us to ~pand 

our teaching facilities f~r m die l ond nursing edu• 

oation ••• whleb ill lair aae ~he nu•b~ of medicol 

seboo graduates ••• wiHoh wtll relieve th• growin9 shCJr" ge 

of pby fc itut-s nd nurses .a d dent 1st» and t..lter traine.d 

custodians of A erice•s e ltb. 

And 10 btl vote 

et, ~ich pr~ ides in our broad-scale ss ult ~n poverty 

in ouT St ~es ~d ~o~uni tos, a m OAS ot rai•lnu ~he 

e4utational opportunitJ and \t tnment of o r c.bil3t n 

of pov rty ••• those .no req~i~e 1he ~e t of ducatton ond 



• 

Tb(lse are the me sures in American .echteatJ.on which 

tho Republican candidQte 1s gatnst. Thi-s is his 

record in Congress. 0 e must search it at length to 

find out what he is tor. And ta this searcb, •e do 

discover ffeV'eral recent edu~ tional itezu. 

For example, be was for an mendme:ht tba\ would 

b•ve struc.k out lo ns to studen\s of medicine, dentistr.y, 

nd osteopathy, thereby crippling tbe Be~lth Professions 

He \Ul for an a~ndme4t that wopld have cut most -
9f t.he autbol'taed tuntls fl'Om t e Vocut!onal Educetion 

Ac\. eliminated aoete ot it~r m jor provision-s, and 

reeked that Aot. 

aeaue 1c facilities, thereby destroying the potenti 1 

ot the Hiqher Edueation Facilities Act. 
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ftorts o reject an •re·ok d $\ OJ 

;&. .e tent! 1 Q! :r .,.re :10 11.41 l'e 

by he bd, (.}V\'01' • Je ~d 

1 }®Jt vet: ri't.J t ki i011fll part. • 

•• ai e 

ut du~ tio $ eae ti s 

nd f •t r.t of o r • et t • 

e •t <ta '0.10 •• ep•rt ff ll mat *'rea t 

rt • wisd and At101" eat~ 

ll4 an cl art • ve r 

I ~e 1 0 r l tllre 

iea Of I ot. 1.-.d liS • a t lS i.e 

t get n it Ul" 11:0 • 
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Education Speech Draft 

In the current campaign we have heard much concerning the supposed threat 

to the public educational system posed by efforts to ueit to accomplish social 

objectives. It has been argued that any such efforts constitute a radical in­

novation, that they are a challenge to traditional American practices • • Those 

who so argue are fond of claiming that they favor continuity with the American 

past. But as with other issues, I have discovered to my sorrow that the Gold­

water Republican Party is no longer the party of memory. With regard to educa­

tion, as to other matters, it seeks to change what America stands for; and in 

its effort to change, its leaders misrepresent the American past. 

Essentially, the United States has always stood for equality and opportunity. 

And the most important institution fostering equality and opportunity has always 

been the educational system. As a nation we have consciously used our school 

system as a means of integrating our population for well over 125 years. The 

term, "the common school," which is used to describe the American educational 

system, has always meant a school which should be common to all Americans. Our 

guiding ideal in education has been that all Americans regardless of variations 

in social background, whether of class, color, or creed, should receive the 

same type of education in elementary school and high school. The common school 

was presented by Horace Mann and other pioneers of American education as the 

alternative to the English and European system of separating children into 

different school systems at an early age, with only a small minority securing 

a good education. In much of Europe down to the present, one finds a public 

educational system with special elite schools for a small minority, usually ten 

to 20 per cent of the population. These schools are called grammar schools in 
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England, lyc~es in France, and gymnasia in Germany. They are not the schools 

for the ordinary workingman and farmer. The large majority of' children attend 

inferior schools which are designed to prepare the children of' the less well­

to-do workers and peasants for low-level jobs. 

Early in the nineteenth century, various American advocates of' equality, 

including some of' the men who later founded the Republican Party, such as 

Thaddeus Stevens and Charles Sumner, rejected this notion of' special schools 

for the children of' the economically and culturally privileged. Hence, they 

campaigned successfully for the common school. The aim of' the common school was, 

and is, to give to the children of poorer and immigrant Americans the same edu­

cational enviromnent and the same culture as is provided :for the o:f:fspring o:f 

middle-class America. In order to do this, it was necessary to provide the 

type of' education in elementary and high school which would give the children 

:from what we now call culturally deprived enviromnents the chance to reach the 

level of' children :from advantaged homes. And to accomplish this objective, a 

deliberate decision was made not to cover as much academic work in early educa­

tion as was done in the European elite-oriented schools. As a nation, we adopted 

a policy fostered by many leading Republicans as well as Democrats that the 

curriculum of our schools should be so organized as to permit the children from 

deprived backgrounds to catch up with those from advantaged enviromnents. If' 

we had adopted the system o:f special elite schools in elementary and high 

school, then the handicaps of' culturally deprived children of poor, immigrant, 

or Negro parents would be much greater. Their disadvantages would become cumu­

lative; those who started with a handicap would never be able to catch up. And 

in addition to seeking to provide the culturally deprived child with the academic 
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skills and motivation which he needs to take advantage of educational and 

ultimately occupational opportunities, the common school curriculum has been 

designed to give him the social skills to compete on equal terms with those 

from more fortunate backgrounds. The early advocates of a common education 

recognized that if' the child of the poor or of the immigrant was to be accepted 

as an American equal to all others, he had to speak without an accent revealing 

foreign ancestry or slum background; he had to know how to dress well; he should 

learn proper manners. The child of the well-to-do would learn to dress, to use 

a knife and fork properly, to dance, and the like, at home. But advocates of 

the common school knew that the children of Irish, or German, or Polish immi­

grants, living in a crowded slum or an isolated farmhouse, were not likely to 

get such skills at home. And if the school did not provide them, no one would. 

The conscious purpose of having such so-called "frills" in the school was not 

to depreciate learning, but rather the reverse -- to give many children the 

feeling that they can deal equally with those from more privileged backgrounds 

and, therefore, increase their confidence to do well in school. 

The fact that the American common school seeks to foster equality at the 

elementary and high school level rather than to train a small privileged elite 

does not mean that Americans as a whole receive a worse education than is pro­

vided for the European elite. For the way the American system now operates is 

to seek to encourage as many American young people as have the natural ability 

to secure the educational background which will enable them to attend university 

and do well there. We have continually expanded our system of higher education, 

thus furthering our goal of equality of' background and of opportunity. And 

at the level of the college and university, the American educational system 
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catches up with and surpasses the European elitist system. As many students 

of European education have noted, by the time an American finishes university, 

he is up with the European; and by the time he has finished graduate school, as 

hundreds of thousands of Americans are now doing, he is ahead of the educational 

standard attained by European university graduates. 

Here in California, you have set a model of what a system of education 

should look like. The vast ma.jori ty of your young people graduate from high 

school, and currently, half of them enter an institution of higher learning. 

Where else in the world do we find a social system with educational oppor­

tunity so widely distributed? Where else have the people, through their legis­

lators and directly in referenda such as the one you are voting on this November 

to provide new university and state college buildings, voted to provide as 

extensive and excellent a system of higher education? Here we see operative a 

system which permits those with the ability to secure the best education pos­

sible. Your junior college system, with its over 6o colleges, blankets the 

state; almost no one in California is more than a few miles from a junior 

college, a fact which means that all can take the first two years of college 

while living at home. And the 13 campuses of the california State College 

system, together with the eight branches of your magnificent University, have 

brought higher education at the upper levels close at hand. As a Minnesotan, 

I must confess to some envy at your University, bulging at the seams not only 

with students, but also with Nobel Prize winners in the sciences and with dis­

tinguished humanists and social scientists. As various surveys of the calibre 

of university faculty have indicated, your state University now ranks far above 

almost all of the older, justifiably distinguished Eastern private schools in 

the quality of its staff. 
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This investment in public education by the people of California, while 

justified as a way of implementing our national commitment to equality of 

opportunity, is not simply an altruistic act through which the taxpayers of 

California contribute to the well-being of their young people. As many have 

argued, it may also be justified as sound economics. For the tremendous growth 

of "intellectual" industries in California, industries which contribute much 

to the welfare of your economy, is directly related to the size and calibre of 

your educational establishment. When government agencies or private firms 

concerned with research and development have looked for sources of trained 

talent, the largest pool of such manpower has been in California. The fact 

that about 25 per cent of research contracts are located in this state is clearly 

linked to the nature of your higher education system. Here is an example of 

wide-scale public investment in a socially necessary activity that builds the 

economy. 

If one looks over th~tire complex of education from elementary school to 

graduate school, in this state and in much of the country, one must be impressed 

with the extent to which the system operates to give opportunity. At every 

stage our educational leaders have looked for ways to guarantee that those who 

have the ability, but who have lacked the means to do well in school at an early 

age, are given other opportunities to show their abilities. The growth of the 

community or junior college is but the most recent example of this. Students 

whose high school record would not justify admission to a first-rate college 

are given a chance to prove themselves again. And the records of California 

and other states show that many do so. In other nations, to fall outside of 

the elite stream at any moment is usually a decisive and permanent failure; 

there is no second chance. 
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But while the American educational system, deeply woven as it is into the 

democratic fabric of our society, is the best answer to those who distort our 

past in the very act of invoking it, we Democrats never have been content to 

rest on this country's past achievements. New times give rise to new problems; 

and they, in turn, to new solutions. The problems our educational system faces 

today are not the same as those it faced 50 or 100 years ago. And in its 

efforts to deal with its new problems, the Federal Govermn.ent, in partnership 

with the states and the local communities, has much to contribute. 

American education in the 196o's must adjust itself to two very different 

tasks. On one hand, it faces the fact that the occupational structure has 

been changing rapidly as a resul.t of' technological innovations to sharply cur­

tail the numbers of less skilled occupations which can be filled by men with 

little education, while it has been growing rapidly at the other end -- there 

are many more white-collar or non-manual jobs than manual ones, and withinJ the 

non-manual group the fastest growing sector has been in technical jobs which 

require considerable education. On the other hand, the fact that factory work 

is now a declining source of employment means that those impoverished groups 

in our society, such as the majority of the Negro population, who seek to enter 

the urban labor market with little education are in a worse situation than the 

pre-World War I immigrant. The nineteenth- and early twentieth-century immi­

grant was looking for work in the then fastest growing occupations of his day, 

unskilled and semi-skilled work. The poor whites and Negroes of today seek 

opportunity in declining fields. 

The educational system, therefore, must continue to expand at the upper 

levels to provide for the growing need f'or well educated people; but it must 

also adapt itself to the problem of' the minority who come from culturally 
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deprived backgrounds and who without special assistance may fall even further 

behind economically because they cannot cope with the skill requirements of the 

age of the computer. To accomplish the first objective, we are beginning to 

try to raise the standards of, and quality of, secondary education itself, and 

much remains to be done in this field. While this task can best be dealt with 

by local school authorities, the Federal Government can and does contribute 

to solving it. Through the government-financed National Science Foundation, 

summer institutes have been organized to support teachers directly in their 

efforts to raise their qualification in science and mathematics -- a step al­

most required by the new curricula in these fields. The National Defense Edu­

cation Act (NDEA) has also provided for a program of fellowships and training 

institutes to upgrade the level of foreign language instruction in the high 

schools. All reports indicate that such programs have been very successful, 

and it is clear that they should be continued and extended. 

The second major task, that of providing a good education for the children 

who have been born and reared in our remaining pockets of poverty, of cultural 

deprivation, is more difficult. But as a nation, we simply cannot ignore it, 

if we are to remain true to our goal of equal opportunity. There are no simple 

solutions. School integration does not, in and of itself, mean improved educa­

tion. We must not lose sight of the fact that our primary objective must be 

the best possible education for all our children, and that our human and financial 

resources must be carefully husbanded for this purpose. All the available 

evidence indicates that children from deprived backgrounds who get a poor start 

in school because of the tensions and lack of intellectual stimulation that 

accompany poverty tend to f'all progressively f'arther behind -- the longer they 
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are in school, the bigger the gap between them and children from advantaged 

homes. Various things can be done during the regular school years to reduce 

this gap, but again, educational authorities tell us that the most usefUlthing 

which may be done is to provide very good pre-school facilities for these 

children designed to give them the positive orientation toward learning and 

the basic vocabulary and other skills necessary for success in the nor.mal 

curriculum of the elementary schools. These include learning such obvious 

things as distinguishing colors and learning to listen to sounds, expecially 

speech sounds, which experience tells us are not well learned in the pockets 

of poverty. 

Thus far, the educational system has not dealt in any extensive fashion 

with the problem of the pre-school child (age 3-6), and local school boards 

often do not have the financial resources to enter a new area, particularly at 

a time when all other educational costs are rising. The Federal Government 

certainly should not enter directly into this field. However, here may be an 

area in which government at all levels, local, state, and federal, may join 

hands as part of the combined attack on poverty. To establish an extensive 

program of pre-school child care or training centers can be one of the most 

important parts of the war on poverty, since it is one of the few ways we know 

of to break the vicious cycle of culturally-induced deprivation and dependency. 

Such centers might be linked to colleges and universities so as to guarantee 

that they apply in practice everything we are learning about early mental 

activity, learning, and motivation. 

In the desire to strengthen our educational system, we must still be care­

ful to protect local autonomy. Yet with respect to all of these tasks, we face 

the problem that local school boards and other government authorities simply 
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cannot devote the funds and the staff time to investigate alternative means of 

accomplishing their objectives. We must experiment, we must engage in research. 

Perhaps in education we can copy from another field with which I am familiar, 

agriculture. Under Democratic and Republican administrations alike, the Federal 

Government has long supported research and has helped bring the latest scientific 

knowledge to the working farmer through the demonstration farm program. The 

county agents and their demonstration farms have been the prime forces behind 

the growth of agricultural productivity which astonished the world. Instead 

of preaching to the farmer concerning the worth of new scientific discoveries, 

these discoveries were tried out experimentally with the help of Federal funds 

in localities which might be affected. Perhaps the Federal Government may help 

out in a similar way in education. The Department of Health, Education, and 

Welfare now provides considerable funds to universities for research on educa­

tional topics. Perhaps to speed up the gap between the acquisition of new 

knowledge and its application in the educational process, we should establish 

a program of "demonstration schools," locally administered but supported with 

Federal funds, with the explicit purpose of developing and testing new programs 

to meet new problems. These could deal with programs for pre-school education, 

as well as help devise ways of strengthening the content of our secondary school 

studies so that the growing proportions of our youth who are continuing their 

education will be prepared for advanced studies in college and beyond. 

America has been a great adventure. And no part of that adventure has been 

as exciting as the growth of its educational system. In this, perhaps more than 

in any other of our institutions, we show what democracy, equality, and oppor­

tunity mean. Let us not fear to continue that adventure; let us not fear to 

experiment as we seek to widen opportunity to everyone. 
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Education Speech Draft 

In the current campaign we have heard much concerning the supposed threat 

to the public educational system posed by efforts to u~e it to accomplish social 

objectives. It has been argued that any such efforts constitute a radical in­

novation, that they are a challenge to traditional American practices • • Those 

who so argue are fond of claiming that they favor continuity with the American 

past. But as with other issues, I have discovered to my sorrow that the Gold­

water Republican Party is no longer the party of memory. With regard to educa­

tion, as to other matters, it seeks to change what America stands for; and in 

its effort to change, its leaders misrepresent the American past. 

Essentially, the United States has always stood for equality and opportunity. 

And the most important institution fostering equality and opportunity has always 

been the educational system. As a nation we have consciously used our school 

system as a means of integrating our population for well over 125 years. The 

term, "the common school," which is used to describe the American educational 

system, has always meant a school which should be common to all Americans. Our 

guiding ideal in education has been that all Americans regardless of variations 

in social background, whether of class, color, or creed, should receive the 

same type of education in elementary school and high school. The common school 

was presented by Horace Mann and other pioneers of American education as the 

alternative to the English and European system of separating children into 

different school systems at an early age, with only a small minority securing 

a good education. In much of Europe down to the present, one finds a public 

educational system with special elite schools for a small minority, usually ten 

to 20 per cent of the population. These schools are called grammar schools in 
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England, lyc~es in France, and gymnasia in Germany. They are not the schools 

for the ordinary workingman and farmer. The large majority of children attend 

inferior schools which are designed to prepare the children of the less well­

to-do workers and peasants for low-level jobs. 

Early in the nineteenth century, various .American advocates of equality, 

including some of the men who later founded the Republican Party, such as 

Thaddeus Stevens and Charles Sumner, rejected this notion of special schools 

for the children of the economically and culturally privileged. Hence, they 

campaigned successfully for the common school. The aim of the common school was, 

and is, to give to the children of poorer and immigrant .Americans the same edu­

cational environment and the same culture as is provided for the offspring of 

middle-class America. In order to do this, it was necessary to provide the 

type of education in elementary and high school which would give the children 

from what we now call culturally deprived enviromnents the chance to reach the 

level of children from advantaged homes. And to accomplish this objective, a 

deliberate decision was made not to cover as much academic work in early educa­

tion as was done in the European elite-oriented schools. As a nation, we adopted 

a policy fostered by many leading Republicans as well as Democrats that the 

curricultun of our schools should be so organized as to permit the children frOm 

deprived backgrounds to catch up with those from advantaged enviromnents. If 

we had adopted the system of special elite schools in elementary and high 

school, then the handicaps of culturally deprived children of poor, immigrant, 

or Negro parents would be much greater. Their disadvantages would become ctunu­

lative; those who started with a handicap would never be able to catch up. And 

in addition to seeking to provide the culturally deprived child with the academic 
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skills and motivation which he needs to take advantage of educational and 

ultimately occupational opportunities, the common school curriculum has been 

designed to give him the social skills to compete on equal terms with those 

from more fortunate backgrounds. The early advocates of a common education 

recognized that if the child of the poor or of the immigrant was to be accepted 

as an American equal to all others, he had to speak without an accent revealing 

foreign ancestry or slum background; he had to know how to dress well; he should 

learn proper manners. The child of the well-to-do would learn to dress, to use 

a knife and fork properly, to dance, and the like, at home. But advocates of 

the common school knew that the children of Irish, or German, or Polish immi­

grants, living in a crowded slum or an isolated farmhouse, were not likely to 

get such skills at home. And if the school did not provide them, no one would. 

The conscious purpose of having such so-called "frills" in the school was not 

to depreciate learning, but rather the reverse -- to give many children the 

feeling that they can deal equally with those from more privileged backgrounds 

and, therefore, increase their confidence to do well in school. 

The fact that the American common school seeks to foster equality at the 

elementary and high school level rather than to train a small privileged elite 

does not mean that Americans as a whole receive a worse education than is pro­

vided for the European elite. For the way the American system now operates is 

to seek to encourage as many American young people as have the natural ability 

to secure the educational background which will enable them to attend university 

and do well there. We have continually expanded our system of higher education, 

thus furthering our goal of equality of background and of opportunity. And 

at the level of the college and university, the American educational system 
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catches up with and surpasses the European elitist system. As many students 

of European education have noted, by the time an American finishes university, 

he is up with the European; and by the time he has finished graduate school, as 

hundreds of thousands of Americans are now doing, he is ahead of the educational 

standard attained by European university graduates. 

Here in California, you have set a model of what a system of education 

should look like. The vast majority of your young people graduate from high 

school, and currently, half of them enter an institution of higher learning. 

Where else in the world do we find a social system with educational oppor­

tunity so widely distributed? Where else have the people, through their legis­

lators and directly in referenda such as the one you are voting on this November 

to provide new university and state college buildings, voted to provide as 

extensive and excellent a system of higher education? Here we see operative a 

system which permits those with the ability to secure the best education pos­

sible. Your junior college system, with its over to colleges, blankets the 

state; almost no one in California is more than a few miles from a junior 

college, a fact which means that all can take the first two years of college 

while living at home. And the 13 campuses of the California State College 

system, together with the eight branches of your magnificent University, have 

brought higher education at the upper levels close at hand. As a Minnesotan, 

I must confess to some envy at your University, bulging at the seams not only 

with students, but also with Nobel Prize winners in the sciences and with dis­

tinguished humanists and social scientists. As various surveys of the calibre 

of university faculty have indicated, your state University now ranks far above 

almost all of the older, justifiably distinguished Eastern private schools in 

the quality of its staff. 
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This investment in public education by the people of California, while 

justified as a way of implementing our national commitment to equality of 

opportunity, is not simply an altruistic act through which the taxpayers of 

California contribute to the well-being of their young people. As many have 

argued, it may also be justified as sound economics. For the tremendous growth 

of' "intellectual" industries in California, industries which contribute much 

to the welfare of' your economy, is directly related to the size and calibre of' 

your educational establishment. When government agencies or private f'irms 

concerned with research and development have looked f'or sources of' trained 

talent, the largest pool of such manpower has been in California. The f'act 

that about 25 per cent of' research contracts are located in this state is clearly 

linked to the nature of your higher education system. Here is an example of' 

wide-scale public investment in a socially necessary activity that builds the 

economy. 

If one looks over th~tire complex of' education f'rom elementary school to 

graduate school, in this state and in much of' the country, one must be impressed 

with the extent to which the system operates to give opportunity. At every 

stage our educational leaders have looked f'or ways to guarantee that those who 

have the ability, but who have lacked the means to do well in school at an early 

age, are given other opportunities to show their abilities. The growth of' the 

community or junior college is but the most recent example of' this. Students 

whose high school record would not justify admission to a f'irst-rate college 

are given a chance to prove themselves again. And the records of' California 

and other states show that many do so. In other nations, to f'all outside of' 

the elite stream at any moment is usually a decisive and permanent failure; 

there is no second chance. 
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But while the American educational system, deeply woven as it is into the 

democratic fabric of our society, is the best answer to those who distort our 

past in the very act of invoking it, we Democrats never have been content to 

rest on this country's past achievements. New times give rise to new problems; 

and they, in turn, to new solutions. The problems our educational system faces 

today are not the same as those it faced 50 or 100 years ago. And in its 

efforts to deal with its new problems, the Federal Government, in partnership 

with the states and the local communities, has much to contribute. 

American education in the 1960's must adjust itself to two very different 

tasks. On one hand, it faces the fact that the occupational structure has 

been changing rapidly as a result of technological innovations to sharply cur­

tail the numbers of less skilled occupations which can be filled by men with 

little education, while it has been growing rapidly at the other end -- there 

are many more white-collar or non-manual jobs than manual ones, and withinJ the 

non-manual group the fastest growing sector has been in technical jobs which 

require considerable education. On the other hand, the fact that factory work 

is now a declining source of employment means that those impoverished groups 

in our society, such as the majority of the Negro population, who seek to enter 

the urban labor market with little education are in a worse situation than the 

pre-World War I immigrant. The nineteenth- and early twentieth-century immi­

grant was looking for work in the then fastest growing occupations of his day, 

unskilled and semi-skilled work. The poor whites and Negroes of today seek 

opportunity in declining fields. 

The educational system, therefore, must continue to expand at the upper 

levels to provide for the growing need for well educated people; but it must 

also adapt itself to the problem of the minority who come from culturally 
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deprived backgrounds and who without special assistance may fall even further 

behind economically because they cannot cope with the skill requirements of the 

age of the computer. To accomplish the first objective, we are beginning to 

try to raise the standards of, and quality of, secondary education itself, and 

much remains to be done in this field. While this task can best be dealt with 

by local school authorities, the Federal Government can and does contribute 

to solving it. Through the government-financed National Science Foundation, 

summer institutes have been organized to support teachers directly in their 

efforts to raise their qualification in science and mathematics -- a step al­

most required by the new curricula in these fields. The National Defense Edu­

cation Act (NDEA) has also provided for a program of fellowships and training 

institutes to upgrade the level of foreign language instruction in the high 

schools. All reports indicate that such programs have been very successful, 

and it is clear that they should be continued and extended. 

The second major task, that of providing a good education for the children 

who have been born and reared in our remaining pockets of poverty, of cultural 

deprivation, is more difficult. But as a nation, we simply cannot ignore it, 

if we are to remain true to our goal of equal opportunity. There are no simple 

solutions. School integration does not, in and of itself, mean improved educa­

tion. We must not lose sight of the fact that our primary objective must be 

the best possible education for all our children, and that our human and financial 

resources must be carefully husbanded for this purpose. All the available 

evidence indicates that children from deprived backgrounds who get a poor start 

in school because of the tensions and lack of intellectual stimulation that 

accompany poverty tend to fall progressively farther behind -- the longer they 
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are in school, the bigger the gap between them and children from advantaged 

homes. Various things can be done during the regular school years to reduce 

this gap, but again, educational authorities tell us that the most usef'ul"thing 

which may be done is to provide very good pre-school facilities for these 

children designed to give them the positive orientation toward learning and 

the basic vocabulary and other skills necessary for success in the normal 

curriculum of the elementary schools. These include learning such obvious 

things as distinguishing colors and learning to listen to sounds, expecially 

speech sounds, which experience tells us are not well learned in the pockets 

of poverty. 

Thus far, the educational system has not dealt in any extensive fashion 

with the problem of the pre-school child (age 3-6), and local school boards 

often do not have the financial resources to enter a. new area, particularly a.t 

a time when all other educational costs are rising. The Federal Government 

certainly should not enter directly into this field. However, here may be an 

area in which government at all levels, local, state, and federal, may join 

hands a.s part of the combined attack on poverty. To establish an extensive 

program of pre-school child care or training centers can be one of the most 

important parts of the war on poverty, since it is one of the few ways we know 

of to break the vicious cycle of culturally-induced deprivation and dependency. 

Such centers might be linked to colleges and universities so as to guarantee 

that they apply in practice everything we are learning about early mental 

activity, learning, and motivation. 

In the desire to strengthen our educational system, we must still be care­

f'ul to protect local autonomy. Yet with respect to all of these tasks, we face 

the problem that local school boards and other government authorities simply 
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cannot devote the fUnds and the staff time to investigate alternative means of 

accomplishing their objectives. We must experiment, we must engage in research. 

Perhaps in education we can copy from another field with which I am familiar, 

agriculture. Under Democratic and Republican administrations alike, the Federal 

Government has long supported research and has helped bring the latest scientific 

knowledge to the working farmer through the demonstration farm program. The 

county agents and their demonstration farms have been the prime forces behind 

the growth of agricultural productivity which astonished the world. Instead 

of preaching to the farmer concerning the worth of new scientific discoveries, 

these discoveries were tried out experimentally with the help of Federal fUnds 

in localities which might be affected. Perhaps the Federal Government may help 

out in a similar way in education. The Department of Health, Education, and 

Welfare now provides considerable funds to universities for research on educa­

tional topics. Perhaps to speed up the gap between the acquisition of new 

knowledge and its application in the educational process, we should establish 

a program of "demonstration schools," locally administered but supported with 

Federal funds, with the explicit purpose of developing and testing new programs 

to meet new problems. These could deal with programs for pre-school education, 

as well as help devise ways of strengthening the content of our secondary school 

studies so that the growing proportions of our youth who are continuing their 

education will be prepared for advanced studies in college and beyond. 

America has been a great adventure. And no part of that adventure has been 

as exciting as the growth of its educational system. In this, perhaps more than 

in any other of our institutions, we show what democracy, equality, and oppor­

tunity mean. Let us not fear to continue that adventure; let us not fear to 

experiment as we seek to widen opportunity to everyone. 
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EDUCATION l'iEYOND 'mE HORIZON 

The practical needs of our day1 toeather With the aspirations of 

our pe?ple, call more compellingly than ever before for bold end creative 

lca.1cr6hip. 

We cannot afford to heed the counsel of those Who would Get the clock 

backwu.rd . Nor can 1re a:f'ford to · join with that relatively left-ving element 

of t..lte oppooition party who would have us otey 'Where e.nd aa we are. In this 

dey of climactic change, to try to stand on the status quo is to loee ground ••• 

Todey, aa never bc:f'ore, vc must ha.ve leader~:Jhip that looks beyond 

tl1C horizons-- beyond the bleak hOr1%0US of poverty aM CO!lU'aCency 1 ignorance 

n.i.d inequall ty--beyond the weaknesses 'Within that could oe;p end dil'!l:tn1sh 

us as effectively ns dangors Vithout. 

ln no a&pect ot our national life is creative leadership mora 

ncccasery than in education . 

~e ines~able fact ot our timeP is that our young people must krKnr 

mqre than ever' before 1 that our eommi tment to education muot expand in pace 

wl th expanding knowled.se. Much o"t llhat is taught 1n hish school today--in 

~athematic& or ~hysics, for exampl~-would outdistance yesterday's college 

student. ThroUBh our advancing teehnology1 today'• ald.lled craftsman speaks 

a different lo.neuaee than his father lmev--a com;plex langue.se that is trans­

l ated tor the rest of us into tools e:od machineo e.nd. goods that hel,p make 

ouro the most abundant lite mankind has known. 

In education, ve have come--all at once--~o a d~ o~ great ~~etations 

tmd of' very great oh.allengea. vle are faced 'Iii th the O)?portuni ty or creating 

I 
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a. tzoul;y democratic oyatem of education in our democracy ••• a system ot quality 

education at every level 'lfJr every youth in the land, whoever he is1 l.'berever 

he mcy reside. 

lie are faced With the re::;ponsi'bilit/ of providing thie high-quality 

education to increasinB numbers of students--to added millions of young 

:people uhoee ed.dEld k:novledge and skills end spirit e.nd courase w:tll enable 

our Nation to meet any test--no matter hov demending--and to achieve any 

GOal--no matter hOY lofty. 

The excl tine and at the same t1mo challenging future tha.t beckons us 

C...'\Il be suggE:Jsted. b,y some comr>arlsons1 by a projection to 1974 based. on 

today 's grolr.ins deu~ds for education. 

Today about 46 million yoUllBSters ere enrolled in elementary and 

occoudar.r schools ••• a huge figure. But by 1974 the total 1& exr>ected to 

climb to 54 l?lilllon .. 

About 2 million young people received hieh school diploma.s this year • 

l3y 1974 the number is expected to increase ·by a m1lliou1 rising .to a total. 

of 3 million boys and girls completing their high school education. 

One r esult w~ll be that first-year college enrol.l.mants in 1974 vill 

be some 20 percent greater then the-J are today • 

.And the number of brieht-eyed young men and women seeking degrees in 

our collegaa and universities vill have doubled by 1974-•riBing to about 

8 million . 

'lbe oha.:pe o:f' the tuture can be charted today. If' ve set our course 

tlith vis-ion, otco.dil.y increasing percentQ.ges ot young people ot colleBe e.se 

,, 
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vlll enroll in college ••• idll eubeoquentl.y graduate f'rOPl colleee ••• Vill then 

seek advnnced degrees. During the decade shead1 the annual output of doctoral 

deo-oes v.tll elmost double-·riBiDB .from 13,000 in 1964 to 24,000 in 1974. 

1Tothing in our no.tiona.l develoJ)ment today con give us greater ca.uBe 

for hope a.nd confidence than the huge increments of talent sugeested by 

cuch figures az these. !iaver be:f"ore have we h.nd available to us the expanding 

quantity c.nd quail ty of hl.li!I3.tl resources they promise ltmerlca. 

Thia promise vlll not be realized automatically. To get, we must give; 

t o win, wo must 'fork. As enrollments increa.oe, we will need to have more 

classrooms and laboratories e.nd libraries. We Vill need ~ teachers--a 

mi llion more for our elementary f.Uld secondary schools alone. And as we 

:pursue qua.li ty, ve milst pey our tcacllers larger salaries . Ac.rosa the boa.rd1 

lre "'d.ll have to devote xnore tinle e.nd. thought and money to education than we 

do tod.SJ" • 

l•lcetihg these challengea io e. very larBe amd imJ?ortant assignment . 

The problems it embraces ere big. But they are not grave . The f'orcea at 

vork do not for~shad.ow calamity, by e:ay means-.. not un.leaa they are frustrated 

and unmet . Rather thay imply broader hor1zons1 broader eyportunities for: 

our youth--e. str onser, more secure, lil:Ore ].)l"Osperous America.. rus ve nre 

promised. if we ha.ve the right kind of leadership--bold, creative leadership 

which welcomes the future end moves f'orvud to meet it. 

~lha.t .America Will be--can be--for our children will be d.e¢ided and. 

dete::rulned _'b-J how well va work tod.ey • •• how well w plan todey • •• how vell 
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•re think tod.ey. We have the challenge that is also o:pportuni ty .. -cpportun1 ty 

to serve· and eha.:pe a great society. 

lVhat kind of leadership is available to us to meet that challenge? 

, 't.fuerc wuld the candidates for Alnorica t a highest of'fice take us? How shall. 

ire take their mcnsure? 

America knows 'Where President Joh."lSon stands. Hie. record is clear. 

From that f:r!.'OY November ~ a year ago when trs.geCly call~ hilll to lesdership1 

t he Democratic pro.--ty has eontinued Without pause as the partrof p\ll"l))se and 

conviction and courage. It 1a the party of hope, of the :f'uture. It is the 

par ty vhich ho.s opened. the eyes of America. to the prospects for education, 

for universal education in fact as vell as in name, for i'aith that through 

education what 1$ eood· tcx'1ey ean be me.de 'betUn-1 far better, tomorrow. 

Within the past two years, our 88th Congrese has passed end our 

Democratic Presidents Kennedy and. Johnson have signed into le.w the most fer­

rec.ching acta for American education in histor"J--a.cts for vocational and 

technictl educat1on ••• for hiGher education facilitieo ••• tor teaChine. handi­

capped childr~m ••• for medical education ••• for public community librp;ries ••• 

f or student oolleze_loans ••• :tor graduate ~choola ••• tor technical institutes ••• 

f or public community eolleges •• • tor science, mathematics, end f'oreign· 

language instruction ••• ror sChoolS in federally tmpacted areas ••• for 

1na.n:power develop:nent and training ••• and for the anti~verty bill, With 1ts 

v"me.jor o'bj~_:t:i.vea for: ed.ueation. 

Yes, vo knmr were President Johnson and the Democratic party stand. 

We sta.nd. for the future. And ve know 'Where Senator Goldlrater stands, too, 

for he hnS told us. He sta.nd..a almost alone, apart f".rom the majOrity ot 

( •. 
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Despite the obvious ~ tor P'edere.l programs to stixrula.te and. ouppo2.·t 

~otion at the local Level, dospite bipartisan agreement that rnpidly er~~~nG 

enrollment figures repreeent a national problem commanding national intercct: 

deapi te the tes"timocy of Statea and communi tie• that Federa.l aid in 

1nd1spenaable in meeting education's needa, the leader of ·the Goldwater p~ty 

tol.d the Senate Subcommittee on Education last year: 

ni do not believe we have an education problem Vhich requires any 

:form of Federal srant-in·aid. program to the States." 

Earlier this year in a cpeech in Nmr York he seemed to be ta'k1ng 

the position that millions of our citizens s1mp~ ee.nnot be educated, t ho.t 

there is simply no uso in trying. Said Mr. Goldwater: 

uwe are told ••• the.t many people lack skills and cannot find jobs 

because they did not have an educatiOn. 1'ha.t 's like s~ng that people 

ho.ve big feet because they vesr big shoes. The fact 1s that most people 'trho 

have no ald.ll1 have had no education fo%' the same %'eaGOn--low intelligence 

or low ambition." 

What seems to be Senator Goldwater's overall philozophy of education 

e:nd its value, O%' lack o:f' it, vas possibly beat disclosed to the ronidents 

of Ja.cksonv1lle, Florida., four yea.rs ago. Said Mr. Ooldva.ter: 

"1'he government haa no ri@t to educate children. 'I'lle parents, you 

and I, have that responsibility. T"ne child ha.s no riGht to an education . 

In most cases, the children wi 11 get along very vall v.1. thout 1 t. Jf 

What a trulzy' remarkable etn.tcment! 

I ,. 
I 

'- ' 



.\: . . ..... ·. ' . . . 

But let ua concede that Senator GoldWater cannot be e.s heartless 
u these statemento auggeot., .nor as blind to rea.U-cy or tJO far~ 

from our Na.t:ton•a aecom.Pllebmenta am aspirationo. 

tet no one imaaine, however 1 that thete comments of the Goldva.ter 
party's first candidattl conceal an admi;:at1on tor our Nation's system of 
ed.ucation or a secret ae~ to enabl.o. -our achools and colleges and uni­

versi tie$ to :pla;y the v1 tal role · they must ;ple;y 1n our .. Nat :ton' a future. 

In his han1.s1 the GoldWater party vould week the prospects of 

~can educe.tion now oanin« into view, wul.d forestall and :toreclooe t he 

tuture ot American education as the greatest inlltrument tor the progresa 
and strength and pro•Plrl ty ot our land. 

We have fl choice and the choice ia cl.ea:-. · Our !'resident now ••• and 

our President next Novem.ber •• -he# al.reaey told ue: 

6 

"The aim;pl.e1 atr41gbt and sure trqth ot our time.G i!J that America in 
th18 decade muet enlarge1 mw~t 'bros.den1 must deepen its commitment to 

the elat;;sroam M the centrn cor() O'f our aocl.ety and. our success ••• 

"I em proud~ and deeply gratified._.. tMt the :record of the 88th 
Congress cloGr~ confirma that just ~uol1 a comm1 tment is being made by the 
Americtm people ••• . 

"If We are l~ng o.nythi:ng f"rom our experiences, W$ are l..oa.rning 

tne.t 1 t is tim~ for us to go to wrk, and the tirst vork of these times 
&ld the firet work of our society is education." 

... 
This ia the oommi t:alent to America by Preeident t~1ldon· ·Daines Johnson. 

'W1 th America.' a comm1 tment to him 1n l~ovember 1 we shall 3et on vl th our lrork. 



1\lfJ 'l:th.r'oa WljOl" orl.eee o~ AaerJ.ca in the twentieth centUJl7 haw 

tho tl0 WJ"ld w tbe depressiOn of the 19:301 • It 1e 

h . to Wicb of the tllree had tile t profound etreot co 

oeiety, but it i ola tb t in h oase ot the most 

PJ;'OfoUQd ef!ects bas boon on erie 

!'he tirat. World W&l' ~ht uo how Wldor-adtwated vae the Whole 

Co'tlntr'f.. 'lhil depression . ught us the ~ticanQo ot edue~~'-

tor ocial. clumge. 'l'ho ht u h<M ~ 

ed t.ion tc-r the ttone.l ~se. 

e pr blemo ot the d re.as:i.o • Th wo 

olved ror UD by the biliMti.on of the tire 00\Ult and 1ts 

COJ101\V' in prosoout:t.ng th GaOond w_.. fbo pro lelas of lo,--

t, raeial inju.stico, edu.cat1cmalinequa1ity and pov~ were 

all in existence alter tbe war. bUt tho intenee preoocnpat.iou ot 

the 03lmtrl' "'dtb matttll" of litary, political and intornati 1 

oecur.tty dist ct.ed our attention from th n ce Sity" ot doaling 

With th trontall1'. 
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th ~~people, o · efforts on behalf oftheir ova rigbts have 

rtd.aed the question of ~ody' s rlghte. It 1 no longer pc.obible 

to ignoro tbe tub that thia 1e a. country o~ IJ0¢1al fabrics 1• 

shot~ Vith ·~ties, .GJld th ~the baste inequality ot 

allJS.ea in the lack cr ptotWtsicm rot- · uc tion.4 !tbout ~-

ot education, not mere]¥ tor the Negro but for mlllions of whites, 

can, Pu.ono Ric ' ·can-Al can, ndian ana 
ndnoli.tioa, thel"G can be no ~ty Of oppoxt• 

· nat bU bap~ ia ~liar, simple U1 escl"i.be; 'and ~1.$ tQ 

~la:S.n. ooplo 'tlithout 20011ey o 14th011t educat.ion, cad ~ 

a do ot prctdde eno fend for ood cole, 

schoo rtot oOd and th cbil rematn Utl'tiaught On tb 

er band, people With 

were the'J" fo C.Onwunities of eopl with !llOile'¥, and 'bUild -.at 

amount to private a~hools, paying in taxea wbat otbaM.se wuld 

be called tuition. Th'GT ar thus formed into olond ccmm.nit4e& 

ot s~te ol.Ao ofd.Usens ldloae obildren 1 arn to dlstiquieh 

b twMn their own olus end othel" (:Lower) ol.atisee* wo learn to 

believe th6t this is the n&tlll'al oODd1 tion of ,. and too often 

f:tO through W• with a o s atttt.le ~odin their. Jd.Dds as 

by•produot or their eduaation. 

on th economic and sooU.l ey . in o 1930* , en the 

oount17 ttzm.ed to t:J educators and to eiucation for il3e sclttt.io 

to tbe o nc1alieuna.es of sootal $ld eoonord.o reorganisation. In 
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tboa d , noators lie tiguree were be to ~ Uite 

bluntlY that tb f\:l.nc on of education $ to e soc1 ty, aDd 

that th& role of the ublio s oboolS 

academic sUbject but to to t~o on o! democracy 

ot en eq•li tarian 1ef.ir. en no one h 8D7 

easier to agree that 

Before the lessons o th 1930' had Chance to sink in, 

A ean eoonOJd.C probl 1Jire antled by the , and the ociev 

organised itself on a nflft basis, v1th a power center in what hae 

oo to be J.mowl1 • tb m:Uitary-iDdWtti'ial oompl , and an ono-

mio ted corpora ionc, big labor 'Clrd.ons, mass 

government antl i ere lld.ddlo olaa • 

meant that eclu.o t.:lon, in.Ptead o occupying a a ti.,.; 

role 1n t e pi'OCea ot oeial o e has b ba.me88ed to ~ e 

economic and eocial as the thro ..m. ch it sustains 

ita lt and increase its power. en the negro proteets aeauurt 

The Whites, he ie not 

tal.king about the econ 

c s major1 t7 oh b 

eicm i by ot 

lld.ng J.'lerely · out ald.n color, h is 

c sooial pover held by a white ddle 

admisaion to the eocial rq • 

ucation llbioh is impossibl to obta:ln 

thout JIOOeY, either riva 'Tor public mf:mel· t is to 

say, it WOl";YQDe is be troe to nter tbe social rq. tom at th~ 

1 1 appropr1at to bi tale te, there et be tree public eo ool 

ot uaUt tor 

t present, there 1 notbi.Dg o! the kind. Across the oountty 

there are so public so oolJs ot qual1 ty tor tbe \fbi tea, an occa• 

Siona:l good etehool for egroes, an oooaaional good school tor 
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N es and Wdtee, and private schoola of vary.tng quality tor 

tb.oee Who ldeb to spend their own ~. bl vcy t• of the 

schools 1e tbere a oonc:Jeption of education wh1cb. calls tor p -

par:Lng students to beoo active" ind~ent•nd.nded, d~tio 

ci:tisens, tatdng r e pon8ib1U.:ty for so~'Ving the problefll of poverty, 

illequal1tr, .m eoeial change. The goal,Jt ot the hiP school, e1theT 

explieitly or Jlnplicitl.T staW, is to prepal"e students tbroUib 

ac&deride studies to take tb.e nsJtt step on the Wi into e midd1e 

and upper levels of e ecO!lOJ.q - entraslc to college., A con­

tinW11 a.rgument, is I that graduation rro coUon-e increases 

your~. 

There is another aumptitm tmiob: lies unnoticed betl8atli the 

current statements or educational goalS . That 1s tJ\e a$8l111pt10D 

that the egro v.tabos to enter white ooi ty, and that hie pro1it8t 

1 oonoemed entU'ely' vtth that aim. This 1 not. the oa · • !be 

ditference is about the same as 1n the cue ot tb.G Wh1 tes, 

or them enj• wrld.ng and li'lf.!Dg within Negro e~ttes. otbera 

do not ~ ht the 1sau tor tbe Negro and the wb1 te alike :ls that 

of equality- ot opportunity, opportw:d.ty tor cholce of the ldnd ~ 

c ty in wbich he w:tebeo to ork and livo. This tor the qro, 

1& no:t neoeHari~ the ~ty ot tho White middle ol.ase. Tbe't'e 

are cul:t.ural and ecx,ial valW~J& within hie own oO't!!l'tJimity am w1thtn 

integrated lowet- inca oommunS:tieB whiclb. are l.acld.ng in tb vbi 

te college 

a ent tnto the - b sl . and the N 1 South to help in e 

voter-registration drive. they lind eoete.l and personal Vtlluea 

w:ttlli.D tbe Negro oo:t'llnl\lntty fllOre enriching and 1nterest1ng than 
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w1 thin their • 

wb1ch his talent:~ allow, &Jld to be .tree to exercise b1 mm option 

ot $pending his own. Jll:lneT to live wh re he ehoos and to work at 

the taske which his talent alJd eduoatioJa call tor. 

Wo ha: . ~ reeptib!T c to aoeep the goals ot a. white - eri• 

gan • ddl.(J olnss oeio ;y ul te , W1 thout oonslder:t.ns e 

eftoet llhiab suob accaptanee ba , not only on ~ Nt:ta~ and on tale 

other ol'ity ro a, but leo on the poo~ population, :b1 

tb.e big oiti,etJ and rural alUlllS, . otter.~ in the int&rst;ioes ot the 

VeU ... to-do suburban ~ties. Consider,· tor ~le, the~ 

tdon n made by lo)tera, pnrents eclueato aliko, that grad• 

uat:J.on &om a college o! good reputation. i a pre•requ1s1te trw 

loyment. in any but the vooati<mal and send~Ued occupations. 

'itbout a system of be pabl:l~ 41Jducat1on whtch e&n guanntee aa 

education of equal quality tor U, lil t point. 1 thqrre in smrd.Dg 

th tad ss1on to cole e, controlled a.bloat ent:trel;y by eeholaiStic 

aptitude and achi(JVj ment test.& J itJ a tair test of anyon • s abiltty? 

at. point is there ill t t1ng Eor ability and titlJde obilcb'ell who 

b ~VG had n.o education vM.ch oould propaH tb · to ••t the testtJ, 

wbieb are irrelevant to th discoVery ot their pal"ti.eulat' talenttl? 

Qr tc put :l.t more broadly, U the search tor talent u ]1' to 

<U.scover tal.f.tnt 'Vhicb is lready d oveloped tbrougn t ne pr1V1leged 

od o tional inst1tu:M.o Q Mid<ll and upper inC parents, 

thiS is \)Ou.nd to coniiinue to divide tll eoc:S.et.T into an lite ot 

of s ml•illiterates, V\en so many or th& 
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tt r aro ..u-... ":w~;~ u1 tal nts of all kinds it ey ul.d otJl1' 

be d ~loped lfis and orous teaehing. 

HOJ" s tne situation enti.re]¥ favorable to t..nose Children who 

ar· in th priVileged insti tu"iona.. Theve 1netitu.1;101'18 a~ most 

of th · eelt .... consoioualy, &nelea tor the production or candidates 

tor college entrance a.nd, 1n th true ani ot the te , not 

i.nstitutiOil$ ot ducation at a11. '!he pressure tor compf)t.ltiY& 

academic sueeoss in the uburban high school, acco ani by the 

neoessit ot eo~et1t1ve social success in the oomroUnity l1f8 

81'0Und the high school, • roduoe a lite tor the wit hi h sc:hool 

tudelltS whiCh is lilt IT to prevent the growth or a genuine loft 

of learning or a · nuino r- nse o:r per onalidentity. I ro~t 

o! eurricu.l.um is automatically considered be the 1 r<Netnent 

:ot e content and method of a eademio instruet1on, not tba 1mprave­

ment of th tot n'Y:i.ro nt of va s and idea in icth the 

fourl8 e grow1JJg up .. 

For~ stud nts, tb.o !'!'eot or hi~ school is to e it ·!Jn.. 

pos ble to enjo7 l rn1nc, and to reduce all tudy to e perfor­

l!ltmOe or aoad c duties and chorea. 

In other word , the noh1, vementt or prl:Vileged oono o status does 

not confer on its recipient an eduoation ot qu.a.Uty. It gives him 

·equality of-opportunity' witb the other members or bia economic 

clau, but it is an equality in tho sense that he is rree to engage 

on equal ~rma in the etragglo 'ho come oot first tn tb aocial and 

academic conapetitton. 
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t 1'-' now seing in the ric p\1blic sehoolis tbe livel1• 

nes ot the time when the echool served to educate the rich and the. 

poor, the for ign and the native-born in the cu toms aniDg 

of terican d mocraoy. I" was easy to reco z the necessity for 

educating dlildren in the 'tlafS of democracy When t.'f\ey ea.mt'l from a 

diversity ot t. lies untutoxoed 1n th philosophy and practiCe ot 

mean life. Tbe necessity tor teaching it invol'ftd the neceeai.t.:r 

ot thinking about it, tho necessity o£ being clear 'Wh tit wa about 

A rica that ne comers e ded to ow in order to liv happily 

together. 

e public school laB tho ""re t lev llor nd e g t ;pll.tter, 

the place wh•re the vari~ty of .t'oaign cultures tnet., tmd 'Wh$re tb:ll-

n ore taught to b ci tir.~n • One public ueation bee 

into schools tor the hite 11-to-do, schools for the 

Nearo poor, schools for the ihito poor, noarly' eva to.nd.~ wa 

n tive-born1 the entire nterpri e beo e tamer and les interesting, 

since the school enmcnment lacked diversity and lacked as riw 

oeial dimension. 

But When an addi·tional factor it~ built. 1n -· that the purpo•e of 

the public s ehool is to el"'\fe the tional ne tor t nod man• 

power, then the ne l ct of the poor e.nd the culturally deprt ved 

is bound to oeaur. 'lb.e fol"11'ter aim was to give to each child an 

edue t1on suit d to his lent so th t he co d , e hi eontribu ... 

tion to direotior and quality or erie life.. Th prosent 

a:_ , as seen in the p aot cos of the choolfJ a the polici s of 

'th Congress, is to use th schools to proVide e eeientists, 
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technologis"s, linguists and others who oan an the going estab• 

liahment. 

There is accordingly a simple and direct argument to be made 

about the relation o£ money to education. The allocation of money 

to education, by a country or by a person, is an investment in 

economic progress. OoWltries w1 tbou.t oontprehensive system of 

tree education of high quality are unable to develop the human 

resources .on which their economy and their society mest. In tbe 

case of a democracy, there is a moral imperative that sufficient 

ney be spent by the country as a whole to guarantee an education 

ot high quality for every child. 

Otherwise we are forced into the opposite &.lternative, o£ placing 

the burden of responsibility on tha individual to .find the mo-ney 

for an education as an investment in himself which will equip him 

for a struggle in the competitive society. It bas been as ed in 

the past tnat poor people with real inttiative· Will find the money 

somehow to invest in the edu.oatioll of their children. In a simpler 

ociety this as someti s possible, although we have no count of 

the millions who spent their lives in tasks umrorthy ot their 

talents because something called initi tive did not turn up in the 

lives of their parents. In a complicated post .. indu.strial society, 

with the employment of unskilled labor diminishing day by day, with 

farm employment a:nd small farms disappearing week by week, to do 

le than spend the oney to give t"O everyone an education of quality 

is to co. damn an entj.re s roent of a. generation of children, white 

and Negro, fro minority and jo:M.ty groups alike, to place in 
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sooiety which is their& by birth and not by talent . Estimates are 

that it wo ld cost from ten to twenty billion dollars ore a year 

to bring equ.ali ty a to th eduontional system. It is time set 

about getting 1 t and putt 1 t to work before we lose another 

generation. 



' 
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Vocational ed.uc•:tion baA tradi'tional13' ~n a ~Hhip eu~ee 

in tbia a¢U!lt:ry. !'he degree to which ~ a~t a~tea S~te 

&t'torta 1a tndioat.ec! by the rate at Vb1eh the Statea 2f&teh the ~1 

COil'trJ.but1on. lor tbe- fteeal ~ tllat end~ last .rune, tor exempl.e, "\h• 

Federal Goven~ment 4pf!tnt $54 a:LU1on t() a~ vocational ~· 'lh• 

States s,Jettt more than $254 mllion. under the new Afl't the Federal 

at1.tml1At1on ill 1nct'eued to the extent that 1 t ld.ll rea®. an. authort•t1on 

of $225 milliQU in ti~Joal 1961 and ea.eh fi8cal ~ tll&reafter. 

In add1 tion tQ enabling the States to ~l.Y eXJaOd atd t~U;xt'ove their 

pretterit voce.tiotlal and technical edu~t.iOtt pri)Srama and relAte~~ 

directly to local needs, the new lcgtsl&t1on can be expected to1 

geat" vooational 8duaat1on oloael7 to l..B.bOr llal"ket. ria1i t1ea, 
~ate &D! tut\ll"e1 na-tional and local; 

Pl'QVid$ programs tor al.l k:Llld• ot nonprofea8ional. vorlCers W1th 
all l-evels t:t ab1Uty; 

proVide programs in au ld.nds Qt eduea.tional inetitut1oma and 
atiinUl&te ~1011 ot the rapidly &wel~ network ot 
area vocat10MJ. .. tedhllical aoboolll, aervi~~g lArger ~phieal. 
a:reas W1 thin tba hate•; 

a~t resee:roo in new tiehniquea for te&cbipg, nev 1d.ndJI ot 
f&C!illtiea 8114 inatrl.lct1oal •teriw, aDd prcalote ~1 
~ Wt1wlv~ tor cult~ deprived vm-kara in all *8e· 
;roupe. 

Kalt t::eDt\U'T ago, when the etteota o-r ixduatr1&11u.t1on ~ to 

/ be felt etrongl3 in Jtanea, Co~ese rupcmdefl With tbe first pogra.m of 

Fed~ eid for trainina JeOPle t~ vork. The Sir! th·lf~a Aet or 1917 

was a 'bold aai via!~ at~ to inaure worker& in that ere. ~nsii the 

i threat of unem;plo~ut tor vent ot' ald..U. ·'fba new leg:tal.at.ion 1• 
rf' 
),''' 

I 
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1~1¥ greater iDa1U"8ZICe to the iDd:S.Yidual &ad to our eoctety u 

we prue towerd nev levelA ot ~ and ~c aahtev.-nt. 
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Same of the B)IJt heu'tVwming ot tbe ttl~lfl' education leg1.8l.at1on 

Pl"'v!dd far .aae 5 Dilllon achool .. .-ge children 1fbo need ~&l. ttdttcat1on-... 

obildren vho are blind or partly- blind.• deaf or bU'd of be&Mng, lq)iech 

i~ed, er1WJ.ed, eaotion&l.l7 41atu:r'bedJ or mental.ly retarded. 

1beir needa are~ and d1vern, tUld the !1ft Mental Retardation 

J'acilitiea ard ~ty" Dt&1 Health Oen-eer. eo.tructiotl ct (Pu.blie La 

00..164) l)l"OVidu far ther4 on a •ceJ.e ne~ before atteapted in our biltory 

or the hittoey ot an.v ot.heJl nation. 

One ~ the 110at po1gDimt factor• in the education of batld108We4 

Chil.dret'l U t..nat ve have Only about a quartal' ot the trained teachers these 

;10ilJlglfter• ~-501000 w~ers egatntt e.~ 200,000. Beyond that, 

all too lJ. ttJ.e il knO'i11 &bOut the learning &bill ttea and requirement& O'f 

theN chil.di'en .. 

1M nev J.egial.ation, in aMi t1on to providing tor urgently needed 

eotwtruct1on and other facill tiea, apeci:ti cally oaUa tor the training ot 

taehera Wid :fo'E re~ ..a. demotultration projecta related to te&Chlns 

the blndi~. 

J)ur1ng the thr--yee.r ~, the lUll or .,..7 Dd.lUon a authorized 

tor the training ot prof'en1onal penonnel. An 8441 tione.l $6 million ia 

authorind tor ru.rch aDd deo\18tration proJocte. 

'.lbia falJ.'a aChadule aa.l.le for al.moat 5,000 ~ to be engaged 

1n specialised trainiDS to enable thel!l to tetiClb tbe bandicapped. tml to t~a.tn 

other teachers~ 'l'hia progrc is being eOrldueted 1u tll-o 50 State , the Dl.Jtrict 

ot Columbi.a, and Puerto B1oo. 



The schedule &lao c&l.la for 34 research ana dta)nJJtration proJects 

in 17 Statu and the Diatriet or Columb1a--8l.l or them afMJkipg methoda to 

make the teaching ot handicapped children JDOre effective. 

Some o'f theae proJeete ViU: 

~ the thinking of blind children Yith tbe.t ot the aif!hted; 

and •tudY whetner arid to What degree visual h&ndioap atteot thitild.ng, 

and boW thil m&\Y intluenee acholaatic achievement. 

2 

*lat&blieh a central de~i tory tor te Ching materialt tor ha.Ddi~ 

children. '!'he center would lend •terial.a, provide an 1JldeX, and eval.uate 

and aaaist in the preparation or nent Md im;p:roved. •ter1al.s. 

*St\ld¥ boY yotmg deaf' ebildren learn to eoDDUnicate v1 th each 

other. 

~e the liateni~ ab1litiea of blind chUdren With tnoae 

'Vbo c:an see,. in an ettort to t1lld nov oral inetruction to bUDd children 

can be acee1er&ted. 

J'indinp trom etuch •tudiea can be eJt»eOted to efve ua arurtftll"l to 

problema whiCh have tor aU too loDS truatrated our .n"arta to help the 

band1c:apped end help thea to overcome their haDdicaJW. 

SuCh legtali\tion is in llne with our determinat-ion to alta our 

A l..aDd of opportUnity for our young; 

A hOme of ecurity arJd dign1ty tor our elder~; 

And a ~lat.ie of caawua1on and care tor our attllcted .. 



SJ!UCATION FCft A WORLD 

I •m glad to be here. Bapectally 9lad, because t have 

something important to talk to you about: your jobs, and What • a 

happening to them, nd what can be don about J.t. 

Thera are lot of things you can do to a man that may 

annqy him, or make him uncomfortable or even unhappy--but he will 

survive. There 1a, however, one c rtain way to ruin him--and 

that 'a to take away his job. It hurts his pocketbook, and it 

hurts his pride-- nd it creates an everlasting resentment on his 

part for the society that allows such a thing to bappen. 

unfortunately, I'm not talking about theory. This is a 

fact. It is happening to people every day. .Every day some 

machine comes along and takes over where men stood the day before. 

And this is one of the moat serious problema we fact in this 

country tOday. 

Something can be done about 1 t, though. we are doing 

something about it now. There are various ways to attack the 

problem--but the basic answer is: Education ••• voc•t1onal and 

technical edue tton. 
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~1a Aam1nt.er•tion, first under th leade~ahtp o£ otte 

late chalapion, nea.tc18nt .7Qbn r. Kennedy, and then unCle¥' the 

leadersh.tp of PJ:estdent Johnaon, a<tvoeated p¥op-ame to over .. 

come this tra1nin deficit. '!bey put the ful.l force of theit' 

office behind the legialation which coul4 accompl1ah this because 

they cooa1de~ed that there wae no grutee' ps;obl facing u on 

the dc:xueatic front. I • 100 percent behind t:.heH programs, 

and proud t.o be a Member of the educatLon'11lin4ed convreaa Wht.c::h 

bas now given tnt~ A&.tniatratJ.on the proper 1891alat1ve t.ool• to 

work with. 

Ohe of the ea.ly tools provided by Conp-eaa to help fight 

th1• ecOI\OJUc battle waa the npower Developt~ent and Trai.n1ng 

ct. 'fh1a ~~- continuea-.... hd ma4e even stronger by 

congre•s J.aat ~r. 

I ba juat reQantly seen a letter tr~ a lady Whose 

hulibend re~tved trauu.ng under the prQtJP1ll, and l lll\&trat.and 

r lettu 1a typical of •ny. Her huaband was--two ~ara a9o-

1n critical d of l'etJ:&lDing in anothet: flitld ~ceuM bl.a job 

bl.d just 41eappeueCI. ~ other reaaona why his aituattol'l wae 

d~Japarate = tb.t'ee children., age4 1 • U ana. a. Hi• ~liaaticm 
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a capt d, and. be haa now comple d t-wo yeara in ectz:oru.es 

Technology and ie gainfully, and happily; eJ~Ployed })y a lUg 

corporation. 

Let a quote brieily frota this lady' • letter' 

nMol:8 d~t10n 8 a Jl\Uet for my bU8 ft 1 but 80 fa%' OUt 

of reach that. • felt tt bc>pel •• to keep thinking acmet.b.tng 

ld come along and help us ••• the ~z: Dt:wel.opaent an"d 

Train~ Progran\ 9ave ua the help we neede4 ••• L.~Jui my huiband' 

present amploytnen$7 now h6Jt completed the 4t•azn you started. u 

r..tt.era like that ue worth a bUshel of •ta-t.tatica and 

prove more than anythlng else e n how traLn1nv ana ~•training can 

help overeoftle th!a drea d problem of unaployment. 

Autc::aattotl anti other ef~ eta of the teOhnolO,i~l 

revolution have combined to focua the education spotliCJht on 

v~tional and technteal Crtt1n1nv. SUch inatl'Uctlon baa b$come 

a llfelltle to ecur~ty foz- ta1~l1ona Whose u,.a have be n 

threatened tttth 4ienpt.1on by the• vea of" cblmge~ 

S-ince tbe PJ:' em lt lf continue• to grow at: an alermlng 

rat , the lifeline nn.uat be trenCJib ned :befOJ::e many more of our 

cit1HM ue loat 1n a ..., o~ &iepau. 'Jho.e with educ•tional 

c.UMdvant.aiie:ts nee4 to 1 zon b&atc ll'kil.la Which wi~l eriab1e them 

to amaorb occupaUonal tr•!ning 1h the new and complex jobs 

d n4e by buaJ.neae and industry. 
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c 1nu0Wi COialmmlcat1 and cooperat1on ia requt~ed 

btlt-....n J4l)or, ~enaent educatJ.on in ~ r to tbe 

aive need fo~ . i 1 tl'&.lnlng' llnd r t:J: J. bxO\J.f abOQ.t 

by . rQ!.dly cbanv~ world of wo.-"k. 1 the •J• •lUManta of 

our: aocl ty • k tog~ to dtrnlop, IN pori1 irld put into 

opar tl.cm u ln1ng ogJ"a&NI fo~ a 1 worJce••,. of all v••· tn all 

C:olllaUnittie • 

offieiel.a u W.U a l~a of the 

buai._.. COBBUntty eatillated that 11 pr-e nt uend 

continua, 1910 the Unit$« tatea Will hav. 1n tta c1ti•• mo."e 

t:han l, 500,000 unu &.ned, unamployed fruaua~ed ~ pea l • 

If X have anytbing t:o aay ut tt---.nd 1 t to :taave--tb1a 

U.nd wJ.ll be rev.rsed. An real1at1c e4ucatlon for a woxld of 

u ta one of tbe J.iDiqy ya that hla w1U be btought about. 

we aJXeaoy a good attu:t-but it'• only • etut. a uOu.\d 

be finlllh the job 1n t next e!9ht ~· of the JOhnaon 

• 1nietrat1on. We ehQu~d be able, one:• and for au, to ley to 

~•t thia :re o:f unemployment that baunta the al .. p o good 

men n who want nothing but the chance to WOJr'.k fOr livbi9 

Vlth dtgn1t.y. 
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A8 X Uad fore you hera today; _ft_ only little 

lt10l'8 than tlu' e an4 • half year• of a »emoc:J:<at.tc adaalni.u&~S.on, 

the 'bOca ha• return 4 to thia :ti.on • • economy. Xi\ uly &11 

•Y•• tb.t• 1• rten lad for tbe - •bOuld 

be 9r te 1 for tha• • But W OIUU\Ot, t:. the .... tJ.ae, 19l\OA 

the p-iat fact that there ue probab1y 1ll11Uon young ~pl.-..-. 

be~en the g a of •t~ en and nty-.one-~ neit.he» .tn 

cbool nor t work. And tbahta h19'h nwabeJ.t of unaapl~ 

1ta, incl.udtng many vuy oompet.en ana ailled work ra WhoM 

jo have c:n..a r.a. to~:••· We'.r:e 1n the r&4c>Xical Ltuauon 

nuuabttt: of 'b-Ud-to-fill jobi 

go1ng b89JJ.ng we hA'M unemployad wonera ~119 the 

opport;urAty to eam llvJ.ll.9 ama f1nd1119 work. 

Aceoml*nying thl• ba - been a rUn1m of opportunity for 

young -aona tO p par thMHlvea ~or emplopent in the p.il.'>ll.C! 

acboo,._ of the Dtlon. QG&tJ.Oflal aducatton fOr a;any bae aimp~ 

ftltlotaxJ.atent, have fa:ll o s-ee nt.. 'tM tact that 

hls;ll <p.~~~lJ.ty 1n education ia to i · FOV~- that pre~ 

YQ1.lth . . a4u t• foX" .. pl~t t all evela of occupational 

COIIIlDe~. the¥' La tbe Opp>J'tuM.ty to provide ~l1t.y in 

c1 there M · been 
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general apathy towrcl bt'oadeni!lfJ the offerings in the hi9h 

acboola of t:h Nation. 

The~e ia general agreement among dueators and others 

concerned w1 th the tion • • young peopl.e that modern life bolda 

few berths for the uneducated and the poorly pre red. 

we must--and we are--continuing the fi9ht to eliminate 

the uneducated and the poorly pr ~red from the economic scene 

by helping th m to become educated and adequately prepared to 

the best o£ their abilities in fields where jobs await them. 

vocat.1onal and technical education programs cannot 

provide solutions fol:' all the problema of our society. But they 

are vital tools in the battle against unemployment, juvenile 

delinquency, school drop-out rates and many other social and 

economic problems whicb we face today .. 

Poaaibly the greatest forward step tbat has been taken in 

voc tional and technical education waa the paaaage by the Con9reea 

o£ the Voc:at:ional E4ucat1on Act of 1963. The Manpower and 

Development T-raining Act p~ograma fill the immediate needs of 

th• WOEker who would update old &kills or acquire new ones. The 

long-range voeat~onal training effort, now buttressed 'by the 1963 

Aot, p%'OV1des the permanent rneana of preparing American of all 

ages fox successful employment. 
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These progr a will be used to help bring our people ... -

and I u.an aU of our people--up to the levels of skill and 

knowledge needed to get a fair ab re of tbJ.a booming econ~. 

'lb1a Act 1• a real brealtthx'ougb--not just a regrouping of our 

educational fore a.. I aeta up programs for construct ton, for 

reaeuch, for deVelopment anCl elq>eriment.e in the whole wide 

field of vocational and technical education. And 1t malcea sur 

that no one Will be left out--that everyone who wants to learn 

a skill 'that will get him a job W111 have a chance to do so. 

I • 11 tell you here ana now that a lot of people--and ! 

me n people Who 8b0uld have known 1 t for a lOA9 tilue, like 

buaineas le der:a and Me~Gbera of congress and even educators--are 

Wide aw&ke now to the aimpla fact that eight out of ten 

Childr•n now attending elementary school wtl~ not complete 

college ••• llnd that theae children can, and should, bene£1t at 

some poJ.Iit tn their 11vea from occupational txain1ng. Sight out 

of ten, that waa. Why shOuld he concentrate, than, on college 

preparatory eouraea? Tba an.wer ia obvious. we shouldn't. 

And th1a Adaiiniatration intenda to make •ur• that we don't. 

unde~ th1a Act, and others Which tbe 88th Cong•esa has 

approved, amended and extend d, vocationa~ and techn.toal 

education will be expanded and atrengtheaed throughout tha 
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countey over the next few year• to meet this crying need ••• and 

the needa of the future, aome of \tlh1ch we can eee only dimly. 

But we can .achieve these goals only t f our Nation h&tJ the 

1eaderahip it needa. We wJ.ll not accomplish this J.f senator 

Goldwater will be eitting in the White House. Be voted agatnat. 

the M&npowel:' and Development Training Act. a. voted againet 

tbe vocational Edueat.ion Act o.f 1963. He haa voted aqainat 

every piece of legislation Which ha8 meant jobs and self-respect 

for working Americans. And it. was Senator Goldwater wbo told 

the American people that an unemployed work r doesn't need our 

help. Why, says this "great. humanitarian," he is either stupid 

or lazy. 

Let. me say here and now that President Lyndon Johnson 

would never--and will never--say or think this about any American 

man or woman who wants a job but cannot find one. nea.S.dent 

Johnson never bas--and never will--let Ame ica down. 

we cannot exPect our complex technology to stay in one 

place. 'l'he WQl:ld of 2014 wil~ be as different from ours ae this 

one La from the time when our qreat-great grandfather• were 

young. nlis i.s no time to look backWard with yearning t.o the 

daya of the little red school house--or even to tbe time of the 
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big re(l•briok eehool houae. It is time to look aheaa. And I 

think you all know you're on the right team for looking bead--

not back--when you are on PX'eaident Johnson • a team--and on mine. 

There is one thing in connection with al.l th ae prcx.~rama 

under the new vocational Education Act--and programs under the 

previous acta I have discussed here today--that should be 

emphasized. And that is that the Federal Government does not --
control the programs. They are operated by the States. Federal 

funds must be matched dollar for dollar with State and local 

-mon y. With the cooperation of 11 elements in the world of 

vocational education, this great new frontal attack on ignoranc 

and unemployment can be set in motion rapidly--but it will 

require good ense, and positive leadership from those who 

have--and ace pt-·the responsibility. 

It will also require the support of all of us--legislators, 

administrators, and the general public. You can be sure that it 

has my support. I hope it will. have yours. 1.b.ank you. 



' The :!'actors of change in today • 8 society &Dc1 techn0106Y have created 
demands &Dd problem.a tor American education u never bet'o:re. '!'he nev 
industrial technology and the growing complex!. ty of our econCJiltY and our way 
of life make knoWledge ra.tber than manual akille the aource of }.ll"Odueti v1 ty. 
New oceupo.tiona are created overnight and old ones bec<ae obtJolete. Ra.pid 

J19p.ll.&tion growth requires dramatic increases in the nUlllber and aize or our 
schools and colleges and p;oea nta in ever more challenging rona the probl81l 
of Yhat to teach and hov. 

It is imperative that thoee vbo are reapcmaible tor eduoation-­
teaehere, adminietratorl, govermaent otriciala, ~ty l.ealdera and parenta·­
have aound re~ch in1'0l"liation on which to baee deoia1ons. 

'l'he present Mminiatration haa recognised the iJI)iorta.Dce of research 
in education and hU given incr.aed aupport to l'l'Osraa in th11 area. Iaet 
year the 88th c~·· Pll81ed JIIIQit"e aipif'icant legialation for education 
than~ COngreaa befOre it, and most at the new programe prOVide f'or research. 
For e:x:.limple1 10 percent at the Vocatiol'.lfll. Mucation Act • a 1\mcla are aet 
aside for research aD:1 develop.ent. ~ on'ice ot lducation'a Cooperative 
Reaearch Progr.n ha8 advanced tr0111 an allotment ot *1 llilllon in 1957, 
vhen the progrUl was first authori~ed, to $U.5 llilliml tor thia filcal 

~ education ia AIM!r.r1e&'a bisseat bU&inea•·-v1th 1251 000 teboole~ 
47 lllillion elementary and eeeou1ary puptl81 1,8oo1 000 tea.cbera, 100,000 
~aor• aDd atlminiatratore, 144,000 l.oc&l acbOol board Dlfllllbera, aDd 
an annual. ~ture tor all levele or educat101l 0'1 8C.'IIe $32 billion. 
Deep1 te the aize and the i.mpOr'tanct.t at this bwl1aeaa, reaearOh atill ccwV&Me 
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only a tra.etion of the amount• spent bY other in bUSine$8 and illdl.$by. 

Onl1 about o_ne..tenth of one percent of our educational twJda go ft:~r ret.ear<:h. 

Tb.e ~1 fi~ for induatry ia closer to 10 perc:ent. 

:t lae.t, however, ld.th hdei'al. stimulation, educa\tional reaeareh 1 
.12~ 

beginniQg to get undel"W8.11 and enou&h ot :1 t hU lJeetl au.pport" to &U.ov t r 

ome general eoncluaione of conaide;re.ble aiSD1ttieance. 

We know, tor exa1DJ1le# that vbat cbildr :n can learn, even at an early 

age, taUs far abort of wha-t they can learn if se.o:t :teriala are dev loped 

ana it teachers are tr$1ned to WJe them. We also Imov that the leanung 
prooees ... -how eb.1ldren learn tmd at What age the:Y :learn particular ~hillS& 

be•t--can be studied, analyzed and im;proVed 'by a variety of~---
developed :fran r ee ch. 

some wndettul project are underv.ay 1n a gamut ot subjects Which 

nmge from t"eeding to QOl.lUeling and. guidance, ed.enee and mathematioa, 

and the use ot uev tools or teaching. one •tuey baa ahovn tbat the rate 

of llatening Qa't~Pl"ehenaion ot bli!¥1 chil<ITen can be raised to levelll above 

those ot children we ean lee. Others demonstrate that cllildren Who have 

been el.uaified as mente.J.ly rete.r<ted ar ill f'ect handie&P,Ped only bacauae 

they have been brought up 1n reta:rded b a, 

tba.t this roundation ha.a been laid1 ve 2lt\llt continue to move 

forvard. U educatiollal research 1e to produce 'the impac-t on education tb&t 

research in the ~ical. eciencee has had on 1 ustry and medical reaearch 

baa bad on health, t.b.ei.r'*! muet be incrou recognitioll of thi'!l iJGtOrttmoe 

o:r re~~eareh in providing aolut1ol'l8 to the -.1or probl.elU wh1ch QOnfront 

us in education. .M Coi:Dmiasioner ot Education Frar.uns Iteppel baa aaidt 
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Facts 

Vh< t ' s t 1c ?robll:m? 

- - ~~losion in enrollment~ taxi~ S6Verely resources for racilities, 
c;u-pmentJ and person."'lel at all levels. 

- - to com.'ilUl'licatc the new knowledse in an 11exploding knowledge" 

situ&tionJ to more poople, of mon va..'"'"iod type req_uires 3 revolution 
in methodoloGY, curricula, teacher training--inde~d acroas the board. 

Dimensions ££ ~ eA~losion ~ enrollment . 

- - 69 roillion crd.l.dren-moro than ono third of our present population 

were born between 1946 and 1962. Most of these are now in el~~ntar,y 
and secondary schools. l'hoy will hit the colle(!es by l96S. 

- -~n:ollrnent in elementary and secondary schoolo was 26.2 million 1n 

1950. It ~-nped to 46.7 1n 196.3. Dy 1970 it will bit 53.2. million. 

-- mearn'{hila higher education is havifle its enrollment explosion. In 

1950 there ~re 2 • .3 million students 1n hi~~er education; 1n 1962 it 

rose to 4.6. It will hit 7 mi1Jjon by 1970. 

Di~£nsion of facilities problem higher education. 

- - to provide for additional students, replace obsolte structures, 

~odernize useable onos, the L~titutions of higher educntion 

should spend. $2.3 bUlion annually • :!:hey are currently falling 
I 1., •,-"'1. ,tl, ... f'rtt , , 

behind this at the rate or $~annually. 

- - in tho recent Hi.gher Education Facilities Act, \o"e made a dent 1n 

the problem, but a dent only. 

Problem ££ Elementary ~ Seccndnr,r Facilities . 

• - in spite o! truly great e!fort by stat.es and local communities~ 

.f.//-/711 000 classrooms ar:nually completed 1n tho last live years, 

little headway has been made on the backlog or need. 
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Facts : Education general: 2 

- - 10.6 million children attend schools 1n buildings that average 

30 or more per classroom. To reduce overcrowding hero would 

require 66,000 more classrooms. ThiD 18 based on 1962 enrollment 

figures. Do not refiect need to accomodate the rising elelllf.)ntary 

and secondary enrollments . 

- - aside from aid to hFederally impacted areas" ifed. government is 

of no assi.stance in this o.rea/ tor construction. Is some modest 

aid for · scientific equipment and modern language ectuipment at 

secondar,y level. 

~~Public Junior Colleges. 

l our or 1 colleee students todq is in a junior college. 9~ 

or junior colleges are public institutions where costs are 

shared by school district 1 state 1 and student. 

need 2.5-30 new such institutions per ye~ tor next lO years. 

to help accomodate rise in college-age population who should be 

going to one. 

- - need z~re technical institutes to give college-level technical 

education. then is an annual need !or 78,000 e~incering and 

ser:d.-professional technicians-or S-6 times as many as we have 

been training in the last 6 years. 

~ Co!T71unicat1n.~ .1!!! ~ Kno\'lledg~" 

- - need thousands or new teachers at all levela 1 elementary • 

secondary, college, graduate. 

- - need substantial improvement or quality at elementar,y and 

secondary. 

- - need much research :in methods and in curricul'Urll reform at 

elementary and secondary levels. 



Facts t Education ger.eral-.3. 

~ Eoual Opportunities ~ Education: 

- - at elementary and secondary levels 1 this means providing more 

diversified education and good vocational education to lceop 

children in school. Equal opportunity here mans a higher "use 

value" education. cr. hero sum.1'..ary on core cities problema. 

- - l our or 3 students now in fifth grade drops out or X(~ school 

before graduation from high school. The. ch-on~ problem be~ 

years before ~ separation ~ school occurs. 

- - 30% of high school seniors in the 8Q-90 academic percentile ot 

their class and 43% of those in the 70.80 percentile !ail to 

go on to colleea. Last Fall mora than 4001 000 high school seniors 

in upper 50% !ailed to go on to college. l<loney was cited 1n one­

third to one haJ.! or these cases. Lack or incentive~ poor guidance~ 

or other/ reasons account !or rest. 

Correlation Between ~ Educational Attainment ~ Une~ryloYmont . 

- - l out or 10 workers who fail to .finish elementary school are 

unemployed today compared to l out of SO or college attainment. 

- - In l4arch, 1962, peraons or 16 or older \bo had not finished high 

school \w-ere 46 % o:r the labor force but 64% ot tho unemployed. 

- - evan without allowing tor impact o! education on invention and 

innovation, Councll of Ec. A.avisors entimates that between 1/4 
and l/2 or increase in national economic output between 1929 and 

1956., duG to rise i.."'). educational a.ttain:loont. Increase 1n economic 

growth depends as much or more now 1 on this than upon increased 

capital or labor force. 

Special Situation of~ Uegro ~This. 

- . - 7CYJ,. whites graduate .from high school-only 40% non whites. 



- - of achllt population 25 yrs old or older, 6.2 porcent or whites 

and 22. l ·percent nommites have completed leas than 5 yrs. school. 

-- almost 12% of young 'White adults (25-29) have completed college 

tr1hUe only 5.4 % o! Negroes have (and many ot these from }iegro 

colleges that are leas good) . 

Financial ~ .2!! Ooipj 12 College 

Hedian ta.mily income is just undor $6000. Ave. student cost 

(conservative) is $1.430 for public schoolsa $2,240 tor private. 

Cost of one student in college in a public institution 1s 

NDEA loans heavily based on Colle~e Board and SAT achievement 

scores. ~:re is good question about e!'fect of these in ski.m.'lling 

only m1 upper midcUe class group that c~ point tor them. or 

come tram backgrounds that IliOtivate tor them. They are not sole -
allS'-'"er to get at and help f.'ttJ clisoover the talent pool. 

\·.'hat is Neod.cd : 

- - more look at scholarship support tor qual.i.tied higher education 

students. 

- - more research in basic educatio~ problems . 

- - one place in government to coordinate 1n statistical reporting 

just tJhat Fed. govt. does do. 

- - something li1ro a national advisory councU on education 

- - expanded librar; !acUities and adult ed. progra.ms. 

--considerably more attention to teacher development, . curricula, and 

technique at elementary and secondary levels . 
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':due~~ I??p:rivcd P:;pplc _!!! C:\.ties 

( ',ctr.ptr;d f rom :~.n unpu'!:>lished pnpcr by nr . Huriol Crosby, Asst. wu:ot. 3chools, 
' :ilmin..,.ton, ;)el. wh...,re a five year project o! analysis is po~sibly best 
wor. don., in u • .::.>. O<"> fnr--C.'Il.P.) 

Sine*' education u.Kes place 'Within a sociDl and oconomic !ramework: , or..o 

must specify th':' chic! !actors and their interrelation in& 

• 

1. 

~. Social a.11d Econornic !actors 

B. ~ucntion-ti FC\Ctors 

Thr- s~l~T"e·~~ (:ourt Doci~ion on acb.l ro::;o;-;:r :l:;r.tton ~ lt!£. Schoolo. 

Tho 195h doci sio". ~~: :r<:.11ont in n~t-ion:U liro. !'.c>.revar, it 

had t.he eff'cct o! p!~C'L"'le z~1m'll'"J m'rc!.'!ln o! :--~colvin..:: ·~~ SOcial 

probl.r.:ns of ~ eo;nrn'l':'\ity em ~~.A~~ncy, tho ~chool5 . 

School dP.sc.~~at1o2~ V-)a:\.o'ities 1:; ulti:rt..'ltcly denc:1dcnt 
II \ 1 

upon dcsecre~atP.d housinc a.""ld j~~, op1?/>¢.lt.uniti~ . UntU major ""rcgre~s ....__,. - .--.... · i s r'lD.rio here, schools ha:ve becorr.o "ruln~ra.1)1!9. 
[I ) I . 

~1tie3 have been ehnnGins from junt \contriininG deprived gl~ttoa, ..... - ---/ ··--· ·-to beco.W.e an entire city ~hotto (most:cy Negro, but augmented by 

:m 1.'1-m..tr.;ra.tion or poor of: other eroups) surrounded by ·uhi to :zuburbia. 

T.h.1.::J re-s<'!areg3tion of the city is a m.'ljor zociD.l problem. Schoolt> 

are burdened t~-o ~n:rs; 

a. To deccGraeato :tn sit~Jation:; where t:'-lc p::-opo:-tio:1al 

rcpreacntat1on of races makes it extremely di!!icult. 

b. To suffer so~cre stres~ ur on ~uality o~ ~ucation, ~nthout 

c ·-ouijh rcoources t o ~et thom. 

2. ..1E!:. .-~ob'lltt;[ ~ yco?lc. 

a. 1here 1.s a fli ~ht out or the city b~ middle-inco.- a pcoplo. 

b. ThE>ro is in-migration o.f poor 1 Md heavily from sou~'lern 
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l$~Uc3 : Lduc~tion in Cities -2 

:rt:ral are us . 

• !t~tra-·city, the deprived tan out in creeping "block blie}lt• 

thr.t create::; new :>lrzms. 

J .l tho ~bov" h!::re trc::".~mclolJ.s implication::> tor the :lchool:s. Citic3 ere 

.fcili:iS to: 

a . ?ronde oclncF .. t ional nppo:rtuniti~s 

b . Provido .spcci '11 progr;lnt!J to aid ncwco;oors. 

tn.~ a;:ins , t:1arc nra trcr.:ndous demands tor nm1 Eld'.leation anri re-education. 

~ " " ,.., ... ,~ - ~ 1"'rt"'-~ (.., 4 ... ... ,. .,.,,... .... "it' · ...... '-~ · 1"' ja -- ~ -·' · • • •1. '-' '- '·'., ~ ff ,,, , .. ~ ~''- Ii • ' • ' "' • 

'l'hi.s Ztp~liQ:J to: ~ ~ 
1. Gross numOaro . V 
2. Sp~cially tra i n~~oftriS~{or t~1a ~poc1~1 educational tasks. 

I ( L\ Teoch~.n,; the deprived requires s~Kills. Salaries are too low to 

attraot. tho acq.uioition and \lSO Of these. naft1l~r~ to attroet mole 

t <nc .. crs. l~ore is a ;.rc:rd.um need for t.ho~.icul:lrly tor boys or 

deprivotior. ~:ho have no sound m~l& il-naee in the lloma to omulnte 1 and ..Jlose 

a~nirntion a~d :.-..ot 1vat.1on arc cut of~ in ct.rl:,r years or ch!J.dhc,od. 

B. i~DUCA'I'IOU/\.L FACTORS . 

1. Elementary schoolo custoraarlly get smallest pa.r't. 2.£. school bud.get. 

Drops-outs do not ato.rt at age 16. ~hey begin in patterru; formed in 

some c~es before they ()Ven start to school. At least thE: early school years 

are crucinl to those who have a poor s~l!-imago 1 and learn oarly in the inner 

city thc.t they are worth nothing and can do nothinB• There must bG a high 

priority on early attacl( o:r this • and .financinlly there isn •t. 
2. To stimulate motivation needs sorno ~ t echniques . 



Education issues; cities- J . 

In tl-yi~ to cqlAip doprived chlldren acadon.iccl.ly, a co.~.on rtlistaka 

is to .Pfl/~ usc tliC Dil.T£ old . tecl-.. -li.qucs !or teac~.-to provide 11'¥:)1"0 ot 

l-his .frustrates both child and teachor. 

'Lhere must be better teacher education: 

- - pre- ser-1ice 

· - - in-eervico 

- -better dia&noJtic techniquea in turn t:annlated to 

new curricula and n~w rnetr.ods. 

Ct.ildrcr. '~ mo·tiva.tions ~~ connected with "uso" Val\lo or :~hat is 
I [J 

len:ncd. 

3. :J~1.ninz Corr.rnr·.l'ld !:.f. A~·~;;;lish. 
!he ~roatcst sin£;ie bl~L J lea£ning ~uonr; deprived chUdren. is 

~/ 
inotbill t:. to usa their n&ti ve lonxu«s~ 

~ey have tho "words•, \lut devod.,l~//rorc:~t wey 1n tho 

uniq\le "sub-cultures" devaloping in tho dei rtvr ae.as ot the cities .. 

Teachers mustc 

a . learn to communicate in the sub-culture ~gli.sh 

b. then bridge t he eap botweoan t his and the- "outer w"'rld" 

in which the child must l~arn to listen, spoak, .:md 

write in order ever to eet ofr the lowest rung on the 

oconomic ladder. 

T~:is ccr.cept 2£. l <mgu nee l:'fHluircs .! tot.<l.l r c-oriontation ~ met hod3 ,2! 

t cnchin? ~learning. 

4. ~ Disnster 2.£ a-:.~oup lntollicence T~sta. 

Oroup intelligence tests have been l-ridely but umn~sly used. 

'.I:• cy m3asuro experionce 1 not r;ray matte:-. whon schools (a:.. too wmy do) 
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Issues : l)ducat ion (;itios- 4 

aeo.apt thooo f:rJ.s~O lUilP ~iculum on they, they 

put a ceiling upon the child's potontial enu he will live up to 

tho label. 

Int elligflnce io not t he attribute of 2n economic class. 

Fail!.nz t.J recognize t hin is making inevitabl~ an enomous lo3s 

in nation.~ potonti~. 

5. l.()<l!"Tl'in~ ] E, Releo.t ions~in Bet-.1een Cause ~ .l:.ffcct. 

6. 

Dopriwd c:hildren are vf""~n v5.cti."tS of a i'wnily pat~rn reflectill{; 

iP ... "!.bility to pl.-~n:~ and relata C\?m;e :tnd fl!'.~. ect sequences over time. 

1'he.rc is d~y-to-d.uy living withcut £1..'1ticipation or rcture rcsultc. 

(;urriculum plan,-rl.ng must \iorl<: on this in tho achool. c;hildrcn 

'JTOUat experifmce :;-:>l:mnine, to o :~a that every problent si tuot1on has options 

in actionj t.hcy must choose and <lcdu-pt conse~'...'Onces !or aa;oo . :the 

educo.t.ionnl system rnust rnact t he C(··nd.ition or lack o£ sens~ !or plan 

or hoj)*' to ccntrol destiny. 

~~ Lr.~ ~ ..;..r>n;.;;;.r;.oe...;;.;n..;;.t Educaticn. 

The deprived child has nl') expc,ricnce a-t. ha-lO vl. th ccnvcraation, 

with boolts, 1dth .fruhily enrichment experiences. 

He is bell.i.nd other childr~n upon entry tc-1 school. 

~be e~ widons ruth tim~. 

Deprived chi~eren are as handicc:.pped as t he dea.t, blind, or crippled. 

iande.tory pre-school proBra..-r.s of q ·ulity (almost totlllly lacking in 

the cities) m'1st prapara better for er.trance . 

Also mandatory are parnllel proerruna for parents, pa.rtie>..: lo.rly ruothera, 

to renlro the howe a torco !or roinforcin~ the s c .. oola. 

l 'he tichool!'J co.n-:1ot do t he j ob ~one. All agencies and inotitutions 

Derving· people must be broucht into a cooperative endoavor. 
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\;'hat to do about it: _......... __ ....... 

~ic work must be done in getting local coru."':JUn1t1es orgmized to 

4hen c.cma Federal. ass1.sto.nce directed to elementary and secondaey 

education can coma and should. 

We should look nt H.;R. 6596 0 Mrs. Green's bill in House to establish 

a r t 1ona.l Advisoxz Com:nission ,!!! :Bd.ucation to see it" this or an amended 

ver s ion would give us kind of advice and access to top-levol influence. 

- - Sooo significant studios have been done on problel'll3 in core c1t.1es. 

hey point up great ~ !21:. research and pin-point sane areaa. 

Also show up some dorr..ands tor change in adm~tra.tive pract.ice. 

More money needs to bo spent in educational research howavor. 

l''e d. eovt. spends little on this. Could do much more. and be 

a c lea.ring house tor diasemi.nating it~ focussing issues, and be 

a most constructive ifu~uence without "centra.Uzation", etc. etc. 

Congress 1n lst halt 88th amended ND&A to include English vitb 

modern languages as elluible !or special equipment help whore 

English is a "second languO&e''. '!'his is good, BUT 

a. it is a case o£ get 'l ing 'the fi.ab hooks without the 

line- English teachers-good qu<X!.t7 in short supply­

don't get same help in davelopm~nt (lru:Jtitutos • .f'ellowships• 

etc.) 

b. In oore cities. American English is becoming a "second 

l.anguage" even to chUdren o! goncration ... oi Amattcan born. 

Thi..G is o~ one of the research :u-eas, among motivation, 

learnir.e process, etc. which is ll2 tiood, unless it gets translated 

to t sacher training and curriculum development. 
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1. Lcciola.tive Status 

In tho House of Re'PX'escmtativeo$ the SPecial SubOO!mi tteo on m.ucation 
{Chairman--Rep. Ed1 th Gi-ecn} orcr.ered. ro110~ a. "cl.c3.n b:lll tr ot:lending the 
NDFAJ the bill, U.n. 11904, "WIJ3 in·troduccd on July 2. It is eJQ?Cctcd that 
the ttouoc Comm1 ttee on Dluca.tion and Lo.bor vUl connider the bill during the 
last ueck ot JuJ.¥. 

In the S~nate, the Subcor::mittce on D:luco.t:lon {Cha:trct>..n.-!:cn. U'ayne tbrse),. 
has completed all h~.orlnea on the 011\Cn-Jm.~nta to the t'D:L'\ rcql.:Cotcd by t"r:te 
t.dminiatrn.tion.in s. 58o. It ie ex;pcc-Ced that Sono.tor !ol"oo•o Subcommittee 
Vill act t.."PPn ND'&\ cmend:r.lGnts wen Mrs. Gre~ • a bill clearD tho Houoo of 
Rcprcoenta.ti ves. · 

2.. 'Need for tho Lcetala.tiol'! . 
.A.-nandnenta to the IIDEI\ were propoaed 'IYJ the .Adr.rl.nictl•ation in Jonua:cy 

1963 in the "l o.tiona.l. Education Iz.1provcme11t Act of 1963u (S. 5&> a.l'K1 H.R. 3000) . 
Some of theoo amendments ';rere enacted a.o l'a.rt A of Pnbllc Lc.vr 8!3-210 on . 
DecCtJ.ber 18, 1963 (Vocational Educo.tion Act of 1963); . IrOirevcr 1 ca.jor 
impr"Ov~""ttcnts still are needed. Follo'trln6 ia th<l jWJtifica.t1on ~or the major -· · 
mncndl!lents soueht by the Adntl.nia.tro.tion. • 

Student r.oa.no 

Under title ~II of the National Defense Education Act, tile Fcdcro.l. Govern­
ment prov~des capital tor eolleae and university student ~oa.n :fUnds With an 
authorization of .$135 mlll1on for i'isca.l 1.965. Institutions. must add $~ to 
each $9 received. :No institution may- receive more than ~1000. Students 
ma,y borrow as much es $1,000 per academic year !'ram tllie fund a.t moderate 
interest ratea u:p to a. mwcimum o"£ 5,000 dur:J.og tbeir entire coUese career. 
fuu>c.ymcnt need not start Ul'l.tU the second year ntter tne student loaves ncb.ool 
and may be S])rea.d over 10 years., aod 1ntcrcct does not begin untU o. year 
after college. Up to half the loan is "torgi ven" at the rnte o:f lO percent 
par ye~ tor ea.cl:l ye~ in Wilicn tile borrouer is a run-time teacher in a 
public elementary or secondary school. 

From 1958-63 nearly 500,000 students in 1,546 inSt1tutions have received 
IIDEA loans cxcecdi.ng $.323 million. This yea.r (1964) a.n estima.ted 2'{21000 will 
borrow ~133 m11J ion--en average of $490 each. _Yet the demalld tor lean funds 
is not being mat. Somo 35,000 borr<7.rers, nov pub1ic-scb.ool teachers, have 
received partial forgiveness or their loauG since the beginning of the program 
to June 30, 1963. Hany liDEA student borrowers wh..o enter teactung after gradua­
tion cannot quality far loan fOl'giveness because they -tee.ob. in colleges or 
:private schools. 1 

• 
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f • 
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Graduate Fcllmrshina 

To incroo.no the graduate fo.cilities avo.Uablc in the a.tion1 the act 
l'equires that the proBI'oms of otucy undcrta.lren by the fcllC'\.."'S be ei the.r 
nev or OXJIOlldcd. ~'he eo'l.U'"fi.G must e.l.Bo contribute to a:uotncr .impOrttlD.t 
need: distributing g:!'adUC"te trD.in:L.n$ tacllities r:tOrS Wid.cl.y over the 
count.q eo that potential students in every f3.ect1on may f1nd &re.duc.tc court~ea 
:fairly clone. flt b.alJd. · · 

Tile need for e.d.dition.al. man and ~n -nth doctorates to cerve as college 
tetl.Chors is acute. Collcze cnroll.mcilts c.r~ a."]!Ccted to izlcrease well into 
the next decade end pcrnaps longer. It 1a eatimated that th colleges v:Ul 
ileed 406,000 nev faculty ~emba1•s dur~ th.e period 19'JJ-70. But ~sa 
present progroms ere expanded, }.ll"Obo.l;!l.y :only .. ll~l,OOO doctoratea vU.l be aa:r:ned 
duriJ..8 tnis period. 0£ thls number, only 32,000 n"'U.ld bO cx:pected to enter 
college teachil:l.g.-" Approx:toateJ.¥ 3,300 otherra :lOU 1ll college tcacbios vUl aloo am their doctorat • · 

Indwrtiy., business, anQ. govorumont.; as wll es ed:u.clltion, need more and 
more ~rsons v!th edvonecd educati011lll training. 1a ~cd iG ~ticul.ar.ly 

" acute in technical and scientific £1olds. 

In the race of' tho demand., hwevc:e, annual ettriti0l1 ratos rcmein hisb-· 
Under the present ' gralluato !cllot-mhil} pro,zrC!n1 ;pp..""'ClXi.JtStely 8 )?OrCent of the gradunt~ felloo~ dro,p out en.ch ye~. JU to;;:;o·~4el·, ol.ily about 70 pei•cent 
of the graduato f'ell.mrs ~entuo..U;r wlll ePrn"tb.eir doctorates . ~e ,picture 
is ·even more discourSG±ne outside tna cduo.ta felle>'W~llip progr3m. On an 
ove4'all baoiG Only about 6o percent ot all ctmdid.... s !or doctorates :f'~ _. . • 
obtain them. 

~ hign cost. of obte:tn.:tng o. e;raduate ~ucQtion is the })l".imW:";V co.uSo 
of this attrition. Of' the total nu;nbc1· or gred:u.o.te students currently 
c.a...~d, ollly about 38 percent are tu.U-timo atudent£h The otnaro are 
part-time students boc&;uoc;: of th:o oocd to e.:rn money to SUF..}Ort tb.emGalves 
Wld their fam:llies . The ~OIJ.3 ycfl.r& oocetl's:try bc.'fora ~nrt-t~ studonto cc.n. 
~Cl'n doctora.tea c.gernvato tbis problem. OtU.y in tllo nn.tura.l .science ficld!J1 ~mere fallcmsni.Ds Wld aaoiatontships o.....oc :rol"-tivcly' c.bun':W.nt >- ceo: etud.ents 
e.m-n their doctorates in 4 or' yea..~. In the :::oci.:tl. Jlciences and the · 
hU!nCUUtiee the &VCI'~"e title~ ie r:Ncr 8 ye~-

Under the present. lar.;r, fellO".iahi:ps can bo ecrned onl.y in~ am. ex­
par.dcd 1'-rogr~o . Tb.i& hCI.ll tcnde4 to prevent full utU1zatio:n. ~ exi.nting 
e;raduattl Qducation ta.cillt1cs .. 

I 
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Cu.ido.nca 1 Coo.nacl.~t And Testing; 

Alth.ouen every .Az:.lar1can citizen 1s fl-ee to detcr'.:':line hin futuro ana. 
choooo· bio cc.recr, tho o~·ly ident:I.r:Lco.tion o'l: ta.l..ollt ld cncOUI·..-c :t 
of Able atudcnts can do wueh to h~lp m1 1ndividua.l nc.\1~ hie full 

entilll. and .:prevent tlle l.ooa. of muc.h-n-cedcc ta.le::rt. 

Tho establlohmcnt o effective- e;uidance, counsclin.e1 e.nd tecti.ng 
services in the Iiat1on 's schools to meet this nccl woo Cit.~ of the maJor 
goa.la of the National. Dotcuae Education N::t. Sti::nllatcd by th~ r:a.tion.al. 
Def'cnse Education Act, the ~b of tull.-time gu.ic.lanc.c s.."'ld cou.n:el.ine 
~onnel in pub.U~I':\ secondary ec!loolo i.3 not1 c::.rozir...atcly three til:!ea 

·' arcater than 1n l95o, e:u\ cnrolboont bAS 1ncrc::ncd by mcrre thc::.n 30 ;percent . 

,. Todt:;Y about 20 ;pe-rcent of e.U public hir.94 senool students etill ls.ck 
orao.nized suJ,do.nco ecrvic !h. ~a ratio of counselors to ctuucnt:3 w one 
to 5~0 in 64 - still. :fe;r fl'otl the gaol. of one COU!l$clo:r t.o ea.ch 300 students . 
To reot!b. this goal 1n thtl 1964-65 schcol. year, the achoola would :require 
an. a.dditiorual 23~000 fu.U-t~ counscl.crs .. .. 

ltoocrn :r•orete La.nffi!a~ ~a:i.fl;ing ep.d_ f'ene~ch 

Unaor title VI of the N~t:t.ono.l Dcfcuo-o Education .Act, 55 l.en-..~Co"'e o.r.d 
t\reQ. centers at. hiGher education 1..'1Btitu·tion.c .have bool!l. est.ubl.iehcd. Tho 
in.stitutio.xw wore the~e cerr..-erc havo oc---11 ea"t.ia.bliahcd .tcwe more thun !llD.tcb.ed 
th0 moounto ot licdero.l. OU'P-nOl""'~ · Tho 55 CJ.~c centers W."C in 34 l.lldveroities 
end offer/ instruction in 78 cr_tic , lW.C.'UC£:CO o..::.d relt.l-te--.1 ore~ stud.ies -· · 
SCl'"Vit13 aboUt 18,_000 Dtudcnta . Additianc.l CU,!"Jp"Ort iG urac.nt boco.u.oe lJ!'eSEmt 
t'acilitica moe inedcqua.te oven to till ir.!.-:tcd.:!.a.tc roquil;'C:Deu·ta in tb.o a.ct.ldemJ.c 
wrld etncl much less to -~~ the rc,;9id.ly incl.-a~it~.S nocds imposed by our 
:tw:-eie;n. l)O..]J.cy and na.tior£1. ooeur1ty. 

The univercUiea ®vG .Dtated that they l.1W requil-o acme ascuranco of 
further ~t !1nd that ·th.cy C..."llmot a.fford fur'thor e.xpo.nsion entirely i"rO!li 
their mm l"esourcea . · Leg-lslation is needed to provide this e:Jsurance .and 
the ~uroprt required for Q.Il. ord.erl,- eJq>a.tlSion COnDistent mth. tl'Vailcble 
~aclling. talent. 

~he. present ~8 mUllon ceilins ha.opers IlUllerous vital pr-ot;rnms . -6£ Fo-{ 
865 fellowh1ps mmrded in 1964, aver 3,--oo O.J.Ipl:tco.tioll.G were received. l&my 
excellent applicanta had to be turned e::.·r:xy . Lcs~ tb.a.n holf of the vork hM 
been cQl'!Ille'c.ed on t.h.s devclopnent o'£ inctruetiona.l materials for l25 
JAnsru.ases not oi""ten taught- 1n the U'.o.l ted Staten . \fuile the Nc.tional. De:fense 
Education Act permits Feders.l su;pport or tU:"Oa. c.e.ntcn~ of U» to 50 perc:ent 

~ of o:pe.rat1ng costs., lMey' receive as little e.s 20 l)ercent . · 
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Slll<re the eourwel~ aud guid~ t..:ai.ning ~tit--.rtes ~~...>-.. ~ tmll 
Oe@m in 1959 under title V-.P or tn:0 r~a~iona.t i.'e:t'cn.se l:eu-cution Act 
tb.r~. F'Y 1963, til¢ Ofi'ice o:r r:aucc:ti:O~ ncs ml}?]_;Orted ,328 CW!Z!l$3.' 1.mrt1tute 
.ant\ 00 acndGlTiic yoa: inStitutes . To date, 13, rl&4 cn·~~7 school coun.­
trol.arl$ ~ tleeondeir1 a<mool.t'fla.chcr.s prc;:r;u.'il'lfS to beCC'.ro courwt:lcra hAve 
~~voo. or Sl'e receivin,g ~:&eCi~ed tra'ln1PB under ttle !>.rO.&.t·ZLI· 

Tno l)l"ograaa, bat~i!.-vor, hos t'~n fD:i• 'Ghort ~ me¢tins t!:l.c d~ for 
training 1n tbi!l Cl"l.4"'Ci~ i'ield.. Fel! ~G:J:9le, in JSG.! enrollr.l.alt ill thooe 
i'l:uirb.ltutea total.od 2.-56.1. Wc:roM ez;:pl:tco.tio~ nt~J.bcrcd 107 ,560 . ln 19631 ~;:ratiO vas 2, 260 ~~nts to 9/:191 ~lic~.tions-. · 

The oituation is ~ ai~U...I"J;£" vltll. rc~~ to the ~-~tio!WJ. Defeu.~e 
Edu~tioo Act le..."lgll~~ imrtitutes. 1'7:'-..::a ti:Gc<ll. year 1959 tb.ro::l(.b. fi.Gcal. 
~~ 1>'631 lJ., '"/~ t~~ r~cei'"l~d £~Utl trQ.i~ at 301 l~JUaae 
inQtitutes to r.r~~~msthen .rmd. ~:'.;>."\d. ~7troct1on 1n i'w:.;.:f.en .l.an~mges in 
;puhl.ic aoo ;p...""ivatc e.l~U:'..ry emd s.~co.r.i!D.i:t"'Y oclwols. :fuey ~ tr\.1.1nod 
.1u 'the ru;:r;."C.et !Ilt.;tl'UCtio..r,Ml. .mQthodo end recaiY-ed illten:"Jivc train1 t:ta in 
~~to 6peak. and 'Ulldcrsto.nd the J.a.n::.,~ th~t they tc~. 

Aya:tn, ~~r, t.Wl.nand tor traill.ixls. fer ·e:tcccl!.c:d tho carr~ity ~ the 
inStitutes '" Iu l962x tl1wlietttionB- mm1hcr~d m,o86 e.lld .em:-oll.m~nt$ 4i~l8 .. 
~ 1963.t ~ ~e 23x1;AJ ~licatio.u.s and 4,336 ~~~·· 

tb•eover 1 the Ill·eoent llt'O~ m-~:e$ no ;provis.1an .~or tl•nini..o$ in 
~sb~~o h:brtOl'y, and f!l~O-s;;ta"JlXXin . l.ieil th¢j."'e &~ a~e flbat't~ at 
teacher$· vitb. ~~-lilt¢ Qu.bJ¢(!'t··~ter t~ninS· 
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• Hi hlituts of the lTDE.A. Ar..cndncnta Contained in H. · • 11904 
··v.;tz-_r.- ct:: .:A C~:{_,._.,-:.. _.{,J ·;{,- .) -<--'£.7 / , / Y {: /. 

a. lncreMe o.uthorizo.tiona f'or the •sttldont loo.n :procrom (IJ."itle n:) 
from present $135 t!dllion in fincal year 1965 to• $163 . 3 nil.lion in fiscal 
yc&X 1965, $1.79.3 'million in 1966, $200 t'lilllon in 1967. (T'aeac cnounts 
includa fund.G bll.dgoted i'or the loan prot1l"ams of the Real tll Profe$oions and 
:Uurac Tl•aining Acts . ) I 

b .. . Renove the present annual. institution3l. ceiling of $[100, 000 in the 
Btudont I loon program ( '1'1 tle II). 

' \ 

c.. l,falte students in public or other nonprofit colleeiete, avsocie.te 
deeiee, or diploma. schools of nursing eligible for student loan prozrem 
(Titlo ;tt) . · 

d.. Increase yoarly llm1 t on loans- to £rt"ndua.ta and professional 
student~ t'rom $11 000 to $21 500; increase aggrc~a.te limit trom *5~000 to 
$].0~000 ~tle II).. l , 

I .. 

e. l!Xtend the lDOra.torium on loan repayments to stUdents studying 
.• psrt ... tj,me. 

to: 

i
l~l teacherG in nollJ)rofi t private elementary and sooondo.ry schoole 

t~ochcr~ in 1notitutionQ of higher cducnt1on 
profez$J.onnl t~Ccial. itOr'kcrG fo_ a public vel.fa.r~ e.gcnc:r or a 

I nonprofit privata orean1z~tion 
(4) eocicl. 'TOrlrers,. t~hcro, rc.:;:tstcred nuraeo~ or counselors on o. 

Federal, St~te, or local project designed. to eliminate poverty 
and carried on under the p:t·ov1Gions o! the ~onom1o Qwortunity 
Act of 196if. ~ ii 

~ 
g . E:ltpal'ld Title m (financial. aseiatance for 3trengthen1ng sc1euc&., 

llW.thenat:tcs, E!.nd l!lOdern .fore:ten l.a.'1.gt O.U'"tO ins.truction) to cover Englieh, 
h1Stor'J, and. g-eoc;raphy. 

h~ In~Me min.inn.n yearl:y allotr!:.ent to o~h state under Title In 
from $20,000 to $-50 ,ooo. .. 

I ! • 
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I 
j. Fcllm·rohip st:tpcnds adju!ltcd. for full co.lendnr year study end 

.; o.tiardtl pcr.mi tted to cd.Vl;.nced grnduate students o.s well u those \l'ho have 
~ just COI:lPleted the ba.cc.s,laurea.te dee;rc~. '1 I 

'• , I 

k.. Exteud guida..\'lce, counseline1 and tea.ting program (Title V-A) to 
elementary .schools1 public jl.W..ior colleges, md public teclln1ca.l 1n0ti tutions. 

l. In-c:rea.se authotize.tions for guido.ncc1 oounsc11nr;, end testing 
_proc;rom ( Ti tlo V-A) fl.• om f-71 500,000 in fiscal 1964 to ~,25 tlillion in 19651 
$251 500,000 in 1966~ and ~'32,5001 000 in 1967. 

I 

m~ Increnne authori2!l.tions :tor le;nguoee devcl.or:ment proe;ram (Ti tlc VI- A) 
from ~8 mllion in fiscal 1961+ to ~J..3 million in 1965, $14 million in 1966 .. 
and :.~16 million ~\1 1..967 ~ · ;1 

n, Part l3 of T1 tlG V and Pa...~ J3 Qt T'l tle VI repoo.lcd and replaced. by 
nav T1 tle XI:. Authorize $35 :million· for fiacal 1965 o.nd eech ot the t-1:10 
oucceoding £iscnl years for crrenetng in$titutes for counneling and guidance 
personnol1 including · collecc porc-onnel, nnd ·tor those Yho ore engaged in or­
preparing to cnao.ge in tho tca.c~1ne, or sul,'lorvisino or training o£ teachers, 
<>f hintoey, geo~~hy, modern foreiCt1 lanG\l.0.30B, English, or of' disadVMtegod 

• youth, 1n cl.emon~a;ry or secon~.f sclloOls. 

o. Stipends end dependents,, alloi':l'Onc0 authori zad for e.ny- person • 
~ttending en ins.ti tuto. 

4. , ~si tion /\ction -· . 

In lrlr.$ . Groen's Sub~ttee, the only RepubllcM to ~-"c;tcr..d. the meeting 
at 'Which tho bill vas ordoroo 1•eDOrtcd 'O"a..G Rep. Albert Quia oi" Ulnnel}ote.. 
Ordinarily e. atrong GtippOrtcr of tho !IDE.!\, he OJ:?l)OOe(t the bill on the Sl'Oundl). 
that 1 t should not extend !IDE. otudc. :t lov.n :fore;!. vcncso to ncldi tional. 
occupatio.noJ. ct~.togorica e.nd o.l.so because .he be.liovcd the l?cd.oral Government 
should not becotlo involved in tea,chcr tro.:tnina in ouch fi<:Wls' as. D.l.gllsh 
:end BO"Cinl. studios. .Amo~g tha 12 Eopubliccna on the liouoe Cor:!J:d ttee on 
Slu¢G.tion ~ L®or1 • from 5 to 7 usually support NPEA er.rcmdmcnts. 

zu the BenateJ no s1gnti1cnnt o-Jl)osition haa bean noted thus far. 

t'ile votee on the NDEA in 1.958 '{rore: 

I 

·! 1.. .Mo:ption of the rule fQt- debate: Adopted 266-108 (D l55-4o; R lll-68 
. . 

2. f'.QGOlution tG go to conteron.ce: Adopted · .259-110 {D 164-31•; R 95-76) 
•. • I 

3. .Ado'ption ~the. COntereneo Repo...-.ot:- AgreOO. to 212-85 (D 140-30; R 7~ 
~ 
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Sen.s.te. 
I . 

l. tinDJ. :past:t~ of' IIDS.\: Passed 62-26 (:0 35-lOJ R 2'"(-16) 
• I 

2.. Mq>tion ot Contercmee ~e.t"X>z·t : l\zl"eed u; ~15 (D 37•7J R 2)-8) 
lj I 

. II I 
~ere b.ave been~ cth~ votes on the !IDEA ~1· ~since 1958, . a.lthough 

the Act l1es been e:dended and ~nd.ed o.n two occasions in conjunction vl tb. 
Qtilor l0gi;latiou. ' :

1
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~· Quotes . 

From the 1958 S<mato debate.;: ~ -t:;i.._ ~o Ell ! 

"I hope this bill is only the forerunner- of 'bettm.~ thine;s to come. • •• 
va must teJl'..e advantaze of tilne, 'm[)ney, energy, ima.gina.tion1 and everything 
else avni.lable to us and devote than to our educationnl system if the 
Republic is to be preocrved. 

~I think history roey vcll record. that we saved liberty and saved 
· freedom when ve undertook n crash progrom in tho field of educa.tion. lie 
have not gone far enough, faat enotJ.6h. I do not think the people of the 
nation realize the competitive strugele 't1hich exist a . There muot bo an 
o.waltening, not onJ..y in Congress, but throUGhout the country, and first 
thine;s muot come :t'lrot . 

"I know of nothing which has higher priority than the education of our 
children and their preparation for the needs of the modern world. " 

.. Sene.tor ~n ». Johnson 

~ ... ... it co.n truly be ss.td tha.t an oduce.ted xaind if tho ~an genius 
ot democracy. u \ 

..:.;., ;AL ~ 
Senator Lyndon B. Johnson 

11 • •• a biU Vhich 'Will be remembered c.s one o-r the great pieces ot 
legislation or tho 85th CongrcsG." 

S<:mntor Hubert H. Humphrey 
?¥ ~ ~ · 

" ••• my minority view on the bill arc, I believe, the shortest ever . 
written in the history of the Senate. I~·thoae vlo1-mt I state the following : \ 

Tnis bill ond the foregoing remarks of tho major'-ty remind. me of en 
old Arabian proverb: 

~ 

If the caznel once gets his nona in thz:eent: s body will soon 
~~. . . 

If adopted.~ the legislation w-ill mark he inception of e.id, supervision, 
--.,.-------'='e:"""nd....._ J.lltim:l.tely cont...""'l o~ education in this country by Federal. 

e.uthor1t1eo. " 

n ••• education at tm:J level cannot ba subsidized by the Federal 
Government without ultimately having Fcdero.l-Covernment control follow, 
even dow to the textbooks used, the qua.llfice.tibns of the t!!aohers, the 
salaries paid. to the toachers, and so forth, and so forth. 

" ••• wett the ti.Ine comes to vote on the qucotion of the .paaoage of 
the bill, I ViU vote aeainst it, .because I Will not vote to penalize my . .i. 
Sto.te and to :penalize my children end my grandchildren, and I Will not~ -
vote tor the doWnfall. of our free Republic 1 by voting to perm1 t further _.; 

/
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chiseling at the lOth mendment to the Conoti tution. 11 

..1-

G:t'nd.U~tc- 1iiellmrnhiJ2~ 

n A ae....-ioUiJ barrier to incl·eascd t:;railuO.tc · otudy is the lack of adequate 
fino.ncial n:!.d fol· o.~adua.te studento . Only 1,500 fcllo-;mhips e:re I?crmittcd 
s.nnu..-'ll.ly under tho 11ationc.l Defense D:l.ucc.tion Act proc;ro..":11 U!)On Which we 
are dependent for urecntly nocdcd incrca:;c:; in the r..umbor of collc~c 
toach~rs and .. the nw;J.bcr Of' ert-.du.a.tc otudcnto purouine other couraes csoentio.l 
to the ration' o advancooent and ace uri ty. • • • 'lho Pl·coi{lcnt • s Science 
Advisory Cotmli tteo h .. "l.o predicted t ha.t the <.1rn.naticaJ..ly incrcc.3ins demand for 
cnef.ncera1 no.therl!llti.c1ans1 Gnd l?:1.yoical. ccicntisto, vill l 4 cquire tho.t the 
ou~ut of Pa.D.'s in thcoe fields alone be increc3cd 2} t~cG, to s total 
of 7, ~00 a.."'llluall.y by 19101 and tlmt tiu~ nut1hcr of no.ct<:n:"a dco;-ccs a:wardcd 
annua.lly oo suboto.ntiilly incron.scd. In c.ll fields t.he need cY.cccdc the 
supply of doctoral recipients. The nhort::t.za io pm~ticula:-ly o.eute in collego 
teaching, 'tzhcl."e at p.rcoent rs.tcs the ra.tion~ ilill letcit 90,000 d.oct,orc.l de&ree 
holderG b'".r 1970. It ia clearly contrary to the na.tionc-1 interest to have 

.~ the number o:f gl.,aduata stooento li.mi ted 1')y the tlnanc1al. o.o··lity of' thoo~ 
e.blo and interca.tcd in purcuinz OO.vanccd. dcgrcco . Follo~<rohlp procrm;w can 
ca.se much of -'dl~ i"inancia1 burden e.ud, most impo:rtontly1 encourt'.ae and 
otimula.te a fuller reo.ll.zation end utilizc.tion of our hur:J.tm rosourcee . n 

Pr-esident Johll F. Kennedy 
l-{cssc.gc on D.lucation 
J~..nuacy- 2$, 1963 

,guidance ru.1d. Counselin~ .. st:::-enqthcnin<l ,S_9icnc;c. Ho.therntl.tics, o.nd, Modem 
Fol"eif)~ LnOciUUflS,~ 

J'• 

"I also rccomcnd extcnGion of' th~ Uo.tional Dafcnoo mtuco.tion Aat 

... • . 

1>roe;rams 'i-fa:tch contribute to 1t:wrov1nc the quality of elemont:.u-y and • 
secondary cducc.t:t.on . Gr::mts 'Cor teo-tine, t,'Uidancc, o.nd. counseling pronrmo.a 
ohould bo OXJJtt."ldcd Md continued beyond the 19C.J-1- e~ir~tion dD.tc . This 
program hao gren.t relevance for th~ detection of incipient problomo 
which inhibit learning and i'or dcvolo?t.ont ot the talcuta of our youth . 
liDEA aaaista.nce for ociencc, ma.thcma.tico, ond fore1cn lunauaec lt!.'bol."atory 
equipmant-.. mlieh is csocntia.l for .adoC1_ne.te cducationnl pro(7'ama ueing nwl.y 
developed teaching :eethods--s.."lould e.l.so be continued beyond l96Jl- .. " 

-· 

· Pr_7dent John F. K~nncdy 
' osage on Educat1nn 
~unr:l 29~ 1963 

-1---------:---------- -- -··-;~..--;----' 
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L."Ul-&ua.;se IXrro lop1w1~ 

"OUr ~~rl<moe u.."'lUo:r t.hG Nb.tionc.l. D¢fenae li'ilucction Ac-t ~Ti th rot>pcot 
to modern l.a.n~e e.nc1 area centers has dC'::llDr..ztTntcd that Fcd.oral rod can 
spur d.evelopr:cmt of inteUectue.l talent . 'lbey deoervQ our co:ttinuing 
UU!)J?Ol"t1 lli th a!l$\.ll"a.IlCC that I'e!:Ollr003 vill be e;•ro.ilablo tor orderly 
expa.!lS1ou in keeping 111 t11 o.vailabili ty ot toacllin~ tn!.ent. · 

; 

ffl rec~cl that thC) current modern fm-eie;n lf.u~~ !!r¢CX'e.nt aiding 
public and privet~ tnst1tut~...s o~ h;taher l ea.rninu be cxtendnd. and 
~~ .. "' 

1 
I 

~ I 
I 

'President John F . Y..onnedy 
l~ss~e on :£-duca.tion 
Ja.nutn":f 29, 1963 

" •• ..few prot:;r~'U!l hava done moro to otitrulate Ste..t.o e.t"'l.d loco.l. ed'<lcationGl. 
interoat in the teaching o~ foreien lancuae;ce~ in the Un:l. tod Stutes, v:tth 
Stnta ·and local. fund$_. tha.n tn~ J.e.ncua,~ proarc.m u-r..deJ."' tho National Defense 
muoa.tion Act. u 

I 

I. 
\ 

I 

Reproscntati vo John Brad~ . 
Rcari-.n.gs on n.R. 3000 
Febrna1.7 71 1963 . ' 

"The extension of the Ue.tiorm.l Defence· Education .1\.ct t:i thout the 
amcndm<mts nub!ni tted. by this o.d..m.nistzoo.tlon merely continues tho current 
proe;rm11, wi·thout urgootly' naedctl 1znproyements, for 2 moro years--years 
1mich e.ro crucial to the trcdnine of more tcn.chcrs. and the atrengtheniue 
of tll"le Uation •a teacl:dng of seiene~, mathematics1 foreign 1a.ngu06c1 

-· . 

e.nd other ~ssential subjects-." 
I 
I 

~esideut Johnson 

Pr~ident John F. Kennedy 
. Si¢ng '"the cxtenaion o.t . 
the h"rDEA. wi thottt amendments 
October .3, 1961. . 

I 

At his preas con:reren<!e of June 23, ·the President listed."liDEA 
amendments apec.1fiCa.l.1:y Cl!l.O~ the bills. he ~ld like! to see acted upon 
during this S-aasion at the Congress. 
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Follmring are se-rercl :possi"ole courc;c:; of o.ctiou •~h:i.cg rxl_zLt iu::;]rovc cc!.ucc.-
tiona.l quoJ.i ty in both the pt:blic ::.nd :_;ri va-ce sectors ar. /or provide sot!e 
ncasure of accomr-oda.tion in t'l:e pre~:e:.1t higl:ly che.rgci cc·nflict over Federal 
~.id to the p 'bli(! schools. r.i:.'1ey shc}uld b.e c:::.;.ilo:;:·c.d :oJ..; cr. a substitute for 
ecncr::W. ""'cderal. aid but :.0 e:;q;recJi •ns o:L: eonc.:;r:tl :e·or-t' _ · E~ t c'-tion o... ell 
~erican childre~. 

- - T'ae pro:ochicl :~chools' greate·z t :9roh.le:r · 
, quality in s c:. Ci.We, math ~a:t.i cs, :f:'(n:.::. :. ~).:. ~­
where equipment :Ls expens ive a::.d. t·~e.cb,;:.:: :.- , 

--These are prec:L.sely the subject · .,..·eas "t..:..·:,:. .::~ess has "ceen '\·iilling to 
.supp-ort in the pub_ic educ tio::'! sector, 1 ..:;:·c'-\, ·;:~cau.ne or their im:9ortance 
to the nctional defense e· .d the national eecr.:t..'>' .:j·. 

- -These subjects !'...3-Ye scent relit,r:iou.s sig:.::.::::.,:_::lee c..r..i, ~:;;;nee, paroc:b..ia.l 
school parents oj~-(.en z.re .,.rllling to he~ve t~::e::.:c c~ll.ld.:?:e;n reed v-e instruction 
in them urlder pu1,lic ~~£~i es. 

I. EDUCATIONAL ~~ET.='JIS: O:·! AJD :~RO! .. DC!·.STJ:l'J. 

--Th<: educationaJ. poten·cial :for E"fV a.r~d edt:caticr:.;:J.. r2f.lio is unli:m::lted . 

--Over 8 million stude::1to now be:rwfit from EJ::V~ s Y trious progran:s . 

--L.e.ssons televiu d by public. author:: ties en c~,cL·-ci::::-.:::ui t cha.."11..11.els obviously 
constitute no consti tutimml bs::.-r:i.er to p::2'ocT1~~·t1::: school ::;'articipation 
thl:'O'lgh view'"ing md listening. 

--Closed- circuit TV equipment could. pcmsi'r;ly h::: :: .. ~.d.e •.~vai.lable on a grant 
basis to parochial schools for i·nl::~ruc·cio~:. :x~ .. :.- ,ect::; c.:!..:::2.rly related 
to the natio!l!U tnterest . 

- - ~ ~\:..rses 011 pub: . .icly :fina~lced. =~·~t;\· o::- ~··3..i.J...:t .,., ... :;. ..... ·::~ ~uonsect~i~l c...."rtd o:.' 
hlg::er quality than most public 3..:~d :~::.~·;:;cbi.:.: n.· ·;ola u:;:dins.r.:ly have 
access to. 

--Co::gress has aJ...!'ead.y passed ~.:.r. · .. ~·~ c;;::.~. c .. . . 
:tor televi:::ion broadcasting :f.:;.d Li ~:;i.:!S _; :;,::; ... :: ''·· 
to a::;sist pub_ic schools (IJoz.:.i·iJI~:.--I:-eo~;jt.: .. ~-.:.l 
all . . ) . -!-g er~es, e~c. ~o ex~ r..d their 1:>ro;!..:ica.stl::.;:; ~·: 

.:.s:..:m .4.:::~, pro•rlding fi.L'1ds 
:L .:;~ ·c::c Federal interest 
.ti. --c::: l:i.' ?rarics, muse~s, 
-.~:::e ben·.:fi t of parochial 

sc:'::.col students e.s well shoul .. , t'i1<~~efor-2, bt:; c:.;:__ ·t.. o:!.~cd .• 
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--Sl.lllmlertime :progrs:ns in speciclized. . hie;...'1-i .:rcerest 2-!'ec.s vould ·oe popular 
in most American CO!n!::lunities: ~!.G.va.nccd .l:'hy::>ics, foreign la..11gueges, e.utor.:!Obile 
...1echanics , datu. procesE:inG, l abora.tory teccnol ogy, f'orestr<J Tld. nurcing 
e:x:periences in actus+ "field settin,ss, ': etc. 

··• . ..:..r ochial schools sonern. ... l y co.."lnot provide co ,J. inJtruc·~ion in theoe 
areas and ~11y parochiE~ sc~col ~~ents lnsc~t the abse~ce of opportunity 
of their children to he.ve such le~rning e~;:p ~::riences. 

--- :r?·.rblic schoo}.s are gcne:.7ally r.ot f:!.n~cially ::.ble to a:f:ford la.r::;~- cale 
su:r:mer instruction, 1 ..l:'rogra:m.s . 

··-:Federal aid eould help the public s chools r>::cnrid.e e;d..:l it,ion3.l instruction 
for parochial f::chool as well as public s chool stude-r.t~ ·::i::.o desire adve:nced, 
hig.'rJ.- quality instructioneJ. o!)por·tur.:i. ties • 

--The ConcressJ, through the :::-re.tio.1 ... l I:e:i\;n:~·:: :~:-.-.~c:::t i.on h.ct, alrea.dy 
supJ?Orts SUI:Eler :i!:.:Jti tutes f er::: b:-~in:Lng _ .:~) .. , . ~.:l g:..~i,r;;;.te school t eacher a 
in certain sub~]ect area.s; t he 1\~:.-~ionn.l ~io:::::.~. • ''c::.n:lation aids su.~-­
proj ects f'or b 'th students a:nd tea.chel~s. 

---:full- scale eciucational prograrJ.Z in the :c egd.::~:r· school yea:r, co:n:aonly called 
sh::u-ed-ti:me, m:i~ght foll.m-r O.:.. accro~z.ny the st.::.::1er school approach just 
described. 

--Shared-time j~s an educational phi.losor::hy l'0C.o.::niz:i.ng that both the S~ate 
ani parents, through their cirm·ch associ.:~tions, have a stake a:!!d rights in 
the education of youth. Rather than ~ke e. cc:n:rlete c~~oice bet1·rer:::-1 sec ·lar, 
public or religious :pri.va:te education, sh·:tred- t:i.r.:.e e:::s:J:..es students 
primarily enro: led in Illl.rochi s.l schools to :pu:::-Ede pc: .. rt of their education 
j_n public sc.l-J.ools vrhere they a.re subject to tt.c S9.me con~itions and State 
su:pport as any other :public school. stu.cient. 

--Shared-tLYlle :Ls half' a century ol.cl but only 
it achieved muc:h interest and. ap:Jlicz.tion. 

_ .... , ·che las t several years has 

--Shared-ti!:le :Ls generally ccr-C.t:ct eo. in ·;;he ''r;· :·J-v2.:!..l:;e-leden11 subjecta, 
such as mathematics, science e.:: .. I moC'.·::.:=n :.'o:::c".:.=:, lans<~ases . It enables the 
costs of the private educations.:~. sys':;e::n ·::cJ ·c. ::ld do1~.:1 1-rhlle, at the 
s me time, it :Lmproves the ed.uc!~tions.l l;::vc::. (· -.:.h::: er!cire com:nuni ty by 
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CO!lcentra.ting expet:s:l ve e~ui?=~~:lt c.::~d sce..rce te:::.c~~ers i:1 centr cli zed li brE?.ri es, 
laboratories, ru:d s'.ops 'tTl"..ich are :::.<:..:;.e ava.:.L~le to ;.;.l.!.. c~ildren rho 't7ish 
to use them. 

--Shared-time is obviously co::1sti tutiOI:.al b2c.::.~ :-- e }?2.:::'ochial ~ chools receive 
no t.a...'\: support o.nd becaus e the pr o_sr a::J. is p'...l".:l::.cly a.O:minist erzd in no:.l­
secta.rian public school courses< 

- - F€deral fur:ds eould b~ nade av"2.ilE~ole to the St2.·ce-:s, not O!l the basis of 
pt blic school population or schocl-~~ge :!?O?Uls.t:!.c::: of tl::c Stat e , but on 
the basis of a ftlll allotment b.."'!.sed on the nn:.i'::::c:..- c ::' p::t'bli c school pupils 

' i plus e.n addition!ll allotmant at one--half t!-.. e :!:"3te for eae;h private school 
stuclent Hho attends publ:Lc schools on a sh2.:.:.·e.:l- 'C:!.r:::~ 1:·z.si s . 

--Shared- time ha1; been i-lide_y m:.c~o:::-~;e:d 7 r~ . :: . ~ 
· Jillsociation, lJat:Lonal Council of Ghurcl:.<:: ~ ··: · · 
lay and educational circles. 

IV. TAX DEDUCTION FJR P~..ROC'ITJo.J'. SCEOOL 'lv::·.:::: ·; .. 

.,:-;c l:~·:.ional School Eoards 
... t . ~:.nd :;/:-o:.U.nent Catholic 

- -Cc·ntributions to churches az~ :::c:·r deduc~i".J :.~ ::. _, (;hc..rit~:.ble C.c~sticns 
unde·r the Federe.l inco:::e t s..x s":._·~utes .v-hil•2: eo .. ~=~,:~ butionr. for ~he 
mair..tenance of church s chools ::..::. the~ f orm of ·~uit::on are r..ot . Should 
Fede~ral. tax policy indir ~ctly :.::.::.<1 t he church 'but 1-:,o·t t !:le church school? 

--It. has been suggested ·:::.hat ·priva t e school : ;.:;.. • .-~.:r~s e:ould be r elieved of 
a st:bstantial economic burden by a eha.ng"~ in t!:~~ :i."el e:var:t I nt ernal Revenue 
regt;lations, thus avoiding dev:Lsi ve Cong::ce.s3io::..::.l co::.troversies . 

--While general :purpose Federal gt".::u:.t t:: to :p~ocJ-.:~;;;.1 ~ chools aze undoubtedly un­
cons.titutional, :may not a tax eredit e (~ttti.u.J .. ex.~·c ·-o ·:he ~'ederal gr 2.nt for 
each public school pupil be aceor ded. ·,::o :pc..::·oc:::.::.1::-:L school parents'? For 
exa.n!]?le, if Federal aid formula~;. ~9rov:Lcle ~:;~o J''"·' .;chc.ol :P'-'-"Pil payable directly 
to the State for transmission t o tne pv.bl:::..:: . ~·::· : .:;;, -:r:2..y individual ta.:{'9ayers 
1-rhose children attend parochieJ. school ~; d6::.:c ·· ,; fe-r c:~.ch child'? 

NOTE: : It should be reemphasiz~!C. ·:~he.t -chE •.. :. · 
of e.n attempted acco!ll!:odation o~·i ·;he c:hm:·..: · -~ L ~ 

effort to pass general Federal r.~ :l to =~n.:·,:.~ . :· ' : ,: 1. 
s c!wols . They should be eval1..'\a~:;f i i n ·:;b<:~.-..:. .• :i ··: 
merits . 

.::ul::: s re: advanced a s :Pi!:rt 
5.r::·~sc s, as ps:ct ot~ a::-. 

: :c.t:.:.·-·:v· ... ·a. seconda..."'J 
;.s \-:·ell s.s on their ow-n 
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FACULTY EXCH.AJ.'JGE PROGRAN 

A nDOMESTIC FULBRIGHT" PROGRAM IN WHICH SELECTION COMMITI'EES 
.AD!.UNISTER 'T\{0 CATEGORIES OF EXCHANGES 

AND AN INSTITUTE PROGRP.M 

Total Esti:rr..J.·::.cd Cost: 

l. Senior Faculty Awards 

:Eininent senior faculty volunteer for rosters from which "developing" 
colleges and departments may recruit visiting research or teaching professors 
viho possess the required qualifications . Alternatively, 11developing" col­
leges define their needs for senior faculty and interested faculty compete 
for available positions. 

Awardees would receive t heir full present salaries plus travel expenses 
and -elated costs of the program so that they lvould not be penalized 
financially by their absence from their regular campuses. Alternatively, 
the Federal grant could be the difference between the salary and fringe 
benefits paid by the regular employer and those 1vhich the 11developingn 
colleges could afford. 

2. Junior Faculty Awards 

Younger faculty with demonstrated potential, teaching in 11developing" 
colleges, apply for a year of research and/or teaching in a recognized · 
institution of high quality. 

·: 
11Sister college 11 exchange programs could be encouraged by arranging clusters 
of E: •. ~hanges. For. example, Stanford University could send Tuskegee five 

: · Senior Faculty, ~om'ilc Tuskegee could s end seven Junior Faculty to study and 
teach at Stanford. 

~ Institute Progra~s for Research and Teaching at a College or Cluster of 
Colleges for Upgrading the Faculty of "Developing" Colleges 

Institutes for the general upgrading of faculty in both regular and 
short-term sessions could be supported under contracts held by renowned 
institutions 1;ho w9uld provide their best faculty and research competencies, 
possibly in settings to encourage a number of "developing11 colleges to make 
a large number of !their faculty available c.-;; a .given time. 

• I 
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PROPOSAL FOR A NEW G. I . EDUCATION ACT 
(Veterans • Education Grant Act) 

I t is widely assumed t hatthe Universal Military Service and Training 
Act will be terminated in the near future . Consequently, the defense estab­lishment will hereafter need to rely heavily on voluntary, short- term 
enlistments (2 to 4 years) to augmenttbe regular cadre of professional enlisted servicemen. As a means of assuring a continued and adequate enlistment of qualified volunteers, let us consider a post-service educati onal benefits 
progr.run--Veterans • Education Grant Act--following the general lines of the 
Korean GI Bill. 

The act would serve a number of highly important social and economic 
goals : 

As an incentive to intelligent high school graduates, it would 
insure voluntary military service of persons qualified to 
operate the complex machinery of modern warfare . 

As a continuing education program for these peacetime veterans, 
it would augment the Nation ' s supply of highly trained persons 
atthe professional, semiprofessional and technician level-­
thus contributing to the burgeoning civilian labor market ' s 
demand for skilled manpower. 

As a transition device to aid future ex-servicemen in their 
personal readjustment, it would continue to provide education 
and training which have proved to be a most effective investment 
in our dynamic society. 

The benefits reaped by the veteran and by the Nation from the World 
War II and Korean GI Bills are striking. Manpower trained under the GI 
Bills includes: 

450,000 engineers 
180,000 doctors, dentists and nurses 
150,000 scientists 
360,000 school teachers 
700,000 business and executive careerists 
243,000 accountants 
107,000 lawyers 

36,000 ministers of all faiths 

Under these past GI Bills, a total of 3,500,000 attended post-
secondary schools of less than collegiate level and 2,200,000 veterans attended 
college. 
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The educational revolution created in our colleges by these veterans, 
earnestly seeking preparation for future careers and professions, is well 
known. Further, economists have estimated that the better educated, higher 
skilled veterans through higher salaries are returning income tax payments 
tothe Treasury at a rate of two or possibly three times the two-decade 
$14. 5 billion cost of the GI ed.ucation and training programs . 1/ Finally, 
Census Bureau estimates that the GI Bills are responsible for a substantial 
rise in the educational level of the Nation- -the average male veteran today 
has completed 12 years of education, while his nonveteran counterpart has 
completed less than 9 years . 

VET.ERAI'lS t EDUCATION GRANT ACT 

Following the general outline of the Korean GI program, each future 
veteran under the proposed program would receive educational grant benefits 
on the basis of a month of education for a month of service. A flat monthly 
stipend of approximately $160 for the unmarried veteran today would provide 
support equal in value to the 1952 stipend of $110 for the unmarried Korean 
veteran. A total support payment of $1,440 for a 9-month college year would 
approximate the average cost of college education today. It could be augmented 
with summer earnings, small loans and part- time employment opportunities 
to meet the additional expenses of higher education. (For one dependent, 
the stipend should be raised to $190 per month, and for two dependents to 
$220 per month. ) 

If enlistees are required to be high school graduates (which is desirable 
and reasonable), the act would limit training to post-secondary 2- and 3-year 
programs and to institutions of higher education. Two calendar years of 
military service would entitle the veteran to enough support for ~ academic 
years (or 9-month years) of college, 3 or 4 years of service would entitle 
him to complete an undergraduate program, and perhaps some graduate study. 

1/ This cost covered the training of 7.8 million veterans including on­
the- job and on- the- farm training. Eighty percent of the cost was for 
subsistence allowances . 
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Year 

Preliminary cost estimates are: g/ 
Average Number of Trainees 

219,000 
335,000 
391,000 
357,000 
325,000 

Annual Cost of Benefits 
(rounded) 

$ 375,000,000 
575,000,000 
670,000,000 
610,000,000 
555,000,000 

$2,785,000,000 

3 

Note : This table presumes eligibility of all veterans who have served since 
Kbrean GI eligibility terminated in January 1955, hence the slight reduction 
in 1968 and 1969 as the backlog of eligible trainees is reduced. 

This costtable raises a question of equity concerning veterans who 
served between 1955 (after termination of Korean GI bill) and 1964. If the 
act were made retroactive, total cost would be approximately $2. 78 billion. 

If, on the other band, eligibility were restricted to persons who 
enlisted after date of enactment of the proposed program, different costs 
would be entailed. Assuming a stable active-duty armed force of 2. 7 million 
persons, and an annual discharge or separation total of 440,000 persons, of 
whom one-third wish to enter college, the costs then would be approximately: 

Year 

1~5 
1966 
1~7 
1968 
1~9 

Annual Cost of Benefits 
Average Number of Trainees (rounded) 

)negligible cost, since first enlistees 
)would still be serving their 2-year enlistments 

140,000 $240,000,000 
250,000 427,500,000 
360,000 615,000,000 

2/ These cost estimates have been developed from date of the Veterans ' 
~dministration in Senate Committee Report #345, 88th Jongress, 1st Session, 
to accompany S. 5 - the Cold War Veterans Readjustment Assistance Act. The 
table atthe bottom of p. 19 has been modified as follows : the five years 
have been moved forward in time by one year, and the average cost per year 
per veteran has been increased to $1,710 (9 months times $190). 
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Another issue involving equity concerns the relationship of the proposed 
act to women. Women veterans would, of course, be eligible for educational 
aid. But, out of a current armed forces active-duty level of 2. 7 million 
persons, there are only 30,000 women (all volunteers) . While the act might 
substantially increase the number of women who desire to serve in the armed 
forces and who would subsequently be eligible for schooling, most young 
women will have to seek educational aid elsewhere . 

Alternative means of extending college training benefits to women 
could include present loan and part-time work or work-study opportunities, 
augmented by a broad scholarship program. Additionally, voluntary service 
in programs under the Economic Opportunity Act, in the Peace Corps, in 
public medical, para-medical and other public service professions could 
be made the basis for extending educational benefits to women as a complement 
to the act ' s benefits for women. 



THE UNITED STATES COMMISSIONER OF EDUCATION 

WASHINGTON 

Dear Mr. Vice President: 

Thank you for yotn" nemorandum of January 14 
requesting an analysis of all Federal aid to 
education. 

We have begun work on it and will report to 
you shortly. 

The Vice President 
United States Senate 
Washington, D.C. 

Sincerely yours, 

Francis Keppel 

J 
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CENTER FOR RESEARCH AND EDUCATION IN AMERICAN LIBERTIES 

Columbia University and Teachers College Fayerweather Hall 

Columbio Un iversity 
New York, N. Y. 10027 

Director: 

Professor Alon F. Westin 

Director of Progrem end Development : 

Min no Post Peyser 

The Hon. Hubert H. Humphrey 
Vice President of the United States 
Washineton. n,c. 
Dear Mr. Vice President : 

February 12, 1965. 

There has just been formed , at Columbia University 
and Teachers Co~e e, a n w Center for R search and 
Education 1n American Liberti a. Its purpose is to 
enlist the ima ination a.n energies of scholars e.cross 
the areas of academic specialty in a reexamination of 
the history and current situation of American ~iberties. 
We are convinced that a fresh look c..t the heritage of 
American liberties from our national past is of special 
importance to ay, when our society is undergoing such 
rapid an profound changes . At the same time re believe 
that the impact of new technological, political , social 
and racial, religious, an international forces on our 
contemporary American liberties deserves more systematic 
·examination than it has been receiving. 

However important this reexamination might be in 
itself , w believe it to be even QOre important that 
scholars and leaders of public affairs conununicate to 
tho publie a better understandin of the historical a.nd 
current realities of American liberties. Te hope to do 
this by anrichi the ideas, publications , and diaoueeion 
materials on American liberties a~ailable to the educat­
ional medi a of the nation, f r om the elementary and 
secondary school systems through colleges and universities, 
corporate and union educational programs, educational 
radio and television, the mass media, and the pro ams 
of religious and ciVic groups, 

What will be di stinctive about this progr am, we 
hope , will be the link between the best scholarship of 
the next decade and tho da.y-to-da.y use ot this scholar­
ship 1n adapted f .orm at every level of our educe. tional 
system. To carry out this work, Columbia University and 
Teachers Oollege has created tMs Center. It t1ill have 
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Hon. Hubert H. Humphrey ebruary 12, 1.965 

a Board of Governors made up of scholars from within 
Columbia University and Teachers Colleges from other 
universities throughout the nation; and a group of 
active board members drawn f rom busin ss, the political, 
relj.gious and oivic life. 

We are inViting f1 ve p~rsons to se-rve as members of 
our Honorary AdVisory Board, yourself and former President 
Dwi · t D. isenhower; former President Harry s . Truman; 
4rs . Jacquclino Kenn.edy and Chi.ef Justice l arren. 

A functional chart show· the proposed work of 
the C1nter is enclosed , e.s well as a list of the inVited 
mem rs of t a Boar ot Governors . Though located at 
Col bia Univ r ity Teachers College, the fork of the 
Center will be nationwide in ch aoter and should have 
an im.portan.t e.ffeot in the next decade on t e thinking 
of Amerio s about the meaning of their liberties. It 
is with this objective in :.U.nd ha w hope · h t y:.Ju 
wi11 lend the ~restige of your name to t is effort. 

AP /hf 
Enclosures 

incerely yuurs, 

Alan • stin 
Director 



Invitation List 
for 

The Board of Governors 
of the 

Center for Research and Education in American Liberties 

Scholars from Columbia University and Teachers College 

Grayson Kirk 
John H . Fischer 
Arno Bellack 
Ivar E. Berg, Jr. 
Robert Cross 
Sigmund Diamond 
Charles Frankel 
Erling Hunt 

Harry Jones 
Isidore Starr 

Robert J. Schaefer 
David Truman 
Clarence Walton 
Alan F. Westin 

. William Beaney 
Harold J. Berman 
Robert McCloskey 
Allan Nevins 
C. Herman Pritchett 
Louis H. Pollak 
David Reisman 
Frederick D. G. Ribble 
John P. Roche 
Clinton Rossiter 
C. Vann Woodward 

James E. Allen, Jr. 
William J. Brennan, Jr. 
Robert K. Carr 

William Gossett 
William W. Hastie 

Frederick R. Kappel 
Robert Kennedy 
Robert Lovett 

Harold R. Medina 

Nelson Rockefeller 
Marietta Tree 
John Hay Whitney 

President, Columbia University {Ex Officio) 
President, Teachers College {Ex Officio) 
Professor of Education, Teachers College 
Associate Professor of Business, Columbia University 
Professor, Chairman History Department, Columbia University 
Professor of Sociology, Columbia University 
Professor of Philosophy, Columbia University 
Professor History; Director, Division of Instruction, 
Teachers College 
Professor Law, Columbia University 
Visiting Senior Research Associate, Columbia University 
{Professor of Education, Queens College) 
Dean, Teachers College 
Dean, Columbia College 
Dean, School of General Studies, Columbia University 
Associate Professor of Public Law, Columbia University 

Scholars from other Universities 

Professor of Politics, Princeton University 
Professor of Law, Harvard University 
Professor of Government, Harvard University 
Huntington Library, San Marino, California 
Professor of Political Science, University of Chicago 
Professor of Law, Yale University 
Professor of Sociology, Harvard University 
Dean, School of Law, University of Virginia 
Professor of Politics, Brandeis University 
Professor of American History, Cornell University 
Professor of History, Yale University 

Public Members 

Commissioner of Education, State of New York 
Associate .Justice, United States Supreme Court 
President, Oberlin College 

Attorney; Former Vice President, Ford Motor Co. 
Judge, United States Court of Appeals, 3rd Circuit, 
Philadelphia. 
Chairman, American Telephone & Telegraph Co. 
United States Senator, State of New York 
Attorney, Brown Brothers, Harriman; Chairman 
Executive Committee, Union Pacific Railroad 
Judge, United States Court of Appeals, 2nd Circuit, 
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A FUNCTIONAL CHART OF THE: CENTER FOR RESEARCH AND EDUCATION IN AMERICAN LIBERTIES 
COLUMBIA UNIVERSITY AND TEACHERS COLLEGE, NEW YORK, N.Y. 

s c H 0 L A R s s T u D y c 0 M M I T T E E s 

Participants: Scholars from Columbia University and Teachers College: Associated Scholars from other Universities; 
Experts from Civic Groups and the Public Sector; Directors of Center Projects (See below). 

Concept Studies. To re-examine 
the classic principles of American 
Liberty, Equality,and Justice in 
light of the new social, technologi­
cal, political, and international 
environment of the 1960's. A 
national report, in book form, and 
spe~ial monographs will be written. 

B. Institutional Studies. To study the 
impact of concrete school, group, and 
community behavior in daily conflicts 
over liberty values, as a crucial factor 
in the formation of student and public 
attitudes toward American Liberties. 

C. Case Studies. To prepare 
depth-studies, both historical and 
contemporary, illustrating liberty 
conflicts arising within private 
organizations, in the local commun­
ities, and at governmental levels. 

A D A P T A T I 0 N 0 F T H E S C H 0 L A R L Y C 0 N C E P T S A N D C A S E S T U D I E S T 0: 

Project 1 
THE SCHOOL SYS­
TEMS OF THE 
NATION 

Curricular reform 
in teaching Amer­
ican Liberties in 
present courses; 
development of 
new curriculum 
for Kindergarten 
to 12th Grade. 
Teacher Institu­
tutes to dissemi­
nate these ap­
proaches. 

· · ~----------------~ 

Project 2 
COLLEGE AND UNIVER­
SITY LEVELS 

Monographs and case 
studies in American 
Liberties, both 
historical and con­
temporary, for col­
lege and university 
use. 

Project 3 
CORPORATION AND 
UNION EDUCATIONAL 
PROGRAMS 

Courses and mat­
erials for corpor­
ation executives 
and employees, and 
for union staffs 
and members. 
Training Insti- · 
tutes for corpo­
rate and union 
course leaders. 

Project 4 
MASS MEDIA AND 
EDUCATIONAL TV 

Special programs 
and features on 
American Liberties 
for press, radio, 
and television. 
Collaboration with 
university and 
professional com­
munications spe­
cialists. 

Project 5 
ADULT AND CIVIC 
GROUP COURSES 

Special courses 
and materials on 
American Liber­
ties for veteran, 
religious, and 
civic groups, and 
adult education. 
Training Insti­
tutes for course 
leaders. 

Project 6 
SPECIAL 
SITUATIONS 

Special materials 
and teacher 
training in areas 
such as civil 
rights concepts 
and anti-poverty 
(special educa­
tion) efforts. 
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(p>~~I)UM ~- h716s 

TO: THE VICE PRESIDENT 

FROMa Ronald Stinnett 

REa Elementary and Secondary Bducation Act -- H.a. 2362 

Pursuant 1D our discussion last Saturday, here is a summary 
of the education bill as introduced

1
with comments on amendments 

made in committee. 

Maior A!eects: 

1. A 3-year program of grants to states for allocation 
to school districts with high percentages of 
"disadvantaged" children. First year autb.• $1 billion. 

2. A 5-year program for building community~ide 
supplemental educational centers. $100 million, 1st yr. 

3. A 5-year authorization for tmproving educational 
research, $100 million. 

4. A 5-year program of grants to strengthen state 
departments of education. Pirst year auth. • $10 millio 

5. A 5-year program of grants for the purchase of 
booka and library materials for children in public 

n4 private non-profit schools. Books for private 
schoole would have to be the aame aa those approved 
for the state's public schools, and no materials 
purchased wi tb federal funds could be used for 
sectarian instruction or worship. Pirst yr. auth. a 

$100 million. 

6. Creation of a aational Advisory Council on Bducation 
of Disadvantaged Children, with 12 members to be 
appointed by the President. (Amendment adopted in 
CCIIIDlittee) 

7. Pucinski Amendment (adopte4 in Ccmnittee) provided 
that in determining the federal contribution to 
counties or school districts children from families 
that received more than $2000 a year in welfare 
payments would be counted. Cost • $63 million, 1st yr. 



Dl'l'AlLBD DICIIST Of !HE ELJIIBftARY AI1J) SBSOIJPABY EDUCATIOR ACT: 

Title I -- f&gansial Aflittapgt to LocAl !ducatiopa' Aqepgiea 
(ot the B4uc;ation of Cbilsk!D of IQW-Inccme Pwiliu 

Authorises Commisaioner of Education to make payment• 
to State educational agenciea for basic and special 
incentive grants to local aqenciea fram July 1, 1966 
to June 30, 1968. 

Provides a formula for det~ining the amount of Pederal 
aaaistance to a State. The Pederal percentage of the 
average per pupil expenditure multiplied by the number 
of children in low income families in the Stat e or 
area in which the grant ia to be uaed -- but not to 
exceed 3~ of that agency'• budget for fiacal year 
ending June 30, J-966. 

Batablishea a criteria for determining the eligibility 
of a loeal educational agency. Requiz• that there be 
in the school district aerved by the agency at least 
100 children in lew inccme familiu or that more than 3" of the total number of children served by the agency 
come from such families. 

Definea "federal percentage" ae 5"" and "low-income" 
aa 2000 or leas. (Puciuki amen4ment exception here) 
Only children from 5 to 17 are to be counted. 

Providea for apecial incentive grants to agencies with 
amounts to be determined by previoua agency expenditures. 

Requires the loeal agency to apply to the State for 
1ucb grants and providea atandarda for determining 
eligibility. 

Requires State educational agenci.. to provide the 
Commissioner with satiatactory aaaurance that proper 
disbursement will be made, that tbia act will be 
complied withr and that annual reparta will be made to 

Provid.. 11r 0 ~. of paymente by the 

the Coman~• ioner. 

Cammiaai n tf -~~ 
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Requires that laborers and mechanics on construction 
projects receiving assistance under this act be paid 
in accordance vi th the atandarda set forth in the 
Davis-Bacon act. 

Provid .. for the withholding of funda by the Commissioner 
in the event of non-compliance with the requirements 
above. Permits judicial review of the Ccmmiaaioner • e 
holdings. 

Requires a report from the COIIIlliaaioner to the Secretary 
of RBW on the operation of this title. 

Title I:t -- SqhQO]. :teihrvy RlfOUZ:SiM and ZMtructional tJa1ierialJ 

Authorizee $100 illion for fiacal 1966 for purchase 
of library r .. ourcea and instructional materials. 
Seta forth standards far deter.ining allot.enta to 
Jite made to the States Uftd8l: this title. 

Requires those Stat s 4eairoua of allotments to submit 
to the Commissioner plana which:(l) designate an agency 
to administer the planr (2) aet up a pa-ofram tor 
expenditure of the fundsr (3) set forth criteria for 
allocating and selecting the materialat (4) aat forth 
procedures to insure that the Pederal asaiatuce will 
not supplant but supplement State funda1 (5) provide 
for proper disbursement and accounting procedures to 
asaur roper disbursement r (6) provide for reports 
de.anecl nec•auy by the COIIIIliaaloner. ltequir.. the 
Commissioner to approve any State plan which ccxnpliea 
with these provisions. 

o · tate, having provisions for library and ins~ctional 
materials will have their distribution done by the 
CCDmisaioner. and the coat applied to the State' • 
allotment. 

Requi~es the Ccmmiaaioner to give a State opportunity 
for a hearing b fore ~inally disapproving a State plan 
and provides for judicial review of the Cammiaaioner •s 

final etA d g J 
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Titl III -- Supplementary Edy;ational Centers an Seryieea 

Autoriaes $100 million far fiec 1 1966, and such sum 
for 3 succeeding yeara. 

Est li hes a formula for apportionment among St tea. 
Provid s for reapportionment of unused or allotment• 
found to be unneceaeary by the Cammieaioner to other 
tates. 

Sets forth the us a to which th F deral funda may be 
put to include construction or acquisition of equipment 
to expand element ry and secondary ucation programs 
to ncouraqe children to reenter or r in in achool, 
canprehenaive cademic aervice , d veloping and conducting 
ex plary educ tion 1 progr , specializ d instruction 
and equipment for tudents in advanced couraea, educa­
tional radio and televieion, and special educational 
nd related •~vices for rural are a. 

p requirements for receivinq qr nts and atandards 
for the c iasioner to follow in making grants. 

Provid that paym nt made umler thia title may be 
m de in inat llmenta, in advance, or by way of reimburae­
ment. 

Establishes an 8 ber Advisory Committ 
Educational Canters and ervicu to advia 
on such matters. 

on Supplemenwy 
the Commiaaionel 

Provide• for the recovery of payment• made under thia 
title if within 20 y rs th owner of the faciliti a 
ssisted by Peder 1 funds c ase to b a State or local 

ag-ency or the facilitl .. ceue to be uaecl for th 
purpoaea intended without the Commisaioner •a aaaent. 

Requires that labor standard at construction eetes 
b in accordance with the Davis-Bacon act. 
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Title tv -- Qooperatiye Rll•ar;h A9t -- lducationtl BaaearGb an4 
Training 

Authorizes the Commj.asioner to make grants for r search, 
surveys, and demonstrations in education and to make 
findinqa available to interested partiea. Seta f~h 
th tandards to b tor issuance of grant. 
Provid · for tranaf r of funds to other agencies ngaged 
in such work. 

Requires the COIIIllisaioner to submit annual ~rqa 
r ports on such research to Conqrea • 

Authorizes $100 million for us ov a 5-year period 
for the construction of regional facilities for r search 
nd r lated purposes. Sets up tandarda to be uae4 1Jy 

th Ccmmisaioner in using uch funds. Roquir that 
D vis-Bacon act apply bet • 

Title V -- Qran~a tq Strengthen §tatg PtPHtmn1ia of Edyca\ism· 

Authorizes 10 million f .or such purpos for 1966 and 
uCh funds f~ th succeeding 4 fiscal years aa may 

b neces ary. 

Set forth a formula for pportionment of 85% of such 
appropriated funds among the States and r s rvea 15" 
for grants for peeial projects. 

Grabt are to b made upon approval by the Ccamis ioner 
of a state application which must aet forth the usa to 
be made of such funds. The application ia required to 
show that the qrant will b used for such purposes a: 
(1) educational planning on a Statewide baaiar (2) 
collection. analysis. and dissemination of educational 
data~ (3) programs foaterinq or aiding educational 
research programs and projects: (4) pUblication and 
distribution of curricular mat rials; (5) improvement 
of teacher prepar tion; (6) education financing: (I) 
pupil chievanent t eta: (8) training of educational 
personnel5(9) pr a5· ultative and t«:hnical 
aaaiatance 8cl v to local educational 
· gencies 1 

Reatricta the amount of •ederal participation in such 
proqram8 to not more than 66" and not leas than 5~ 
of the total amount to be expeadeCl on such proqr••. 
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S t forth th t ndard8 which the Commissioner must 
use in approving a State application for grants authorized 
under this titla. 

Providea for tM intuchange of ptll:'aonnel between the 
States and the Office of Education. Seta forth standards 
for the treatment of exchange _.ploy .. • •• to their 
t4tua within the Qlfice and the treatment to be given 

a cb ployeea in regard to such mattera u pay, leave, 
retirement, and inaur nee. 

a uirea the Commiasioner to give reasonable t~e for 
a h arinq before finally disapproving a t te plan and 
provides for judicial review of the Callnlisaioner•a 
d cision regarding ppcoval or disapproval of a State plan 

uhto.ria .. the establishment of 12 member Advisory 
Council on st.a D partmenta of Education to review 
the administration of grants made under this title and 

o make recommendations for tmprovement of such admini­
str tion. 

AuthaDizaa th Secretary to engage technical and non­
t chnical asaiJtance for the Council cmd requiree the 
Council to report on ita findings and recammendationa 

o the Secretary who will in turn tranami t auch 
r port to the Pr•ident and Congrua. 

Title VI -- geper 1 ProviBions 

Authorizes the Commissioner to appoint, with the approval 
of the Secretary, advisory cammitteea to advi e and 
coiUiult with him. Authorizea the ca.iaaioner to delegate 
uthority to ~ployeea of the Office and to utilize 

the facilities pf other Federal genciea. Prohibita 
any manner of Federal control education. 



April 8. 1965 

Memo for John S. 
From the Vice President 

I want you to make a complete tabulation on al 

federal aid to education dollars. such as AEC, NFS 

Defense, Office of Education. All aids - research, 

scholarships, etc. 



Dear Hr. Vice heaident: 

l am deltahted to a.ad you an analy•t• of the tS 
billion of Pederal .. aiatance to education. 

lncloaed are a aummary table, a detailed table, and 
llluatrated charta on federal funda for education 
ln fiacal .yeara 1965 and 1966, followtna the outline 
you auaaeated in your memorandum of January 14. 

Attachment 1 to the det iled table aat1 tea th 
funda for internattoaal education. thaae .-ounta 
we1:a not included in the tables and cbarte becauee 
they were not a part of the original f8 billion 
figure uaed at the White louae p1:eea conference on 
tha education prop-am. · 

'l'he freaident 'a pt under the headtna of lducatton 
ahowa for education programs in 1966 about $4 billion. 
Tbe figure covera primarily the Office of lducation. 
the National cience foundation and the lmithaonian 
lnatitution. !hia ludget claaalfieatlon doea not 
include progr-.. auch aa medical reaaarch and train­
ina. antipoverty, acbool lunchea, federal inaervlee 
training, and th like. 

rleaae let me know if we can be of further h lp. 

Kind regards. 

the Vice Preatdent 
Vntted Statea Senate 
Waahington, D.C. 

lncloeur•a 

Sincerely, 
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Chart 1. Office of Education 
PROGRAM APPROPRIATIONS 

In Millions 
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Chart 4. Office of Education 
FINANCIAL ASSISTANCE TO HIGHER EDUCATION 
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Chart 7. Office of Education 
FINANCIAL ASSISTANCE FOR EDUCATIONAL RESEARCH 
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, 
OFFICE OF 

THE COMMISSIONER OF EDUCATION 

AugtUJt 4, 7965 

M-W~ Wbu. Sc.he66.f.vr.: 

The letteJL a.nd encl..o~Wl.U weJte mailed 
to VJt. Wuley today. OWl a.po.f.og.iu 
6oJt the ~d.iltecti.on. 

Beth BJta.d.e.ey 
CoJr.Jtupondence Un.it 



• OFFICE OF THE VICE PRESIDENT 

WASHINGTON 

August 2, 1965 

Mr-s. Bernie, 

Here is the letter I mentioned 
to you on the phone. No enclosures 
were attached. 

Wini Scheffler 
(180-2424) 
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Dr. Charles H. Wesley 
President 
Central State College 
Wilberforce, Ohio 45384 

Dear Dr. \.Jes ley: 

OFFICE OF EDUCAT I O N 

WASHINGTON. D .C. 20202 

.MIL a e 1965 

• 

I ·'I 

IU' .i ' 
.I I ) .. 

I • ' 

The Vice Pres ident has asked us to reply to your inquiry about funding 

assistance for the activities of the Association for the Study of Negro 

Life and History. 

Although the Office of Education does not have funds for the general 

support of association activities, it is possible that part of your 

Association 's work--such as curriculum development and perhaps specific 

investigation of effects of attitudes upon education and learning-­

might fall within areas eligible for support through participation in 

programs of our Bureau of Research . Guidelines for these programs are 

currently being revised to reflect program expansion, but the enclosed 

descriptions of areas and types of research and development will help 

you determine whether your organization would itself be engaged in 

research and development activities or would limit its function to the 

encouragement of such activities by others. In any case, our Bureau of 

Research will be glad to send more detailed information in response to 

requests from those whose educational research efforts may fit into our 

programs. 

We are also enclosing a description of the Elementary and Secondary 

Education Act of 1965, which has many items of interest to your organi­

zation . Besides expanding the Cooperative Research Program, the Act 

offers numerous other avenues for educational improvement through local 

and State planning and administration. 

Sincerely, 

Francis Keppel 
U.S. Commissioner of Education 

Enclosures 

) 
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TH! CUIUllCULUM lMfaOVDtiH'f PR.OCIAM 

COOPIIAnVJ USIAICH IIA!ICH 
U.S. orPICI OF IDUCATI<M 



CuaRICULUK IMPROVEMENT PROGRAM 

A project in thia program may deal with a curriculum, a course, a subject, or any aspec t of these in any content area at one or more grades or levels of education from pre-school through higher and adult education . Projects in this program may take varied approaches but commonly fit one or more of the followina patterns: 

1. Committee and conference studies designed to identify educational problems and opportunities in a given field and to formulate guidelines f or the evolution of modern instructional programs. 

2. Planning and coordination proj ects designed to develop general guidelines for course or curriculum improvement to correlate independent developmental projects, and to facilitate wide dissemination of the results of such efforts. 

3. Projects designed to prepare curriculum or course materials through promising approaches to the selection, organization, and effective presentation of conventional or new subject matter. 

4. Projects to develop new or imaginatively adapted instructional materials auch as films and television presentations, apparatus for student use. and lecture and laboratory demonstration equipment 

5. Comprehensive projects to develop complete courses or a curriculum, including all types of related learning and teaching aids. The initiative for such comprehensive pro­jects should arise from a conviction on the part , of a group of responsible scholars and educators of high professional stature that a major educational problem exists in a con­tent area or in a group of disciplines or subjects. 

Past or current support for studies in a particular content area does not necessarily preclude support for other meritorious projects in the same field. Alternate studies may be desirable to explore differing valid approaches and to provide a choice of courses and materials applicable to varying situations. 

Review Procedures. All curriculum Improvement proposals are sent to field readers for review. These reviews, accompanied by all of the proposals, are sent to an outside panel of scholars and educators vho discuss the proposals and make recommendations to the Research Advisory Council. The Council then makes recommenda­tions to the Commissioner of -Education concerning the action to be taken on each proposal. Upon final approval of a proposed project, 



a contract is negotiated with the institution from which the propoaal 
was submitted. 

Postmark Deadlines. September 1, December 1, and March . l. 

Length of Proposal . A proposal ahould be sufficient ly complete 
to provide all the information necessary for a sound evaluation. 
Generally, propoaals are from 10 to 20 single-spaced, typewritten 
pages of standard letter-size paper. 

Number of Copies. Twenty (20) copies of the proposal are required. 
Proposals ahould not have covers or special bindings. 

Mailing Address. CURRICULUM IMPROVEMENT PROGRAM 
COOPERATIVE RESEARCH BRANCH 
U.S. OFFICE OF EDUCATION 
WASHINGTON , D.C. 20202 

PROPOSAL FORMAT 

The format for the cover page i s as follows 

CURRICULUM IMPROVEMENT PROPOSAL 

Submitted to the U.S. Commissioner of Education 
Under the Provision• of Public Law 531 

Project Title 

Submitted by 

Initiated by 

Transmitted by 

Date transmitted : 

(Be concise and descriptive; specify the area to 
b~ developed, the grade level(s) and the 
specific skills involved. Avoid ob1cure, 
technical terms.) 

(Name of institution or agency and addres1) 

(Full name and position of the individual who 
will direct the project. Include the tele­
phone area code, number, and extension.) 

(Full name and position of the official app~ov­
ing the transmittal of the application, Ha mu1t 
have the authority to commit the institution 
or agency to the proposed project .) 

Note: One copy of the proposal should be signed by both the initiator 
and the transmitter. This eliminates the need for letters of trana­
mittal and endorsement. 
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In preparing the remainder of the application, the initiator should use 
the following format, identifying each section with the number and 
underlined word(a) ~iven below. 

1. Abstract. Beginning at the top of the second page, provide a one­
page summary describing the (a) objectives and (b) procedures of the 
study. On the top of this page give the name of the principal in­
vestigator, the submitting institution , the total Federal funds re­
quested, and the duration of the project. 

2. Rationale. Give the rationale for the project, including a state­
ment on how it is expected to strengthen education in the particular 
content area and at the specific grade level(s) with which the pro­
posal is concerned. 

3. General Objectives of the Project. Indicate the objectives of the 
curriculum improvement in relation to the grade levels and areas to 
be covered. 

4. Procedures. Indicate the procedures for carrying out the project 
including a resume of any work already accomplished in the area by the 
project personnel or others. Novel features of the proposed work 
should be pointed out. Supplementary information including items 
such as samples of materials previously developed, pertinent excerpts 
from related proposals, and progress reports may be included as 
appendices. 

5. Full Description of.Materials. Give a ~omplete description of the 
materials to be developed, including the educational level for which 
they are intended. 

6. Provisiens. Indicate the provision• which have been made for: 
(a) any classroom trial and revision of the materials, (b) any evalua• 
tion of the materials or methods developed, and (c) dissemination of 
information concerning the materials produced in connection with the 
project to teachers, educational institutions, and other interested. 
individuals and organizations. 

7. Materials Distribution. Give the general plan for publication, 
production, utilization, and distribution of reports, books, manuals, 
films, apparatus , and other materials developed in the course ·of the 
project. 

8. Personnel. Give the date of birth, training and qualifications 
of people who will fill the principal roles on the project. This in• 
formation should summarize for each person pertinent experience and 
publications and indicate the extent of responsibilities within the 
project and in other current professional capacities. If consultants 
are listed, indicate whether they have tentatively agreed to serve on 
the project. 
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9. Facilitiea. Describe the ap~c ial facilitie s your insti tut on or 
agency baa that will be of value in carrying out the project. When 
other achool populations and/or facilities are to be involved in the 
project, indicate what facilities are available there and whether 
there has been an assurance of cooperation. (See also item lZF) 

10. ~ther Information. Make a brief statement concerning each of the 
following items. The information given here will in no way jeopardize 
approval of the project. 

A. The amount of support available for this project from 
sources other than the transmitting institution. 

B. Whether this proposal has been submitted to any other 
agency or organization. 

C. Whether this is a proposed extension of, or addition to, 
a project previously or currently suppor ted by the Office 
of Education. 

C. Whether this or a similar. proposal was previously sub­
mitted to the Office of Education by the present initiator 
or his institution. 

11. Budget. Start this section on a new page. In a tabular presenta­
tion similar to the example on page 6, itemize the estimated cost of 
the project. Round all amounts to the nearest dollar. In the first 
column list the items of expenditure, using the categories shown. 
After each line item, add a brief parenthetical statement which ex­
plains how the cost of the item was computed~ For example: Secretary 
(~ time for 3 months at $4000 per annum.) In each of the subsequent 
columns indicate, by fiscal year, the funds requested from the Office 
of Education and the estimated dollar value of the services to be 
contributed by the local institution or agency. (A fis'cal year ex­
tends from July 1 to June 30 and bears the year designation of the 
last 6 months.) In the last two columns indicate the total Federal 
and total local cost for each line item. At the bottom of each 
column indicate the Subtotal and the Total for each fiscal year. Fill 
in the information on the duration of the project in the space pro­
vided on the budget sheet. Do not plan to start the project sooner 
than 5 months following the submission deadline nor later than 1 year 
following approval. 

12. Attachments. If any of the following items apply to the proposal 
being submitted, provide the information requeated in each instance. 
Each attachment should appear as a separate item on separate pages. 

A. Instruments. Any applicant who plans to use an unpublished 
instrument (e.g. a questionnaire or interview guide) in his study 
should include a copy; if an instrument is not yet developed or 
only partially completed, sample items should be submitted. 
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1. Rev1t1ona. If thie application is being reeubmitted to the 
Program, append a statement deacribing the major revisions which 
have been made. Thia does not apply to those application• which 
have been submitted previous ly in draft form for informal review . 

c. Status Report of Current ProJecta. If any of the key 
personnel of the proposed project have current projects with 
the Cooperative Research Program, indicate the status of this 
project. Include in this statement of the amount of time which 
the investigator is devoting to the current project. If the 
proposed study is an extension of the current project or proposes 
work in the same area, specify the most pertinent results available 
from this project. 

D. Completed Projects. If any of the key personnel of the pro­
posed project have completed Cooperative Re search projects, give 
the title and project number. It is not necessary to attach re• 
porta of these projects; however, if any of the findings are 
particularly important to the current application, they may be 
summarized briefly in an appended statement. 

E. Foreign Travel. If this project involves trave l outside of 
the United States, please give the foHmo~i.ng information: (a) 
a brief statement of the purpose fo~ th~ t~ip, (b) the cities to 
be visited and the approximate date a~rl duration of the visit, (c) 
the project staff members who will b~ m'i!:.i.:'lg the visit and their 
(1) date and place of birth, (2) i~stituti~ual affiliation, and 
(3) nationality. All foriegn travel uill h:•ve to receive clearance 
by the Department of State which ';·>:i..ll t:::tlc".e :i't•)rr. six to eight weeks. 
Clearance must be received priot· to d .e r: .lg:1h1g of the contract 
by the Office of Education. Foreign tra·;rei should be on American 
carriere as far as is possible. 

F. Cooperatin.s_Ins~J.:.~t~~~9.£·!· If major involvement of an insti• 
tution or agency oth~r- :..h·u the or,e sukt:!'.tting the proposal is 
required, attach a copy of a lett~~ from them indicating their 
willingness to cooperate on the pt·oject. 



' COOPERATIVE RESEARCH PROPOSAL 
BUDGET WORKSHEET 

INVESTIGATOR: __________ _ 
INSTITUTION : __________ _ 

CATEGORY 

Personnel (List all position titles such as 
director, research assistant, secretary, 
consultants, State percent of time on pro­
ject and per annum salary of each person. 
Fringe benefits paid by employer, such as 
social security, retirement, and hospitali­
zation, may be included if they are normally 
treated as direct, and not indirect costs.) 

_Supplies and Materials (Generally capital 
equipment may not be purchased with Federal 
funds. However, this does not apply to 
necessary experiment or research equipment. 
List items needed such as research material, 
office supplies, telephone service, postage, 
etc.) 

Services Statistical. Duplicating (Include 
200 copies of final report.) 

Other (List and justify essential travel and 
other items not covered above.) 

SUBTOTAL 
Overhead* (Federal funds for these costs -may 

not exceed 20% of the total Federal cost 
shown as the SUBTOTAL above. If the local 
rate would give a greater amount, the 
difference between it and the Federal con-
tribution may be shown as an institution 
contribution.) 

TOTAL 

DURATIOO: YRS. ~S. 
BEGINNING DATE:_ ENDING DATE:.:.: __ 

FISCAL YEAR 
~NTHS 

FEDERAL LOCAL 

FISCAL YEAR 
K>NTHS 

FEDERAL LOCAL 

FISCAL YEAR 
K>NTHS 

FEDERAL LOCAL 

ALL YEARS 
TOTAL 

FEDERAL LOCAL 

$ 

$ 

Note (Sal~jries, sen lice chsr~es, trave costs, etc. 
confcrm to the !standard rates of he inst tu­
tion. Give baf is em wh ch overhe ,d is cat~uted 
at tt e institutlton. ) 

. 
$ $ $ $ $ $ 

$ $ $ $ $ $ 

$ 

' 

$ 
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SMALL CONTRACT PROGRAM 

0~ ? JI.JS - 4 
BO~ C . edrd~ce #Sl-R267 . 3 
App rov~ l Expires 6/30/65 

(Reprinted from Application In struct i ons f or 
Research Contrac ts: Coope rative 

Research Program, OE 12017) 

COOPERATIVE RESEARCH BRANCH 
OFFICE OF EDUCATION 

U.S. DEPAR'IMENT OF HEALTH, EDUCATION, AND WELFARE 
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SMALL CONTRAC~· PROGRAM 

The Small Contuct Program is desigr•i!d to pr ovide support for •m~ll­
ecale reeearch or develop!llent with a min1:num of delay for propoua. l re•; t ev. 
The followina are a .f ev examples of the wide range of c•. tiv ~ t! N! ~ r " t ru.J 
be aupported by thia prosram: 

1. Experimental reaearch, surveys , demonstrations, and curri c•Jlum 
atudiea. 

2. Pilot or eXploratory studies design~d to ob ta i n a clear indica­
tion of the feasibility and potential value of a more extens i ve 
re&earch or development effort on the same or similar problem&. 

3. Analysis of existing data or materials to wh ich access has been 
as&ured. 

Special Conditions. 

1. The funds requested may not exceed $7500. 

2. The research or development must either be conducted or sponaored 
by a ataff member of a college~ university, or State education 
agency. A project which is to be conducted by an undergraduate 
or graduate student must be ' sponsored by a faculty member who 
will assume th.e responsibility for seeing the project to 
completion according to the terms o~ the contract. 

3. The funds requested may not be used primarily for (a) preparing 
or publishing a book, or (b) conducting meetings, ~onferences, 
and seminars • 

Review Procedures. All small contract proposals are evaluated by field 
readers competent in the subject matter and techniques embodied in the 
proposal. A review of the recommendations of these readers is made by 
the Research Advisory Council, and final recommendations are submitted 
to the Commissioner of Education. When a project has been approved by 
the Commi&sioner, a contract is negotiated with the institution which 
submitted the proposal. 

Deadlinea. There are no deadlines 
they aay be submitted at any time. 
within two month& after he submits 
been approved. 

for submitting small contract proposals; 
Ordinarily an applicant will be notified 

a proposal as to whether or not it has 

Lenath of Propoaal. A propoaal should be complete enough to communicate 
all the information necessary for sound evaluation. The usual length is 
from aix to eiaht single-spaced pages. 

Nuaber of Copiea. Six copies of the proposal are required, each typed or 
otherwiae reproduced on one side of letter-aize, white paper. 

- 1-
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Mtilin& fflduu. SMALL CONTRACT \lROORAM 
COOPERAnVE RESEARCH BRANCH 
U.S. OFFICE OF EDuCATION 
WASHINGTON, D.C . 2r. 202. 

Proposal Format 

The ~~ ~ of the proposal must contain only the following information i n the order indicated: ·~ 

Project Title 

Submit ted by 

Initiated by 

Sponsored by 

Transmitted by 

Date TraniiDi t tel ': 

SMALL CONTRACT PROPOSAL 

Submitted to the u.s. Commissioner of Education 
Under the Provisions of Public Law 531 

(Be concise, descriptive, and as specific as possible. Avoid obscure) technical terms.) 

(~arne of institution or State agency and address) 

(Full name, position or student status, and signature of the individual. who will direct t.he project. 
Include the telephone area code, number, and extension.) 

(Full name, position, and signature of the faculty 
member who will sponsor the project if the initiator is a student. Include the telephone area code, 
number, and extension. Omit this item if the initiator is a faculty member.) 

(Full name, position, and signature of the official . approving the transmittal of the application. He 
must have the authority to commit the institution or agency to the proposed project.) 

In preparing the remainder of the application, tne initiator should use the following format, identifying each section with the number and under• lined vord(s) .siven below. 

1. Abstract. On a single, separate page present a summary of the proposal using two headings: (a) Objectives and (b) Procedures. Place the abstract immediately after the cover page. 

2. Problem. Give a brief statement of the problem, explaining its lignificance to education. 

- l-
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3. Related Literature. Summarize the musL pertinent related literature, 
and deacribe the rationale which serves as a basis for the proposed research 
or development projects. 

4. Ob 1ectivea. State the objectives to be achieved, the hypothese s ~r . be 
te5ted, or the apecific questions to be answered. 

5. Procedures. Describe the procedures in detail, listing the steps to be 
followed. When appropriate, provide specific information about each of the 
fallowing; 

(a) General Design •• Describe the general design of the study and 
indicate why this design appears particularly appropriate for achieving the 
atated objective&. In experimental research, for example, the independent 
and dependent variables should be stated with the rationale for their 
aelection. 

(b) Population and Sa.'llple - - Describe the group of subjects from which 
the sample will be drawn and ind~cate why the sample is to be d r awn from 
this group. Explain the sampli~g method, and the number and characteristics 
of the subjects to be chosen. Indicate how experimental and control groups 
will be equ.!l ted. 

(~) Data and Instrumentation -- Indicate the data to be gathered and 
the collection methods to be used. 

(1) Analysis -- Indicate the specific methods of analysis to be used 
in achieving the objectives, answering the questions, or testing the hypo­
theses. (When several hypotheses are to be· tested or several questions are 
to be answered, it is usually helpful to specify the analysis in relation 
to each hypothesis or question.) 

(e) Time Schedule -- Indicate in chronological order the approximate 
length of' time required for each major aspect of the study. 

6. Personnel. Give· the name, title or student status, and a brief state­
ment of the pertinent experience and unique qualifications of key personnel. 
Indicate the individuals who have tentatively agreed to serve on the project. 

7. Facilities. Indicate any special facilities and similar advantages 
avail~ble to your institution or agency which ~ill aid in the conduct of the 
p~oject. When the cooperation of other schoo$ or agencies is essential to 
the conduct of the study, indicate the extent to which such cooperation has 
been assured. 

B. Other Information. Make a brief statement concerning each of the 
following items. The information given here will in no way jeopardize 
approval of the project. 

(a) The amount of support available for this project from sources 
other than the transmitting institution. 
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(b) Whether this proposal heR been a<.bulitted t o any other agency or organization. 

(~) Whether this is a proposeJ ~ ~~:·cn oion o'-. "i r '< ~<' t1c. ~1 1.:0 ~ Ytou J or current project supported by the Office of Educ£•i.! on o :: any o lt~et .~~<,<.l p ~ or agency. 

{d) Whether this or u similar p roposal was p reviously submitted to the Office of Education. 

9. Budget. (Start this section on ti new page.) 
In a tabular presentation similar to the illustration shown on page 26 , give the estimated cost of the t' •nJect. Round all amounts to the nearest dollar. In the first column list the iten's of expenditure, using t he categories shown. After each line item, add a brief parenthetical state­ment which explains how the cost of the item was computed . For example: Secretary (~ time for 3 months at $38C per month). In the second column list the funds requested from the Office of Education for: each line i '.:eru . Fill in the information regarding the duration of the project in the space provided on the budget page. Do not plan to start the project sooner than 3 months following the proposal submission, nor l year following approval. 

10. Attachments. Where any of the following items apply to the proposal being submitted, provide the information requested in each instance. Each attachment is to appear as a separate item on a separate page(s). a. Instruments. Any applicant who plans to use an unpublished instrument (e.g. a questionnaire or interview guide) in his study should include a copy; if an instrument is not as yet developed or only partially completed, a page of sample items should be submitted. 

b. Revisions. If an application is being resubmitted to the Program, a statement should be appended describing the major revisions which have been made. This does not apply to those applications which have been submitted previously in draft form. for informal review. 

c. Status Report of Current Projects. If an applicant (or any of the key personnel of the proposed project) has a current project with the Program, the status of this project should be indicated. Included in this _should be a statement of the amount of time that the pcrson(s) is (are) devoting to the current project. If the proposed study is an extension of the current project or proposes work in the same area, specify the most pertinen t results available from the previous project. 

d. Completed Projects. If any of the key personnel of the proposed project have completed a Cooperative Research pro­ject, give the title and Cooperative Research serial number of the completed project. It is not necessary to attach reports of projects previously completed. If any of the findings are particularly important to the current applica­
tion, they may be summarized briefly in an appended statement. 
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EVALUATIVE CRITERIA 

Educational ~~ificance 

The infonD&tion to be obtained. or the technique , 'ih!!tl:.>d , u .i" !. r s _ .c.-". :.l e!'l ~ to ~e developed would ~ have potential value to educational res~arch or practice. 

Research Plan 

1. The problem, background, objective(s), and procedures are clearly stated with an appropriate ~aunt of detail. 

2. The problem and objective(s) are appropriately delimited. 

3. The objective(s) and procedures are technically sound. 

4. The relationship between the problem. objective(s), and procedures is char. 

5. The related literature section reflects sufficient familiarity with the previoua research in this problem area. 

Personnel and Facilities 

1. The principal investigator(&) is (are) competent to carry out the research. 

2. The facilities available to the investigator(s) are adequate for carrying out the reaearch. 

Economic Efficiency 

The relationship between the anticipated outcome and the cost of the project il highly favorable. 
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BUDGET 

Investigator: ·----------­
Institution : 

Category 

Personnel (List all position titles, such as 
director, research assistant, secretary, 
consultants. State percent of time on pro­
ject and per annum salary of each person~) 

Supplies and Materials (No capital equipment 
may be purchased with Federal funds.) 
Research materials (Itemize) 
Office Supplies (Include paper, telephone, 
postage, etc.) 

Services 
Statistical 
Duplicating (Include 25 mimeographed copies 
of a final report.) 

Other (List essential travel and other items not 
covered above.) 

Overhead (Federal funds for overhead may not 
exceed 20% of the total Federal cost shown 
as the SUBTOTAL above.) 

Note: Salaries, service charges, travel costs, 
etc. must conform to the standard rate 
of the institution. 

Duration: rs ______ ...; . ______ .05. 

Beginning Date: Ending Date. 

Federal Funds Requested 

$--~-----

SUBTOTAL $ _______ _ 

TOTAL $ _____ _ 

• 
' 
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