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First I would want to mention again to most of you some of the

approaches I use, to get students, beginners and advanced, acquainted with
painting and drawing (I use these together because they are important
and belong together.) Then,some of the problems I have been faced with
in art schools I have taught in,-- 3 midwest schools and perhaps comparing
them in connection with the contemporary art scene and New York City.
And, also, to show some examples of beginning students work in this
relation, afterwhich there can be some questions asked to exchange
some ideas.,

Although I am a so-called abstract painter, I don't want to teach

it, per se, - and, I say so-called mostly for identification; most

painters would want to be called just "painters™ and would want anyone, W'

to have such an intelligent assumption. Vlfﬁéiﬂgéfmééday works in many

idioms and shouldn't be an oddity because he happvens to be painting in an
abstract manner---it should be high time that people know something about ite.
The first abstraction was painted over 50 years agoe.

I've had an academic background in my own training and towardé the end of
my art school days, I was veering off in an expressionist manner, then
slowlycévolving towards the abstract manner.of the past few years. lvu
is this 'in vetween™ uae So-called realilism and abstraction that L would
like to see studencs pegin. L always say an academic vackgrouia is 80
much ifor tne better, bubt vaaiL 1T is 10t necessary toaay. It takes too
long, iurtuermore, uusg inaiviaual and expression nes become wort importante
S0 with the siudent notu knowing now 1o araw in one usual sense, I get nim
to pe aware oi Ssiapes, movement, cOlOr aid appiicaiuion Ol DLgmeinu, &and
even employing the crudivy aia ngive quality oI nls Ilgure Or 1lmages
The influences 1 itlke (O se€e nlm svart witi are the impressionisis as
Monet, Sisley, or Seurat; wue Fauves like Matulise and lerain; the Cubists
like Pilcasso; iune German expressionism of Marc or Kiee; and later

Kokasnka and Beckman isading up to wne avanit-garae oI Today e




{cont fa)
8o it 18 not painting tne conventional plcture to hang on the mantel
or "o give to your Motner-in-liaw" -- nor 1is 1t 10 palnt aun'uusiractLon”
ior the sake oi an “abstraction®” --101* & sonversayvion plece, Or again ior

the mantel and toe "mother-in-iaw" --out employing some Ol Lme souna ruaiments

of working towards & more “yitai” and more “indivlidual® paintings. I

would like tnem ©o usSe vhese means and kKeep searcnlng ilor wismselves,

and to keep in mind art in tne fullest sense ol the word--that voday

there are newer concepts of living and thinking--nence expression, and
that the student snould be aware of this and to be living and dolng today.

In the 3 art schools I nave taugaiv ia wue last few years, The

Minneapolis Sghool of Art, Dayton Art Institute in Onlo, and aere, oune

of tne main aifiiculties was o get students away from the “literal image™
or “concept™ - this is revealed most in figure drawing where they would

s

confine themselves to the careiul outline on the center of the paper,
trying to record, like a camera, the exact image of what was beiore theme
It is 1like still wanting to remain in the womb--airaid to escape. The
same thing happened with still 1ife objects and landscape, where more
liberties can be taken with shapes, exageration, or movement. One
example.,I suggest to avoid this is to approach the figure or object

from the eutside and work in, gradually making the image appear. This
treatment of drawing in and out of the image or object also helped in
the construction of the painting. On the other hand-- I knew a student
in Mpls. who was doing large imitations oi Kline., He was not my student
put I wondered why he was doing it, and I thought that I wouldn't aliiow
it mysell, if possivie. Later, a 4th year student in Dayton was doing
large black swashes on canvass but confining them in a swift cireular
tashion and remaining within the vortex of the plcture edge in canvass
after canvass, the same ldea as being confined with the literal image
again. I suggested ne cubt wuru the canvas a la Kline, o avert uiils
circular repeuvition, which ne did, and he ended up painting imitation

Kiines. In voun cases, wuey dia what uaey wanted to do, pernaps




(cont’ad)

eventually getvlng 1t out ol thelr systeoms,

I Like utne liveral image giving way ©o more imaginary image, turu
exageravion, snape, movement, etc. Almost Losing it, but yet retaining
it--or even a fragment ol 1it; 'thls gives way toward a wore apstiact

dependaing on NOW he wanus 1t (o ves Mpls. remains a petter setup

-

because it is bigger echool in a bilgger eity, and speciallizes as an art
00 wlew] J 9

school - sort ofm an academy, wi more varied programs, more various ty

rpes

£

of paintéw-instructors, the city having other stimuli as the university
with its programs, the Walker Art Cent he Mpls. Symphony, etc.
this leads to more of an abmosphere of art. here would also be agai

great comparison of the three to New York City which is the top art

in the world today. Nowhere else could be found this 'awareness'

is there first hand in every sense. But more
A

colleges dening their program

want to learn
ictures
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by students who have never painted befc . but are now on a good stabt

uch

a batter art attitude.
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