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In January of this year President Lyndon Johnson set out in a
single sentence one of the basic principles of life and survival in the
modern world. He said "The nation that has the schoecls ... has the future,"
In that hrief phrase he put before us, the American people, a mighty
challenge, and at the same time he pointed out one of the brightest oppor-
tunities open to us today.

The youngsters who fill this country's classrooms will soon be
taking their place as the responsible men and women of America. It is
they who will stand watch for freedom here and around the world. It is
they who will enjoy and protect America's wonderful heritage. From among
these students will emerge the leaders of their generation in the eternal
quest for truth and justice, and on the shoulders of these men and women
will rest respongibility for all that we and earlier generations of Americans
have worked and fought to create,

It is our task, and it is a joyous and rewarding one, to see
that our children enter their adult lives with the best education we can

give them. Anything less would be a betrayal of the hopes and efforts of
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our own forehears,

The early leaders of America understood the vital impotance

of public education to the nation's healthy growth. During his retire-

ment after a lifetime of public service, Thomas Jefferson wrote:

"A system of education which shall reach every description of
citizen from the richest to the poorest, as it was the earliest,
so will it be the latest of all public concerns in which T shall

permit myself to take an interest."

Many of the nation's founders thought and felt the same way,

and we owe them a great deht,of gratitude,

I have always felt that the American system of public education

which has grown and developed from the earliest days of our country is a

wonderful example of the mixture of imagination and common sense that makes

our way of government the resilient, responsive and responsible thing that

it is, From the start the primary responsibility for public educstion

has rested with the localities and with the states, But also right from

the start, the Federal Government has recognised its responsibility to assist

and back up the éther levels of government in assuring what Jefferson called

"education which shall reach every description of citizen from the richest

to the poorest"
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Away back in 1785, even before the Constitution was ratified,
the Congress adopted an ordinance on the disposal of public lands in the
Western Territory that set aside one section in each township to endow the
schools in that township. Two years later another ordinance further
emphasized the Federal Government's concern for public education, and the
great Senator Daniel Webster later wrote:

"I doubt whether eme single law or any lawgiver, ancient or modern,
has produced effects of more distinct, warked, and lasting character
than the Ordinance of 1787 .... It set forth and declared it to be

a high and binding duty of Government to support schools and the means

of education,"

The Federal Government's interest and concern for the state of
public education in the nation has continued down through the years. Just
over a century ago Congress passed the Morrill Act that made possible the
establishment of the land grant colleges and led directly to many of the
great universities that are the pride of the nation today.

Later Acts have provided additional assistance, and this has
enabled our ever growing nation to meet its ever growing needs.

I am glad to say that during the past two years the 88th Congress

of the United States has maintained and advanced this proud national
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tradition. It has examined the educational structure of the whole nation

and moved to meet its needs as no legislature in any nation has ever done

before. More than a dozen pieces of major educational legislation were

passed by the Congress and signed by the President. Americans can be proud

of each and every one.

WB are going to build enough classrooms for the eight million college

and university students we expect to enrobl by 1974 — nearly twice as many

students in higher education as we now enroll.

WE will extend higher eduction to as many as 30 new communities

each year by helping them to build — from scratch — complete new junior

colleges.

WE are helping to guarantee the vitality and progress of our

great society by building technical institutes, by helping young men and

women attend them without hardship, and by working with private industry so

that these newly skilled Americans will have jobs and a high standard of

living for their future families.

WE have taken up the €hallenge of expanded library services, both

for our rural and urban communities and for our colleges and universities.
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WE have put the resources of the Federal Government at the com—
mand of State and local school systews to strengthen their classes in science
and mathmatics and foreign languages, and at the same time, we have launched
an historic program to build as wany as 20 new major centers of graduate
study in the immediate future.

WC bave also put the support of the Federal Government behind
medical education, so that shortages of doctors, dentists and nurses will

not threaten the nation's health and well being.

¢¥;:,

WE are helping our State and local school systemshfind workable
answers for the training and retraining of their citizens, so that no wage-
earner will be permanently set adrift by technological change, nor any
community be economically destroyed by technological progress.

These accomplishmets are not the final answers for a nation that
is constantly growing and leads the free world in the ideological contest
with communism. But while much remains to be done, we have come a long
way in def¥eloping, through our American partnership of Federal, State, and

local government, one of the strongest yet most humane systems of mass public

education ever devisged by man,
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Now let us be clear about one thing,

The great, the historic record of education legislation passed
by the 88th Congress was repudiated by Senator Goldwater, He voted no —
N0 ——= no —— right down the line.

will

Senator Goldwater was against the measure that %ﬁﬁfﬂ help us
graduate more doctors and nurses to safesmard the health of every American,

Senator Goldwater was againet the bill that will give every Ameri-
can a chance to stay on the job through retraining, a chance to maintain
his self respect and the respect of his family,

Senator Goldwater , the Republican candidate for the Presidency
of a 11 America , voted against all Americans when he voted "No" on expanding

g

economic opportunity, "No" on equal educational opportunity, "No" on all these
historic measures that his colleagues — both Republicans and Democrats —
passed with resounding enthusiasm to assure a strong and creative America in
the years and generations to come.

Senator Goldwater has shown how little he thinks of the nation's

future, Let us remember this on Election Day. Let us rememberhow little he

cares about inspiring strong, fﬂﬂﬁﬁ#ﬂﬂﬁ informed and independent winds in the
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Americans of tomorrow. Let us support President Johnson, and with him

f‘ ':l-l“
move ahead to build a still sémemger and firmer educational system for all
our countrymen,

Because, my friends, I must say once more there is still much
that we must do. Ahead of us there are grave challenges to our great society,
challenges that only a strong and responsive educational system can answer.

For example, one of these challenges is the problem of school
dropouts., For every three students now in the fifth grade only two will
remain through to high school graduation. As things stand today one out of
three youngsters will drop out of education tragically and too soon. Can
wve look ahead and still see nearly a million young people a year out of
school and out of work —— drifting aimlessly —- without purpose and without
pride — bitter — rejected — left behind by their own generation as it
moves forward to new achievements and new fulfillment,

One year ago President Kennedy had funds drawn from the Presi-
dential Emergency Fund and spent to study this problem, Not spent to buy
extra bombers and bombs, but spent studying how best to help children, and by
so doing, to help strengthen the nation of tomorrow,

Now that we understand more of this problem, we need to build a
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program to meet it, and w8 need men and women to carry that program
through, This will take initiative and intellectual courage. It will take
a nation and leaders with the tradition of saying "Yes" to a challengej

not ¥NgZ "No" as is the habit of the Republican candidate,

Make no mistake, there are many problems before us., If we Ameri-
cans do not face them we will stagnate and decline. Our expanding popu-
lation and the nearly incredible advances in science and technology that
steadily raise our standard of living are bound to create new and vexing
difficulties that we as a people must meet and solve.

Senator Goldwater apparently believes that these problems and
challenges will somehow go away if we close our eyes and don't look at them,

But he is wrong! Dead wrong!

America has grown great by facing up to its challengew. Nearly
two hundred years of }# hard won experience has proved again and again that
the finest and soundest investment we can make for the future is in the
education of our people.

Six years ago, while serving as the very able Majority Leader of
the United States Senate, Lyndon Johnson fought for and won passage of the

National Defense Education Act: one of the most imperteant pieces of education
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legislation in American history. During the debate on that bill the then
Senator Johnson stated: "It can truly be said that an educated mind is the
guardian genius of democracy".

Once again Senator Goldwater said "No" and voted against the bill,

Today these two men face eachother for the highest office in the
land, and indeed in the world itself.

Senator Goldwater stands with his eyes cast doen or tightly shut,
fearing to move any way but back.

President Johnson understands America's challenges.#ﬂﬂ/ﬂﬁﬁffﬁifﬂ//
SPOOFLARIL T4/ //]/ Te sees America's opportunities. He is determined to
move forward, determined to build the Great Society that America can and
must be,

No man who treasures the traditional American drive toward inno-
vation and improvement, the drive that has nurtured our educational system
throughout our history can doubt that Lyndon Baines Johnson deserves the

votes of all his countrymen in the coming election,



QUR SCHOOLS ARE THE FUTURE

In January of this year, President Lyndon Johnson put into nine
words what is surely the great challemge of our democracy. He said,
"The Nation that has the schools--has the future.” In that brief
sentence, my fellow Americans, is the power of a Nation and the promise
of mankind,

For the future of this democracy, the fruit of all the labor of
generations past, is now in our classrooms everywhere in this land. The
future managers of our mighty industries, the scholars and thinkers who
will lead us in the etermal quest for truth and justice, the men and
women who will devote their adult lives to standing watch for freedom
here and around the world--they are today immersing themselves in books
and in scientific experiments and in a thousand different studies from
which America's tomorrow will greatly profit.

And ien't this what we, all Americans, sincerely want? Isn't it
the goal of every parent to see his child develop, with the help of our schools
and colleges to his maximum abilities? Isn't it the greatest thrill of all
to see "the young mind," as the President has phrased it, “set free to scan
the farthest reaches of thought and imagination?"

We, who have inherited this Nation from our forefathers, who thank
them in our hearts for the chance they gave us and for the responsibilicy
they assumed for this Nation's future--we can do no less for those who follow
us.,

In fact, we must do more,
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I am proud te report that we have made a magnificent start in
this direction. The 88th Congress of the United States has accomplished
jone of the most remarkable records in the history of the legislative
!pmncasta It has taken a look at the whole of the Nation and its
educational structure as no legislature in any Nation has ever dome
before. It has created a new monument to educational promise and to
the independent mind,

More tham a dozen pieces of major educational legislation were
passed by the Congress and signed by the President. Let us attend this
mighty roll call:

~--We are going to build enough classrooms for the 8 million college
and university students we expect to enroll by 1974--nearly twice as many
students in higher educetion as we now enroll.

-==WHe will extend higher education to as many as 30 new communities
each year by helping them build--from scratche-complete, new junior
colleges.

-=-We are helping to guarantee the techmical vitality of our society
by building technical imstitutes, by helping young men and women attend
them without hardship, and by working with private industry so that these
newly skilled Americans will have jobs and a high living standard for
their future families.

==-We have taken up the challenge of expanded library services for
both the community at large-~whether rural or urban--and for our colleges

and universities.
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-==ie have put the resources of the Federal Government at the
command of State and local scheol systems for the strengthening of their
classes in science and mathematics and foreign languages. And, at the
same time, we have turned to the other end of the spectrum, to graduate
education, and we have launched an historic program to build as many
as 20 new major academic centers of graduate study in the immediate
future.

««<We have also put the support of the Federal Government behind
medical education, so that shortages of doctors, dentists, and nurses
will never threatenm our Nation's health and well-being.

«=<We are helping our State and local school systems find workable
answers for the training and retraining of their citizems, so that neo
wage-earner will be set permanently adrift by technological change, nor
any community be economically destroyed by technological progress.

These accomplishments ave not the final answers for a Nation that
leads the free world in the ideological contest with communism. We have
only begun to liberate our young people of today and tomorrow. We have
only begun to develop, through this American partnership of Federal,
State, and local government, one of the strongest yet most humane systems
of mass education ever devised by man.

And let us be clear about one thing. The historic record of education
legislation passed by the 88th~-the "Education™-~Congress was repudiated
by Senator Barry Goldwater. He voted no--no--no--no--right down the line.
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Senator Goldwater was against the measure that will help us
graduate more doctors and nurses te safeguard the health of every
American,

Senator Goldwater dida't like that.

¥ was against the bill that will give every American a chance
to stay on the job through retraining, to maintain his self-respect and
the respect of his wife and children.

Senator Goldwater dida't like that.

The Inpublﬂd:;yaknl-nn said "No" to the idea that we should do every-
thing we can to give every child everywhere in this country an equal chance
to learn and grow and become a decent law-abiding citizen.

Senator Goldwater didn't like that, either.

The Republican candidate for the Presidency of all America voted
2geinst all Americans when he voted "No" on expanding economic opportunity,
"No" on equal educational opportunity, "No" on all those measures that
his colleagues--Republicans and Democrats alike--passed with resounding
margins in the interests of a strong America in the days and years to
come,

If thie is a demonstration of what Senator Goldwater thinks of
the future, let us remember om Election Day, November 3--and let us
answer, as we can, his lack of faith in us and our children. Let us
instead support President Johnson, who has carried forward the creative
educational program of our late scholar-President, John Fitzgerald Kennedy.
I know that President Johnson is clear in his determination not to stop==
but to move ahead-~to build an even stronger, firmer education system for

all our people.
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Because, my friends, there is still much to be dome. And even
those patriotic, compassionate men who voted "Yes" and "Yes" again in
the recent "Education Congress"--even they would admit that we are just
starting on a great adventure im human learning. What do we see ahead of
us? What are those grave challenges to our society, challenges that only
a strong education system can answer?

First, we look ahead and still see nearly a million young people a
year out of school and out of work--drifting aimlessly--without purpose and
without pride--bitter--rejected--beaten by history, for history is passing
them by,

For every three students now in the fifth grodie, only two will
remain through to high school graduatiom. One out of three youngsters
will drop out of education tragically and too soon.

One year ago, President Kemnedy took $250,000 out of the Presidential
Emergency Fund and spent it--not on missiles or atom bombs, but on children.
He used that money to help State and local school systems go out and talk,
face-to-face, with dropouts and their parents and he got most of these
lost youngsters back into schoel.

In the course of this mammoth undertaking, local educators learned
things theynever suspected about what makes a young boy or a young girl
want to leave school.

But now that we have new, important facts on this matter, we
need a program and we need persomnel to carry it out. This takes ideas,
it takes intellectual courage, it takes generous hearts and minds, it
takes a Nation that can say "Yes" to a challenge and not "No" as is the
habit of the Republican candidate.
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Let us consider programs of community pride, in which every
youngster can serve in a position of responeibility for a period of
time, no matter how brief, and share in the heavy responsibility=--yet
exciting liberation--of free local goveranment.

Let us not think just of doing semething for our young people
who are on the verge of losing their way. Let us rather think of
doing something with them so that they will know the thrill of service
and the pride of sharing thought and enmergy with one's own neighbors
who need you every bit as much as you need them.

Let us keep all our young people excited about democracy because
democracy will not let them down or leave them out.

On the horizon is a second great challenge to education, a
challenge we can ignore only at our peril., It is the challenge of the
aged., Incredible as it may seem, one of our fastest-growing age
groups in the Nation today is made up of men and women 55 years of
age or older. Good food, good medical practice, and peace have joined
to give the average American adult more years on his life expectancy
chart. But how will those years be spent?
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Surely after they have put their time in on the job, we cannot ask
our fathers to go back to punching a clock. OQur older Americans have
earned & greater measure of consideration than that. In fact, there is
no reason vhatsoever that we camnot, right now., begin to work toward a
day when every man and woman will have a truly Oolden Age shead of them,

& decent twilight time thet is as rich in human eand intellectual experiences
as any other period of life can be-~if not richer.

We can predict that our greatest resource for the acconmodation of
vhat will one day be our most significant age group is our system of educa-
tion. What better way is there to reward our older Americans than to give
them time to reflect upon life, to arrange their thoughts and search their
memories and their hearts for those wonderful experiences that had meaning
and zest for them? And what better way to enrich our own younger leaders
than by letting them profit from the wisdom of their elders?

Through our schools, in those very classrooms used, at other times
of day, by regular students, our older Americans can catch up on the sciences
and the arts, on literature and philosophy, can relax and learn about the
treasures of the world's music--can do all those things they had no time
to do while they were busy raising and providing for a femily.

This kind of re=®ngagement of our older Americans into the world
of knowledge and education could be one of the great triumphs of our
American civilization.

As we speak about these things, I am reminded of the custom in
some remote villages of India. There the old men and old women, feeling
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the spirit and sensing the attitudes of the younger folk around them,
these oldsters one day leave their homes and walk into the jungle--never
to be seen egain. O0ld and useless, the Indian grendfather and grandmother
take the hint, and walk away to their deaths. Legend has it that they are
going to another and better life, an afterTlife from which; unfortunstely,
no one has yet returned.

Surely America 1s beyond this primitive solution to the problem of
how to care for our parents and grandparents. We are not going to drive
them away or send them away. And--unlike Senmtor Goldwater--we are not
going to vote them away, either!

Let us not restrict our greatest single weapon for socisl improve-
ment~-the school--exclusively for the use of our children. Let us instead
open its doors to all learners--young or old.

We can plan now for programs that challenge the vetired busineseman
or laborer.

We cen plan now to retrain personnel who have not only the generous
instincts, but also the creative minds for teaching older persons.

Let us develop schools for all ages, schools that respond to the
needs of all citizens at the local level, the neighborhood level.

let us bring together our psychologists and our educators, our soeisl
workers and political leaders and begin to lay out this great new work of
our generation--the development of a Senior Edueation for Senior Citizens.

Here, then, is & far-reaching challenge to the essential rightness
of our society. And, despite the prophet of doom now running for President
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on the Republican Party ticket, I feel that America will respond with its
traditional feelings of decency and generosity. I also believe that
Anmerican education's role in this response can become the most creative
chapter in its already rich history.

8ix years ago. while serving as the very sble Majority Leader of the
United States Senate, Lyndon Johnson fought for passage of the National
Defense Education Act, a measure that renks as one of the most important
pleces of education legislation in American history. Then-Senator Johnson
rose in the debate and told his colleagues, "It can truly be aaid that an
educated mind is the gusrdian genius of democracy.”

Senator Johnson fought for NIEA and led its passage through the
Congress, while Senstor Goldwater fought against NDRA, voted against NIEA,
but gould not defeat NIRA.

Today, these two men face each other for the highest office in this
Netion and indeed. in the world itself. There can be no doubt in the minds
of any Anericans who treasure our system of education thet Lyndon Baines
Johnson deserves the votes of his countrymen and will continue to serve as
their President with distinction and courage.



In a year of challenges, one of the greatest to be faced

by our nation is that of education,

It can mean the difference between the solution to many of

our questions and the stagnation caused by unanswered problems,

It is the springboard when we talk of employment -- of

increasing our joy in life -- of revitalizing our institutions --

even of winning the Ccld War.

It must be our national industry, for it produces our most

valuable product -~ brainpower,

And like every industry, it requires capital investments.

And like every industry there are maintenance costs and plant

improvement costs.

In the next five years the cost of public education will

more than double, College enrollment will increase by over two

million., If that number were evenly distributed, it would mean

that each state would get L0,000 more students. I ask Senator



Goldwater: where would he suggest that we put these students?

What-+is his answer to this problem?

First, he denies it exists, Only last year he testified:

"I do not believe we have an education problem which requires

any form of Federal grant-in-aid program to the states."

With one sentence he wiped out 68 land-grant colleges and

universities which exist solely because of Federal grants. He

wiped out the education of one-fifth of all college students.

Second, he tries to remove the cause of the problem -- the

need to be educated. He has contended:

"The child has no right to an education. In most cases, hhe

children will get along very well without it,"

Third, and most devastating, he opposes important legislation

which would alleviate many of our education problems,

What this man fails to understand is the staggering cost of

this plan of opposition. It is the cost paid in the currency of

high unemployment among our youth -- paid throu h longer welfare

rolls -- paid through rising delinquency rates.



== A Senator who would not even lift his vote to quell the
civil strife among those seeking human rights and votes against the Civil
Rights Bill,

These are the spectres of bankruptcy, chaos and eivil strife in 1964.

Now what shall we say of Liberalism Seyond the fact that it supplies
at once the higher impulse and the practical path? How shall we say that
it is practical? Because it forces us to confront now those issues which
hold up the continuing development of a nation.

Are they simple problems? Are there simple answers? One candidate
for President is desperate to make you believe they are.

But as Liberals, we Americans look at the facts.

| 1In all the multiple challenges that face us =- the one recurring
word is education.

It is the springboard when we talk of employment == of increasing
our joy in life == of revitalizing our institutions == even of winning the
Cold War,

It must be our chief national industry, for it produces our best
product == brainpower,

And like every industry, it requires capital investments. And like
every industry there are maintenance costs and plant improvement costs.

I recognize and you do, too, that all this means the cost of
education is rising =~ and will continue to rise. But how much?

The simple answer -=- and we've been hearing a good many simple answers
from the opposition in this campaign =~ the simple answer is to ignore the
question.

The fact is that in this coming decade =-<in the time that every
person in his twenties and thirties tonight will be trying to educate
his children == in that period the cost of education will rise $17 billion,
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That increase in cost sets a higher pace than our rate of growth
in America ---even at its best, Even the vast increase in rate of growth 47
brought about by this Administration cannot meet all the problems so long |
as we rely on traditional answers.

In the next five years the cost of public education will more than
double,

College enrollment will increase by over 2 million. If that number

were evenly distributed it would mean that each state would get 40,000 =
Lovpd el Lo StesGed "','..o:-.-."f' g |

more college students, I ask Senator Goldwater, where is he going to put théﬁ.
Can you people in each state provide the necessary funds out of

your property taxes? That's where the money comes from today. The property

owners pay for it, If they continue to pay for it exclusively it means

that real estate taxes must increase by at least 50% =-- and more likely

closer to 100% more than they are now.

What is Senator Goldwater's answer to this problem?

First, he denies it exists. Only last year he testified:

"I do not believe we have an education problem which requires any
form of Federal grant-in-aid program to the states."

With one sentence he wiped out 68 land-grant colleges and univer-
sities which exist solely because of Federal grants. He wiped out the
education of one-fifth of all college students,

Second, he tries to remove the cause of the problem =~ the need
to be educated.

He has contended:

"The child has no right to an education. In most cases, the



children will get along very well without it,"

Third, when Liberals finally establish that the problem exists
and is serious, Goldwater provides the one-word answer he knows best:
""No."

This ""No=No'" policy can produce only one result: the denial of
the child's right to an education,

== That is the result for the reactionary who opposes the Federal
effort to broaden the tax base,

==-That is the result for the sleepwalker who denies Federal
help to raise teachers' salaries.

-= That is the result of walking backwards away from needed
classrooms,

What this man fails to understand is the staggering cost of his
plan of inaction, It is the cost paid in the currency of high unemploy=-
ment among our youth == paid through longer welfare rolls =~ paid through
rising delinquency rates,

Can we really believe a man who would create the problems of greater
welfare burdens and higher crime rates and then say he is appalled by what
he calls the immorality of America?

When John F. Kennedy stood before this audience four years ago, he
deplored America's failure to meet our challenges of growth =-- of pros-
perity == of strength -- of an intelligent foreign policy.

Four years later we have lost that great leader -- and we have
gained another,

Not for a moment was the continuity of direction of this free nation
lost,

-6-



Not for a moment did we turn our backs on progress.

And under the leadership of President Johnson we have moved ahead
steadily in the greatest peacetime expansion this world has ever known.
And in your hearts you know that is right,

This Administration has moved ahead to make us militarily the
strongest nation this world has ever known. And in your hearts you know
that is right,

In President Johnson we have a man wise enough, steady enough and
responsible enough to keep the peace. And in your hearts you knew that is
right.

But this is more than the occasion for a progress report. It is
a request for your hand and your heart. It is a request for your renewed
mandate, We ask your help because we believe in Liberalism,

We know that Liberals stand today as a restraining force against:
extravagant policy. We know you remain cool in the presence of Jingo |
clamour. We share your belief that confidence between nations begets
confidence. We have your faith that the spirit of peace and goodwill
makes the safety it seeks.

I quoted Sir Winston Churchill earlier in these remarks., I can
think of no better way to close with his solemn charge to Liberals.

It has applied for the last fifty years and I believe it will
guide us for another fifty,

"I think a Liberal is a man who should keep a sour look for
scaremongers of every kind and of every size, however distinguished,

however ridiculous == and sometimes the most distinguished are the most



ridiculous -- a cold, chilling, sour look for all of them, whether their
panic comes from the sea or from the air or from the earth or from the
waters under the earth,"

With this same determination to repudiate those who would be
ridiculous in a serious world -- with the determination to seek the
careful and even complex answer to our problems, I accept your

nomination.
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Sunday evening
Dear Johns
Here is a non-strident homily
on educations I have a rough draft of the
Tacoma speech, and will forward the
revised draft by Monday noone

Yours in haste,

-

David Ce Williams



Education David C. Williams

Every once in a while, in the hurly-burly of a campaign =
andy, don't misunderstand me, I love it and I thrive on it =
it is good to be reminded of things that are above and beyond
politics,

I think of that when, on my way to or from airports, I

~ walkng
happen to see little knots of children ’-\o:m to school,
~ And it suddenly comes to me that these are the doctors
and lawyers, these are the scientists and technicians, these
are the managers of our great industries - yes, these are
the politicians; too, because politics is an hofbrable profession =
of the years to come.

.A.nd, because man does not live by material ‘bhinés along,
these are the poets and the painters, these the writers and
musicianse A

ed
/% ind each of these children, I know, am'?:l:paren’ts.

Behind a neatly dressed little Negro girlf there may be a father who

works in a construction gang, a mother who goes out as a scrubwoman,
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Thh heart aches to remember how many months and years the mother ‘HHS

spent on her knees that her daughter might stand erect, how many )

He \nas ra'\gea\ a

timesAilw father'\mmng-a heavy sledgehammer so that she might

have a trained mind and ‘m Lg QLL: -EO PU{: {-l:' ‘to Lse,

A great poet and a good Democrat, Archibald Macleish,

has written that, "America was promisese" And, more than to
any other of our instititions, the pavents of America have looked

to the schools to redeem those promises for their children,

,the cOn-G'o\eu\ce,s an Co“aaes
The hOpesAthat they put in our Schoolshmake those

of us who #ff/ hold office = local,state, and national - feel

humble, Bubt I like to feel that in this past session of Congress

a@he som‘]:k e\ to

most of us = Dgmocrats and Republicans alike = haveAW

live up to our responsibilities. We have enacted legislation for:

-~

]
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higher education facilities

= graduate schools and teacher institutions

science, mathematics and foreign language teaching

gollege loans and graduate fellowships

= medical and nursing education

vocational and technical training

= teaching the handicapped and reaching the poor

educational research to improve the whole process of teaching

and learning

- community libraries

- manpower development and retraining

I cite these facls not in any spirit of compacency, but
Just to show thal we have been at work in Washington, I cannot
in good conscience be complacent, for there is much to be done,

One matter that very deeply concerns me is the number

q year
of young peonle = almost a million - who are a-weex out of school
A

/ and out of work. Tpese are people who are drifting aimlessly

and hopelessly about our steeets - embittered, alienated,



rejected by life and watching it pass them by. And the tragic t

fact is that the number of such hapless young people is growinge

We have heard quite a bit during this campaign about
disorder in the streets, It has even been suggested that the
crime rate goes up and down according to the party in powers

I could wish the problem were that simple, The tragic fact
is that the crime rate is related, not to the party in power,
but to the mumber of young people in our cities = and particularly
young people out of school and out of worke

Much has been said about Washington, for examplef - £féh/.

YAAER /X2 / ¢4/ // 1 could say that its crime rate is 13th among

the 26 largest cities, and well below that = to take an example

y\ '

at random = of Phoenix, Arizona. Bither°15 nb o MG Th such comparisonse

\ The erime rate in Washington, as in many other cities, is much too
highe It began to rise in 1957, but I won't lay that at the doorstep

of the Administration which was then in powers



The [@ fact is that the crime rate was falling in

Washington up to 195%%#&&/%&/%:‘/#/#){/ as the number
of young men in the city between 15 and 24 was declining, It has
risen since then)as the number of young men has risen,
T-— Some people, including the Washington chief of police, blame
w ABT

the rise in crime on the so=called Mallory rule, laid down by ‘&:\n&
AN

where the Mallory Rule does not apply.

—

ﬁ

Supreme Codrts But the trend has been the same in Washington!s suburbs,

As we look at the figures, one fact is as plain as a pikestaff =

the greatest single step we could take against crime is to keep
more children at school, and see that they are better able to
get and keep jobs when they l#ave school.

For every three students now in the fifth grade, only two
will graduate from high school, One out of three will drop out

kb heed

before they have received the bare minimum of educa'bion,\to cope
with this technological agee

A year ago President Kennedy took $250,000 out of the

Presidential emergency fund and spent ity not on missiles or

on atom bombs, but on childrens




A

He used that money to help sbete—and-ieeal school systeome ‘::@Fle '!D
go out and ‘talk, face-to-face, with dropouts and their parents.

In the cousse of this pioneer undertaking, local educators
learned a lot about what ffA#€/4/ makes a young boy or a young girl want

\U\'\am
to leave school, And, even better, they got most of those they
n
contacted to return.
2 Senous ?rouem ;

But now that we have new, important facts about thishmﬂur

we need a program and we need personnel to carry it out. That takes

generous hearts and open minds, it takes ideas and the skills

e
and dkeminiation to put them into effect,

Yes, there is great comfort and great hope in the sight
of children walking to school = but there is also a sharp
foreshadowing of later sorrowe For many of these children, we
know, will drop out of school long before they ought to - {
and of those who do many will get into trouble, some into very

serious trouble.



I think we cany, if we will, do something about this = and
about the ﬁ other challenges that confront us, including sbowe 3l

the need i to ensure that the world

IRLE /h 1A /4hé¢/ in which these children take their places
of

as adults is a world of peace and order, freedom and justice.
And I want to assure you that President Johnson is

not seeking re-election and I am not seeking election as

Vice=President simply for the honor of these high offices.

We are seeking from you a mandate for responsible aand

constructive action = action in the interests of all the

people of the United States and, not least, in the interests

of its ohildrens
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"Our twin goals must be: A new standard of excellence in educaiion

~ -and the availability of such excellence to all who are willing and able to
Fresident
pursue it." These are the words of/John F. Kennedy in his Special Message
to Congress on Education, shortly after he took office. President Lyndon
Johnson shared these goals and has continued their promotion. He has en-
visioned for us a society in which there is "for every child a place to sit,
and s teacher to learn from",
Both these great Presidents have renewed an old American challenge and

one it has constantly met. From Colonial times onf the schoolhouse has
usually been the first public building erected after the Church, when indeed
it vas not erected at the same time. From the founding of this Republic, every
level of government has been attentive to the necds of eduecation and has
provided for them, This commitment is as American as the Liberty Bell,

How strange it is, in this year of 1964, to find the Goldwaster candidate
for the Presidency esp;using a philosophy of education that is completely
/,

alien to the American tradition. This candidate says: "The child has no

right to an education. In most cases the children get along very well without

1tll .
wle
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From the first settlements at Plymouth and Jamestown on, the spirit cf
America has said that education gf is not only a right for children, but a
necessity for which the community must provide.

The Goldwater candidate in 1964/ has said that any Federal aid to education
is "unconstitutional”, This would have astounded the men who made the
Constitution. The Continental Congress in 1785 provided for land in every
township to be wet aside for public education, From the beginning of our

Cor

government under the Constitution of 1789, # continually ceded land both
for common public schools and for colleges. Indeed, by 1857, it had given
away 64 million acres for these purposes, We should understand well that
this land was money. Land was the chief component of the Federal Treasury.
No part of our national tradition has more unbroken continuitx;fz4it;/£eginning
than has the national commitment to education.

American history confounds the Senator from Arizona. Ameriean history
of the fruits of our educational emphasis, is ample argument for contimming
to meet the educational challenges of the present, If there is one place where

the money spent is an investment repaying itself many times over--it is in

education. If there is one place where casting our bread upon the waters

bringe a manifold return--it is in education,
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Our motives for educetion have been many. The Puritans emphasized educa-

ticn for every man that he could read and understand the Bible for himself.
in the new land,

A need was felt to develop the learned professions M¢¥g. From the beginning
many felt what Y{¥¢¥ Emerson urged on "the American Scholar", that we should
develop our own originality and creative power and not be dependent on Europe.
Thomas Jefferson believed the fate of democraecy to be linked to the understanding
of the people, for whom education was vitel. But Jefferson, egually with
Franklin emphasized the practicality of education in the sciences and mechaanie
arts. They knew well that trained manpower was essential to the mighty tasks
of the new nation. 1'hey understood well that econcmic growth dependad on
skilled peorple,

The first great national educational venture was the Iand Grant
legislation. We were in the middle of a Civil Var. The Federal Treasury was
nearly bankrupt. But with astonishing boldness and vision, the ground was
laid for a public university in every State in the Union, including the
Confederate States when the war should be over,

The nation has had three benefits of inecalculabe worth from this:
1. The science of agriculture was developsd plus the technology to

apply it. This was the original basis of the nationel strength and wealth.



vl
The development of agriculture and the mechanical arts has been the miracle
of America,

2. Through the Land Grant universities, the basis was established for
a continental university system. Democracy of opportunity in higher education
has an example in the United States which is unparalleled in the world,

3. These land Grant institutions produce most of the specialists we
need today in the advanced sciences and technologies that are becoming so
vitally important to us.

These 68 land-grant schools enroll most of the undergraduates in
the pation. They grant the majority of all higherdegrees. Our private in-
stitutions are important and necessary, but we simply could not have developed
our power and position of leadership in the world, without the fruits of
education from our land-grant schools.

So comprehensive and far-seeing was the work of a century ago, that
we moved well into this century before we have had to make major new provisions,

It is just 20 years ago this Fall, that Franklin Roosevelt signed into
law the famous "G. I. Bill", Under thiajmors than 10 mi2lion veterans of

World War II and Korea received education or trainingl By all the tests

used on these persons: median income, job level, or other signs of economic
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establishment, veterans who took the G.I. training come out higher than non-
veterans of the same age grouping., The strength of the nation in its
managerial and skilled manpower in the post war period derives heavily from
the training of the G.I. bill. The nation‘i would be dangerously weak today
without it.

It is further estimated that the increased earning power of these people
alone accounts for more than one billion extra dollars per year to the Federal

treasury.

total
There is no way to estimate the/repayment to America of its national

investment in education. We only know it has come back to us many times.

Senator Goldwater has said that all this activity was unconstitutional
and should have weakened the moral and spiritual fiber of our people. One
wonders how out of touch with reality and facts, a man can get.

After force-drafting the development of its scientific manpower, Soviet
Russia produced the capability to orbit the first Sputnik. We responded in
1958 with the National Defense Fducation Act. This has made it possible
for hundreds of thousands of students to borrow money to get through college.
It has stimulated Y}gY the development of thousands of new technicians,

scientists, teachers, and counsellors. Science, mathematics, and modern
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language development has been stimulated through all levels of education.
We have moved into a scientific, technologhcal and space age. We shall never
go back., In the struggzle with Communism, the nation tha t is second in
mastering the new knowledge, will be the nation that is last.
I find it interesting that Senator Goldwater is a member of the

Senate Committee on Iabor and Fublic Welfare, which studied and reported
i# the National Defense Education Aste. The Committee met many times during
1958, Senator Goldwater was abs ent from every session. He had himself
recorded against reporting the hill to the Senate and voted against it when
it got there,

But it was this last session of Congress, the 88th, that has taken
the greatest steps since the Land Grant legislation of 100 years ago, in
meeting the educational needs of our people. J#This Administration extended
and amended the National Defense Edueation Aect. It provided for more
scholarship loans. It provided loans and grants to institutions AHfFYY of
higher education, and medical schocls to expand their facilities to take more
students. ﬁf’y/“'”‘(’/""“"“%“’;“/""é‘*'«fz;.m- ,

Sixty-nine million children have been born in this country since 1949.

Meost of them are still in school. Ioeal communities and states have stretched



=
themselves heroically to meet this tidal wave. In the national interest, the
national government has begun to help.
Our responsibilities are not yet fulfilled. There are still too few
teachers and classrooms at all levels. There are still too few institutions
of higher learning. We zre just taking the measure of the degree to which
education is the kong-run key to the poverty problem. We know it is the long-
run key to solving unemployment. We ean and do create new jobs for the skilled.
There will soon be almost no room for the unskilled. Education therefore is
critical. There must be education for everyone of a kind that is suited to
him,
There is much yet to do. Bul we have begun, and we must continue .
Investment in education is protection of our greatest national resource.
The development of brainpower must become our most important product. Education
must be our greatest industry.
For the first time in history, the material requisites for human welfare
are within the reach of all. People must be taught the means.
Education is equally vital in keeping a citizenry free, while they

meet the new demands on society and government.

Lyndon Johnson understands our history, our national comnitment,



our present and future needs,

education
On Zff¢ as on so many issues, Lyndon Johnson represents the reasonable

choice for America in this year.



TRO V=R -
O ot S Coeoh

= ~ Sy - - A = ok
; 1 C5 7o heme Lty

i j Rt T B z G
i e - P - "
g ?' 5 TR o 2 ¢
A ,-‘Uf ; e ISP S {._.,;..:_,-,-"f 25 it 5 o0 S o
& i

V2" -Education: Draft # 1 el et

‘ i - ) 'y £ /J. /

T A R

- ﬁ“ ’ -
= ~and the availability of such excellence to ell who are willing and able %o

Fhillips

=y

"Cur twin goals must be: A new standard of excellence in educa’ien

Fresident
[_pursue it.* These are the words of /John F. Kemnedy in his Special Vesssoe

o Congress on Bducation, shortly after he took office. Fresident Lyndon
Johnson shared thaée goals and hae continued thelr promotion. He has en-
visioved for us a sociely in which there is "for every child a place to sit,
snd 2 teacher to learn from®,

Both these great Presidents have renswed an old Americsn challengs and
one it bas constantly met. From Colonial times onf the schoolhouse has
ustally been the first public building erected after the Church, when indeed
it was not erected at the same time. From the founding of this Regublic, =0
level of government has been attentive to the nceds of education and has
provided for them, Thip commitment is as American as the Liberty Bell,

How strange 1t is, in this year of 1964, to fipd the Coldwater sarili:
for the Fresidency espousing a rhilosophy of education that is conplately
‘t slien teo the '{-'tmerican tradition. This candidate says: "The child bas no

right 1o 2n educaticn. In most cases the children get along very well without

T — éfft Cksm\ V] "g\ e
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From the first settlements at Flymouth end Jamestown on, the spirit cf
imerica has said that education #f is not only a right for children, but 2

necessity for which the community must provide.
_ﬂ

Ihe‘ﬁoldwater candidate\in 1964 has said that any Federal aild to educaticn

is "unconstitutional. Sga%ﬁis would have astounded the men who made the
Constitutions The Continental Congress in 1785 provided for land in every
township to be wet aside for public education. Fren ﬁhe beginning of our
government under the Constitution of 1789,J;iléogtiﬁually'ceded land both
for common public schools and for colleges. Indeed, by 1857, it had given
avay 64 million acres for these purposes. Ve should understand well that
this‘land was money. Land was the chief component of the Federal Treasury.
o part of our national tradition has more unbroken continuity{to the beginning
than has the national commitment to education.

Lmerican history confounds the Senator from Arizona. American history

of the fruits of our educational emphasis, is ample argument for continuing

to meet the educstional challenges of the present. If there is one rlace where

e
the money spent is an investment repaying itself many times over--it is in

H
education, If there is one place where casting cur bread upon the waters

—

brings a manifold return--it is in edueation,



Our motives for education have been many. The Puritans emphasized educa-

ticn for every man that he could read and understand the Bible for himself.
in the new land,

L need was felt to develop the learned professions M¢¥#. From the beginning
neny felt what Y/Y#Y Emerson vurged on "the American Scholar", that we should
develop our own originality and creative power and not be dependent on Buroype.
Thomas Jefferson believed the fate of democracy to be linked to the understanding
of the people, for whom education was vitel. But Jefferson, eguelly with
Franklin emphasized the practicality of education in the sciences and mechasnie
srte. -hey knew well thet traired manpower was essential to the mighty tasks
of the new nation. They understood well thet econcmic growth depended on
skilled people.

The first great national educational venture was the Land Grant
legislation. We were in the middle of a Civil Var. The Federal Tressury vas
nearly benkrupt. But with astonishing boldness and vision, the ground was
laid for a public university in every State in the Union, including the
Confederate States when the war should be overo

The nation has had three benefits of incslculabe worth from this:
1. The science of agriculture was developed plus the technology to

apply it. This was the original basis of the natiomel strength and wealth,
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The development of agriculture ard the mechanical arts has been the miracle
of America.

2. Through the.Land Grant universities, the besis was esteblished for
4 continental university system. Democracy of oppartunity in higher education
hgs an exanple in the United States which is unparalleled in the world,

3, These land Grant institutions produce.most of the specialists we
need today in the advanced sciences and technclogies that are becoming so
vitally important to us.

These 68 land-grant schools enroll most of the undergraduates in
the petion. JThey grant the majority of all higherdegrees. Cur private in-
stitutions are important and necessary, but we simply could not have developed
our vower and position of leadership in the world, without the fruits of
education from’our land~-grant schools.
So cemprehensive and far-seeing was the work of a century ago, that
we moved well into this century before we have had to make major new provisions.
It is just 20 years ago this Fall, that Franklin Roosevelt signed into

law the famous "G. I. Bill", Under this more than 10 witlion veterans of

World War II and Korea received education or trainingl By all the tests

used on these persons: median income, job level, or other signs of economic
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zstablishment, veterans who took the G.I. training come out higher than non-
vieterans of the same age grouping. The strength of the nation in its
nanagerial and skilled manpower in the rost war period derives heavily from
~he training of the G.1, bill. The national would be dangerouslywak tods
without iv.

t is further estimated that the increased earning power of these people
-lone cesounts for more than ome billion extra dollars per year to the Federal
ireasury.

total

There is no way to estimate the/repayment to America of its netional
iavestment in education. We only know it has come back to us rany tinmes.

Senator Goldwater has said that all this activity wes unconstitutional
and should have weakened the moral and spiritual fiber of our people. One
worders how out of touch with reality and facts, a man can gets

ifter force-drafting the development of its scientific manpower, Soviet

Russia produced the capability to orbit the first Sputnik. Ve responded in
1958 with the National Defense Education Act. This has made it possible
for rundreds of thousands of students to borrow money to get through college.

Tt has stimulated YH#Y/ the development of thousands of new technicians,

seientiects, teachers, and counsellors. Secience, mathematics, and modern
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languege development has been stimulated through all levels of education.
We have moved into a sc;entific, technologbeal and space age. We shall never 1
go back. In the struggle with Comrunism, the nation tha t is second in
mastering the new kncwledge, will be the nation thet is last.
I find it interesting that Senator Goldwater is a member of the

Senate Committee on Iabor and Fublic Welfare, which studied and reported

National Defense Education Apnte %e Committee met many times during ,

1958, Senator Goldwater was abs ent from every session. He had himself
“

recorded against reporting the M1l to the Senate and voted against it when
e e ——

it gol theres

But It was this last session of Congress, the 88th, that has taken
the grealest steps since the land Grant legislation of 100 years ago, in

neeling the educational needs of our people. JfThis Administration extended
e

and enended the National Defense Education Act. It provided for more
e B |

scholarship loans. It provided loans and grants to institutions LYY of -
R e e S :;
higher education, and mediecal schools to expand their facilities to take more
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Sixty-nine million children have been born in this country since 1949.

Mest of them are still in school. Local communities and states have stretched.
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themselves herolcally to meet this tidal wave. In the national interest, the
notional government has begun to help.,

Qur responsibilities are not yet fulfilled., There are still toc few

p—

teachers end clsssrooms st all levels. There are still too few Institutions

of higher learning. We are just taking the measure of the degree to which

m

:ducation is the Rong-run key to the poverty problem. We know it is the long-
run key to solving unemployment., We can and do create new Jobs for the skilled.
There will sooun te almost no room for the unskilled. Education therefore is
critical. There must be education for everyone of a kind that is suited to
nime

There is much yet to do. But we have begun, and we must contirue .

Invesiment in education is protection of our greatest national resource,
The development of brainpower must become our most important product. Education
nust be our greatest industiry.

For the first time in history, the material reguisites for human welfare
are within the reach of all, TFeople must be teught the means.
Education is equally vital in keepling a citizenry free, while they

meet the new dermands on society and government.

Lyndon Johnson understands our history, our nztional commitment,



g

our present and future needs.

education
On f#/¥ as on so many issuves, ILyndon Johnson represents the reasonable

cheice for Arerica in this year.

e
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ADULT BASIC EDUCATION

Under one section of the Economic Opportunity Act of 1964 (Title II,
pert B) we have authorized $25 million for the first year's development of
& system of education for the grown men and wemen of this country who are
in the deepest and most hopeless pockeis of poverty because they have
never learned to read, write, or do simple arithmetic.

In these times of automation and technology, jobs for many workers
are diseppearing daily because the skills they involve are no longer needed.
The worker with a basic education can learn new skills through the new
voeational training progrems. For those unable to cope with written
instructions on a job application or the operation of appliances and equip-
ment, the outlook--without the new adult education program--is a life of
dependency on public assistance and charity.

This problem of limited educationel attainment is not limited to
gny particular area or population group. It is nationwide. More than
22 million Americans are affected.

State school egystems have long been concerned with the needs of
educationally deprived adult citizens. Unfortunstely, most of them--
overburdened by the increasing demands of a growing population-;hare not
veen in a position to meet these needs., The new legislation will at last
enzble them to do so-;on a scale comparable with the needs,

A grent of not less than $50,000 will be allotted to each State which
hes en sporoved plan for a basic education program, This allotment will
cover the first year of operation of that program., The plen must be long-
renge and comprehensive enough to enable all adults in need of adult education

in the State to acquire it within a specified period of time.



Allotments to the Stetes will be based on the relative numbers of
sdults eaged 18 and over within the State who have not ccmpleted more than
a fifth-grede education as compared with the number of adults in such
category in the Nation as a whole.

"Adult basic education" within the terms of the new legislation
neans elementary level education with emphasis on the three R's end
instruction in citizenship, health practices, consumer knowledge, human
relations, and home end family living.

Hever, since the Founding Fathers drecamed the great dreem of a free
end educated citizenry, has there been a more positive step towards meking

that dream & reality,

it F



TDEA AND THE NEW AMENDMENTS

Pew allocations made by Congress in the span of our national history
heve yielded richer or more significant dividends than the billion dollars
invested over the past six years in the National Defense Education Act.

Taough authorized for a dozen separate programs, these funds were
2llocated for a single purpose--to give every child, from his first day in
scheol, greater opportunity to develop his talents, This is the emphasis
that gave the Act its neme--recognizing that in a free society the natural
resource represented by the trained individual is essential to our security.

Originelly enacted for s foureyear period, the National Defense
Fducation Act has been extended and requested amendments will dreamatically
broaden its coverage.

An 2dditional $10 million a year in Federal funds made available
for student loans for college attendance will improve the present program
in three weys. First of all, it will 1ift the $800,000 ceiling of Federal
contributions to the amount colleges and universities actually regquire to
meet applicant needs, In the past, loans have been denied to many worthy
students because institutions had already granted funds up to the $300,000
limit. Students under the new smendment will be able to borrow up to $2,500
instead of only $1,000 a year. And, for the first time, young people in
technical end business schools will be eligible for loans under the program.

Under the new amendments an additional $20 million a year will be
available for schools to buy equipment for the teaching of history, civices,
geogrephy, English, and remedial reading in addition to the present subject

areas of science, mathematics, end modern foreign languages.



What this can do to strengthen school curricula can be measured
by what has been accomplished under the Act in just three subject ereas.
Over the past six years some 280,000 projects have been approved for the
purchese of equipment for the teaching of science, mathematics, and foreign
lenguages. In 1958, there were 46 languege laboratories in our schools.
Today, there are about T,000.

Eerly identification of ability, together with sound guidance to
help students to make the most of it, are recognized as essential elements
in ecedemic achievement. When the NDEA was enacted, the ratio of counselors
to students in our high schools wes one counselor for every 960 students.
Today, it is one to every 510 students. Moreover, the requested new amend-
ments will extend guidance and counseling services to an additional 3% million
students. For the first time these services will be available to children
in the elementary schools, where identification of talent can have the most
telling impact,

Through NDEA, the Federal Government has done much to meet the
desperate need for greater numbers of qualified college and university
teachers. Over six years a totel of 8,500 fellowships have been awarded
at 174 institutions of higher learning. We plan to greatly increase the
number of fellowships availeble over the next few years and support many
more doctoral candidates in our colleges and universities.

Some $14 million, obligated for 271 language research projects,
heve ensbled us in recent years to determine urgent needs in foreign language
instruction and develop new teaching materisls to meet those needs. The

sum of $24 million has provided invaluable information on the most effective



ways of using television, film, tepe, and other new communicetions media
for instructional purposes.

All of this is but a beginning of what can be achieved when the Federsl
Government, the States, and local communities work in partnership to enlarge

and improve educational opportunity in our society.
We hope for long continuation of this partnership with all that it

can do to increase and underwrite our investment in the national Pfuture.
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ATULT BASIC EDUCATION

Under one section of the Economic Opportunity Act of 196k (Title II,
part B) we have authorized $25 million for the first year's development of
& system of educagtion for the grown men and women of this country who are
in the deepest and most hopeless pockets of poverty because they have

never learned to reed, write, or do simple arithmetic.

In these times of automation and technology, Jjobs for many workers

sy

¢ diseppearing deily because the skills they involve are no longer needed.

cler with a basic education can learn new skills throurh the

new




Davenport, Iowa

(Lay on some local color from advance man).
Some of my newspaper friemds have been coming up
to me recently and saying: "Semator, why are you spending
50 much time attacking the Coldwater program? Why don't
you be more positive?™ I suspeect that if I spent my
time being “positive”, they would accuse me of being
bland and ask when I was going to start campaiguning!
But, in nll seriousness, it seoms to me that there
is nothing the American people can do this November
that would be of more positive value than sending the
Goldwater faction down to thundering defeat. We are
not in this election confronted by a responsible oppo-
sition, but by a radical assault on the things which you
and I, and most Americamns, take for granted., For the
first time since Franklin D. Roosevelt brought the
United States from the depths of the Depression and

presided over the establishment of a national government
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which represented all the people, a significant poli-
tical movement has emerged which would drag us once
again into the grimy past, into a past where unions
existed at the mercy of employers, where "welfare was
a private matter"” (to quote one of Senator Goldwater's
objectives), where children were ruthlessly exploited
in mills and fields, where sociazl security and un-
employment compensation were really "voluntary"--
that is, where only those who did not need help counld
afford to get it.

It is easy for me to tell you the material benefits
which have come to you, and to all, as a result of the
reconstitution of the Ameviecan economy in the Roosevelt
years, ==~ and in the years since. We have just mached
an all~time high in employment with more than 72 million
at work and never in history have we had sueh a systained

period of propperity. But these are surface matters.
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Beneath them lies a reality that we overlook at our
peril: the whole nature of our community has been
strengthened by the policies of the Democratic Party
over the past thirty years. We have had prosperity
before, but never until recent times has it been
shared; we have had poverty before, but never have we
moved to eliminate it by concerted public and prigate
action; we have always dreamed of a great society,
free of injustice and inequality, but mever before has
its attainment been set before the American people
as a compelling moral priority,

It is this new American consensus that the Gold-
waterites, the rear guard of a defeated pust, wish to

destroy.
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One of their favorite slogans is states'-rights.
Constantly they tell us that because of the growth of
federal power the United States is becoming a nation
of slaves ~- that the national goverament is an emenmy
agent, Once upon a time, we are told, Americans were
individualists -~ now they have become supine wards
of the state.

In this stampede to the past it is generally fore
gotten that every generation has had its share of
complex problems and crises. Read any period of our
history and the lesson is always the seme: Democracy
in America is 8 difficult business. In fact, man's
eternal struggle to govern himself is the most demanding
of all human endeavors, This is just as true today as
it was in the golden days of some unidentified past.

But every generation has heard its false prophets

pleading for a return to the glories of yesterday, only
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thereby to sacrifice their right to participate in the
bu}lding of today and tomorrow, One hundred yesrs in
th§ future--in the year 2064-~-~1 am confident there will
be the same fervent please to recapture the verities
which guided Americans in the early decades of the
nucleay and space age, Then we will suddenly become
the hardy pioneers whose understanding of virtue and
principle will provide the instant solutions of the
problems of the inter~planetary world of the 21st century.
But depend upon it: This message will be just as false
then as it is now,

Despite phobproblems and crises which have always
been before us, democracy in America has prevailed., It
has prevailed because each generation of Americans has
Joined in this stuggle with the faith and coursge displayed
by our late President John F, Kennedy when he proclaimed

in his Inaugural Address: ",...I do not shrink from this
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responsibility~-~I welcome it. I do not believe that
any of us would exchange places with sny other people
or any other generation.” And democracy has prevailed
because of the faith and courage displayed by our
President Lyndon B, Johnson when he addressed a grief-
stricken Congress and nation on November 27, 1963:
"This is ouwr challenge~-not to hesitate, not to pause,
not to turn about and linger over this evil moment, but
to continue on our course so that we may fulfill the
destiny that history has set for us..."

The country is now gripped by en industrial and
technological revolution whieh, when coupled with our
population growth, requires us to create 300,000 addi-
tional jobs each month just to stay even in terms of
unemployment percentages. Life expeectancy has increased

from 49 yemurs in 1900 to 70 years today; one thousand

people per day mach the age of 65, Im 1950 there were
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2.3 million students in institutions of higher learning;
by 1970 there will be 7 million~-more than a 300% in-
erease, We are still lacking 60,000 classrooms in ele~
mentary and secondary schools if we want to eliminate
overcrowding. Each year 100,000 qualified high school
graduates fail to attend college because they lack the
necessary funds.

Can responsible government simply ignore these
socinl and economic realities? Of course not, The real
question is: Will each segment of our federal system
be prepared to allocate the human and economic resources
necessary to get the job done? These are questions worthy
of a free people determined to make democracy work.

In seeking answers, one faect stands out above all
others: the respective levels of govermment in the
American system are partners in a common enterprise.

The basis for this truth has been recognized since the
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dawn of our Republie. Writing in the Federalist Papers
(No, 46), James Madison noted that "the federal and
State governments are in fact but different agents and
trustees of the people,...” In our democracy the people
are masters at all levels, If this is true, and I be-
lieve it is, it makes little sense to drive a wedge -
between the people and the government at any level.

Without botherxing to wrap all of this up in faney
political theory, we have attained a sound asnd workable
modus operandi for our federal system. Government and
people are collaborators in the common aiuse of securing
the national interest, not mutual antagonists coantending
against one another for power ;nd glory. No one advo-
cates running everything from Washington.

Let us be specificl

A few weeks before school opened this year, Presi-

dent Johnson said that we, the American people, "are
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learning that it is time for us to go to work -~ and the
first work of these times and the first work of our
society is education.”

This we heve learned during the past foxm years of
the EKennedy-Johnson Administration. This we have
leayned during the past two years of the 00th Congress.
And this we have learned during the pust yesr of Presi-
dent Johauson's leadership.

The present Coangress, speaking for the American
people, hes passed more educational legislation than
apy other Congress im history. It has become, as Presideat
Johuson has called it, our "Education Comgress". And
the President, in leading the way and in signing move
legislation for education than any before him, can well
be called our "Education Presidemt”,

For all Americans concerned with the state and status

of American education, this has been a time of predigious
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accomplishment, It symbolizes the sound will, the
knowledgable determination of Amerieceans to respond to
the sweeping social and economic challenges of our time.

Never was more demanded of education than now.

We live today in an era in which technological
change requires more of the brains of man than past
generations demanded ¢f the brawn of man, Our young men
and women need a whole new range of technical and vooca~-
tional skills for the modern world of work.

We live today in an era of exploding knowledge,
when our capacity as a Nation is measured by our grasp of
higher levels of education, The needs of a generation
ago which made the high school a standard of educational
attainment now make the college, the technical institute,
and the unersity a standard for all who can benefit from
them, And these are not run from Washington!

Thd demands upon us for world leadership have called

on America, and received the response of almost
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all Americans, for an educational system that is second

to none in the world. We are aware, most of us, that we
have come to a day of infinite challenge and change,

that change itself 1s perhaps our most constant com-
panion. We vecognize, most of us, that the time and
change which remove old landmarks reveal new and promising
vistas...and that efforts to move back the hands of time
are an exercise in fatuous futility.

Within the pst year, the majority of the Congress~-
Democratic and Republican--has passed new and expanded
programs to meet education's essential needs, to
strengthan our educational structure in every State and
community in the land, It has passed legislation for:

~-yocational and technieal training;

~-nanpoweyr development and retraining;

--higher education facilities;

--gcommunity librariesj
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~~graduate schools and teacher institutes;

~-ggcience, mathematics and foreign language teachingi

~=gollege loans and graduate fellowships;

«~medical and nursing education;

--teaching the handicapped and reaching the poows

~~gducntional research to improve the whole process

of teaching and learning.

By these actions we ase making it possible for our
young to become individusls -~ to achieve that intel-
lectual and economic self-sufficiency which makes choice
possible, The temporary leader of the Republican Party ~=-
in contrast -~ has consistently rejected education’'s
needs, In almost every instance, he has parted company
with the wisdom of his own party as well as with the
wisdom of the American people,

He has repeatedly raised the bogeyman of Federal

congrol of education in every effort of the Federal



=13~

government to strengthen the controlling hand of our
States and communities and educational institutions
throughout America, His preseription for Americean edu-
cation has been the tranquilizer and the sleeping pill.

He has voted against the Higher Educetion Facilities
Act, which will help to build ecollege classrooms for
several hundeed thousand more students in this decade of
doubling college enrollments...which will help to build
up to 30 new public community colleges every year...
which will help to construct gradumte schools in major
academic centers,..which will help to create new tech-
nical institutes to accelerate our training of vitally
needed technicians...

He has voted gsgainst the National Defemwse Education
Act and its extension and amendments, Wkich will xExamythuxy

the enagble up to 90,000 more students to attend collefe
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each year under its expanded loan program...which will
gtrengthen the teaching of science, mathematics, and
nodern foreign languages throughout our schools...
which will improve our school guidance and counseling
services and enable us to identify and encourage excep-~
tionally able students...

He has voted against the Vocational Education Act,
which will enable our States to expand and modernize
our vocational and technical schools...which will help
young Americans to learn employable skills in a cease~
lessly changing world of work,..

He has voted against amendments to strengthen the
ilanpower Development and Training Law, which will expand
our ability to deal with problems of unemployment and
underemployment resulting from asutomation.,.which will
help this Naetion to meet the growing pational challenge

of untrained, unemployed school dropouts...



w3 e

He has voted againgt the Library Services and
Construction Aet, which will provide public libraries
in cities and counties across the country,..which will
help to modernize &ibraries which have been long
neglected and create them where nohe exist...

He has voted against the Health Professions Edu-
cational Assisance Act, which will help us to expand
our teaching facilities for medical and nursiag edu-
cation...which will Badrease the number of medical
school graduates...which will relieve the growing shortage
of physicians snd nurses and dentists and other trained
custodians of America's health,

And he has voted ggainst the Economie Opportunity
Aet, which provides in our broad-scale assault on poverty
in our States and communities, a means of raising the
educational opportunity and attainment of our children

of poverty...those who require the best of education and
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These are the measures in American education which
the Republican candidate is against., This is his
record in Congress. One must search it at length to
find out what he is for. And in this search, we do
discover several recent educational items,

For example, he was for an amendment that would
have struck out loans to students of medicine, dentistry,
and osteopathy, thereby crippling the Health Professions
Educational Assistance Act,

fe was for an amendment that would have cut most
of the authorized funds from the Vocationel Education
Act, eliminated mome of its major provisions, and
wrecked that Act,

And he was for an amendment that would have removed
all provisions for Federal matehing grants for higher
academic facilities, thereby destroying the potential

of the Higher Eduecation Facilities Act.
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But these efforts to reject and wreek and destroy
the potential of Ameriecan education were soundly re-
jected by the Ameriecanm Congress aad, moreover, rejected
in aluest every lustance by the majerity of his own parsy,

Semator Goldwater stands alone and apart in a Congress
that education is truly “the first gyork of these times
and the first work of our soclety.”

He stands alone and gpart from the muimstrean of
Americen wisdom snd American progress.

And he will stand slone and spart in Hovember when
the American people say, om again, thet our futare
lies akead of us, not behind us, and thet i1 is time

for us to get on with our work.
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Education Speech Draft

In the current campaign we have heard much concerning the supposed threat
to the public educational system posed by efforts to usit to accomplish social
objectives., It has been argued that any such efforts constitute a radical in-
novetion, that they are a c_:ha.llenge to traditional American practices.. Those
who so argue are fond of claiming that they favor continuity with the American
past. But as with other issues, I have discovered to my sorrow that the Gold-
water Republican Party is no longer the party of memory. With regard to educa-
tion, as to other matters, it seeks to change what America stands for; and in
its effort to change, its leaders misrepresent the American past.

Essentially, the United States has always stood for equality and opportunity.
And the most important institution fostering equality and opportunity has always
been the educational system. As a nation we have consciously used our school
system as a means of integrating our population for well over 125 years. The
term, "the common school,"” which is used to describe the American educational
system, has always meant a school which should be common to all Americans. Our
guiding ideal in education has been that all Americans regardless of variations
in social background, whether of class, color, or creed, should receive the
same type of education in elementary school and high school. The common school
was presented by Horace Mann and other pioneers of American education as the
alternative to the English and European system of separating children into
different school systems at an early age, with only a small minority securing
a good education. In much of Europe down to the present, one finds a public
educational system with special elite schools for a small minority, usually ten

to 20 per cent of the population. These schools are called grammar schools in
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England, lycées in France, and gymnasia in Germany. They are not the schools
for the ordinary workingman and farmer. The large majority of children attend
inferior schools which are designed to prepare the children of the less well-
to-do workers and peasants for low-level jobs.

Early in the nineteenth century, various American advocates of equality,
including some of the men who later founded the Republican Party, such as
Thaddeus Stevens and Charles Sumner, rejected this notion of special schools
for the children of the economically and culturally privileged. Hence, they
campaigned successfully for the common school. The aim of the common school was,
and is, to give to the children of poorer and immigrant Americans the same edu-
cational enviromment and the same culture as is provided for the offspring of
middle-class America. In order to do this, it was necessary to provide the
type of education in elementary and high school which would give the children
from what we now call culturally deprived enviromments the chance to reach the
level of children from advantaged homes. And to accomplish this objective, a
deliberate decision was made not to cover as much academic work in early educa-
tion as was done in the European elite-oriented schools. As a nation, we adopted
a policy fostered by many leading Republicans as well as Democrats that the
curriculum of our schools should be so organized as to permit the children from
deprived backgrounds to catch up with those from advantaged enviromments. If
we had adopted the system of special elite schools in elementary and high
school, then the handicaps of culturally deprived children of poor, immigrant,
or Negro parents would be much greater. Their disadvantages would become cumu-
lative; those who started with a handicap would never be able to catch up. And

in addition to seeking to provide the culturally deprived child with the academic
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skills and motivation which he needs to take advantage of educational and
ultimately occupational opportunities, the common school curriculum has been
designed to give him the social skills to compete on equal terms with those
from more fortunate backgrounds. The early advocates of a common education
recognized that if the child of the poor or of the immigrant was to be accepted
as an American equal to all others, he had to speak without an accent revealing
foreign ancestry or slum background; he had to know how to dress well; he should
learn proper manners. The child of the well-to-do would learn to dress, to use
a knife and fork properly, to dance, and the like, at home. But advocates of
the common school knew that the children of Irish, or German, or Polish immi-
grants, living in a crowded slum or an isolated farmhouse, were not likely to
get such skills at home. And if the school did not provide them, no one would.
The conscious purpose of having such so-called "frills" in the school was not
to depreciate learning, but rather the reverse -- to give many children the
feeling that they can deal equally with those from more privileged backgrounds
and, therefore, increase their confidence to do well in school.

The fact that the American common school seeks to foster equality at the
elementary and high school level rather than to train a small privileged elite
does not mean that Americans as a whole receive a worse education than is pro-
vided for the European elite. For the way the American system now operates is
to seek to encourage as many American young people as have the natural ability
to secure the educational background which will enable them to attend university
and do well there. We have continually expanded our system of higher education,
thus furthering our goal of equality of background and of opportunity. And

at the level of the college and university, the American educational system
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catches up with and surpasses the European elitist system., As many students

of European education have noted, by the time an American finishes university,
he is up with the European; and by the time he has finished graduate school, as
hundreds of thousands of Americans are now doing, he is ahead of the educational
standard attained by European university graduates.

Here in California, you have set a model of what a system of education
should look like. The vast majority of your young people graduste from high
school, and currently, half of them enter an institution of higher learning.
Where else in the world do we find a social system with educational oppor-
tunity so widely distributed? Where else have the people, through their legis-
lators and directly in referenda such as the one you are voting on this November
to provide new university and state college buildings, voted to provide as
extensive and excellent a system of higher education? Here we see operative a
system which permits those with the ability to secure the best education pos-
sible. Your junior college system, with its over 60 colleges, blankets the
state; almost no one in California is more than a few miles from a junior
college, & fact which means that all can take the first two years of college
while living at home. And the 13 campuses of the California State College
system, together with the eight branches of your magnificent University, have
brought higher education at the upper levels close at hand. As a Minnesotan,

I must confess to some envy at your University, bulging at the seams not only
with students, but also with Nobel Prize winners in the sciences and with dis-
tinguished humanists and social scientists. As various surveys of the calibre
of university faculty have indicated, your state University now ranks far above
almost all of the older, justifiably distinguished Eastern private schools in

the quality of its staff.
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This investment in public education by the people of California, while
Justified as a way of implementing our national commitment to equality of
opportunity, is not simply an altruistic act through which the taxpayers of
California contribute to the well-being of their young people. As many have
argued, it may also be justified as sound economics. For the tremendous growth
of "intellectual" industries in California, industries which contribute much
to the welfare of your economy, is directly related toc the size and calibre of
your educational establishment. When govermnment agencies or private firms
concerned with research and development have looked for sources of trained
talent, the largest pool of such manpower has been in California. The fact
that about 25 per cent of research contracts are located in this state is clearly
linked to the nature of your higher education system. Here is an example of
wide-scale public investment in a socially necessary activity that builds the
economy.

If one looks over thﬁéntire complex of education from elementary school to
graduate school, in this state and in much of the country, one must be impressed
with the extent to which the system operates to give opportunity. At every
stage our educational leaders have looked for ways to guarantee that those who
have the ability, but who have lacked the means to do well in school at an early
age, are given other opportunities to show their abilities. The growth of the
community or junior college is but the most recent example of this. Students
whose high school record would not Jjustify admission to a first-rate college
are given a chance to prove themselves again. And the records of California
and other states show that many do so. In other nations, to fall outside of
the elite stream at any moment is usually a decisive and permanent failure;

there is no second chance.
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But while the American educational system, deeply woven as it is into the
democratic fabric of our society, is the best answer to those who distort our
past in the very act of invoking it, we Democrats never have been content to
rest on this country's past achievements. New times give rise to new problems;
and they, in turn, to new solutions. The problems our educational system faces
today are not the same as those it faced 50 or 100 years ago. And in its
efforts to deal with its new problems, the Federal Govermment, in partnership
with the states and the local communities, has much to contribute.

American education in the 1960's must adjust itself to two very different
tasks. On one hand, it faces the fact that the occupational structure has
been changing rapidly as a result of technological innovations to sharply cur-
tail the numbers of less skilled occupations which can be filled by men with
little education, while it has been growing rapidly at the other end -- there
are many more white;collar or non-manual jobs than manual ones, and withiny the
non-manual group the fastest growing sector has been in technical jobs which
require considerable education. On the other hand, the fact that factory work
is now a declining source of employment means that those impoverished groups
in our society, such as the majority of the Negro population, who seek to enter
the urban labor market with little education are in a worse situation than the
pre-World War I immigrant. The nineteenth- and early twentieth-century immi-
grant was looking for work in the then fastest growing occupations of his day,
unskilled and semi-skilled work. The poor whites and Negroes of today seek
opportunity in declining fields,

The educational system, therefore, must continue to expand at the upper
levels to provide for the growing need for well educated people; but it must

also adapt itself to the problem of the minority who come from culturally
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deprived backgrounds and who without special assistance may fall even further
behind economically because they cannot cope with the skill requirements of the
age of the computer. To accomplish the first objective, we are beginning to
try to raise the standards of, and quality of, secondary education itself, and
much remains to be done in this field. While this task can best be dealt with
by local school authorities, the Federal Govermment can and does contribute

to solving it. Through the government-financed National Science Foundation,
summer institutes have been organized to support teachers directly in their
efforts to raise their qualification in science and mathematics -- a step al-
most required by the new curricula in these fields. The National Defense Edu-
cation Act (NDEA) has also provided for a program of fellowships and training
institutes to upgrade the level of foreign language instruction in the high
schools, All reports indicate that such programs have been very successful,
and it is clear that they should be continued and extended.

The second major task, that of providing a good education for the children
who have been born and reared in our remaining pockets of poverty, of cultural
deprivation, is more difficult. But as a nation, we simply cannot ignore it,
if we are to remain true to our goal of equal opportunity. There are no simple
solutions. School integration does not, in and of itself, mean improved educa-
tion, We must not lose sight of the fact that our primary objective must be
the best possible education for all our children, and that our human and financial
resources must be carefully husbanded for this purpose. All the available
evidence indicates that chlldren from deprived backgrounds who get a poor start
in school because of the tensions and lack of intellectual stimulation that

accompany poverty tend to fall progressively farther behind -- the longer they



-8-

are in school, the bigger the gap between them and children from advantaged
homes. Various things can be done during the regular school years to reduce
this gap, but again, educational authorities tell us that the most useful thing
which may be done is to provide very good pre-school facilities for these
children designed to give them the positive orientation toward learning and
the basic vocabulary and other skills necessary for success in the normal
curriculum of the elementary schools. These include learning such obvious
things as distinguishing colors and learning to listen to sounds, expecially
speech sounds, which experience tells us are not well learned in the pockets
of poverty.

Thus far, the educational system has not dealt in any extensive fashion
with the problem of the pre-school child (age 3-6), and local school boards
often do not have the financial resources to enter a new area, particularly at
a time when all other educational costs are rising. The Federal Govermment
certainly should not enter directly into this field. However, here may be an
area in which govermment at all levels, local, state, and federal, may join
hands as part of the combined attack on poverty. To establish an extensive
program of pre-school child care or training centers can be one of the most
important parts of the war on poverty, since it is one of the few ways we know
of to break the vicious cycle of culturally-induced deprivation and dependency.
Such centers might be linked to colleges and universities so as to guarantee
that they apply in practice everything we are learning sbout early mental
activity, learning, and motivation.

In the desire to strengthen our educational system, we must still be care-
ful to protect local autonomy. Yet with respect to all of these tasks, we face

the problem that local school boards and other govermment authorities simply
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cannot devote the funds and the staff time to investigate alternmative means of
accomplishing their objectives. We must experiment, we must engage in research.
Perhaps in education we can copy from another field with which I am familiar,
agriculture. Under Democratic and Republican administrations alike, the Federal
Government has long supported research and has helped bring the latest scientific
knowledge to the working farmer through the demonstration farm program. The
county agents and their demonstration farms have been the prime forces behind
the growth of agricultural productivity which astonished the world. Instead

of preaching to the farmer concerning the worth of new scientific discoveries s
these discoveries were tried out experimentally with the help of Federal funds
in localities which might be affected. Perhaps the Federal Govermment may help
out in a similar way in education. The Department of Health, Education, and
Welfare now provides considerable funds to universities for research on educa-
tional topics. Perhaps to speed up the gap between the acquisition of new
knowledge and its application in the educational process, we should establish

a program of "demonstration schools,” locally administered but supported with
Federal funds, with the explicit purpose of developing and testing new programs
to meet new problems. These could deal with programs for pre-school education,
as well as help devise ways of strengthening the content of our secondary school
studies so that the growing proportions of our youth who are continuing their
education will be prepared for advanced studies in college and beyond.

America has been a great adventure. And no part of that adventure has been
as exciting as the growth of its educational system. In this, perhaps more than
in any other of our institutions, we show what democracy, equality, and oppor-
tunity mean. Iet us not fear to continue that adventure; let us not fear to

experiment as we seek to widen opportunity to everyone.
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shich the parts are imterrelated. The ideas are still in rough form,
although the ocutlines are clear encugh so that the magnitude of the bill
becomes clear. Ho attempt has been mede te integrate the varicus parts
of disparate legislation which has becn called the President’s educaticn
progran, ‘here ideas from those verious bills crop up herein, it is rather
out of accident than design. Needless $o say, s sericus effort will have
to be made $o inverveave, in conscious foms, the ideas that have appeared
in past legislation of both President Kemmody and President Eisenhowor--if
for no cther ressen than Pills of total wnfardliarity in well travelled
legislative areas are doomed to fallure. Purther, 1% will be noted that
many of the ideas outlined herein have been tried, but gmerally in contexts
diffevent than education legislation.

The interest of a free demooratic society in education is roughly consonant
uith ensbling the citisem te control ds fate and with his fellow citizens
in esociety. Operatively this means that demccratic societics or republican
wmm-mmtmm&muma
know and %o know to make ratiomal pelitiecal, social and moral cheoices for
himself and his society. With this as the assumption of the demooratic
eceiety, it becomss painfully cbvicus that educatiom is something that
should centinue throughout the years of a person's life. Two other, more
operative principles appear. Since our secicty is nothing if it is not
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heterogencous, we find varying levels of attainment, meed, purpese, social
difference, sconomle difference, group and individual distincticn. Thus, aid
umnmmmnmummhma
least in part, the helping of specific greups which might otherwise not be
mummmmmmumm
citisens. Gince chedce as a citizen and froe men are in part involved with
the individual sa he exists within the work situation, cducation involves
more than the operation of the free society in the pelitical sense, ihdle
ﬂMhM#M(W)“Wﬂ:
free society, it necossarily includes traiming (experiemce) of people for
and through work.

Thus, givea alwost cemtinuous technelogical revelution and bewildering change
in the meaning of work and the way %o protect a functieming democracy,
education 1s not nor can &6 be limited to one perded of & person's life

but is somsthing which continues throughout it. The Pederal Government,

the creaturs of the society, wust protect that seeiety. One of its ways

is through education.

Education could have been defined as the induction of the maturing individual
into the life and culture of the group. Implicit in such a view is that there
exists a fairly traditional society where that which is to be leammed is
reascnably static and unchamnging, where the values of the society are well
defined and relevant to problems that beset those being trained, and that
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the sider menbers of the growp (socisty) know what should be known and what
should be taught. Our owm socicty is not a traditions) emes tYochmology
dwu‘w The mesning of thds is that eduwcation
cannet be defined nerrowly when it applies to our society., It commot be
Wunm.um&odamn&. It 45 aad

education geared to needs. m-—n.,mmmmna«mm
highor education, vecatiomal education, science, teschers’ aid, ete.
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agxinst ancther, session after spessien, Second, becavse there has bemnmw
theory of education or general plam to the support of the Federal Government
en education, the Federal Government has been at the beck and call of
particular units of interest groups that have been able to cry the loudest
for support of their particular intevest group. The results of this have
been umeven., Fach educational group has been sble to play off one sgainst
the cther with the Oovermnment itself bedng caught in the middle. Thind,

and most important, we are always behind what is necded. Hence, the pragmatic
ownce of prevention being worth a pound of cure is never follewed. In this
context, the problem imvariably ocutstrips the piccemesl solution.

Gertain sdvantages becoms apparent if we attempt a comprehensive appreach
to education. First, the dramatic impact of the President showing the way
in education should not be undevestimated. The introduction and explanation
of the bill by the Administration would become an educationsl experience
of an Lmportant idnd. Since all sectors of the society would be involved
and affectede~porkbarrel st its best--all would listen. Secondly, it will
be less possible in the Congress for those basically opposed to aid for
education to play cne bill against another or ome interest group supporting
a partieular sector of educstion against another interest group supporting
a different sector of education. Thindly, 1% will set a pattern for the
kind of legislative and administretive commitment which must be given to
education on the part of the Federal Government. This commitment is not
in terms of taking aemy control from the lccal or 3tate suthorities for
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educstion, but rather is in terms of making possible good educstion to exist
across the country for all groups of people throughost their lives. Fourth,
and most important, wvhile desling with already existing problems, it sttempte
to avert others.

The legislation should contain certain basic ideas. Gne would be that ganeral
educetion should be given to heighten the level of education generslly in
/merice for all groups of pecple no matter what sge group. hat is to say,
eduestion would now be conceived of ms samething that goes bepond the confines
of the school. Second, eid would be given to even out irretionel or
sccidental situstions so thst the idea of equality of opportunity has mesning.
(For example, slums, students, the so-called difficult 30%, or suy other
grouping that one might went to meke which would be efficient but st the sume
oducstional fulfiliment. The conceptusl matrix for the blll would be aid and
programs for pre-school, school-high school-college, graduste, postgraduste,
work, work ssbbatical, and old age. CUertain progrems might reech more than
one group ot & time (educationsl T¥). /As o camplement there would be =id for
specific purposes: slums, schools, exceptional, ete.) Included herein will
also be ecertain conceptunl idees that are not relsted fo perticular programs
but, for example, to ways of aiding students flnameially.

1t will become painfully obviocus that certain cuestions sre not deslt with
explicityly, namely, desegrogation, the pubiic versus private school issue.
In the latter case, it is assumed that the public, privete issue does not
have to be reached or talked about within the context of the suggestions
cutlined below. On the other hand, if the lssue does have to de faced--
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vaich I doubt--certain argments come to mind whieh might be developed further.
For exasple, the line is not & public-private issue but rather a publie,
quasi-public issue. Here cne would rely on the besic field of tax lew. ihere
tax exemptions sre glven to organization, the Internsl Revemue Code mekes it
rather clesr thet such cperntions must fall within the domain of & yublic
activity. They mst comport themmelves in a certain scceptable way. They
mst be thought of as being for and in the public good or else specisl
treatuent would not have been forthouming from the Govermment. If this is the
case, then the issue of public versus privete hss lung since been resolved
in our tax laws. I would mspect that other mwlogies can be found to buttress
this polat. /it any rate, & it 1is outside the scope of this peper to consider
that lssue since it 1s believed that that Lssue is “solved”, or better stated,
sveided, herein. The question of desegregation is quite snether guestion.

A gession or two should de spent working on new possibilities which would

40 well vith the progrem outlined herein. As s primary goal a comprehensive
education act should lsy the foundation for enriching elementary snd secondsry
educstion. To accomplish this end three steps must be taken. All of them
are interrelated aad would hove s cumulative positive effect if effected.
(1) Upgrading of subject uatter tought in elementary and secondary sehosis;
(2) incresse knowledge of below college teschers in their particular areas
uliich they teach, in methods of teaching, in cemprehending the dynamic of
lewning, snd in understanding the meaning =snd problems attendant to growing
uwp in & transforming and almost snomie world. This meens that teschers will
not only tesch subject matter bubt students. (Note that this higher expectation
of the teacher meens higher salaries and higher status--but for increased
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knowledge and serviee); (3) heightening the student's instisct for mowledge
by showing the importsnce soclety attsches to eduestion s an end in itsel?,
&5 & gine qua aon for the fumctioning of » free soclety snd as an aid in o
Zore narrov vork semee. This part of the education program can be sceaspliished
through programs outlined below. |
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Teashors Institutes  Section 1.

Teschers Institutes, those started privately by universities and those
sponsored in the science area have prowen to be so successful that the
concept of them, in somevhat revised form, should be broadened and enlarged
80 that all teachers below college may, within a few yeurs, avail themselves
of the opportunity to retrain while adding to thelr fund of knowledge. The
success of the Teacher Institute suggests that it need no longer be tried ca
& project bosle. There arve three progreme, integrul %o each other, which the
Federal Jovernment should sponsor under the gemeral heading of Teachers
Ingtitutes.

Becouse there has been little willingness on the part of distingeished
professors in particuler mubject matter flelds $o take an interest in vhat is
tanght in delov college, meny of the courses taught, and hence the students
are “underdeveloped” in lmowledge and understending in bdelow college educsation.
professor for years although this deprecating sttitude on their part is
changing as they came to realize Sheir responsibilities. This change should
be encouraged further. A good start in this divection hes been made by the
NSF wnd now by the Zacharias pesel of the President's Science Advisory
Camaittee. The quality bill es proposed in the President’s program in 1961
provided for the enrichment sud improvement of below college courses. Further,
the Cooperative Educstlion Act nov provides the suthorizstion necessary to
undertake one part of the program underlined below although conservative
legislative counseling in the Department of HEW will probably insist that ea
emendment to that Act is necessury before implementation could ccour.
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(1) The Federal Govermment, through the Office of Hiucution end the Fatlonal
Science Foundstion will spousor s group of univeraities who vould form
education imstitutes similar to other cooperative ventures which the Covermment
suppowts. For example, Brockhaven. In this case the Federal Govermment would
These regiomal universitios would invite so-called core professora wao have
apecial campetence in s particuler subject matter ss vell ss those familiar
with the paychologicsl und social aspects of teaching on & below college level,
e Federal Government would emcoursge scholars to take time off from their
ovn researches to develop courses ond meterials for use by making availsble
on & continuing besie fellowships and project money. As many as 1,000
Pellowshipe to senior scholars should be evarded esch year. The individual
universities would choose the people although stipulation in the law or in the
grant should be made clear that what is almed at are subject matter pecple
ledder. The Federal Jovermment would comtinue to meke contract and grant
awads directly ss well but with the stipulstion that the researcher be
stteched in some way to sz ilnstitute.

The materials that wvould be developed by the core yrofessors would then be
used and Ssught by those in pard 2 of the yrogrmm.

The purpose of this pregrem is 1ot to develop & wnified course that would
be tought throughout the country. Rather it is to increase the mmber of
£00d courses avsiloble Tor cholee.
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Teaching Institutes
(2) colieges end universities would be encoursged to estublish institutes

of educetion for the purpose of retraining teachers. The cost of operating
these institutes would be paid by the Federal Government through the NSF or
C8. The professors in these inetitutes would be subject matter professors
a8 vell as eduoationists. The meterial that would be taught would be those
courses developed by the core professcrs. _mmmmmu
o twelve month basis. The professors in the institute would receive extra
pay on an hourly basis for teaching courses. FProfessors at this level would
have to choose which meterisls to tesch. Their extra pay would be picked
up by NSF or OB. Support and grants would be given %o all interested
eolleges end universiiles but with speclal emphasis on attempting to cover the
wiiole of the U. 8. with particular emphssis on areas where the heaviest
concentration of school chlldren existed. The institutes in this categery
could be established sfter the second year of the program and after materials
vere sufficlently developed so that there would be something to teach.

These institutes would train 200,000 teschers & year. The teachers who would
attend these institutes would be those who showed uncommon ability. A majority
of these would themselves become teachers ian the retraining institutes for =
peviod of & year (described in 3.). (hosen by their cwn school systems or

by the college or university, these teachers would be given Pellowships to
attend the Teaching Institute. Such Fellowships would include stipend
allowances. Depending on the college or umiversity, its loeation, ete.,
would decide whether the teocher would sttend dwring the swmer, for an eatire
semester or year. Some general stendards in terms of time spent would have to



.

be laid out. mmmumuww&nm

Institutes. Theoretically, any private institution of higher education would
be able to receive aid under this part ofithe program.

billty for the educstion of o mmber of ehildren similar to a school board,

or state universitles or local colleges, in the alternstive, would veceive
Pedersl aid to esteblish Contlmued Training Institutes. Thus, Federsl ald
would be given through one of three agencies: directly to the school bosrd
umwmummmmubammvu
local collage which would, in conjunction with other corporste entities (eities)
establish for loesl school boards Contimued treining institutes. It is
intended thet the Costinued Training Institute should become & device for
retraining the ¥ation's publicsshool teachers. The Federal responsidility
would be 2 contimuing one. It would fund the operating expenses of the Inetitute
n.%“nﬂmﬁmhhﬂdﬂrﬂhm
Govermment would match 50-50. Sliding sesle would be used.

The Continued Training Institutes would be staffed with those teachers who
vere trained im musber 2. Specialist from nearty institutions of higher
education would also participate but the bulk of the training would be given
by belov college teachers. The Federal Govermment would match, over & ten~
year besis, the payment for the temchers in the Comtimied Training Institute.

mnmmmmuumhmmm
the Continued Gducation Institutes/ At the Contimued Bducetion Institute the
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teacher would receive instructicn in the latest methods and subject matter

to be tought in the astural sciences, soecial sciences and mmanities on the
level that he taught. e would use the msterials developed by the core
professors. Those attending the Institute would choose from seversl time
progrums, thet 4is, summer, Seturday, or relessed time. lmmm
of the teacher might proceed along the following lines:
1st yewr: Teacher attends locally comtrolled retralaing institute
on relessed time, Saturday or sumser besis. The teacher
learns nev subjoct matier to be taught in his particular
course as vell as new teaching methods snd femilierity
with mew meterisls. He would receive X fellowship plus
stipend allowance. (84) X 4 3A
d year: Greduates of the Institute would go o to university for
further training in Advenced Institute. They would recelve
x+ e me B,
3rd year: GSelect teachers would tesch in the retrsining institute.
BEE v+ 78 (reguler salary)
bth year: Training would comtinue for the teashers but would be tied
in to work in the commmity vhich was roughly related to
that vhich the teachers taught in the school system.
5th year: Teachers would study allied courses so that Shey will be
able to teach more than wes in thelr ilmmediste field of
campetence .
Tarough this method of retraining a subtle dut very extensive reform of
the quality of teaching in our schools would be sccomplished in = reletively
short pericd of time. /nd with the added sttraction of raising salaries in
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s more rotiomal--snd politically sccepteble--manner then has been pursued

in the blanket teacher aid bills.



Each student in Jjunior and senior high school would receive & ten dollar a
yeur book allowance. (Bote that this program is already done by the Govermment
for WOF and other Govermment fellovship holders.) The studeot would receive
$10 worth of book stmmps which he would use to huy paperback Looks wosdly
conpected with studdes in which the stulent was, is, or might in the future be
engaged. Cortificate of expenditure would be made by the teacher--or o teacher's
helper--ncted belows Such allovence conld be made on a graduated scale. That
is, more for the individual student as he advaneed in schocl. Gven if the
student dropped cut of school he would still recelve a book allowance, as in
the alternative, a tool or eguipasnt allowance.

(Insert)

L. A new and valusble relaticasily weuld develop between the society
and the studant in the sense that the student would realisze that the scciety
places great importance in education on a contimiing basis. Further, it is
BO secret thal textbooiks are rather unexeliting boocks and where possible should
be suppluected with books of o move interesting and valuable sort.

2. Dluraries thesselves do nobt ssrve the chjectives of this program
since libraries are Ly nature for the few and the pecple do not end wp owning
the books. Thus, in the mais, people ars not able to make books and education
an integral part of their lives as is the case if they are glven book allowances.

3« The program would proceed on the basis of education stamps whieh would
then be used elther at book stores vhich sell paperback books or through the
school oystem thsse iteelf.

%+ If & standard is neecessury,(vecause of the pornography charge) State
wdversities or the Library of Congress might put forvard liste of books which



the students could buy. Another method wmight be allowing each individual
mhmammmuhu& 4%::“
mhhﬂu&uhmmmmwmumm
traditional categories. Hatural Sciesoe, ¥x mwmanitles, and social sefences.
Spdts It is evtlomted that such & program would cost no move than $150
mummmmuum The resistanes waien
auy exish in some homes for childven to have books would be cianged by govern-
meutal SUpROrt of programs in which studests were asked o participate in
getting books for themselves.

5. 'is progres should begin as esrly ss useful, the junfor high school
m.umumuumwmmmmm

G amuw-mumm-mnmmuw
.mmJummmammmﬁam
HOOKB.

Thds progras would complement the general enrichment notion ae cutlined in
the teachers lastitute programe (Teashers ao well might receive personsl book
meuwum.mmmmm

wnses. )

m,ummumwmnmmmmm
WW”MMW“&.W), it might be well
umwumummumuumm ir,
nummummmmm,ﬁ-m
Govermment will be supplying many of the basic new materisls which would be

used in the classrvom hereby making uimecessary new texts.



Fresidential or ab least Cabinet level leadersiip will be necevssuary to get
pablishers to reduce prices on paperback books. 3Since 1t 1z the case that
mmmmcmumm&mmm,
the cost of rwmming 10,000 copies of a puperback way be no less than rusning
a million copies the priee of books could be much cheaper. A consortium
arrengenent sight be considered so that all of the publishers me could get a
‘piece of the action.” This, on the other hand showld not be necessary. It
should be encugh to explain to the publishers that the new proposal wiil be a
shot In the am o publishing genevally but that the program will be supported
by Congress only as long as the paperback yrices for students are low. Hote
that the expensive part of publishing is distridution (and administratiean)
botn of which could operate through the school system.

The cost of this progrem would not go beyoud $150 million & year including

ML totretion coats 60 Wi Tohovel Severimint.

Mumm“mwmm—
bescaning the bad training which students receive in the elementary sad

socondary school. without question the wniversity has the kind of resowrees
viich could isprove guality of education offered to students of school ags.

In all of cur major cltles there are great walversities: Harvard, MIT,
Boston, Chicags, Nortiwesters, Chicage, Columbia, WYY, Hev York, ote.

These universities aiould esk and be given responsivility to adednister and
stall publide schools. It &5 comtemplated that 150 schools en the elementary
and kigh school level be bullt and staffed wwier university direction.



! : 17

land--in gome cases public parks might become sites for new schools. The ¢ity
or the school bomrd would then contract with the area uaiversities to opurate
and staff the schools. The univewrsities would utilise teaching assistants,
aible. The Pederal Government would put wp flat asounts for the operation of
the schwols sveraging no more than 50f of the operating cost over a l0-year
period. (Agaln the sliding scals method.)

put if it wet with the apuroval of the city fathers the Foderal Government would
rot stand in the way and would awad the noneye.

A university school systenm conld alse be established im rurel areas. Run by
the land graut cclleges or State universities,, these schools would inelude
dormiterdes as well

There is little question that this progres would oreate tession within the wrben
snd rural sshool system. However, £% would be the right kind of tension. The
university school systenm would hopefully become the center of excellence. The
schools which the universities should undertake should not be of one kind only.
In one school syatem, for exesple, aduinistered by a university group there
sight be a schocl similar to the Sronx High School of Science with students
have fma responsibility for areas where the ingeanity and investiweness of

the wiiversity sbould be tested.



mmmammmw»mmmm
sothdng te do with education. “Things herd, abstruse but guantifisble” are
sure shots for support. Education sould trade on thds fact by supporting
and establisiing sehuwols similar to the ivenx High School of Scienee on a
State-wide bausis. These schools shiould, in any case, bave a tie-in with
univeraities. MMﬂ“MW&wﬁhﬂﬂnﬂ:
mmumnmmdmmwm
high school. Ths Federal Governmest would pay the universities to operate
these schools.

body) does sot want %o buy

Facts and lore point clearly to the ctatement that much Salent is lost beesuse
of ecoucisle o social proulens which mey, in fact, be soluble. Slame, and
mm,mmmwmm

mmmwmm«umm«m
schools with sleep-in facilities in which students from the srea would 1ive.
m.ﬂmmmcﬁ.mwbwuwa
watversity school system to establish o tuterial system vith Leschers guarters
bedng part of the school. There 1s oue dangsr with this notion which can be
averted by giving respomeidility for sdaiaistration to an owrganizstion anti-
thetical to the danger. In the case of the clum solhool the danger is that
uunum«mnmwuummm. For
mmuudmwhlﬂdﬂbhwam
establishment and sdmiudstration. (There is no reason why, for example,
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students at Colwbis would not live with and act as comgelliore to kids in

Bardem for pay.) Iz this way, the vslues of different groupe in the soclety
can better be Lrought into harmony. Rurther, schools is slum areas are
pyehotherapeutic operations whieh mesns criticel examination of cue's exper-
jence, Thls ogeration will occur best within the dommitory school . For
this seotion of the Act smendment of the wrben renewal law is suggested as
the outviows legislative handle since sueh schools would it in well in such
are redevelopaent.

Rural arsas also becose & good place where this sotivity eculd be tried.
Yor example, West Virginis, Horthein Hemtucky aad other places where the
will sink deeper and desper into misery. lers amendmest of the Agriculture
but all within the coutext of a comgrebenaive sducation sot.



Sropout problem

There are & wariety of dropout probless in cur society. For this reasca
it =y be well % pinpoint and Qistinguish between them a5 esch has &
seperted csune and different oure.

a. Io high school--It is only recently that we have cume to worry
about this gquestion at the tiwe vhen 1t is oclesr thet o high school diplome
or scme syyol of sveomplishment is necessary toth paycholcgleslly for the
individuel and socially for everyune cise. Thecretically, vhere s perecn in
a soclety abmys has the chance to get back on the edusation comveyor belt,
it is not disustrous that he does not teke allef his eduention &t cne time.
However, it appears that many who drop out of high school groatly nerrov
that which they themselves think they cam do. Few high sehool dyopouts
todey ean grow up to be Hemary Ford or 3= take the individual, entrepreneurisl
route. In o highly eganised scciety education becomes necessary for
individual peychic survival even though in a theoretical sense the dropouts
may be right--either because their cducation (that which is taught) is
irrelevant or stupid to what thay nesd or their experience vith eduestion
comes down to Just snother form of organized memipmlation.

To ald students whohre in trouble mnd who lock es if they are wdout to drop
cut of high school, the staffs of high schools should de expended to inciude
soelsl workers and paychologists. The Federal Covernwent under NIN grenmts
should establish training institutes for dealing with problems of
sdolesconce. lMare immedistely, cities should be given gremts to ehift
socizl workers and paychologists o beccme school ariemted and school
tesed.



En the other end of the spectrun of the dvopout problem are women. It is
now clesr that sany wommn vho findsh college retire from "public work life”
regretfully. They feel thelr sducation wasted on mmdsne housshold tasks
vhich are vithout comtemt. This is a waste of smn rescurce and places
vwomen in & terribly paradexical role; that is, they are encownged to sttend
college ("Roberts, you are juet Like Robert, compete with hin"), but utilise
thelr apecisl training in o minimel fashion once they mury snd maise e
fanily (“"Roberts, you are & womn. Get tack to the ___ ."). Radeliey
College hns started s progrem for womea Fh.D.'s whe wish to get bask to
thelr studles. This progras mey be generslised scrces the country through
svanding grants to women sbove a certain age (35) to continue their studies
and to run scme of the progrum cutlised in the comprehensive education act.

An importent part of an education progrem for a society involves assurence
that people be sble to odacate themselves in terme of thelr sbdlity, mét in
Serms of thelr ability to pay. This kind of statement can caly be wade in a
rich socclety. The trick here is to find thet formuls or series of formulas
ﬂﬂ&hm“muamﬁnhmm
m«m

hmmcmnnm. and the largest percentage
of people on wmenployment conpensation are people from the agoe of 16-26.
Father than pay young people for bedng unerployed and setting themselves on

an imposeible treadsdll in which they work for six mouthe to o year and then



collect UC fur zix mounths in altermating feshiom, wnesployment corpensation
for those who want to go to schoul (here resd college or tecdmical school)
couwld be collected by the individusl in advance. Thms, & high school student
vhe wes impesunicus would be glven a sum for this firet year of college or
technical school would be eble to xmke & “down payment” fofr his beyond high
education through this progrem. A formilation commested to this one but
move diffienlt to compute would be paying s telemted student s pearcentage of
the average of the amount his peers made while he wae in school.

Hork study groat

Here mongy would be given for actual work performed or services given to
the comamity or wniversity while the student wme in attendance. This
arthod might de more generally used because Congress seems to be unwilling
to give “something for nothing," thst is, & straight scholarship program.
Farther, much good vork could be underteken by students in work study pregrene.
4 refinesent of cur higher sducation proposal on this point could be used.

leansloans seen to be the most scvepteble method to the Congress. ‘e mey
sharpen wp this method by having certain forgivensss-type lomne with wich
studentgis they, for exmmple, achisve sbove 704 om some netionsl test after
four years of college would be forglven thelr loan. Parhaps the groduate
record exan couid Do used as the testing device or some vavienmt of it. COther
published within firet five yesrs after grandation; Joining Pesce Corps, ete.
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Scholurghip
Fowr-year scholarship progrems could be offersd based on Wvadened criteris
to inelude individupl jJudgsent of scholars, specisl gifts, exsmination, pest
grades, crentive sbility, ete. The smount of the scholarchip showld be
$1,500-2,000 & yeur: the student is allowed to take his study st eny institu-
tion of higher lemrning. 2,000 of these scholarships the first yesr and then
increase 500 a year for six yoars to stablilze at five thousend new scholarships

Gne section of the organic eduestion act should deal with the reformulation
of the voentional education act end the introfuction of two-per technical
institutes. These institubes would be ehle to handle more than cme specific
300, mmmﬁ-mma-u-ndmanﬁm
revolutions pertieular jobe very quickly may be "sutcusted out.®

The Federal Covernment would give the same aid opportumities which were given
to those attending college. There are two reascns for this approach:

(1) technical institutes do not hmve eny clucstiomel stetus igbur sceiety
but they showld, and (2) those who would sttend thes would, ot lenst at the
beginning, be &t the lower end of the econmmic seale.

The Fedevel Govermment would grent sid to eolleges and cities (industrial end
isbor associntions) for the esteblishment of such Institutes. vhere possibdle
technicel institutes should be established in conjunction with Junior colleges.
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Substantive knowledge of nev possidilities in education should be at the
finger tips of those working in the buresucrecy of the State end local
education system or these public mesbers of schocl boards whc heve responsi-
bility for decision-making in this eres. A fellowship peogrem should be
wndertaken in vhich interested school board mesbers end those in the
efucatics turesucracy could atten susser institutes of educstioms dminie-
tratica. Theve institutes would dsel vith vhet is--or could be taught
substantively--in the classroom as vell es owtline the various problems

of siucation sdministration which exict ighwr society.

The Fedevel Government could give aid to wniversities to initiste such

programs. The universities would mshe the ewarda. Part of this program
cculd be billed ss mid-eareer retwvaining vhere it comeernel the education
aduinistyator. This program could be placed on a matching dasis within
the local "aresucrmeies.”
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Ay Educution - Although it is bhacimayed to talk about the Luportance
of & contlming education in fast changing times, the fact of the matber ia
Ghat It is true. Tradition bas so bwoken down $hat no one ean know what kind
of a wordd will be 25 yeuwrs from now. GSuppose there is life on Mars, or
supposs elimite contrel is javented and mracticed, or suppose that theve is
an inerease in the Wreakdown of the fauily as a social uait, or suppose there
is & thermonuclear war or suppose there is a dowbling of populaticg by 2000
in the vorld. These ave all veal not fantesy speculations. It would be
salve to think that the kind of adult edueation as presently constituted
could do anything about any of these mroblems although it is foolhardy to
think thet educstion atops when a porscn graduates high schoal (17) or college
{(82)s e would have absolutely 2o way of coping with any of these guestion.

e Federal Goverument chould make grasts uvadlable to universities or mos-
profit organications for the esteblislent of sdult education yrograms siallar
to those ut the New School for Soelal Hesearch, Coluwsia, wnd the UC downtowm
callege.

The crganization of the program would be iu the hands of the Commissioner of
Uducaticn whbo would work with universities that would be encoursged to spin
off adult education programs lnto nongwofit corporstions. These corporetions
would, however, be loosely commected seross the Eation in some kind of
Pederal ' @wvangement anong themselves. They would sll offor & basic curri-
culus besides specialized courses. Note the University of Califdenia as &
model. Other organizatione In the scciety which hawve sa ixmportant role to
play in educating could be brought iuto this form of educeticn. Corporatiens,

labor wolons, masewss, art galleries
» socdal clubs, obtc., could be glven
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aid or tax credit for the estsblishment of adult educstion programs either of

& liberal arts nature or of & more specific technical nature.

receive scholarships or fellowships at mid-career for study or travel on &
sebbatical basic. Most of the people who are sble %0 receive this kind of
aid nov are scholars altbough there is no resson why such aid only should be
given to this relatively small group of pecple. iHeace, the Federsl Goverament
aight provide elther long-ters loans or fellowships to pecple ocut of school
for study or travel or axything construed as educationsl. For these progrems
ordinary standards vould not apply. That is, Sruck drivers, bousemeids,
anyone, could yeceive such sabbatical aid.

Verious weys might be conceived to fund thds program. People might use part
of their social security before sge 62 or 65, or wore funds might be pald ints
the Soclal Security System by the individuel if he wished to avail himself
of such & progras. Yor example, s machiaist might vant to take a yesr or two
off viben he is 50 to study or travel. Fe vould use pert of his supplements)
social security funds. The indivedal's socisl security funds would be augmented
through epecial losa or echolarship funds msde availsble to him by the Federsl
. Govermseut for this purpose. Such programs might be offered to individusls
uﬁmﬂﬂmﬂd“MMﬂMmm

The wid-career fellowship progrem, although at firet glance may appear to be
mmuumummﬂmmmmu
the society. Many people in the corporste buresucracy already have suech an
opportunity as do scholare.
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Purther the line between work and leisure contimues to get fuszier and the

probles of sutomation will increase greatly. Ruther than shorter work

weeks, many pecple (and the society as & whole) would benefit more from travel,
study and job chenge. These sre pursults which take more than & few hours &
week to test. Rather they take a chunk of timsk.

The wsnpover retraining sct is enother attempt to offer mid-career retraining

uafortunately vithin the context of force majeure--although it can be used
as the bese from vhich to build.

Under the program losn or scholarehip could be received at 35, &2, 50, 56 for
travel, study or job change. (Note in latter case suslogy to small business
sct vhere aid is given by the Covernmemt to start new operations. The
recipient does not have to walt until bankruptey firet.) Veluntery program to
be instituted through socisl security in which the individual would have the
right to drav incressing smownts for particular yesrs at, say 35, 42, %0, 56.
These amounts could be supplemented through loan.

Egucational Telsvision - The question of ETV divides itself into two perts:

(1) Specific use for the classroom; (2) Use by the community. The question of
ETV directly to the classroom has been considered widely. One program would
ummwmmmm«»wwm
from around the country in particular subject mstter to enrich what is taught.
This program could be handled through the Institutes of Teschiug.

(2) Televieion of & higher quality beyond the classrcom is deensd of more im-
portance.
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It is within this context thet television can play s eontinuing and iwportsnt
part ia the education of the commmity. Its role can be expanded and eshsnced
mmmdsm-tmwm
Federal aid through grant or long-term losn would be made to set wp & nationsl--
at first regional--educaticas) television network. latching opersting aid from
lm,mnnmumomumummmwm
of regional network progresms. It would be the intent of the Covermment to
mmmwummbmwm
m»-mmmmmmmwmmm, cities
snd States snd other monprofit-making organizetions.

- Pedple on social
security are treated as cripples or as peaple whe have o be entertsined. The
habit of treating them like children is & waste of their talent and also
Geleterious to them. The “enlightened” viev seems to be that of hiring a
soclel vorker who will give them sdolescent or children's gemes to play.

It is suggested that an altemative be put forwerd ia which pecple on social
security would go to speclal institutes or be givean aid to attend schools

viere certain new kinde of skills could be taught. They wvould be trained for

the performance of public service tasks--as eides to teschers in school systems
(xthey could run the bookstemp progrwa), aides in orphenages, giving orphans
grandparents, tralning for libvery work, hespital administration, running murseries.

Mmtlﬁommum“lﬁnwmmh
school. The Federal Covermmeut might pay wp to $30-850 a month more to the
individusl once he began to work in this program. This would count as parttime
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euployment. The Federsl Govermment would give 150 metohing grants to States

and cities to cperate such treining institutes for the old. This program
could be integrated into the technical school jumior college system.

Needless to say, the competence and kmowledge of the individual sbould
detemmine whether this progrem is below him. Vhere that is the case,
honoriums should be offered to the person for doing thet which he is capeble
of doing.
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Education Speech Draft

In the current campaign we have heard much concerning the supposed threat
to the public educational system posed by efforts to us it to accomplish social
objectives. It has been argued that any such efforts constitute a radical in-
novation, that they are a challenge to traditional American practices.. Those
who so argue are fond of claiming that they favor continuity with the American
past., But as with other issues, I have discovered to my sorrow that the Gold-
water Republican Party is no longer the party of memory. With regard to educa-
tion, as to other matters, it seeks to change what America stands for; and in
its effort to change, its leaders misrepresent the American past.

Essentially, the United States has always stood for equality and opportunity.
And the most important institution fostering equality and opportunity has always
been the educational system. As a nation we have consciously used our school
system as a means of integrating our population for well over 125 years. The
term, "the common school," which is used to describe the American educational
system, has always meant a school which should be common to all Americans. Our
guiding ideal in education has been that all Americans regardless of variations
in social background, whether of class, color, or creed, should receive the
same type of education in elementary school and high school. The common school
was presented by Horace Mann and other pioneers of American education as the
alternative to the English and European system of separating children into
different school systems at an early age, with only a small minority securing
a good education. In much of Europe down to the present, one finds a public
educational system with special elite schools for a small minority, usually ten

to 20 per cent of the population. These schools are called grammar schools in
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England, lycées in France, and gymnasia in Germany. They are not the schools
for the ordinary workingman and farmer. The large majority of children attend
inferior schools which are designed to prepare the children of the less well-
to-do workers and peasants for low-level jobs.

Early in the nineteenth century, various American advocates of equality,
including some of the men who later founded the Republican Party, such as
Thaddeus Stevens and Charles Sumner, rejected this notion of special schools
for the children of the economically and culturally privileged. Hence, they
campaigned successfully for the common school. The aim of the common school was,
and is, to give to the children of poorer and immigrant Americans the same edu-
cational enviromment and the same culture as is provided for the offspring of
middle-class America. In order to do this, it was necessary to provide the
type of education in elementary and high school which would give the children
from what we now call culturally deprived enviromments the chance to reach the
level of children from advantaged homes. And to accomplish this objective, a
deliberate decision was made not to cover as much academic work in early educa-
tion as was done in the European elite-oriented schools. As a nation, we adopted
a policy fostered by meny leading Republicans as well as Democrats that the
curriculum of our schools should be so organized as to permit the children from
deprived backgrounds to catch up with those from advantaged enviromments. If
we had adopted the system of special elite schools in elementary and high
school, then the handicaps of culturally deprived children of poor, immigrant,
or Negro parents would be much greater. Their disadvantages would become cumu-
lative; those who started with a handicap would never be able to catch up. And

in addition to seeking to provide the culturally deprived child with the academic
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skills and motivation which he needs to take advantage of educational and
ultimately occupational opportunities, the common school curriculum has been
designed to give him the social skills to compete on equal terms with those
from more fortunate backgrounds. The early advocates of a common education
recognized that if the child of the poor or of the immigrant was to be accepted
as an American equal to all others, he had to speak without an accent revealing
foreign ancestry or slum background; he had to know how to dress well; he should
learn proper manners, The child of the well-to-do would learn to dress, to use
a knife and fork properly, to dance, and the like, at home. But advocates of
the common school knew that the children of Irish, or German, or Polish immi-
grants, living in a crowded slum or an isolated farmhouse, were not likely to
get such skills at home. And if the school did not provide them, no one would.
The conscious purpose of having such so-called "frills" in the school was not
to depreciate learning, but rather the reverse -- to give many children the
feeling that they can deal equally with those from more privileged backgrounds
and, therefore, increase their confidence to do well in school.

The fact that the American common school seeks to foster equality at the
elementary and high school level rather than to train a small privileged elite
does not mean that Americans as a whole receive a worse education than is pro-
vided for the European elite. For the way the American system now operates is
to seek to encourage as many American young people as have the natural ability
to secure the educational background which will enable them to attend university
and do well there. We have continuvally expanded our system of higher education,
thus furthering our goal of equality of background and of opportunity. And

at the level of the college and university, the American educational system
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catches up with and surpasses the European elitist system. As many students

of European education have noted, by the time an American finishes university,
he is up with the European; and by the time he has finished graduate school, as
hundreds of thousands of Americans are now doing, he is ahead of the educational
standard attained by European university graduates.

Here in California, you have set a model of what a system of education
should look like. The vast majority of your young people graduate from high
school, and currently, half of them enter an institution of higher learning.
Where else in the world do we find a social system with educational oppor-
tunity so widely distributed? Where else have the people, through their legis-
lators and directly in referenda such as the one you are voting on this November
to provide new university and state college buildings, voted to provide as
extensive and excellent a system of higher education? Here we see operative a
system which permits those with the ability to secure the best education pos-
sible. Your junior college system, with its over 60 colleges, blankets the
state; almost no one in California is more than a few miles from a junior
college, a fact which means that all can take the first two years of college
while living at home. And the 13 campuses of the California State College
system, together with the eight branches of your magnificent University, have
brought higher education at the upper levels close at hand. As a Minnesotan,

I must confess to some envy at your University, bulging at the seams not only
with students, but also with Nobel Prize winners in the sciences and with dis-
tinguished humanists and social scientists. As various surveys of the calibre
of university faculty have indicated, your state University now ranks far above
almost all of the older, justifiably distinguished Eastern private schools in

the quality of its staff,
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This investment in public education by the people of California, while
Justified as a way of implementing our national commitment to equality of
opportunity, is not simply an altruistic act through which the taxpayers of
California contribute to the well-being of their young people. As many have
argued, it may also be justified as sound economics. For the tremendous growth
of "intellectual" industries in California, industries which contribute much
to the welfare of your economy, is directly related to the size and calibre of
your educational establishment. When government agencies or private firms
concerned with research and development have looked for sources of trained
talent, the largest pool of such manpower has been in California. The fact
that about 25 per cent of research contracts are located in this state is clearly
linked to the nature of your higher education system. Here is an example of
wide-scale public investment in a socially necessary activity that builds the
economy.

If one looks over thskntire complex of education from elementary school to
graduate school, in this state and in much of the country, one must be impressed
with the extent to which the system operates to give opportunity. At every
stage our educational leaders have loocked for ways to guarantee thet those who
have the ability, but who have lacked the means to do well in school at an early
age, are given other opportunities to show their abilities. The growth of the
community or junior college is but the most recent example of this. Students
whose high school record would not Jjustify admission to a first-rate college
are given a chance to prove themselves again. And the records of California
and other states show that many do so. In other nations, to fall outside of
the elite stream at any moment is usually a decisive and permanent failure;

there is no second chance.
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But while the American educationsl system, deeply woven as it is into the
democratic fabric of our society, is the best answer to those who distort our
past in the very act of invoking it, we Democrats never have been content to
rest on this country's past achievements. New times give rise to new problems;
and they, in turn, to new solutions. The problems our educational system faces
today are not the same as those it faced 50 or 100 years ago. And in its
efforts to deal with its new problems, the Federal Government, in partnership
with the states and the local communities, has much to contribute.

American education in the 1960's must adjust iteelf to two very different
tasks. On one hand, it faces the fact that the occupational structure has
been changing rapidly as a result of technological innovations to sharply cur-
tail the numbers of less skilled occupations which can be filled by men with
little education, while it has been growing rapidly at the other end -- there
are many more white;eollar or non-manual jobs than manual ones, and withiny the
non-manual group the fastest growing sector has been in technical jobs which
require considerable education. On the other hand, the fact that factory work
is now a declining source of employment means that those impoverished groups
in our society, such as the majority of the Negro population, who seek to enter
the urban labor market with little education are in a worse situation than the
pre-World War I immigrant. The nineteenth- and early twentieth-century immi-
grant was looking for work in the then fastest growing occupations of his day,
unskilled and semi-skilled work. The poor whites and Negroes of today seek
opportunity in declining fields,

The educational system, therefore, must continue to expand at the upper
levels to provide for the growing need for well educated people; but it must

also adapt itself to the problem of the minority who come from culturally
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deprived backgrounds and who without special assistance may fall even further
behind economically because they cannot cope with the skill requirements of the
age of the computer. To accomplish the first objective, we are beginning to
try to ralse the standards of, and quality of, secondary education itself, and
much remains to be done in this field. While this task can best be dealt with
by local school authorities, the Federal Govermment can and does contribute

to solving it. Through the government-financed National Science Foundation,
summer institutes have been organized to support teachers directly in their
efforts to raise their qualification in science and mathematics -- a step al-
most required by the new curricula in these fields. The National Defense Edu-
cation Act (NDEA) has also provided for a program of fellowships and training
institutes to upgrade the level of foreign language instruction in the high
schools, All reports indicate that such programs have been very successful,
and it is clear that they should be continued and extended.

The second major task, that of providing a good education for the children
who have been born and reared in our remaining pockets of poverty, of cultural
deprivetion, is more difficult. But as a nation, we simply cannot ignore it,
if we are to remain true to our goal of equal opportunity. There are no simple
solutions. School integration does not, in and of itself, mean improved educa-
tion, We must not lose sight of the fact that our primary objective must be
the best possible education for all our children, and that our human and financial
resources must be carefully husbanded for this purpose. All the available
evidence indicates that children from deprived backgrounds who get a poor start
in school because of the tensions and lack of intellectual stimulation that

accompany poverty tend to fall progressively farther behind -- the longer they
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are in school, the bigger the gap between them and children from advantaged
homes. Various things can be done during the regular school years to reduce
this gap, but again, educational authorities tell us that the most useful thing
which may be done is to provide very good pre-school facilities for these
children designed to give them the positive orientation toward learning and
the basic vocabulary and other skills necessary for success in the normal
curriculum of the elementary schools. These include learning such obvious
things as distinguishing colors and learning to listen to sounds, expecially
speech sounds, which experience tells us are not well learned in the pockets
of poverty.

Thus far, the educational system has not dealt in any extensive fashion
with the problem of the pre-school child (age 3-6), and local school boards
often do not have the financial resources to enter a new area, particularly at
a time when all other educational costs are rising. The Federal Government
certainly should not enter directly into this field. However, here may be an
area in which govermment at all levels, local, state, and federal, may join
hands as part of the combined attack on poverty. To establish an extensive
program of pre-school child care or training centers can be one of the most
important parts of the war on poverty, since it is one of the few ways we know
of to break the vicious cycle of culturally-induced deprivation and dependency.
Such centers might be linked to colleges and universities so as to guarantee
that they apply in practice everything we are learning asbout early mental
activity, learning, and motivation.

In the desire to strengthen our educational system, we must still be care-
ful to protect local autonomy, Yet with respect to all of these tasks, we face

the problem that local school boards and other govermment authorities simply
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cannot devote the funds and the staff time to investigate alternative means of
accomplishing their objectives. We must experiment, we must engage in research.
Perhaps in education we can copy from another field with which I am familiar,
agriculture. Under Democratic and Republican administrations alike, the Federal
Government has long supported research and has helped bring the latest scientific
knowledge to the working farmer through the demonstration farm program. The
county agents and their demonstration farms have been the prime forces behind
the growth of agricultural productivity which astonished the world. Instead

of preaching to the farmer concerning the worth of new scientific discoveries 5
these discoveries were tried out experimentally with the help of Federal funds
in localities which might be affected. Perhaps the Federal Government may help
out in a similar way in education. The Department of Health, Education, and
Welfare now provides considerable funds to universities for research on educa-
tional topics. Perhaps to speed up the gap between the acquisition of new
knowledge and its application in the educational process, we should establish

a program of "demonstration schools," locally administered but supported with
Federal funds, with the explicit purpose of developing and testing new programs
to meet new problems. These could deal with programs for pre-school education,
as well as help devise ways of strengthening the content of our secondary school
studies so that the growing proportions of our youth who are continuing their
education will be prepared for advanced studies in college and beyond.

America has been a great adventure. And no part of that adventure has been
as exciting as the growth of its educational system. In this, perhaps more than
in any other of our institutions, we show what democracy, equality, and oppor-
tunity mean. ILet us not fear to continue that adventure; let us not fear to

experiment as we seek to widen opportunity to everyone.



The practical needs of our day, together with the agpirations of
our people, csll more compellingly than ever before for bold end creetive
lcederehip.

We camot afford to heed the counsel of those who would set the elock
backword, Tor can we afford to jola with that relatively lefi-ving element
cf the opposition party who would have us stay vhere end o8 we are, In this |
doy of climactic change, to try to stand on the status quo is 1o lose ground...
steadlly, incxorably, dissstrously.

Todzy, as never before, we must have leadership that looks beyond
the horizons--beyond the bleak horlzons of poverty end coupacency, ignoreance
and incquality--beyond the weaknesses within that could sep and diminish
ug a8 effectively as dangers without,

In no aspect of our national life is creative leadership more
necessary than in education.

The inescapsble fact of ouwx times is that owr young people must know
more than ever before, that our commitment to education must-mq&and in pace
with expanding knowledge. Much of what 18 taught in high school teday--in
mathematlics or physics, for exenple~-would outdistance yesterday's college
student, Through our advancing technology, today's skilled craftsman speaks
o ifferent language then his father knev--a complex langusge that ls trans-
lated for the rest of us into tools and machines and goods that help moke
ours the most ebundant life mankind has knowm.

In educﬁtion, we have come-~-all ot once--to a day of great expectations

end of very greatb challenges. We are faced with the opportunity of creating




2
& truly democratic system of educetion in owr democracy.... system of quality
cdueation at every level £6r every youth in the land, whoever he is, vherever
he may reside.

We ere foced with the responsibility of providing this high-quality
education to incraasing mmbers of students--to added millions of young
veople whose added knowledge and skills end spirit and courage will enable
our Nation to meet any test--no matter how demending--and to achieve any
roal--no watter how iofty. .

The exciting end at the same timo challenging future that beckons us
can ba suggested by some comparisons, by @ projection to 1974 based on
today's groving demends for educavion. |

Today ebout 46 million youngsters ere enrolled in elementéry and
secondery schools...a huge figure. But by 19Tk the total is expected to
climb to 54 million. '

Avous 2 million young people received high school diplomes this year.
Ty 1974 the musber is expected to increase by e million, rising to a total
of 3 million boys end girls completing their high school education.

One reault will be that firsi-year college enrollments in 1974 will
be s;ﬂ:nc 20 percent greater than they are today.

find the number of bright-eyed young men and women seeking degrees in
our colleges end universities will have doubled by 19Th--rising to gbout
8 million,

The shepe of the future can be charted today, If we sel our course

with vieion, steadily increasing percentages of young people of college age
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will enroll in college...will subsequently graduate from college...will then

seck advanced degrees, During the decade ehead, the annuel output of doctoral
desrees will elmost double-~rising from 13,000 in 1964 to 24,000 in 197h.

Nothing in our national development today can glve us greater cause
for hope end confidence than the huge increments of talent suggested by
such figures as these. MNever before have we had available to us the expanding
guantity and quality of human resources they promise America.

This promise will not be realized automatically. To get, we must give;
Yo win, we must work., As enrollments inerecse, we will need to have more
clessroons and laboratories end libraries., We will need more teachers--a
million more for ouwr elementary and secondary schools alone., And as we
pursue quality, we must pay our teachers larger salaries. Across the board,
we will have to devote more time and thought and money to education than we
do todoy.

Meeting these challenges 1s & very large and irportant esaigmment,
The .problems it embraces are blg. But they are not grave. The forces at
work do not foreshadow calemity, by any means--not wnless they arve frustrated
and unmet. Rather they imply broader horizons, broader oppertunities for
owr youth--g stronger, more Secure, more prosperous America. Thls we are
promised if we have the right kind of leadership--bold, creative leadership
which welcomes the future and moves forward o meet it,

Vhot America will be--can be--for our children will be de¢ided and
dotermined by how well we work todey...how well we plan todsy...how well
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ve think todey. We have the challenge that is also opyportunitys-opportunlity
to serve and shape a greab society.

What kind of leadership 1s avalladle to us to meet that challenge?
Where would the candidates for America's highest office take us? How shgll
ve take their measure?-

America knows where Presldent Johnson etands, His record is clear,
Trom that grey November day a yeor ago when tregedy called him to leadership,

¢ Democratic party has continued without psuse ss the pariyof purpose and

conviction and courgge. It 1s the party of hope, of the future. It is the
party which hos opencd the eyes of America to the prospects for education,
for universal education in feet as well as in name, for falith that through
education what is good tod.a;' can be mede better, far better, tomerrow.

Within the pest two years, our 88th Congress hes passed and our
Democratic Presidents Kennedy and Johnson have signed into lew the most for-
reaching acta for American education in history--acts for vocational and
technicel education.,.for higher education facilities...for teaching handi-

copped children...for medical educetion...for public community libraries...

Tor student college loans...for graduate schoole..,for technical ilnstitutes...

for public cormmunity colleges...for sclence, mathematics, end foreign
language instruction,..for schools in federally impacted areas,..for
manpower development and tralning...and for the anti=poverty billl, with its
mzjor objectives for education.

Yes, we know wiere Presid.ent Johnson &nd the Democratic party sta.nd
la stand for the future. And we know where Senator Goldwater stands, too,
for he has told us. He stands elmost alone, apart from the majority of

‘in:s own perty.
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Despite the obvious need for Federel programs to stirmlate and support
sction at the local level, despite bipartisen agreement that repidly growing

enrollment Pigures represent e national problem commanding national intercat,

despite the testimony of States and communities that Federal =2id is

indispensable in meeting education’s needs, the leader of the Goldwater pariy

told the Senate Bubcormittee on Education last year:

"I do not believe we have an education problem vhich requires any
form of Federal grant-in-eid program to the Btates."

Zorlier this year in a speech in Now York he seemed to be teking
the position that millions of our citizens simply cennot be educated, that
Yhers is simply no use in trying. 8aid Mr, Qoldwater:

"We are told.,.that many people lack gkills and cannot f£ind jobs
because they did not have an education., That's like saying that people

have blg feet because they wear big shoes. The fact is that most people who

have no skill, have had no education for the same reason--low intelligenece
or low ambition.”

¥hat seems to be Senator Goldwater's overall philosophy of education
end its value, or lack of it, was possibly best disclosed to the residents
of Jackgonville, Florida, four years ago. ©Seid Mr. Goldwater:

"The government has no ripht to educate children. The parents, you
and I, have thet responsibllity. The child hes no right to an education.
In most cases, the children will get along very well without 1t,"

¥hat a truly remarksble statement!



But let us concede that Senator Goldwater canmot be as heartless
a8 these statements suggest...nor as blind %o reallty or so far removed
from our Nation's accomplishments and asplrations.

Let no one imagine, however, that these comments of the Goldwater
party's first candidate conceal en admiration for our Nation's system of
education or a secret desire to enashle our schools-and colleges gnd uni-
versities to play the vital role they must play in our Nation's future.

In his hands, the Goldwater party would wreck the prospects of
American education now coming into view, would forestall and forecloge the
future of American education as the greatest ;nztrment for the progress
and strength end prosperity of our land.

We have @ cholce and the choice 18 clear. Our President now. . .ond
our President next November...hes already told us:

"The simple, Btraight and sure truth of our times 18 that America in
this decade must enlarge, must brosden, munt deepen its comitment to
the classroom as the central cora of our soclety and our success,,.

"I em proud,..and deeply gratified... that the record of the 83th
Congress clearly confirma that jJust such & commitment 4s being made by the
Anericon pegple.,..

"If we are learning enything from our experiences, we ere learning
that it is time for us to go to vork;, and the first work of these times
and the first work of our soclety is educetion." .

This is the coamitment to Amverica by President Iiyndon Baines Johnson.
With America’s commitment to him in Hovember, we shall get on with our work.

bl
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LEGSONS FROM WIE DEPRESSION

BY Harold Taylor

The three major crises of America in the twentioth century have
been the two world wars and the depression of the 1930's. It is
hard to say which of the three had the most profound effect on
American soclety, but it is clear that in each case one of the most
profound effects has been on American education.

The first World Var taught us how under-educated was the whole
country. The depression taught us the significance of education
for social change. Tho socond World War taught us how to mobilise
education for the national purpose.

What has been less clear, at least until recently, is that
although we were successful in overcoming the crisis of the wars,
we never did solve the problems of the depression. They were
solved for us by the mobilismation of the entire country and its
economy in prosecuting the second war. The problems of unemploy=-
ment, racial injustice, educational inequality and poverty were
all in existence after the war, but the intense precccupation of
the countyy with matters of military, political and international
security distracted our attention from the necessity of dealing

with them frontally.



They are now being thrust upon us by the protest movement of
the Negro people, whose efforts on behalf of their own rights have
raised the question of everybody's rights. It is no longer possible
to ignors the fact that this is a country whose seccial fabric is
shot through with inequalities, and that the basic inequality of
a1l les in the lack of provision for education. Without equality
of education, not merely for the Negro but for millions of whites,
of Spanish-Amcrican, Puerto Rican, Mexican-American, Indian and
Japanesc-American minorities, there can be no equality of oppor-
tunity and little hope of racial and soclal justice.

What has happened is fawdliar, simple to desceribe, and simple to
explain. People without money go without education, and where
local and state taxes do not provide enough funds for good schools,
the schools are not good and the children remain untaught. On the
other hand, people with money move to commmities in the suburbs
where they form comminities of people with money, and build what
amount to private schools, paying in taxes what otherwise would
be called tuition. They are thus formed into closed communities
of a separate class ofcitizens whose children learn to distinguish
between their own class and other (lower) classes, who learn to
believe that this is the natural condition of man, and too often
go through life with a clase attitude engrained in their minds as
a by-product of their education.

We were just beginning to understand the relation between educa-
tion and the economic and social system in the 1930's, when the
mmmaummmwmumformum
$o the ¢ rucial issues of social and economic reorganisation. Ip



those days, educators and public figures were heard to say quite
bluntly that the function of education was to change society, and
that the role of the public schools was not merely to teach the
academic subjects but to teach the meaning of democracy and the ethos
of an equalitarian society. When no one had any money, it was
eacier to agree that money made no difference.

Before the lessons of the 1930's had a chance to sink in, the
American economic problems were settled by the war, and the society
organized itself on a new basis, with a power center in what has
coms to be known as the wilitary-industrial complex, and an econo-
mic structure dominated by big corporations, big labor unions, mass
media, big government and an increasing middle class.

This has meant that edusation, instead of occupying a creative
role in the process of social change has been harnessed to the
economic and social system as the means through whieh it sustains
itself and increases its power. When the Negro protests against
The Whites, he is nol talking merely about skin color, he is
talking about the economic and social power held by a white middle
class majority which bars admission to the social system. Admis-
sion is by way of an education which is impossible to obtain
without money, either private money or public money. That is to
say, if everyone is to be free to enter the social system at the
level appropriate to his talents, there must be free public schools
of quality for everyone.

At present, there is nothing of the kind. Across the countyy
there are some public schools of quality for the whites, an occa-
sional good school for Negroes, an occasional good school for



Negroes and whites, and some private schools of varying quality for
those who wish to spend their own money. In very few of the
schools is there a conception of education which calls for pre-
paring students to become active, independent-minded, democratic
citizens, taking responsibility for solving the problems of poverty,
inequality, and social change. The goald of the high school, either
explicitly or implicitly stated, is to prepare students through
academlc studies to take the next step on the way into the middle
and upper levels of the economy -- entrance to college. A con-
tinual argument is made, that graduation from college increases
your income.

There is another assumption which lies unnoticed beneath the
current statements of educational goals. That is the assumption
that the Negro wishes to enter white society, and that his protest
is concerned entirely with that aim. This is not the case. The
difference is about the same asz in the case of the whites. Some
of them enjoy working and living within Negro commnities. Others
do not. But the issue for the Negro and the white alike is that
of equality of opportunity, opportunity for choice of the kind of
comminity in which he wishes to work and live. This, for the Negro,
is not necessarily the commnity of the white middle class., There
are cultural and social values within his own community and within
integrated lower income communities which are lacking in the white
middle cMiss. This is one reason for the movement of white college
stodents into the urban slums and the rural South to help in the
voter-registration drive. They find social and personal values
within the Negro commnity more enriching and interesting than



within their owm.

The real problem for the Hegro is to obtain the quality of
education which enables him to earn his own money to do the things
which his talents allow, and to be free to exercise his own option
of spending his own money to live where he chooses and to work at
the tasks which his talent and education call for.

walhma imperceptibly come to accept the goals of a white Amerie-
can middle class society as ultimates, without considering the
effect which such acceptance has, not only on the Negro and on the
other minority groups, but alsc on the poor white population, in
the big citles and rural slums, and often in the interstices of the
well-to-do suburban communities. Consider, for example, the assump-
tion now made by employers, parents and educators alike, that grade
uation from a coliege of good reputation is a pre-requisite for
employment in any but the vocational and send-siilled occupations.

Without a system of firee public education which can guaranteec an
education of equal quality for all, what point is there in assuming
that admission to college, controlled almost entirely by scholastic
aptitude and achievement tests, is a fair test of anyone's ability?
What point is there in testing for ability and aptitude children who
have had no education which ecould prepare them to meet the tests,
which are irrelevant to the discovery of their particular talents?
Or, to put it more broadly, if the search for talent is merely to
discover talent which is already developed through the privileged
educational institutions of middle and upper middle income parents,
this is bound to continue to divide the society into an elite of
the educated and a mass of semi~illiterates, when so many of the



latter are brimming with talents of all kinds if they could only
be developed by wise and generous teaching.

Nor is the situation entirely favorable to those children who
are in the privileged institutions. These institutions are, most
of them self-consciously, agencies for the production of candidates
for college entrance and, in the true meaning of the term, not
institutions of education at all. The pressure for competitive
academic success in the suburban high school, accompanied by the
necessity of competitive social success in the commnity life
around the high school, produces a life for the white high school
students which is likely to prevent the growth of a genuine love
of learning or 2 genuine cense of personal identity. Improvement
of curriculum is automabtically considered to be the improvement
of the content and method of academic instruction, not the improve-
ment of the total enviremment of values and ideas in which the

young are growing up.

For many students, the effect of high school is to make it im-
possible to enjoy learning, and to reduce all study to the perfor-
mance of academic duties and chores.

In other words, the achievement of privileged economic status does
not confer on its recipient an education of quality. It gives him
equality of opportunity with the other members of his economic
class, but it is an equality in the sense that he is free to engage
on equal terms in the struggle to come out first in the social and
academic competition.



What is now missing in the American public school is the liveli-
ness of the time when the school served to educate the rich and the
poor, the foreign and the native~born in the customs and meaning
of American democracy. It was easy to recognize the necessity for
educating children in the ways of democracy when they came from a
diversity of families untutored in the philosophy and practice of
American 1ife. The necessity for teaching it involved the necessity
of thinking about it, the necessity of being clear what it was about
America that newcomers needed to kmow in order to live happily
together,

The public school was the great leveller and the great uplifter,
the place where the variety of fomign cultures met, and where chil-
dren were taught to be citizens. Once public education became
separated into schools for the white well-toedo, schools for the
Negro poor, schools for the white poor, and nearly every family was
native~born, the entire enterprise became tamer and less interesting,
since the school environment lacked diversity and lacked a serious
social dimension.

But when an additional factor is built in -- that the purpose of
the public school is te serve the national need for trained man-
power, then the neglect of the poor and the culturally deprived
is bound to occur. The former aim was to give to each child an
education suited to his talent so that he could make his contribu-
tion to the direction and quality of American life. The present
aim, as seen in the practices of the schools and the policies of
the Congress, is to use the schools tc provide the scientists,



technologists, linguists and others who can man the going estab~
lishment.

There is accordingly a simple and direct argument to be made
about the relation of money to education. The allocation of money
to education, by a country or by a person, is an investment in
economic progress. Countries without a comprehensive system of
free education of high quality are unable to develop the human
resources on which their economy and their society mwest. In the
case of a democracy, there i2 a moral imperative that sufficient
money be spent by the country as a whole to guarantee an education
of high quality for every child.

Otrerwise we are forced into the opposite alternative, of placing
the burden of responsibility on the individual to find the money
for an education as an investment in himself which will equip him
for a struggle in the competitive society. It has been assumed in
the past that poor people with real initlative will find the money
somehow to invest in the education of their children. In a simpler
gociety this was sometimes possible, although we have no count of
the millions who spent their lives in tasks unworthy of their
talents because something called initiative did not turn uwp in the
lives of their parents. In a complicated post-industrial scciety,
with the employment of unskilled labor diminishing day by day, with
farm employment and small farms disappearing week by week, to do
less than spend the money to give to evervone an education of quality
is to condemn an entire segment of a generation of children, white
and Negro, from minority and majority groups alike, to a place in
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society which is theirs by birth and not by talent. Estimates are
that it would cost from ten to twenty billion dollars more a year
to bring equality mk to the educational system. It is time we set
about getting it and putting it to work before we lose another

generation.
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Todey, while our economy sosrs to new heights, hundredsof thousands
of youngsters seek to enter a world of work for which they are ill-equipped
and in which many of those vho do find jobs shortly become unemployed.

Today, when job opportunities for skilled techmicians of all kinds
show an increase of 300 percent in just one yeer, millions remain unemployed,
most of them because they lack employeble skills.

Nevertheless, in Stete after State, vocational schools continue to
offer training in only a few skills--including some that are outmoded--
for an econony which offers hundreds of new occupations. And meanwhile,
the man thrown out of a job--and the young person who finds employers not
interested--can take little comfort in the fact that overall, the Nation's
economy is surging forward.

It is to keep pace with this sdvance that Congress, within the
past year, enscted major new legislation for vocstional education--legislation
to substentially expand and strengthen the permanent program of Federal
support for vocational and technical education and to bring all of our
people up to the level of skill and knowledge they require to meet the
challenges and share in the opportunities of American life.

The Vocational Act of 1963, mw'mmmt
of all workers of all ages in all conmunities throughout the lemgth and
breadth of this great Nation. It recognizes the importance 16 the national
economy of a continuing reserve of trained menpower. It renews education's
mmmmmwmmu;mwmuemmsmmm
unemployed through automation and technological change and who must be
retrained if they are to find jobs again,
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Vocational education has traditionally been & parinership enterprise
in this country. The degree to which Federal support stimulates State
efforts is indicated by the rate at whieh the Btates mateh the Federal
contribution, For the fiscal yeer that ended last June, for exmple, the
Federal Govermment spent $54 millien to support vocational programs. The
States spent more than $254 willion. Under the new Aet the Federal
stimulation is inereesed to the extent that it will reach am authorization
of $225 million in fiscal 1967 and each fiscal year therveafter.

In addition to enabling the States to vastly expand and improve their
present vocational and technical education progrems and relate them more
directly to local needs, the new legislation cen be expected to:

gear vocetional education closely to labor merket realities,
immediate and future, national and local;

provide programs for all kinds of nonprofessional workers with
all levels of ability;

provide programs in all kinds of educational institutions and

stimilate expansion of the rapidly developing network of

area vocational-technical schools, serving larger geographical
areas within the States;

wmmmwmm new kinds of

facilities and instructional malerials, and promote experimental

programs particularly for culturally deprived workers in all age

groups .

Half a century ago, when the effects of industrialization began to
be felt strongly in America, Congress responded with the first program of
Federal aid for training people for work. The Smith-Hughes Act of 1917
vas a bold and visionsry attempt to insure workers in that era against the

threat of unemployment for went of skill. The new legislation is



incomparably grester insurance to the individual and to our society as
ve press toward new levels of personal and economlc achievement,
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Some of the most hesrtwarming of the "lendmark" efuceation legislation
provides for some 5 million school-age children who need special education--
children who are blind or partly blind, deal or hard of hearing, speech
impsired, crippled, emotionally disturbed, or mentally retarded.

Their needs are many and diverse, and the new Mental Retardation
Facilities and Commmity Mental Health Centers Comstruction Act (Publie Law
88-164) provides for them on a scele never before attempted in our history
or the history of any other nation.

One of the most poignant factors in the educetion of handicapped
children is that we have only about & gquarter of the trained teachers these
youngsters need--50,000 teachers againet a needed 200,000, Beyond that,
all too little is known about the learning abilities and requirements of
these children.

The new legislation, in addition to providing for wrgently needed
construction and other facilities, specifically calls for the training of
teachers and for research and demonsiration projects related to teaching
the handicapped.

During the three-year program, the sum of $47 million is authorized
for the training of professional persomnel. An additional $6 million is
aathorized for research and demonstration projects.

This fall's schedule calls for almost 5,000 teachers to be engaged
in specialized training to enable them to teach the handicapped and %o train
other teachers. This program is being conducted in the 50 States, the Distriet
of Columbia, and Puerte Rico,



The schedule also calls for 3k rescarch and demonstration projects
in 17 States and the Distriet of Colunbia--all of them seeiing methods to
make the teaching of handicapped children more effective.

Some of these projects will:

*Compare the thinking of blind children with that of the sighted;
and study whether and to what degree visusl handiceps sffect thinking,
and how this may influence scholastic achlevement.

¥Establish & central depository for teaching meterials for handicapped
children. The center would lend materials, provide an index, and evaluate
and assist in the preparation of new and improved materials.

#3tudy how young deef children learn to commnicate with each

#Compare the listening abilities of blind children with those
who can see, in an effort to find how oral imstruction to blind children
can be accelerated.

Findings from such studies can be expected to give us answers to
problems which have for all too long frustrated our efforts to help the
handieapped and help them to overcome their handicaps.

Buch legislation is in line with our determination to make our
eountrys:

A land of opportunity for our young;

A home of security and dignity for our elderly;

And a place of compassion and care for our afflicted.



I'm glad to be here. Especially glad, because I have
something important to talk to you about: your jobs, and what's
happening to them, and what can be done about it.

There are a lot of things you can do to a man that may
annoy him, or make him uncomfortable or even unhappy--but he will
survive. There is, however, one certain way to ruin him--and
that's to take away his job. It hurts his pocketbook, and it
hurte his pride~-and it creates an everlasting resentment on his
part for the society that allows such a thing to happen.

Unfortunately, I'm not talking about theory. This is a
fact. It is happening to people every day. Every day some
machine comes along and takes over where men stood the day before.
And this is one of the most serious problems we fact in this
country today.

Something can be done about it, though. We are doing
something about it now. There are various ways to attack the
problem--~but the basic answer is: Education...vocational and

technical education.
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This Administration, first under the leadership of one
late champion, President John F. Kennedy, and then under the
leadership of President Johnson, haé advocated programs to over-
come this training deficit. They put the full force of their
office behind the legislation which could accomplish this because
they considered that there was no greater problem facing us on
the domestic front. I was 100 percent behind these programs,
and proud to be a Member of the education-minded Congress which
has now given the Administration the proper legislative tools to
work with.

One of the early tools provided by Congress to help fight
this economie battle was the Manpower Development and Training
Act. This program continues--and was made even stronger by
Congress last year.

I have just recently seen a letter from a lady whose
husband received training under the program, and I understand
her letter is typical of many. Her husband was--two years ago—
in critical need of retraining in another field because his job
had just disappeared. Among other reasons why his situation was
desperate: three children, aged 13, 12 and 8. His application
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was accepted, and he has now completed two years in Electronics
Technology and is gainfully, and happily, employed by a large
corporation.

Let me guote briefly from this lady's letter:

"More education was a must for my husband, but so far out
of reach that we felt it hopeless to keep thinking something
would come along and help us...the Manpower Development and
Training Program gave us the help we needed.../8nd my husband's
present employment/ now has completed the dream you started.”

Letters like that are worth a bushel of statistics and
prove more than anything else can how training and retraining can
help overcome this dreaded problem of unemployment.

Automation and other effects of the technological
revolution have combined to focus the education spotlight on
vocational and technical training. Such instruction has become
a lifeline to security for millions whose lives have been
threatened with disruption by these waves of change.

Since the problem itself continues to grow at an alarming
rate, the lifeline must be strengthened before many more of our
citizens are lost in a sea of despair. Those with educational
disadvantages need to learn basic skills which will enable them
to absordb occupational training in the new and complex jobs

denmanded by business and industry.
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Continuous communication and cooperation is required
between labor, management and education in order to meet the
massive need for national training and retraining brought about
by a rapidly changing world of work. All the major elements of
our society must work together to develop, support and put into
operation training programs for all workers, of all ages, in all
communities.

Responsible Federal officials as well as leaders of the
business community have estimated that if present trends
continue, by 1970 the United States will have in its cities moxe
than 1,500,000 untrained, unemployed and frustrated young people.
If I have anything to say about it~-and I expect to have--this
trend will be reversed. And realistic education for a world of
work is one of the primary ways that this will be brought about.
We already have a good start--but it's only a start. We should
be able to €inish the job in the next eight years of the Johnson
administration. We should be able, once and for all, to lay to
rest this gpectre of unemployment that haunts the sleep of good
men--men who want nothing but the chance to work #6r a living

with dignity.
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As I stand before you here today, after only a little
more than three and a half years of a Democratic administration,
the boom has returned to this Nation's economy. In nearly all
ways, this is a rich periocd for the United sStates--and we should
be grateful for that. But we cannot, at the same time, ignore
the grim fact that there are probably a million young pecple--
between the ages of sixteen and twenty-one--who are neither in
school nor at work. And there's a high number of unemployed
adults, including many very competent and skilled workers whose
jobs have disappeared forever. We're in the paradoxical situation
of having approximately the same number of hard-to-£ill jobs
going begging as we have unemployed workers needing the
opportunity to earn a living and finding work.

Accompanying this has been a minimum of opportunity for
young persons to prepare themselves for employment in the public
schools of the Nation. Vocational education for many has simply
been non-existent, and we have failed to vecognize the fact that
high quality in education is to be had in programs that prepare
youth and adults for employment at all levels of occupational
competence. There is the opportunity to provide guality in
training and retraining for all persons. BAnd there has been
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general apathy toward breoadening the offerings in the high
schools of the Nation.

There is general agreement among educators and others
concerned with the Nation's young people that modern life holds
few berths for the uneducated and the poorly prepared.

We must--and we are--continuing the fight to eliminate
the uneducated and the poorly prepared from the economic scene
by helping them to become educated and adeguately prepared to
the best of their abilities in fields where jobs await them.

Vocational and technical education programs cannot
provide solutions for all the problems of our society. But they
are vital tools in the battle against unemployment, juvenile
delinguency, school drop-out rates and many other social and
economic problems which we face today.

Possibly the greatest forwarxrd step that has been taken in
vocational and technical education was the passage by the Congress
of the Vocational Education Act of 1963. The Manpower and
Development Training Act programs £ill the immediate needs of
the worker who would update old skills or acquire new ones. The
long-range vocational training effort, now buttressed by the 1963
Act, provides the permanent means of preparing Americans of all

ages for successful employment.
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These programs will be used to help bring our people«-
and I mean all of our people--up to the levels of skill and
knowledge needed to get a fair share of this booming economy.
This Act is a real breakthrough--not just a regrouping of our
educational forces. It sets up programs for cénstmct!.on. for
research, for development and experiments in the whole wide
field of vocational and technical education. And it makes sure
that no one will be left out-~that eyeryone who wants to learn
a skill that will get him a job will have a chance to do so.

I'11 tell you here and now that a lot of people--and I
mean people who should have known it for a long time, like
business leaders and Members of Congress and even educators--are
wide awake now to the simple fact that eight out of ten
children now attending elementary school will not complete
college...and that these children can, and should, benefit at
some point in their lives from occupational training. Eight out
of ten, that was. Why should he concentrate, then, on college
preparatory courses? The answer is obvious. We shouldn't.
And this Administration intends to make sure that we don't.

Under this Act, and others which the 88th Congress has
approved, amended and extended, vocational and technical

education will be expanded and strengthened throughout the
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country over the next few years to meet this crying need...and
the needs of the future, some of which we can see only dimly.
But we can achieve these goals only if our Nation has the
leadership it needs. We will not accomplish this if Senator
Goldwater will be sitting in the White House. He voted against
the Manpower and Development Training Act. He voted against
the Vocational Education Act of 1963. He has voted against
every plece of legislation which has meant jobs and self-respect
for working Americans. And it was Senator Goldwater who told
the American people that an unemployed worker doesn't need our
help. Why, says this "great humanitarian,” he is either stupid
or lazy.

Iet me say here and now that President Lyndon Johnson
would never--and will never--say or think this about any American
man or woman who wants & job but cannot find one. President
Johnson never has--and never will--let America down.

We cannot expect our complex technology to stay in one
place. The world of 2014 will be as different from ours as this
one is from the time when our great-great grandfathers were
young. This is no time to look backward with yearning to the

days of the little red school house--or even to the time of the
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big red~brick school house. It is time to look ahead. And I
think you all know you're on the right team for locking ahead--
not back--when you are on President Johnson's team--and on mine.

There is one thing in connection with all these programs
under the new Vocational Education Act--and programs under the
previous acts I have discussed here today--that should be
emphasized. And that is that the Federal Government does not
control the programs. They are operated by the States, Federal
funds must be matched dollar for dollar with State and local
money. With the cooperation of all elements in the world of
vocational education, this great new frontal attack on ignorance
and unemployment can be set in motion rapidly--but it will
require good sense, and positive leadership from those who
have--and accept--the responsibility.

It will also require the support of all of us--legislators,
adninistrators, and the general public. You can be sure that it

has my support. I hope it will have yours. Thank you.
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of vhat %o teach and how.

It is imperative that those who ere responsible for education--
teachers, administrators, govermuent offielals, community leaders and parents--
mﬂammmehiﬂuuumnmmtommum.

mmm-mmmrmmmworw
iudmﬁmiudhuﬂmimdlwwmiutm-m. Last
year the 80th Congress pessed more significant legislation for edueation
mwmmmmwwmmmmmmm.
For example, 10 percent of the Vocational Biueation Act's funds sre set
aside for research and development. The Office of Bdueation's Cooperative
mmmmmmmwaaumamwﬂ,
when the program was first authorized, to $11.5 million for this fisesl
year,

Today education is America's biggest business--with 125,000 sehools,
4T million elementary and secondary pupils, 1,800,000 teachers, 100,000
wmmmm,m,ooomwwﬁmm,m
&n ennual expenditure for all levels of education of scme $32 billion.
Despite the size and the importance of this business, research still commands



only a fraction of the amounts spent by others in business and industry.
Only about one-tenth of one percent of our educational funds go for research.
The comparsble figure for industry is closer to 10 percent.

At last, however, with Federal stimulation, educational research is
mmuwgetmm,mmuum-mwﬁomm
same general conclusions of considerable significance.

We kmow, for example, that what children can lesrn, even at an early
m,mmmwmtthqmmummmmamm
and 1if teachers are trained to use them, We also know that the lesrning
process-~how children lemn and at what age they learn particular things
best--can be studied, analyzed and improved by a variety of programs
developed from research.

Some wonderful projects are undervay in a gamut of subjects which
range from reading to counseling end guidance, science and mathematics,
and the use of new tools for teaching. One study has shown that the rate
of listening comprehension of blind children ecan be raised to levels above
those of children who can see. Others demonstrate that children who have
mmm.aummmmmmmwm;m
they have been brought up in retarded homes.

Now that this foundation has been laid, we must continue to move
forward, If educational research is to produce the impact on education that
research in the physical sclences has had on industry snd medical research
WMNMm,Mmthimwumamw
of research in providing solutions to the major problems which confront
us in education. As Commissioner of BEducation Francis Keppel has said;
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technology that is adequate to the role which only education can serve.”
kmﬁhﬁammmmwmitm.
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khatts the Problom?

- = explosion in enrollment, taxing severely resources for facilities,
cquipment, and persomnel at & 1 levels,
= = 1o comaunleate the new knowledge in an "exploding knowledge"
sitvation, to more people, of more varied type requires a revolution
in methodology, curricula, teacher training--indeed across the board.

- Dimensicns of the explosion in enrollment,

- = 69 million children--more than one third of our present population
were bern between 1946 and 1962. Most of these are now in elementary
and secondary schools, Jhey will hit the colleges by 1565,

= =cnrollment in elementary and secondary schoole was 28.2 million 4n
1950. It gumped to U647 in 1963, Dy 1970 it will hit 53.2. million.

- = meanwille higher education is having its enrollment explosion., In
1950 there were 2,3 million students in higher education; in 1962 it
rose 1o Lebe It will hit 7 million by i970.

Dimension of facilities problem hizher edueation.

= = {0 provide for additional students, replace obsolte structures,
redernize useable ones, the institutions of higher education

ghould spend §2,3 billion annually, 4hey are cwrrently £alling
frcdi e smy
behind this at the rate of $1 anmually
y.

- = in the recent Higher Education Facilities Act, we made a dent in
the problem, but a dent only, -

Problenm Elementery and Secondary Facilities.

L
-
e

- = in spite of truly great effort by states and local communities,

#/#/71,000 elassrooms arnually completed in the last five years,

little headway has been made on the backlog of need,



Facts® Education general: 2
- = 10,6 million children attend schools in buildings that average
30 or more per classroom. To reduce overcrowding hers would
require 66,000 more classrooms, 1This is based on 1962 enrollment
figures. Uo not reflect need to accomodate the rising elementary
and secondary enrollments,

- = aside from aid to "Federally impacted areas®™ ¥ed, government is
of no assistance in tiis area/ for construction. Is some modest
aid for sclentific equipment and modern language equipment at
secondary level,

Jleed More Public Junior Colleges.,

- = 1 our of 7 college studenis today is in a junior college. 903
of junior colleges are public institutlons where costs are
shared by school district, state, and student,

- need 25«30 new such institutions per year for next 10 years,
to help accomodate rise in college-age population who should be
going to one,

- = necd more technical institutes to give college-level technical
education. Zhere is an annual need for 78,000 engineering and
semi-professional techniciens--or 5-6 times as many as we have
been training in the last 6 years.

On Communicating the "New Knowledze"

- = necd thousands of new teachers al all levels 3 elementary,
secondary, college, graduate,

- = need substantial improvement of quality at elementary and
secondaryes

- = need much research in methods and in curriculum reform at

elementary and secondary levels,



Factss Iducation general-3,

On Igual Opuortunities for Education:

- = at elementary and secondary levels, tris means providing more
diversified education and good vocational education %o keep
childrea in school, ZIqual opportunity here means a higher “use
value" education. Cf. here summary on core cities problems,

= = 1 our of 3 students now in fifth grade drops out of f¥Zf school

before graduation from high school. ‘The dfc:p-out. problem begins

Jyears before the separation from school occurs.,

= = 30% of high school seniors in the 80-90 academic percentile of
ihelr class and L3% of those in the 7030 percentile fail to
go on to college. Last Fall more than L00,000 high school seniors
in upper 50% failed to go on to college, Money was cited in one-
third to one half of these cases. Lack of incentive, poor guidance,
or otherg reasons account for rest.

Correlation Eetween low Iducationsl Attainment and Unemployment.

- = 1 out of 10 workers who fall to finish elementary school are
unemployed today compared to 1 out of 50 of college attainment.

= = In March, 1962, persons of 18 or older who had not finished high
school were L6 % of the labor force but 64% of the unemployed.

- = ¢ven without allowlng for impact of education on invention and
innovation, Council of Ec. 4dvisors estimates that between 1/4
and 1/2 of increase in national economic output between 1929 and
1956, due to rise in educatiocnal attainment., Increase in economic
growth depends as much or more now, on this than upon increased
capital or labor force.

Special Situation of the legro In This,

- = 70% whites graduate from hizh school--cnly LOZ non whites,
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= = of adult population 25 yrs old or older, 6.2 percent of whites
and 22+ 1 percent nomwhites have completed less than 5 yrs. school.

==~ almost 12 of young white adults (25-29) have completed college
while only 5.4 # of Negroes have (and many of these from Negro
colleges that are less good),

Financial 3ind on Coing to College

- = lHedian famlly incows is jJust under $6000. Ave. student cost
(conservative) is $1,480 for public schools, $2,240 for private.
Cost of one student in college in a public institution is
25k of medien family income,

- « NDEA loans heavily based on Collegs Board and SAT achievement
scores., 4here is good question about effect of these in gkimuning
only an upper middle class group that can point for then, or
come from backgrounds that motivate fof them. 7hey are not sole
answer to get at and help Z)# discover the talent poale

What is Neoded:

- - more look at scholarship support for qualified higher education
students.

- = more research in basic educationzl problems,

= - one place in government to coordinate in statistical reporting
Just what Fed. govt., does do,

!

- comething like a natlional advisory council on education

- « expanded library facilities and adult ed. programs,

- congiderably more atlention to teacher development, curricula, and
technique at elementary and secondary levels,
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Iducatdon of Deprdved Popple in Citdes

-~

‘dapted from an unpublished paper by Dr. Muriel Crosby, Asst. “uot. 3chools,
“ilminglon, Del. whore a five year project of enalysis is possibly best
work done in 1.5, so far--C,W.P.)

Sincs education tekes place within a socisl and economdc framework » OnO
must specify the chief factors and their interrelation ing

Aes OSoclzl and Leonondce factors

Be 2ducationzl Factors

A, TiE 29CTAL AYD ECOMOMIC PACTOMS:

l, 7he Susrems Court Decilston on Racial Dozozrasation of the Schools.

i
The 1954 deeision wag/ A-rroud momont 4 national lifo, Yiowever, it
/ — "

had the effect of placing FRNprimary burden aof resolving the social

N NN
problems of a commwmity on e Azency, the schools,
N

School desegregaticrdn thepities 15 ultdmately depeadent

' \ 1
{d ! =
upon deserresated housing and jqia‘ oppetunitles, Until major progress
\\.‘_’ ,/ ——

-

is mode here, schcols have becora *F:lnr_-rabl%',_\_
(3 (4
Cities have been chanzing from Just containing deprived ghettes,

to becoming an entire city ghotto (mostly MNegro, but augmented by

an in-migration of poor of other groups) surrounded by white suburbdiae

3

‘’his re-segregation of the city is a major social prodlem. Schools

!

are turdened two wars?
a, To desegrozate in situations where the preporticnal
representation of races makes 1t extremely difficult.
b, To suffer severe stress upon quality of education, without
e-ouph resources to meet thenm,
2. The !igb}j_.i_tx of Peonle,
a, there is a flight out of the city by midile-income people,

b, There is in-migration of poor, and heavily from southern
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Ldueation in Citles -2

mral areas.
Intra-city, the deprived fan out 4n crecping "block blizht"

that creates new slums,

A1 the above have trerandous implications for the schools. Citiss ere

failing tor

Qe

b

-~
~a

ro¥ide educational epportunitiss
rovide special programs 1o ald newcomors.

1o give a new senze of “community".

In 21l thle Techn lozy has ell ‘inated jobs, and with increasing mumbers of

he azing, there are trﬁrquous demands for now education and re-education.

or Shartase ia *?u-I*ser ity Schosls,

— “‘J

v
This applisu to: \’//

pr

1. Gross numhars. t&\:k)

2. Speelally train dﬁfgnp'"r:\gor the spaclal educatlonal tasks,

Teaching the deprived requires uﬁﬁﬁi 1/5%1125.  Salarlos are too low to
=/

(R
attrast the acquisition and use of thesa. “a?tiéulnrly'to attract male

teachers, 4hore is a promdum need for thoaq:‘ﬁ,*éicularlJ for boys of

s g™

deprivation whe have no sound mele image in the home to cmulate, and whose

aspiration and motivation are cut off in early yesrs of childhood,

Be _EDUCAZIONAL FACTORS.

oome

1. ZIlementary schools customarily cet smallest part of school budzots

Drops-cuts do not start at age 16, “hey begin in patierns formed in

cases before they cven start to schools At least the early school years

are crucial to those who have a poor solf-image, and learn ecarly in the inner

city thet they are worth nothing and can do nothings There must be a high

pricrity cn early attack of this, and financially there isn't,

2e

Jo stimulate motivalion necds some new techniques,




Zducation issues; cities- 3,

in Lrying to equip deprived childrea acadondcally, a common ndstake
is Lo SAF/1HE vse the same old techniques for teaching,-=to provide rore of
what hasn't worked,
‘nis frustrates both child and teachor.
‘here must be bLelter teacher education:
- = pre-service
- = in-service
--bettor diagnostic techniques in turn trsnslated to
new currictla end new meihods,

£ o
Crilaren's motivations fre hlghly connected with "use" valuve of what is

\ N
T— Qe

ik P e
N\

J. Oaining Commend of Ar q‘rican\‘p 71ish,

Yhe greatest single blon ’Lc/learnim among deprived children, is
inability to use their native langua,;g.
ihey have the "words", but devu.mped i.r./:s ~2ifforeat way in the
unique "sub-cultures" developing in the dei)rivea ereas of the citiss,
Teachers musts ("'
a8, learn to cormunicate in the sub-culture “nglish
be then bridgze the gap betwesn this and the "outer world"
in which the child must lsarn to listen, speak, and
write in order ever to get off the lowest rung on the

cconomic ladder,

Thic concept of lanpuage racuires 2 total re-orientation £f methods of

teaching ard learning,

he The Disaster of Cwroup intellisence Iests.

(roup intelligence tests have been widely but unwisely used,

ihey moasure expericnce, not gray matter. *hon schools (23 too many do)
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accept these fquQ@l id aYiculum on they, they

put a ceiling upen the child's potential end he will live up to

the label,

Jutelligence 1s not the attributs of an economic class.

Failing to recognize this is msking inevitable an encrmous loss
in naticnal potentisl,

S¢ Ilcarnins the Relationshin Bstween Cause znd “ffecte

Deprived children are often vietins of a family pattcra reflecting
inability to plan, and relate canse snd effect sequences over time,
shere is doy-to-day living without anticipation of future resultc,

Lurriculum plarning must work on this 4n the school. “nildren

must experdence planndng, to 6-0 thatl every problem situaticn has options
in action; thoy must choose and acdept conseguences for SaaGe 4he
educational system must maet the crndition of lack of sense for plan

or hope to control destiny,

6. Cultural Laz and Porent Educnticn,

the deprived child has no experience st hore with cenversation,
with books, with fanily enrichment experiencas,
Ye is behind other children upon entry to schocl,
dhe gop widens with time,
Leprived children ere as handicapped as the deaf, blind, or crippled.
Handetory pre-schocl prograzs of quality (almest totally lacking in

the cities) must prepare better for entrance,

Adlso mandatory are parzllel programs for parents, partic.larly mothers,

to rake the home a force for reinforcing the sc..cols,

7. Coooerative iAction with Other Azencies in the Lommunity,

ihe schools cannot do the Job 2lone, A1l agencies and institutions

serving people must be brought into a cooperative endeavor.

L
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What to do about it

e memee et Go—

Zasic work must be done in getting local communities organized to

make an attack. ZAAA/EG/R/TRALIEASTSLARER/ 448/ 4514/ -

“hen come Federal assistance directed to elementary and secondary
education can come and should,

We should lock at H.Re 6596 § Mrs., Green's bill in House to establish

a National hrivisoq Corzadssion in Zducation to see if this or an amended

version would glve us kind «f advice and access to top-level influence.
- = Some significant studies have been done on problems in core cities,

ihey point up great need for research and pinepoint same areas.

ilso show up some demands for change in administrative practice,
ilore money needs to be spent in educational yresearch howsvere
Fed, govt., spends little on this, Could do much more, and be
& clearing house !."oz" disseminating it, focussing issues, and be
a most constructive influence without ®centralization™, etc. etc.
Congress in lst half 88th amended NDEA to include English with
medern languages as eligible for special equipment help whore
inglish is a "second languzge™. This is good, BUT
2e il i3 a case of getiing tho fish hooks without ths
line-= English teachers--good quaity in short supplye-
~ don't get same help in development (Institutes, fellowships,
etce)
be In sore cities, American English is becoming a "second
languaze® even to children of gonerations of Amekican born.
This is only one of the resecarch areas, among motivation,
learning process, etc. which is no good, unless it gets translated

to tsacher training and curriculum development.
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ADTDNEITS T0 TUE NATTONAY, DIFENCE FDUCATION ACT CF 1953

1., Ierisletive Status

In the House of Representatives, the Epcclsl Subcormittes on Blucation
(Chalrman--Rep. BEM4th Green) ordered reported a “elean bilil® emending the
IDEA; the bill, H.R. 11904, was introduced on July 2. It is expected that
the House Coxmitlee on Education and Lebor will conmsider the bill dwrlng the
last weck of Julyo -

In the Senate, the Bubeormitiee on Dlucation {Cheirman--Sen. Woyne Morse),
has completed all hearings on the suendmentsa Lo the IIIA requested by the
Aministration.in 8, 580, It is expected that Senator lorse's Subccumittee
will act upon ROTA smendments when Mrs. Green’s bill clears the House of
Representatives.

2, Teed for the Iepislation

Amegndnents to the IDEA were proposed by the Administvation in January

1963 in the “Notional Fducation Irprovement Act of 1963 (8. 500 end H,R. 3000).

Some of these omendments were enceted as Part A of Publie Law 83-210 on
Decenber 18, 1963 (Vocatlional Rducation Act of 1963); INowever, major

Irprovements still are necded. Following is the Justificetion for the major -- -

amenduents sought by the Adminlstration.
Student Loans

Under title II of the National Defense Education Act, the Federal Coverne
ment provides cepital for college and wniversity student loan funds with an
suthorization of $135 million for fiscal 1965. Institutions must add $L to
each {9 received. No institution may receive more than $800,000. Students
may borrow as much es $1,000 per academlic year from this fund at moderate $
interest rates up to a2 maximum of §5,000 during their entire college career.
Repeyment need not stert until the second year after the student leaves school
and may be spread over 10 years, avd interest does not begin uatil a yesr
after college. Up to half the loen is “forgiven" et the rate of 10 percent
per year for eech year in which the borrower is a full-time teacher in a
public elementary or secondsry school.

From 1958-63 nearly 500,000 students in 1,546 institutions have received
IDEA loans exceeding $323 million. This year (196%) an estimated 272,000 will
borrow $133 million-~an average of $490 each. _Yet the demend for loon funds
is not being met. Some 35,000 borrowers, now public-school teachers, have
received partial forgiveness of their loans since the beginning of the progran
to June 30, 1963. Many IDEA student borrowers who eater teaching after graduse
tion cannot qualify for loan forgivencss because they teach in colleges or
private schools. o ) ‘

4



{‘}ramxate Fellowshive

To increase the graduste facilities available in the liaticn, the act
requires that the programs of study undertaken by the fellows be elther
hew or exponded. Qhe course must also contribute to ansther important
- need: distriduting graduste training facilities more widsly over tae
country so that poteatial students in every gection may £ind graduate courses
fairly close at hand. ’ - E

The need far sdditional men and womsn with doctorates to serve as college
teachers 15 ecute. College eurollmeits are expected to increase well into
the next decade and perheps longer. It is estimated that the collezes will
need 406,000 new faculty members during the period 19G0-70. But unless
Present progroms are expanded, yrcobably :only 141,000 doctorates will be earned
duriig tais period. OFf this mumber, only 32,000 would Lo cxpected to enter
college teaching.” Approximately 3,300 others now in ceollege teaching will
also earn thelr doctorate.

Industry, business, snd goveroment, as well es education, need more and
more persong with advanced educational training. This nced is particularly
acuta in technical and scieatific ficlis.

» In the face of the demand, however, spnual ettriticn rates remein high.
Under the present greduate fellowship program, approximetely 8 percent of

the graduste fellows drop oub sach year. Altogoiher, only about 70 percent

of the graduste fellows gventually will earn their doctorates. The plcture

is even more discouraging outside the gradunte Tellowship progrem. On an
cverall basis only about & percent of all candidates for doctorates firally . .
obtain them, .

The high cost of obtelning o graduste education is the primary couse
of this attrition. ©OF the total mumber of gradunte students currently
enrolled, only sbout 38 percest ave full-time students. The others are
part-time stufents because of the aeed to earn noney to support thomselves
and theiyr famllies. The long years necegsary before part-time students can -
earn Qoctorates eggravaie this problem. Only in the netural science fields, .
vaere fellowships and essistantsuips are relstively abundent, can studeants
earn thelr doctorates in & o 5 years. Ia the cocial seiences &nd the -
hunanities the aversge time requived is over 8 years.

Unler the present law, fellowships can be ezrned only in new and exe

randed programs. This has tended to prevent full utilization of existing
graduate education facilities. I

2y



_Guiﬁmcal Coungeling, #0d Tessing

ithough every fnericen citizen is free to determise his future end
choose his career, the early ldentificotion of taleut and ancouragement

- of able stulents cma do much 0 help an individual achicve his ull

Foteniial and prevent the loss of much-needed talesbe

The esteblishment of effective guidence, counseling, end testing
services in the Dation's acheols to meet this need was cne of the zajor
goals of the Nationel Dofense Education Act. Stimuloted by the lational
Defense Education Act, the mmber of full-time gaidances and counseling
Peroonnel in public secondsary ecliools 4s now eprroxinately threo tines
greater than in 1958, &xd ewrollpment uos increcsed by move than 33 percent.

- Todsy ebout 20 pereent of all yublic high school ptudents gtill lack

orgonized guldaace services. The rebio of counselors o ctulents was coe

to 510 ia 6h « st111 fer from the goal of cne counselor to each 300 studeuts.
To reach this goal in the 196hC5 school year, the schools would require
ancadditional 23,000 full-time counselors.

Modern Foreisn Lengusge Training and Resenech

Under title YI of the Hational Icfense Education Act, 55 lengusge and
&red centers at highor education institutions have been established. Tae
ingtitutions where these centers have been egiablished have more than matched
the spounts of Federal support. Hhe 55 eres centers sre in 3% wiversities

and offer instruction in 70 critical lengusges and related orea studies i

serving shout 18,000 students. &Aditioncl support is urgent boctuse present
facilities sxre inedequate even to £1il immedicte pyoguirements in the academic
world end much lese to meet the ropidly iuncressing peeds izposed by oux
foreign policy aud nationel seourity. |

The univeresities have gtated that they nov require some ascurance of :
further support and that they camol afford furthor expansion entirely from
their own resources.  legislation is nceded to provide this essurance and
the support reguired for an orderly expansion consistent with availeble

teaching valent. |
The present $8 million ceiling hampers mmerous vital programs. ©f Pof

- 865 fellowships ewarded in 196%, over 3,300 spplications were received. Many

excellent spplicents hed to be turned away. Less then half of the work has
been capleted on the development of instructionsl materials for 125
lancuages not often taught In the Ualted States. While the National Defeuse
Education Act permits Federsl support of area centers ¢f up to 50 percent

of operating costs, many receive as little es 20 percent. '

L

e



Institutes for fdvanced Study for Teschors

Since the counseling and guldence traindng institutos prosrem was
begun in 1950 wnder title VeB of the Hational Defense Liucation Act
through FY 1963, the Office of Education hos supported 320 summer iostitute
azd OO seodemic yoor institutes. To date, 13,74 seccodsry school coute
selors and secondary schoolieachors preparing to becuse counselors have
yecolved ar are receiving specizlized tralning under the PEOLTam.

Thoe progrem, however, hos fallen fop shory of mesting the demand for
- tralning in thia crucisl field. For exmmle, in 1502 enrcliment in these
institutes totaled 2,561 wherous epplicaiions mmbered 10,560, In 1963,
the ratio was 2,800 enralinests ©o 9,957 epplications.

The situation is roughly sinilor with respect to the laticuel Defense
Eduesticn Act leagnege fostitubes. From fiscal yeer 1959 throwgh fiscal
yeer 1963, 13,790 teavhers received syecial training ab 301 laxngusge
institutes to ctrengthen and exped instruction in Loreien laoguages in
public end private clementary eod gectvudory scheols. Lhey were trained
in the newest lostructilond mothols end roceived intensive training in
ledralng o epeal and understand ths language thst they teach.

Again, hovever, demond for traiuing fop excoeded the capocily of the
institules., In 1902, epnlications muibered 23,006 end carcllments 4,418,
In 1963, theve were 23,7°0 epplications and 4,336 curollments.

¥oreover, the present progranm molkes uo provision for training in -
English, history, and goosrsphy in which there ave sovere shortages of
Yeachors vith edequate subject-matler training. . ’

i



3. Hiphlichts of the NDEA Armendments Contafned in H.R, 11004
kTt el Eoplowiled U Jaatsy 1 I%¢ 7.

8. Incresse suthorlizatlons for the student losn progrem (Pitle IT)
from present $135 million in fiscal year 1965 tor $163.3 million in fiscal
year 1965, $179.3 million in 1965, 4200 million in 1967. (These amounts
include funnds budgoted for the loan prograns of the Health Prolessions and
Nurse Training Acts.)

b., Remove the present ammual institutional ceiling of $000,000 in the
student loan progrem (Title IX).

¢, Make students in public or other nomprofit colleglate, agsociate
degree, or diploma schools of nursing eligivle for student loan progran
(Zitle 11).

¢ d. Increase yearly limit on leans 1o preduste and professional

students from $1,000 to $2,500; increase apgregate limit from §5,000 to
420,000 cz'citla II).

e. Extend the moratorium on loan repaymentas to students studylog
rpart-time,

- £« Bxtend the provision canceling wp to 50 percent of loen repsyments
tos :

2) teachers in iInstitutions of higher education
3) professional sociml workers for a publie vcli"are egency or &
nonprofit private organizaiion
(4) social workers, teachers, registered nurses, or counselora on @
+ Federal, Btate, or local project designed to eliminate poverty
and carried on under the p;ovisiona of the Zcommic Cpportunity
Act of 196k,

{12 teachers in nomprofit private elementary and secondary schools

g. Dopand Title IIT {financial sssistance for strcngthenin'f sclence,
methenatlics, and wodern foreign languace ..nstruction) to cover English,
h:!.awry, and geogrephy. ]

h, Increase minlmmy yearly allotment to cach Sta.te under Title ITX
fron $20,000 to $50,000,

1. Incresse maximm wmutber of fellowships suprded under the gmdu«ta
fellowship program (Title IV) fxom 1,500 in fisecal 1964 to 5,000 in 1965,
7,500 in 1966, and 10,000 in 1967. Tot less than one~thivd of such owards
in figeal years 1965 and 1966 end not lesa then 2,500 ewards thereafter
nust be awarded for study in Yoew or expended” stuly progrmns, the balance
on such beses as the Coasulssioner ngy determine.

A ) -



5 Je« TFellowship stipends adjusted for full calendar yesr study and
< gwards permitted to sdvenced graduate students s well as those who have
< jJust completed the baccalaurcate degree.

k. DBxtend guidance, counseling, end testing progran (Title V-A) to
elementary schools, public junicr colleges, and publie tecinical institutions,

p Increasa am:hn‘*im’ciom for pguidance, counseling, end testing
progren (Title V-A) from $17,500,000 in f1scel 1904 to 425 midlion in 1965,
7‘2),500,000 in 1966, and § 500,000 in 1567.

m, Increase muthorizetions for lémguage development program (Title VI-A)
from $8 million in fiscal 1G04 %o $13 million in 196;, $1% million in 1566,
end $16 million in 1967.

B, Part B of Title V and Part B of Title VI repenled and replaced by
new Title XI: Authorize $35 mllion for Ticcel 1965 and each of the two
succeeding fiscal yeors for axranging ingtitutes for counseling and guldsnce
personnel, including college persomnel, end Tor those who are engaged in or
preparing to engage in the teaching, or supervising or treining of teachers,
of history, geogrephy, modern foreign langupges, English, or of disadventaged

+youth, in elementary or secondary schools. _

o, Blipends end dependents' gllowance sunthorized for any person:

attending en ifustitute.

h. Ovvosition Action

In }Mrs, Green's Subcomdtiee, the only Republican to gttend the meeting
at vialch the bill was ordered reported vwas Rep. Alberd Quie of Minnesota.

Ordinarily & strong supperter of the IDDA, he opposed the bill on the grounds
taat it should vot extend IDIA student 10-*«.:1 forgiveness to additional
occupational ecntegories and also because he bellieved the Fedaral Covermment
should not bPecome iunvolved in teacher {tralning in such fields es Eoglish -
and sociol studies. Amoag the 12 Ropublicgnz on the flouse Commitice on .
Blucgtion and Labor,-fram 5 10 T usuelly support NDEA emendments. |

In the Senate, no significant opposition hes been noted thus fa_rQ |

The votes on the MDFA in 1958 were:

4 st : .

Adopticn of the rule for debate: Adopted 266108 (D 155-!;0; R mQGS#

8. Resolution to go to conferences Aﬂnpte& 259-110 (D 164-3k; R 95-76) J
. Adoption of the Conference Repoxts Agread to 212-85 (D 140-30; R ‘1’2-1

y 3 . : : >

&
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- Benate . !
1. Mool passage of NOIAs Pasced &2~26 (D 35-10; R 2“(—16)
2. Moption of Confercnee Report: Agreed to 66-15 (D 37-T; R 29-8)

There have been no other votes on the NDEA per s since 1058, elthough -
the Act has been extended and smended on two occasions in conjunction with
other legislation, |

1
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g+ Quotes
Prom the 1958 Benate debater o~ —£. WOZA!

"I hope this blll is only the forcrunner of better things to come., .+ « « .

\

‘ we must take advantoge of time, money, energy, imagination, and everything

| else available to us and devote then to our educational gystem if the

\ Republic is to be prescrved.

I

| Y1 think history msy well record that we saved liberty and saved
‘freedon when we undertock a crash progrom in the field of education. We
have not gone far encugh, fast enough. I do not think the people of the
TNation realize the competlitive struggle vwhich exdsts, There nust be an

. ewakening, not only in Congress, but throughout the country, and first
- things must came first.

children and their preparation for the needs of the modern world.”

|
‘ “I ¥now of nothing which has higher priority than the education of our
‘ = : Senator ILyndon B. Johnson

» 1 W1t cen truly be sald that en educated mind if the guardian genius
of democracy.”

\.

Senator Iyndon B. Johnson
K # SR

", ..8 b11l which will be remembered es one of the great pleces of o

legislation of the 85th Congress.”

EBenator Huber‘b E. Humphrey
7*—’ -:i\ I~
" o.ny minority views on the bill are, I belleve, the shortest ever
written in the history of the Senate. In.those views, I atate the following:

This bill end the foregoing vemarks of the ma.jcrity remind me of an 5
old Arablen proverb:

If the cemel once gets his nose in the tent ?Mdy will soon
follov. '

If edopted, the leglslation will merk-the inception of aild, supervision,
__and ultmtely control of education in this count.r:r by Federsl
suthorities."

" ..cducation et any level cammot be subsidized by the Federal
Coverment without ultimately having Federal-Coverrment control follow,

even down to the textbooks used, the qualificativons of the teachers, the .

salaries pald to the teachers, and so forth, and so forth.

", ..¥hen the time comes to vote on the question of the.passage of
the bill, I will vote against it, because I will not vote 1o penalize my
State and to penelize my children end my grandchildren, end I will notgy
vote for the downfall of our free Republic, by voting to permit further <
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chiseling at the 10th smendment o0 the Constitution,”

; Sepator Baxry Coldwaier
A A iy |

Croduste ¥Fellowships

"A serlous barrier to increased graduate study is the lack of sdequate
finoncial ald for graduate students. Omly 1,500 fellowships sre pernmitted
snnually under the Katlionel Defense Educatlon Act program, upon vwhich we
gre dependent for urgently nceded increcoses in the number of colleze
teachers and the nwdber of graduste stulents pursuine other courses essential
to the NHetion's gdvancement and sccuwridty. o+ « « Tho President's Science
Advisory Cormltfee has predicted that the drammtically luncreesing demend for
englneers, mavhenaticlans, end physical scientists, will require that the
outfut of Pa.D.%s in these fields alone be increcsed £} times, to a total
of T;500 annually by 1970, and that the nwiber of mosters degrees awarded
annuelly be substantiglly increased. In ell flelds the uced excceds the
supply of doctoral recipients., The shoritasze is particularly ascute in college
teaching, whore al present retes the Hationg will lack 90,000 doctoral degree
holders by 1970. It is clearly contrary to the nationsl interest to have
the number of graduate gtudents limited by the finavelal zbility of those
eblo and intercsted in pursulng advanced degrees. Fellowship programs can
case much of the financial burden acd, most importantly, encourage and
stimilate a fuller realization and wtilization of ocur human resources.™ .

President Johm F. Konnedy Lova
Messoze on Education <
Jenuery 29, 1963

Guldence arnd Counseling-~Stixenrtheninz Selence, Mothematies, end Modern

Forelen Lancupres

e 2

"I also recommend extension of the Netlenal Defense Tducation Act
progrems walch contribute to improving the guality of elementary end .
secondary education. OCrants for testing, guldance, and counseling progrems
ghould be cxpended and continued beyond the 196% expiration date. This
program has great relevance for the detection of incipient problems
which inhibit learainz end for developmont of the talents of our youth,
IDZA assistance for sclence, mathemetics, and foreigm lenguage laboratory
equipnent~~which 18 essentlal for adequete educationsl progrems uslng newly
developed teaching methods--should zlso be continued beyond 1904,"

Prestdent Johm P. Kemnedy
Acssage on Bducatlon
Ja;_mamf 29, 1963

e
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Languare De‘mlommnt

/0

Our e.:q?axienee under the Fational Defense Biucation Act with respect
0 modern langusge end arca centors has desonstrated that Federal aid can

spor development of intellectual talent, They deserve our contimpng
support, with sssurance that resources will be availeble for crderly
expansion in keeping with ovellabllity of teaching telent,

"I recommend that the current modern forelgn languegs program eiding

public and private ingtitutions of higher lesraing be extended and
expanded.”

: i President John 5‘. Kannedy
5 'l?*\ﬁﬁﬂﬂ": on Eucation
January 29, l9u3

", soPevw prograns have done more to ptimulate Stete snd locol educational

interest in the teaching of foreign languages in the United Stetes, with

State and local funds, then the lenguage program under the Iwatwnal Defcuse

ucation Act.”

Representative John Irodemos .

\ ’ Hearings on il.R. 3000
' _ Pevruary 7, 1563

"he extension of the letional Defanse Educatlon Act without the
enendments submitted by this adninlstratlon merely continues the current
progrem, without urgently needed lnprovements, for 2 more yearge-years
vhich ere crucial to the training of more teachers and the sirengthenluog
of this Fation's teaching of Bcienca, mathanatics, foreign longuage,
end other essential subjects."

President John F. Kennedy

- 8lgning the extension of
the IDEA without amendments
October 3, 1961 .

President Jolhinson

At his press conference of June 23, the Prosident listed EDIA
axendments gpecifically smong the bills he would lik.a 0 see acted upon
during this Scssion of the Congress.



From the desk of MAX M. KAMPELMAN

£ i 1700 K Street, N. W,
Washington 6, D. C.

F 296-3300

/7/24/64F
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John,

There is some possible speech
material for the future.

MMK
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Following are several possible courss of ection which wlght lnprove editce~-
tional quelity in both the public and 1 '-~ivea;é: ¢ sectors gnd/er provide some
meagure of acccounrodstion in t:r:a ‘D‘f‘esa:: ni cml:_c.“c over Federal
aid to the public schools. They chould be expl 0% 88 a substitute for
genersl PFederal add but &5 expressions of concern for the education of all
American children. :

GENERAL CONSIDERATTONS

-~These subjects haove scant religious significas

--The parochial sechcols’ greatest ool

rationsl

‘guallty in science, methematics, fo ] | chig Suig Treining,
vhere equipment is expensive and feachers regSSingly seares;

-=-Thega are precisely the subject areas whi
support in the public education sector, lm
to the national defense end the nsbional econouy.

te and, hince, parochial
schiool parents often ere willing o heve their children receive instruction
in thenm under public zuspices.

EDUCATTONAL, TELEVISTON A0 FROADCASTING
o RV Sl P Li4 P> S S e AT

3

-=The educa tionzlk potemiial for ETV and educatiorel radio iz unlimited.

-=Over 8 million sthdents now bensfit from IFV's various programs.

--Iessons televiged by public authorities on «
constitute no constitutional barrier 1o perochi

m-cireuil channels obviously
. Bchodl participation

'through viewing and listening.

--Closed-cireudt TV equipment could poss:

tesis to parochial schools for instruchi
to the nationel interest,

svie avallsble on a grant
clzerly related

~~-Courses’ on publiicly financed ETV or radic vl be nonsecterien end of
higher quelity then most public aud pazochisl sctiogls ordinsrily have

--Coneress has slrezdy 'c:-.=.s ed
Tor television brcedcasting i
T sssist public schocols
galleries, ete.) to extend sdoasting &
school students es well showld, therefor nuiered,

coviding Tunds
erel interest
cl-4F Ld"eb.._“”

T B oca,a_.




"Il. SUMMER SCHCOL EDUCATIONAL FRCOCRAMS

~=Summertize prograns in speclalized. @1ﬁL it
in wmost Amerlcan communities: advanced %

mechanies, data processing, l:bo¢atory technology, fcrc"“ry and nu:sing
exneriences in actuel Upield setbing gs,” et .

~-Parochial schools generally comnot provide good instruction in thece
arsas and many parochial school parents lument the sbzence of oppoertunity
of their children to heve such lesrning experiences,

~-=fublic schcools are geﬁerally not Pinznelislly sble to afford large-tecale
sunmsr instruciional progrems.

--Federal =zid could help the public schools provide sdditional instruction
for parochial echool gs well 2s public school students who desire advenced,
high-quality instructlcnal cpporiunities.

-~The Congress, through the Hatlonsl Tiueation Act, already
supporis summer lastitubes Dor twradni snd privete School ‘tescners

in certein subject sresss the Takio Fowndstion aids summer

projects for poth students snd teachers.

III. SHARED-TIME EDUCATIONAL PROGRAIS (DUAL Si00L ATTHENDANCE OR SHARED

SERVICES)

(==Pull-scale eﬁucational rograms in the regulsr school year, commonly called
t o 3

shared-time t follow or gcecupany the suwimer school approzch Just
2

described.

rat Toth the State
take and rights dn
Ticlce betwesn seculer
dnbs students

cnelr educ@tﬂon

~--Shered-time is an educationagl vhilcsophy
anl perents, through thelr church gssociut
the educetion of youth. Rather than uake a
public or religious private sducation, shared
primarily enroiled in parochisl schocle to puz
in public schools where they zre subjecst o e
suppor® es any other public school student.

e
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-
2
-
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-<Shared-time is half a century old but only in the last several yeers has
it achieved much interest and application.

~-Shared~-time is generally ccnduc
such eas mathematics, science aud
costs of the nrivate educaticual,
sane time, 1t ixproves the educut

:-leden' subjects,
ves. It enzbles the
walle, at the

Tire community by

;\



’ 5
& anlly =

"Assgciation, National Council of Churches o ¢
3

o
. ==I%t has been suzgested that Drivate schoo
& substantial economiec burder by = change 1

whoge children stiend parochiel schools dao
| FOTE: It chould be recmphasized hat

| effort to pass general Federal

IV. TAX DEDUCTION FOR PAROCHTIAT, 3CHOOL 1

3

concentrating expensive ecuizment
lﬂnoratorleg, end shops which are
to use trhem. '

ntralized libraries,
idren whno wish

schools recelive
&& in non-

--Shared-time is obwviously constitutional
no ‘tax support and because the progran iz
secterian public school courses.

PLDllC school populatlon o' scnuol—fge DO“ul'”iL. of the BState, but on
the basis of a full allotment based on bne nwygtey 'of publlic aschool pupils
plus sn edditional allotment at ore-half the rate for each private school
student who attends public schools on & shoced-tine Tesis.

~-~-Shared-time hae been widely eudorsed, ... chool Eoards
nt

Catholiec

lay and educational circles.

-~Contributions to churches ares uow deducti cheritable donziicns
under the FPederel income tex statuteés while ¢ ~ibutions for the
wmaintenance of ¢haurch schcols in the form of tuibtion sre not. Should
Federal tex policy indirectly w«id the church tut not the caurch schcol?

i

& be relieved of

&
even?t Internal Revenue
chtroversies.

regulgtions, thus gvoiding devisive Congressionel co

V. TAX CREDITS FOR PARCCHIAL S(EOOL ATFERID

zchools sre undoubledly un-
the Federal grant for

--While general purpose Federal graunts to o
constitutional, mey not a tax ceredit equival
eack. public school pupll be sccorded o T 1l school parents? For
exenple, if Federal zid formulas provide $20 I c;:o“ puril payzble direcily
to the State for transmission to the pubiic .chwrls, mey ipdividuel texseyers
©A) Der ezch chlild?

1S

sre edvanced as part

gg2,; as part of ax
cnd secondery

1 =g on thelr own

of en attempted accommedetion on the chux

schools. They should be evaluated in -
merits,



FACULTY EXCHANGE PROGRAM

A "DOMESTIC FULBRIGHT" PROGRAM IN WHICH SELECTION COMﬁITTEES
ADMINISTER TWO CATEGORIES OF EXCHANGES
AND AN INSTITUTE PROGRAM 4#5;%'

Totel Estin..cd Cost: JiF million

l. Senior Faculty Awerds

Eminent senior faculty volunteer for rocsters from which "developing"
colleges and depariments may recruit visiting research or teaching professors
who possess the required quelificaziicns. Alternatively, “developing® col=-
leges define their needs for senior faculty and interested faculiy compete
for availeble positions.

Avardees would receive their full present salaries plus travel expenses

and related costs of the program so that they would not be penalized
Tinenclally by their absence from their regular campuses. Alternatively,
the Federal grant could be the difference vetween the salary and fringe
benefits paid by the regular employer and those which the “developing®
colleges could afford.

2. Junior Faculty Awards

Younger faculty with demonstrated potential, teaching in "developing"
colleges, apply for a year of research and/or teaching in a recognized ’
institution of high gquality.

"Sister college" exchange prograns could be encouraged by arranging clusters
of cichanges. For example, Stanford University could send Tuskegee five
Senior Faculty, whilc Tuskegee could send seven Junior Faculty to study and
“teach at Stanford. -

3. Institute Progrems for Research and Teaching at & College or Cluster of
Colleges for Upgrading the Faculty of "Developing” Colleges

Institutes for the general upgrading of faculty in both regular and
short-term sessions could be supported under contracts held by rencwned
institutions who would provide their best faculty and research competencies,
Possibly in settings to encourage a number of “developing" colleges to meke
a2 large number of their faculty available at a.given time. :
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“ From the desk of MAX M. KAMPELMAN

1700 K Street, N. W,
Washington 6, D. C.

296-3300

9/3/64

John,

Another speech idea. It has
some possibilities for a
press release.

MMK
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PROPOSAL FOR A NEW G.I. EDUCATION ACT
(Veterans® Fducation Grant Act)

It is widely assumed thatthe Universal Military Service and Training
Act will be terminated in the near future. Consequently, the defense estab-
lishment will hereafter need to rely heavily on voluntary, short-term
enlistments (2 to 4 years) to augmentthe regular cadre of professionsl enlisted
servicemen., As & means of assuring & continued and adequate enlistment of
qualified volunteers, let us consider a post-service educational benefits
program--Veterans' Education Grant Act--following the general lines of the
Korean GI Bill.

The act would serve a number of highly important social and economic
goals:

As an incentive to intelligent high school graduates, it would
insure voluntary militery service of persons qualified to
operate the complex machinery of modern warfare.

As a continuing education program for these peacetime veterans,
1t would augment the Nation's supply of highly traired persons
atthe professional, semiprofessional and technicisn level--
thus contributing to the burgeoning civilian lsbor market's
demand for skilled manpower.

As a transition device to aid future ex-servicemen in their
personal readjustment, it would continue to provide education
and training which have proved to be & most effective investment
in our dynamic society.

The benefits reaped by the veteran and by the Nation from the World

War II and Korean GI Bills are striking. Manpower trained under the GI
Bills includes:

450,000 engineers
180,000 doctors, dentists and nurses
150,000 seientists
360,000 school teachers
TO0,000 business and executive careerists
243,000 accountants
107,000 lawyers
36,000 ministers of all faiths

Under these past GI Bills, a total of 3,500,000 attended post-
secondary schools of less than collegiate level and 2,200,000 veterans attended
eollege,



2

The educational revolution created in our colleges by these veterans,
earnestly seeking preparation for future careers and professions, is well
known, Further, economists have estimated that the better educated, higher
skilled veterans through higher salaries are returning income tax payments
tothe Treasury at a rate of two or passibly three times the two-decade
$14.5 billion cost of the CI education and training progrems. 1/ Finally,
Census Buresu estimates that the CI Bills are responsible for a substantial
rise in the educational level of the Nation-~the average male veteran today
has completed 12 years of education, while his nonveteran counterpart has
completed less than 9 years,

VETERANS' EDUCATION GRANT ACT

Following the general outline of the Xorean GI progrem, each future
veteran under the proposed program would receive educational grant benefits
on the basis of a month of education for a month of service. A flat monthly
stipend of approximately $160 for the unmarried veteran today would provide
support equal in value to the 1952 stipend of $110 for the unmarried Korean
veteran. A totel support payment of $1,440 for a 9-month college year would
approximate the average cost of college education today. It could be augmented
with summer earnings, small loans and part-time employment opportunities
to meet the additional expenses of higher education. (For one dependent,
the stipend should be raised to $190 per month, and for two dependents to
$220 per month. )

If enlistees are required to be high school graduates (which is desirable
and reasonsble), the act would limit training to post-secondary 2- and 3-year
programs and to institutions of higher education. Two calendar years of
military service would entitle the veteran to enough support for 2% academic
years (or 9-month years) ef college, 3 or L years of service would entitle
him to complete an undergraduate program, and perhaps some graduate study.

g/ This cost covered the training of 7.8 million veterans including on-
the=-job and on-the=-farm trailning. Eighty percent of the cost was for
subsistence allowances,



Preliminary cost estimates are: 2/
Annuel Cost of Benefits

Year Average Number of Trainees (rounded)

1965 219,000 $ 375,000,000
1966 335,000 575,000,000
1967 391,000 670,000,000
1968 357,000 610,000,000

1969 325,000 255,000,000
¥5, 785,000,000

Note: This table presumes eligibility of all veterans who have served since
Korean GI eligibility terminated in January 1955, hence the slight reduction
in 1968 and 1969 as the backlog of eligible treinees is reduced,

This costtable raises a question of equity concerning veterans who
served between 1955 (after termination of Korean GI bill) and 1964, If the
act were made retroactive, total cost would be approximately $2.78 billion.

If, on the other hand, eligibility were restricted to persons who
enlisted after date of enactment of the proposed program, different costs
would be entailed. Assuming & steble active-duty armed force of 2.7 million
persons, and an annual discharge or separation total of 440,000 persons, of
whom one-third wish to enter college, the costs then would be approximately:

Annual Cost of Benefits

Year Average Number of Trainees (rounded)
1965 Jnegligible cost, since first enlistees

1966 Jwould still be serving their 2-year enlistments
1967 140,000 $2L0, 000,000
1958 250,000 427,500,000
1969 360,000 615,000,000

2/ These cost estimates have been develoved from date of the Vetersns'
“Administration in Senste Committee Report #345, 88th Jongress, lst Session,
to accompany S. 5 - the Cold War Veterans Readjustment Assistence Act. The
table atthe bottom of p. 19 has been modified as follows: the five vears
have been moved forward in time by one year, and the average cost per year
per veteran has been increased to $1,710 (9 months times $190).



Another issue involving equity concerns the relationship of the proposed
act to women. Women veterans would, of course, be eligible for educational
aid. BPut, out of a current armed forces mctive-duty level of 2.7 million
persons, there are only 30,000 women (all volunteers). While the act might
substantially increase the number of women who desire to serve in the armed
forces and who would subsequently be eligible for schooling, most young
women will have to seek educational aid elsewhere,

Alternative means of extending college training benefits to women
could inelude present loan and part-time work or work-study opportunities,
augmented by a broad scholarship program. Additionally, voluntary service
in programs under the Economiec Opportunity Act, in the Peace Corps, in
public medical, pars-medical and other public service professions could
be made the basis for extending educational benefits to women as & complement
to the act's benefits for women.
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Dear Mr. Vice President:

Thank you for your memorandum of January 1k
requesting an analysis of all Federal aid to
education.

We have begun work on it and will report to
you shortly.

Sincerely yours,

Now . Koi4d

Francis Keppel

The Vice President
United States Senate
Washington, D.C.






CENTER FOR RESEARCH AND EDUCATION IN AMERICAN LIBERTIES

Columbia University and Teachers College Fayerweather Hall
Columbia University
New York, N.Y. 10027

Director:

Professor Alan F. Westin
Director of Program and Development: ‘Febmry 12’ 1965‘
Minna Post Peyser

The Hon. Hubert H. Humphrey
Vice President of the United States
Washington, D.C,

Dear Mr. Vice President:

There has just been formed, at Columbia University
and Teachers College, a new Center for Research and
Education in American Iiberties. Its purpose is to
enlist the imagination and energies of scholars scross
the areas of academic specialty in a reexsmination of
the history and current situation of American liberties.
We are convinced that a fresh look at the heritage of
American liberties from ocur national past is of sapecial
importance today, when our society is undergoing such
rapid and profound changes., At the same time we believe
that the impact of new technologicel, political, social
and racial, religious, and international forces on our
contemporary American liberties deserves more systematic
examination than it has been receiving,

However important this reexamination might be in
itself, we believe it to be even more important that
Scholars and leaders of publie affairs communicate to
the public a better understanding of the historical and
current realities of American liberties. We hope to do
this by enriching the ideas, publications, and discussion
materials on American liberties availeble to the educate
ional media of the nation, from the elementary and
secondary school systems through colleges and universities,
corporate and union educational programs, educational
radio and television, the mass media, and the programs
of religious and civic groups.

What will be distinctive about this program, wve
hope, will be the link between the best scholarship of
the next decade and the day-to-day use of this scholar-
shlp in adapted form at every level of our educatiocnal
systems To carry out this work, Columbia University and
Teachers College has created this Center. It will have



Hon. Hubert H. Humphrey 2. February 12, 1965

a Board of Governors made up of scholars from within
Columbia University and Teachers College: Irom other
universities throughout the nationy and a group of
active board members drawn from business, the political,
religious and civic life,

We are inviting five persons to serve as members of
our Honorary Advisory Board, yourself and former President
Dwight D. Bisenhower; former President Harry S. Truman;
Frgs, Jacqueline Kennedy and Chief Justice Earl Warren.

A functional chart showing the proposed work of
the Cinter is enclosed, as well as a list of the invited
members of the Board of Governors. Though located at
Columbia University and Teachers College, the work of the
Center will be nationwide in character and should have
an important effect in the next decade on the thinking
of Americans sbout the meaning of their liberties. It
is with this objective in mind thal we hope that you
will lend the prestige of your name to thls effort.

Sincerely yours,

Alan ¥. Westin
Director

AP/t
Enclosures



Invitation List
for
The Board of Governors
of the

Center for Research and Education in American Liberties

Scholars from Columbia University and Teachers College

Grayson Kirk
John H., Fischer
Arno Bellack
Ivar E. Berg, Jr.
Robert Cross
Sigmund Diamond
Charles Frankel
Erling Hunt

Harry Jones
Isidore Starr

Robert J. Schaefer
David Truman
Clarence Walton
Alan F, Westin

- William Beaney
Harold J. Berman
Robert McCloskey
Allan Nevins
C. Herman Pritchett
Louis H. Pollak
David Reisman
Frederick D. G. Ribble
John P, Roche
Clinton Rossiter
C. Vann Woodward

James E. Allen, Jr.

William J. Brennan, Jr.

Robert K. Carr

William Gossett
William W, Hastie

Frederick R. Kappel
Robert Kennedy
Robert Lovett

Harold R. Medina
Nelson Rockefeller

Marietta Tree
John Hay Whitney

President, Columbia University (Ex Officio)

President, Teachers College (Ex Officio)

Professor of Education, Teachers College

Associate Professor of Business, Columbia University
Professor, Chairman History Department, Columbia University
Professor of Sociology, Columbia University

Professor of Philosophy, Columbia University

Professor History; Director, Division of Instruction,
Teachers College

Professor Law, Columbia University

Visiting Senior Research Associate, Columbia University
(Professor of Education, Queens College)

Dean, Teachers College

Dean, Columbia College

Dean, School of General Studies, Columbia University
Associate Professor of Public Law, Columbia University

Scholars from other Universities

Professor of Politics, Princeton University
Professor of Law, Harvard University
Professor of Government, Harvard University
Huntington Library, San Marino, California

- Professor of Political Science, University of Chicago

Professor of Law, Yale University

Professor of Sociology, Harvard University

Dean, School of Law, University of Virginia
Professor of Politics, Brandeis University
Professor of American History, Cornell University
Professor of History, Yale University

Public Members

Commissioner of Education, State of New York
Associate Justice, United States Supreme Court
President, Oberlin College

Attorney; Former Vice President, Ford Motor Co.
Judge, United States Court of Appeals, 3rd Circuit,
Philadelphia, '

Chairman, American Telephone & Telegraph Co.
United States Senator, State of New York

Attorney, Brown Brothers, Harriman; Chairman
Executive Committee, Union Pacific Railroad
Judge, United States Court of Appeals, 2nd Circuit,
New York

Governor, State of New York

U.S. Representative, Trusteeship Council, United Nations
President and Publisher, New York Herald Tribune



A FUNCTIONAL CHART OF THE:

CENTER FOR RESEARCH AND EDUCATION IN AMERICAN LIBERTIES
COLUMBIA UNIVERSITY AND TEACHERS COLLEGE, NEW YORK, N.Y.
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Participants:

A. Concept Studies. To re-examine
the classic principles of American
Liberty, Equality,and Justice in
light of the new social, technologi-
cal, political, and international
environment of the 1960's. A
national report, in book form, and
special monographs will be written.

Scholars from Columbia University and Teachers College:
Experts from Civic Groups and the Public Sector;

B. Institutional Studies. To study the
impact of concrete school, group, and
community behavior in daily conflicts
over liberty values, as a crucial factor
in the formation of student and public
attitudes toward American Liberties.

Associated Scholars from other Universities;
Directors of Center Projects (See below).

C. Case Studies. To prepare
depth-studies, both historical and
contemporary, illustrating liberty
conflicts arising within private
organizations, in the local commun-
ities, and at governmental levels.

ADAPTATION OF THE SCHOLARLY CONGEPTS AND CA

S.E S TUDIES T O

Project 1

THE SCHOOL SYS-
TEMS OF THE
NATION

Project 2
COLLEGE AND UNIVER-
SITY LEVELS

Project 3
CORPORATION AND
UNION EDUCATIONAL
PROGRAMS

Project 4
MASS MEDIA AND
EDUCATIONAL TV

Project 5
ADULT AND CIVIC
GROUP COURSES

Project 6
SPECIAL
SITUATIONS

Curricular reform
in teaching Amer-
ican Liberties in
present courses;
development of
new curriculum
for Kindergarten
to 12th Grade.
Teacher Institu-
tutes to dissemi-
nate these ap-
proaches.

Monographs and case
studies in American
Liberties, both
historical and con-
temporary, for col-
lege and university
use.

Courses and mat-
erials for corpor-
ation executives
and employees, and
for union staffs
and members.
Training Insti-
tutes for corpo-
rate and union
course leaders.

Special programs
and features on
American Liberties
for press, radio,
and television.
Collaboration with
university and
professional com-
munications spe-
cialists.

Special courses
and materials on
American Liber-
ties for veteran,
religious, and
civic groups, and
adult education.
Training Insti-
tutes for course
leaders.

Special materials
and teacher
training in areas
such as civil
rights concepts
and anti-poverty
(special educa-
tion) efforts.




TO: THE VICE PRESIDENT ce:

Bill Connel - —
b

FROM: Ronald Stinnett
RE: Elementary and Secondary Education Act -- H.R. 2362

Pursuant ©© our discussion last Saturday, here is a summary
of the education bill as 1ntroducod}with comments on amendments
made in committee.

Major Aspects:

l. A 3-year program of grants to states for allocation
to school districts with high percentages of
"disadvantaged" children. First year auth.= $1 billion.

2. A 5-year program for building community-wide
supplemental educational centers. $100 million, 1lst yr.

3. A 5-year authorization for improving educational
research, $100 million.

4. A S5-year program of grants to strengthen state
departments of education. FPirst year auth. = $10 millio

5. A S~year program of grants for the purchase of
books and library materials for children in public
and private non-profit schools. Books for private
schools would have to be the same as those approved
for the state's public schools, and no materials
purchased with federal funds could be used for
sectarian instruction or worship. First yr. auth. =
$100 million.

6. Creation of a National Advisory Council on Education
of Disadvantaged Children, with 12 members to be
appointed by the President. (Amendment adopted in
Committee)

7. Pucinski Amendment (adopted in Committee) provided
that in determining the federal contribution to
counties or school districts children from families
that received more than $2000 a year in welfare
payments would be counted. Cost = $63 million, 1lst yr.



Authorizes Commissioner of Education to make payments
to State educational agencies for basic and special
incentive grants to local agencies from July 1, 1966
to June 30, 1968.

Provides a formula for determining the amount of Federal
assistance to a State. The Federal percentage of the
average per pupil expenditure multiplied by the number
of children in low income families in the Sta& e or

area in which the grant is to be used -- but not to
exceed 30% of that agency's budget for fiscal year
ending June 30, 1966.

Establishes a criteria for determining the eligibility
of a local educational agency. Requires that there be
in the school district served by the agency at least
100 children in low income families or that more than
3% of the total number of children served by the agency
come from such families.

Defines "federal percentage" as 50% and "low-income"
as $2000 or less. (Pucinski amendment exception here)
Only children from 5 to 17 are to be counted.

Provides for special incentive grants to agencies with
amounts to be determined by previous agency expenditures.

Requires the local agency to apply to the State for
such grants and provides standards for determining
eligibility.

Requires Stat e educational agencies to provide the
Comnmissioner with satisfactory assurance that proper
disbursement will be made; that this act will be
complied with; and that annual reports will be made to

e
of payments by the




Requires that laborers and mechanics on construction
projects receiving assistance under this act be paid
in accordance with the standards set forth in the
Davis-~Bacon act.

Provides for the withholding of funds by the Commissioner
in the event of non-compliance with the requirements
above. Permits judicial review of the Commissioner's

holdings.

Reguires a report from the Coomissioner to the Secretary
of HEW on the operation of this title.

Title IX -~ Schog

Authorizes $100 million for fiscal 1966 for purchase
of library resources and instructional materials.
Sets forth standards for determining allotments to
be made to the States under this title.

Requires those States desirous of allotments to submit
to the Commissioner plans which: (1) designate an agency
to administer the plan; (2) set up a profram for
expenditure of the funds; (3) set forth criteria for
allocating and selecting the materials; (4) set forth
procedures to insure that the Federal assistance will
not supplant but supplement State funds; (5) provide
for proper disbursement and accounting procedures to
assure proper disbursement; (6) provide for reports
deemed necessary by the Commissioner. Requires the
Commissioner to approve any State plan which complies
with these provisions.

T Az, Y,
Mo, State having provisions for library and instructional
materials will have their distribution done by the
Commissioner, and the cost applied to the State's
allotment.

Requires the Commissioner to give a State opportunity
for a hearing before finally disapproving a State plan
and provides for judicial review of the Commissioner's

T Ad0OD



Title III -~ S

Autorizes $100 million for fiscal 1966, and such sum
for 3 succeeding years.

Establishes a formula for apportionment among States.
Provides for reapportionment of unused or allotments
found to be unnecessary by the Commissioner to other
States.

Sets forth the uses to which the Federal funds may be

put to include construction or acquisition of equipment
teo expand elementary and secondary education programs

to encourage children to reenter or remain in school,
comprehensive academic services, developing and conducting
exemplary educational programs, specialized instruction
and equipment for students in advanced courses, educa-
tional radio and television, and special educational

and related services for rural areas.

Sets up requirements for receiving grants and standards
for the Commissioner to fellow in making grants.

Provides that payments made undler this title may be
made in installments, in advance, or by way of reimburse-
ment.

Establishes an 8 member Advisory Committee on Supplementxry
Educatiocnal Centers and Services to advise the Commissione:
on such matters.

Provides for the recovery of payments made under this
title if within 20 years the owner of the facilities
assisted by Federal funds ceases to be a State or local
agency or the facilities cease to be used for the
purposes intended without the Commissioner's assent.

Requires that labor standards at construction sétes
be in accordance with the Davis-Bacon act.

YNS[@e)



Title V == G

Authorizes the Commissioner to make grants for research,
surveys, and demonstrations in education and to make
findings available to interested parties. Sets forth
the standards to be used for issuance of a grant.
Provides for transfer of funds to other agencies engaged
in such work.

Requires the Commissioner to submit annual progress
reports on such research to Congress.

Authorizes $100 million for use over a 5-year period
for the construction of regional facilities for research
and related purposes. Sets up standards to be used by
the Commissioner in using such funds. Reguires that
Davis-Bacon act apply hefe.

Authorizes $10 million for such purpose for 1966 and
such funds for the succeeding 4 fiscal years as may
be necessary.

Sets forth a formula for apportionment of 85% of such
appropriated funds among the States and reserves 15%
for grants for special projects.

Grahts are to be made upon approval by the Commissioner
of a state application which must set forth the use to
be made of such funds. The application is regquired to
show that the grant will be used for such purposes as:
(1) educational planning on a Statewide basis; (2)
collection, analysis, and dissemination of educational
data; (3) programs fostering or aiding educational
research programs and projects; (4) publication and
distribution of curricular materials; (5) improvement
of teacher preparation; (6) education financing; (8)
pupil achievement tests; (8) training of educaticnal
personnels -(92) -- 3inc ultative and technical
assistance) and fod to local educational

Restricts the amount of Federal participation in such
programs to not more than 66% and not less than 50%
of the total amount to be expended on such programs.



Sets forth the standards which the Commissioner must
use in approving a State application for grants authorized
under this tide.

Provides for the interchange of personnel between the
States and the Office of Education. Sets forth standards
for the treatment of exchange employees as to their
status within the Odfice and the treatment to be given
such employees in regard to such matters as pay, leave,
retirement, and insurance.

Requires the Commissioner to give reasonable time for

a hearing before finally disapproving a State plan and
provides for judicial review of the Conmissioner's
decision regarding approval or disapproval of a State plan.

Auhtorizes the estahlishment ofa 12 menber Advisory
Council on Stde Departments of Education to review

the administration of grants made under this title and
to make reconmendations for improvement of such admini-
stration.

Authppizes the Secretary to engage technical and non-
technical assitance for the Council and reguires the
Council to report on its findings and recommendations
to the Secretary who will in turn transmit such
raeport to the President and Congress.

Title VI -- General Provisions

Authorizes the Commissioner to appoint, with the approval
of the Secretary, advisory comittees to advise and
consult with him. Authorizes the Commissioner to delegate
authority to employees of the Office and to utilize

the facilities pf other Federal agencies. Prohibits

any manner of Federal control education.

@)



COPY

Memo for John S.
F'rom the Vice President

April 8, 1965

I want you to make a complete tabulation on al
federal aid to education dollars, such as AEC, NFS

Defense, Office of Education. All aids - research,

scholarships, etec.
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Dear Mr. Vice President:

1 am delighted to send you an analysis of the $8
billion of Federal assistance to education.

Enclosed are a summary table, a detailed table, and
illustrated charts on Federal funds for education
in fiscal years 1965 and 1966, following the outline
you suggested in your memorandum of January l4.

Attachment 1 to the detailed table estimates the
funde for international education. These amounts
were not included in the tablee and charts because
they were not a part of the original §3 billion
figure used at the White House press conference on
the education program.

The President's Budget under the heading of Education
shows for education programs in 1966 about $4 billion.
The figure covers primarily the Office of Education,
the National Science Foundation and the Smithsonian
Institution. This Budget classification does not
include programs such as medical research and train-
ing, antipoverty, school lunches, Federal inservice
training, and the like,

Please let me know if we can be of further help.
Kind regards.

Sincerely,

Francis Neppsl

The Vice President
United States Senate
Washingtom, D.C.

Enclosures
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Chart 4. Office of Education
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chart 7. Office of Education
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OFFICE OF
THE COMMISSIONER OF EDUCATION

August 4, 1985

Miss Wind Schefflen:

The Letten and enclosunes were mailed
to Dn. Wesley today. Oun apologies
gorn the misdinection,

Beth Bradley
Connrespondence Unit



OFFICE OF THE VICE PRESIDENT
WASHINGTON

August 2, 1965

Mrs. Bernie,

Here is the letter I mentioned
to you on the phone. No enclosures
were attached.

Wini Scheffler
(180-2424)
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE

OFFICE OF EDUCATION
WASHINGTON, D.C. 20202 W 7 .

JUL 30 1965

Dr. Charles H. Wesley [ AN LTI
President J SRE
Ceutral State College o s omn 21 1965 i
Wilberforce, Ohio 45384 L [ ' o e

Dear Dr. Wesley:

The Vice President has asked us to reply to your inquiry about funding
assistance for the activities of the Association for the Study of Negro
Life and History.

Although the Office of Education does not have funds for the general
support of association activities, it is possible that part of your
Association's work--such as curriculum development and perhaps specific
investigation of effects of attitudes upon education and learning--
might fall within areas eligible for support through participation in
programs of our Bureau of Research. Guidelines for these programs are
currently being revised to reflect program expansion, but the enclosed
descriptions of areas and types of research and development will help
you determine whether your organization would itself be engaged in
research and development activities or would limit its function to the
encouragement of such activities by others. In any case, our Bureau of
Research will be glad to send more detailed information in response to
requests from those whose educational research efforts may fit into our
programs.

We are also enclosing a description of the Elementary and Secondary
Education Act of 1965, which has many items of interest to your organi-
zation. Besides expanding the Cooperative Research Program, the Act
offers numerous other avenues for educational improvement through local
and State planning and administration.

Sincerely,
Do wn Keidsd

Francis Keppel
U.S. Commissioner of Education

Enclosures
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THE CURRICULUM IMPROVEMENT PROGRAM

COOPERATIVE RESEARCH BRAMCH
U.S. OFFICE OF EDUCATION



CURRICULUM IMPROVEMENT PROGRAM

A project in this program may deal with a curriculum, a
course, a subject, or any aspect of these in any content area
at one or more grades or levels of education from pre-achool
through higher and adult education. Projects in this program
way teke varied approaches but commonly fit one or more of the
following patterns:

l. Committee and conference studies designed to identify
educational problems and oppertunities in a given field
and to formulate guidelines for the evolution of modern
instructional programs.

2. Planning and coordination projects designed to develop
general guidelines for course or curriculum improvement

to correlate independent developmentsl projects, and to
facilitate wide dissemination of the results of such efforts,

3. Projects designed to pPrepare curriculum or course
materials through promising approaches to the selection,
organization, and effective presentation of conventional
or new subject matter.

4. Projects to develop new or imaginatively adapted

instructional materials such as films and television

pPresentations, apparatus for student use, and lecture
and laboratory demonstration equipment

5. Comprehensive projects to develop complete courses or

& curriculum, including all types of related learning and
teaching aids. The initiative for such comprehensive pro-
jects should arise from a conviction on the part of a group
of responsible scholars and educators of high professional
stature that a major educational problem exists in a con-
tent area or in a group of digciplines or subjects.

Past or curreat support for studies in a particular content
area does not necessarily preclude support for other meritorious
projects in the same field. Alternate studies may be desirable
to explore differing valid approaches and to provide a choice of
courses and materials applicable to varying situations.

Review Procedures. All curriculum Improvement proposals are sent
to field readers for review. These reviews, accompanied by all

of the proposals, are sent to an outside panel of scholars and
educators who discuss the proposals and meke recomwmendations to
the Research Advisory Council. The Council then makes recommenda-
tions to the Commissioner of -Education concerning the action to be
taken on each proposal. Upon final approval of a proposed project,



a contract is negotiated with the institution from which the proposal

was submitted.

#

Postmark Deadlines. September 1, December 1, and March 1.

Length of Proposal.

A proposal should be sufficiently complete

to provide all the information necessary for a sound evaluation.
Generally, proposals are from 10 to 20 single-gpaced, typewritten
pages of standard letter-size paper.

Number of Copies.

Twenty (20) copies of the proposal are required.

Proposals should not have covers or special bindings.

Mailing Address.

CURRICULUM IMPROVEMENT PROGRAM
COOPERATIVE RESEARCH BRANCH
U.,S. OFFICE OF EDUCATION
WASHINGTON, D.C. 20202

PROPOSAL FORMAT

The format for the cover page is as follows

CURRICULUM IMPROVEMENT PROPOSAL

Submitted
Under

Project Title =

Submitted by :

Initiated by :

Transmitted by

Date transmitted :

to the U.S. Commissioner of Education
the Provisions of Public Law 531

(Be concise and descriptive; specify the area to
be developed, the grade level(s) and the
specific skills involved. Avoid obscura,
technical terms.)

(Name of institution or agency and address)

(Full name and position of the individual who
will direct the project. Include the tele-
phone area code, number, and extension.)

(Full name and position of the official approv-
ing the transmittal of the application, He must
have the authority to commit the institution

or agency to the proposed project.)

Note: One copy of the proposal should be signed by both the initiator
and the transmittor. This eliminates the need for letters of trans-
mittal and endorsement.



In preparing the remainder of the application, the initiator should use
the following format, identifying each section with the number and
underlined word(s) given below.

1. Abstract. Beginning at the top of the second page, provide a one-
page summary describing the (a) objectives and (b) procedures of the
study. On the top of this pege give the name of the primcipal in-
vestigator, the submitting institution, the total Federal funds re-
quested, and the duration of the project.

2. Rationale. Give the rationale for the project, including a state-
ment on how it i8 expected to strengthen education in the particular
content area and at the specific grade level(s) with which the pro-
posal is concerned.

3. General Objectives of the Project. Indicate the objectives of the
curriculum improvement in relation to the grade levels and aress to
be covered,

4. Procedures. Indicate the procedures for carrying out the project
including a resume of any work already accomplished in the areas by the
project personnel or others., Novel features of the proposed work
should be pointed out. Supplementary information including items

such as samples of materials previously developed, pertinent excerpts
from related proposals, and progress reports may be included as
appendices.

5. Full Description of Materials. Give a complete description of the
materials to be developed, including the educational level for which
they are intended.

6. Provisiens. Indicate the provisions which have been made for:

(a) any classroom trial and revision of the materials, (b) any evalua-
tion of the materials or methods developed, and (c) dissemination of
information concerning the materials produced in connection with the
project to teachers, educational institutions, and other interested
individuals and organizations.

7. Materials Distribution. Give the general plan for publication,
production, utilization, and distribution of reports, books, manuals,
films, apparatus, and other materials developed in the course of the
project.

8. Personnel. Give the date of birth, training and qualifications
of people who will fill the principal roles on the project. This in-
formation should summarize for each person pertinent experience and
publications and indicate the extent of responsibilities within the
project and in other current professional capacities. If consultants
are listed, indicate whether they have tentstively agreed to serve on
the project,



9. Facilities. Describe the spccial facilities your imstitution or
agency has that will be of value in carrying out the project. When
other school populations and/or facilities are to be involved in the
project, indicate what facilities are available there and whether
there has been an assurance of cooperation. (See also item 12F)

10, Other Information. Make a brief statement concerning each of the
following items. The information given here will inm no way jeopardize
approval of the project.

A. The amount of support available for this project from
sources other than the transmitting institutiom.

B. Whether this proposal has been submitted to any other
agency or organization.

C. Whether this is a proposed extension of, or additiom to,
a project previously or currently supported by the Office
of Education.

C. Whether this or a similar proposal was previously sub-
mitted to the Office of Education by the present initiator
or his institution,

11. Budget. Start this section on a new page. In a tabular presenta-
tion similar to the example on page 6, itemize the estimated cost of
the project. Round all amounts to the nearest dollar. In the first
column list the items of expenditure, using the categories shown.
After each line item, add a brief parenthetical statement which ex-
plains how the cost of the item was computed. For example: Secretary
(% time for 3 months at $4000 per annum.) In each of the subsequent
columns indicate, by fiscal year, the funds requested from the Office
of Education and the estimated dollar value of the services to be
contributed by the local institution or agency. (A fiscal year ex-
tends from July 1 to June 30 and bears the year degignation of the
last 6 months.) In the last two columns indicate the total Federal
and total local cost for each line item. At the bottom of each
column indicate the Subtotal and the Total for each fiscal year. Fill
in the information on the duration of the project in the space pro-
vided on the budget sheet. Do not plan to start the project sooner
than 5 months following the submission deadline nor later than 1 year
following approval.

12. Attachments. If any of the following items apply to the proposal
being submitted, provide the information requested in each instance.
Each attachment should appear as a separate item on separate pages.

A. Instruments. Any applicant who plans to use an unpublished
instrument (e.g. a questionnaire or interview guide) in his study
should include a copy; if an instrument is not yet developed or
only partially completed, sample items should be submitted.



B. Revisions. If thie application is being resubmitted to the

Program, append a statement describing the major revisions which
have been made. This does not apply to those applications which
have basen submitted previously in draft form for informal review.

C. Status Report of Current Projects. If any of the key

personnel of the proposed project have current projects with

the Cooperative Research Program, indicate the status of this
project. Include in this statement of the amount of time which

the investigator is devoting to the current project. If the
proposed study is an extension of the current project or proposes
work in the same area, specify the most pertinent results available
from this project.

D. Completed Projects. If any of the key personnel of the pro-
posed project have completed Cooperative Research projects, give
the title and project number. It is not necessary to attsch re=
ports of these projects; however, if any of the findings are
particularly important to the current application, they may be
summarized briefly in an appended statement.

E. Foreign Travel. If this project involves travel outside of

the United Statee, please give the following information: (a)

a brief statement of the purpose for *he trip, (b) the cities to
be visited and the approximate date and duration of the visit, (c)
the project staff members who will b= making the visit end their
(1) date and place of birth, (2) irscitutional affiliation, and

(3) nationality. All foriegn travel will have to receive clearance
by the Department of State which wiil také From six to eight weeks.
Clearance must be received prior o tte rigaing of the contract

by the Office of Education. Foreign travei should be on Americen
carriers as far as is poscsible.

F. Cooperating Instituricrs. If major involvement of an insti-
tution or agency other thax the one submitting the proposal is
required, attach a copy of a letter from them indicating their
willingness to cooperate on the project.




3 ' COOPERATIVE RESEARCH PROPOSAL

INVESTIGATOR:
INSTITUTION :

BUDGET WORKSHEET

DURATION:
BEGINNING DATE: ENDING DATE:

YRS.

MOS .

CATEGORY

Personnel (List all position titles such as
director, research assistant, secretary,
consultants, State percent of time on pro-
ject and per annum salary of each person.
Fringe benefits paid by employer, such as

social security, retirement, and hospitali-

zation, may be included if they are normally

treated as direct, and not indirect costs.)

Supplies and Materials (Generally capital

equipment may not be purchased with Federal

funds. However, this does not apply to
necessary experiment or research equipment.

List items needed such as research material

office supplies, telephone service, postage,

etc.)

Services Statistical. Duplicating (Include
200 copies of final report.)

Other (List and justify essential travel and

other items not covered above.)
SUBTOTAL

Overhead* (Federal funds for these costs may
not exceed 207 of the total Federal cost
shown as the SUBTOTAL above. I1f the local
rate would give a greater amount, the
difference between it and the Federal con-
tribution may be shown as an institution

contribution.)
TOTAL

FISCAL YEAR FISCAL YEAR FISCAL YEAR ALL YEARS
. MONTHS MONTHS MONTHS TOTAL
FEDERAL; LOCAL FEDERAL; LOCAL FEDERAL; LOCAL FEDERAL; LOCAL
Note{ (Salaries, service charfes, travel costs, jetc.
confarm to the [standard| rates of the instftu-
tion., Give badis or which overhepd is cofputed e

at thie institut

ion.)
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SMALL CONTRACT PROGRAM
(Reprinted from Application Instructions for
Research Contracts: Cooperative
Research Program, OE 12017)

COOPERATIVE RESEARCH BRANCH
- OFFICE OF EDUCATION
U.S. DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
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SMALL CONTRACT PROGRAM

The Small Contract Program is desigrud to provide support for emall-
scale regearch or development with a minimm of delav far proposal review,
The following are a few examples of the wide range of . tivitlee tict asy
be supported by this program:

l. Experimental research, surveys, demonstrations, and currfculum
studies.

2. Pilot or exploratory studies designed to obtain a clear indica-
tion of the feasibility and potential value of a more extensive
research or development effort on the same or similar problems.

3. Analysis of existing data or materials to which access has been
asgured,

Special Conditions.

l. The funds requested may not exceed $7500.

2. The research or development must either be conducted or sponsored
by a staff member of a college, university, or State education
agency. A project which is to be conducted by an undergraduate
or graduate student must be sponsored by a faculty member who
will s@ssume the responsibility for seeing the project to
completion according to the terms of the contract.

3. The funds requested may not be used primarily for (a) preparing
or publishing a book, or (b) conducting meetings, conferences,
and seminars.

Review Procedures. All small contract proposals are evaluated by field
readers competent in the subject matter and techniques embodied in the
proposal, A review of the recommendations of these readers is made by
the Research Advisory Council, and final recommendations are submitted
to the Commissioner of Education. When a project has been approved by
the Commissioner, a contract is negotiated with the institution which
submitted the proposal.

Deadlines. There are no deadlines for submitting small contract proposals;
they may be submitted at any time. Ordinarily an applicant will be notified
within two months after he submits a proposal as to whether or not it has
been approved,

Length of Proposal. A proposal should be complete enough to communicate
all the information necessary for sound evaluation, The usual length is
from six to eight single-spaced pages.

Number of Copies. Six copies of the proposal are required, each typed or
otherwigse reproduced on one side of letter-size, white paper,
- |




Mailing Address. SMALL CONTRACT PROCRAM

COOPERATIVE RESEARCH BRANCH
U.S. OFFICE OF EDUCATION
WASHINGTON, D.C. 20202.
Proposal Format
The cover page of the proposal must contain only the following information

in the order indicated: .3

SMALL CONTRACT PROPOSAL

Submitted to the U.S. Commissioner of Education
Under the Provisions of Public Law 531

Project Title

(Be concisge, descriptive, and as specific as possible,
Avoid obscure, technical terms,)

Submitted by : (Name of institution or State agency and address)

Initiated by

(Full name, position or student status, and signature
of the individual who will direct the project,
Include the telephone area code, number, and extension.)

Sponsored by : (Full name, position, and signature of the faculty
member who will sponsor the project if the initiator
s a student, Include the telephone area code,
number, and extension, Omit this item if the initiator
is a faculty member,)
Transmitted by (Full name, position, and signature of the official
approving the transmittal of the application, He
must have the authority to commit the institution or
agency to the proposed project.)

.o

Date Transmitted:

In preparing the remainder of the application, the initiator should use
the following format, identifying each section with the number and under=
lined word(s) given below.

1, Abstract, On a single, separate page present a summary of the proposal
using two headings: (a) Objectives and (b) Procedures., Place the abstract
immediately after the cover page.

2. Problem, Give a brief statement of the problem, explaining its
significance to education,



3. Related Literature. Summarize the must pertinent related literature,
and describe the rationale which serves as a basis for the proposed research
or development projects,

4, Objectives. State the objectives to be achieved, the hypothesas ‘¢ he
tested, or the specific questions to be answered. .

5. Procedures. Describe the procedures in detail, listing the steps to be
followed. When appropriate, provide specific information about each of the
following: o

(a) General Design ==~ Describe the general design of the study and
indicate why this design appears particularly appropriate for achieving the
stated objectives. In experimental research, for example, the independent
and dependent variables should be stated with the rationale for their
selection,

(b) Population and Sample -- Describe the group of subjects from which
the sample will be drawn and indjicate why the sample is to be drawn from
this group. Explain the sampling method, and the number and characteristics
of the subjects to be chosen. Indicate how experimental and control groups
will be equated.

(c) Data and Instrumentation -- Indicate the data to be gathered and
the collection methods to be used.

(d) Analysis ~=- Indicate the specific methods of analysis to be used
in achieving the objectives, answering the questions, or testing the hypo-
theses. (When several hypotheses are to be: tested or several questions are
to be answered, it is usually helpful to specify the analysis in relation
to each hypothesis or question.)

(e) Time Schedule =~ Indicate in chronological order the approximate
length of' time required for each major aspect of the study,

6, Personnel, Give the name, title or student status, and a brief state=
ment of the pertinent experience and unique qualifications of key personnel,
Indicate the individuals who have tentatively agreed to serve on the project,

7. Facilities, Indicate any special facilities and similar advantages
available to your institution or agency which will aid in the conduct of the
pgoject. When the cooperation of other schools or agencies is essential to
the conduct of the study, indicate the extent to which such cooperation has
been assured.

8. Other Information. Make a brief statement concerning each of the
following items. The information given here will in no way jeopardize
approval of the project,

(a) The amount of support available for this project from sources
other than the transmitting institution,



(b) Whether this Proposal has been submitted tc any other agency or
organization,

(¢) Whether this is a proposed exiension of. ap gud i tien: o, vicus
or current project sypported by the Ofiice of Educetiion or any oiaer PREoIBL Y
or agency,

(d) Whether this or a similar proposal was previously submitted to
the Office of Education,

9. Budget. (Start this section on & new page.)

In a tabular presentation similar to the illustration shown on page 26 ,
8ive the estimated cost of the proJect. Round all amounts to the nearest
dollar, 1In the first column list the items of e¥penditure, using the
categories shown. After each line item, add a brief parenthetical state-
ment which explains how the cost of the item was compinfed. For example:
Secretary (% time for 3 months at $38C per menth). In the second column
list the funds requested from the Office of Education for each line item,
Fill in the information regarding the duration of the project in the space
provided on the budget page. Do not plan to start the project sconer than
3 months following the proposal submission, nor 1 year following approval.

10. Attachments. Where any of the following items apply to the proposal
being submitted, provide the information requested in each instance,
Each attachment is to appear as a separate item on a separate page(s).

a. Instruments. Any applicant who plans to use an unpublished
instrument (e.g. a questionnaire or interview guide) in his
study should include a copy; 1if an instrument is not as yet
developed or only partially completed, a page of sample items
should be submitted,

b. Revisions, If an application is being resubmitted to the
Program, a statement should be appended describing the major
revisions which have been made. This does not apply to
those applications which have been submitted previously in
draft form for informal review,

¢c. Status Report of Current Projects. If an applicant (or any
of the key personnel of the proposed project) has a current
pProject with the Program, the status of this project should
be indicated. Included in this ghould be a statement of the
amount of time that the person(s) is (are) devoting to the
current project. 1If the proposed study is an extension of
the current project or proposes work in the same area,
specify the most pertinent results available from the
previous project,

d. Completed Projects, If any of the key personnel of the
proposed project have completed a Cooperative Research pro-
ject, give the title and Cooperative Research serial number
of the completed project. It is not necessary to attach
reports of projects previously complefed. If any of the
findings are particularly important to the current applica=
tion, they may be summarized briefly in an appended statement.

- 4.




EVALUATLIVE CKRITERILA

Educational Significance

The information to be obtained, or the technique, wethod, or ingiiument to
be developed would ‘have potential value to educatlonal research or practice.

Research Plan
l. The problem, background, objective(s), and procedures are clearly stated
with an appropriate amount of detail.
2. The problem and objective(s) are appropriately delimited.,
3. The objective(s) and procedures are technically sound.

4. The relationship between the problem, objective(s), and procedures is
clear.

5. The related literature section reflects sufficient familiarity with the
previous research in this problem area.

Personnel and Facilities

l. The principal investigator(s) is (are) competent to carry out the research.

2. The facilities available to the investigator(s) are adequate for carrying
out the research,

Economic Efficiency

The relationship between the anticipated outcome and the cost of the project
is highly favorable,
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BUDGET

Ihvestigator:. Duration: yrs. mCS.
Institution : Beginning Date: . Ending Date.
Category Federal Funds Requested
Personnel (List all position titles, such as
director, research assistant, secretary,
consultants, State percent of time on pro-
ject and per annum salary of each person,) $
Supplies and Materials (No capital equipment
may be purchased with Federal funds.)
Research materials (Iltemize)
Office Supplies (Include paper, telephone,
postage, etc,)
Services
Statistical
Duplicating (Include 25 mimeographed copies
of a final report.) ' %
Other (List essential travel and other items not
covered above.)
SUBTOTAL $
Overhead (Federal funds for overhead may not
exceed 207 of the total Federal cost shown
as the SUBTOTAL above.)
TOTAL $

Note: Salaries, service charges, travel costs,
etc, must conform to the standard rate
of the institution,
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