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Overall Evaluation

Davyhulme Primary School is a larger-than-average primary school, including nursery
provision, with 513 pupils currently on roll. While the proportion of pupils eligible for
the Pupil Premium Grant is relatively low at 8%, the school has a notable level of need,
with 16 pupils holding Education, Health and Care (EHC) plans and 17% of the school
population identified on the Special Educational Needs (SEN) register. The school site is
an amalgamation of two previous schools an infant and a junior school. This means that
the school has two dining rooms, two halls and extensive grounds to the rear of the
school, including quiet working spaces, an orchard and a field as well as large tarmac
areas for children to enjoy their break times. The Early Years department boast large
indoor classrooms and equally large outdoor spaces which allow the children to have
access to the outside provision at all times.

From the moment you step into Davyhulme, you are met with a genuine sense of
warmth and welcome from staff, parents, and pupils alike. The school radiates a positive
and inclusive atmosphere, where staff clearly enjoy working and feel valued. Many
describe it as a happy, caring place one where relationships are central to everything
they do. Staff consistently highlight the school’s strong sense of community, teamwork,
and mutual respect. There is a shared ethos of everyone pulling together; “no one simply
walks by when help is needed” commented one teacher. A strong sense of trust exists
across the team and in the leadership of the school, creating a collaborative
environment where people feel supported and empowered.

Davyhulme Primary is a shining example of an inclusive school, demonstrating a
profound commitment to nurturing every child. Their inclusive curriculum is
thoughtfully designed to meet diverse learning needs, ensuring all pupils can access and
thrive within their educational journey. Recognising the critical role of emotional well-
being, Davyhulme has invested in two dedicated ELSA (Emotional Literacy Support
Assistant) teachers, providing targeted support for the emotional health of both
children and staff. Both of these professionals have attractive and inviting rooms with
which to work with young people to support their mental health.

The school proactively maximises support from outside agencies, forging strong
partnerships to enhance the provision available to their pupils. Furthermore,
Davyhulme Primary takes immense delight in the achievements of all children,
celebrating every milestone, especially those reached by children with significant
additional needs. This inclusive ethos extends to their strong relationships with
families, as they work very closely with parents to create a collaborative and supportive
environment for every child's development.

When the assessor met with members of the staff team she was overwhelmed by the
enthusiasm, positivity and commitment to the children and school as a whole. Many
members of staff have been in post for many years and have loved being part of the
Davyhulme journey. Staff consistently speak about the school as a supportive and
trusting environment. Leaders demonstrate genuine care, enabling staff to attend their
own children's events and medical appointments. This culture of trust, empathy, and
flexibility is highly valued and contributes to strong staff morale and retention.



The assessor met with the school advisor, who commended the work of the new
Headteacher and Deputy Head over the past academic year. He acknowledged how both
leaders had fully embraced and internalised the school’s relational and inclusive
approach, demonstrating a shared philosophy and genuine enthusiasm for driving this
vision forward. He also noted that this ethos was clearly embedded across the school,
with staff fully aligned and engaged in the inclusive culture.

The advisor highlighted the success of the school’s intergenerational project with a local
residential care home, emphasising the positive impact it had made not only on the
wellbeing and sense of connection among the residents, but also on the personal
development and empathy of the children involved.

Davyhulme proudly meets the Inclusion Quality Mark criteria for a Centre of Excellence.
As one governor aptly described, “Inclusion runs through the school like a stick of rock.”
This ethos is led by a team of highly skilled and dedicated professionals who place the
needs of the children at the heart of every decision. Equally, they are deeply mindful of
the experience of parents and carers, as well as the wellbeing of the staff team. The
assessor was particularly moved when a member of staff privately shared how
supported she felt by the school community during an especially challenging time in her
life highlighting the deep culture of care that permeates the school.

Davyhulme is a school on a continuous journey of growth and improvement. Its
'Outstanding’ Ofsted judgement is not seen as a destination, but a foundation on which
to build further success. There is no sense of complacency; instead, there is a clear and
determined drive for development. Leaders and staff actively seek out advice, embrace
training opportunities, and welcome external support all with the aim of enhancing
outcomes for every child. School leaders talk avidly about the next steps in their
development of provision for children, they are supremely solution focused and excited
by further challenges, particularly when talking about how to meet the needs of those
children with additional needs.

The inclusive culture at Davyhulme Primary is unmistakably spearheaded by the
Headteacher and Deputy Headteacher, whose leadership style transcends mere
management; it's a vibrant force that drives improvement through powerful example.
They embody an unwavering commitment to the school's vision, demonstrating through
their daily actions the high standards they expect and inspire in others. This isn't a
passive leadership; it's one infused with palpable excitement for every new initiative
and a genuine joy in witnessing the progress of both pupils and staff.

Their proactive drive is infectious, propelling the entire school community forward with
a shared sense of purpose. Crucially, their approach is rooted in a deep-seated love of
the school itself - a passion for its unique character, its dedicated community, and
especially, its children.

This unwavering commitment to progress and care makes Davyhulme not just an
excellent school, but a truly special place to learn, work, and grow.

[ am of the opinion that the school fully meets the standard required by the Inclusion
Quality Mark's Inclusive School Award. There are only minor areas requiring



development and the school is aware of these. I recommend that the school be awarded
the Inclusive School Award and be reassessed in 3 years’ time.

[ also recommend that the school should consider applying for Centre of Excellence
status subject to the inclusion within its plans of the appropriate areas for development
and the completion of the Centre of Excellence documentation. If the school chooses to
pursue this status and it were to be awarded the school would be subject to annual
review from this point forwards.

Assessor: Ms Christine Slater

Findings confirmed by Inclusion Quality Mark (UK) Ltd:

Joe McCann MBA NPQH
CEO Inclusion Quality Mark (UK) Ltd



Element 1 - The Inclusion Values of the School.

At Davyhulme Primary School, the school values are not just displayed they are a lived
experience shared by everyone who spends time within the community.

The core values ambitious, caring, collaborative, and courageous are deeply embedded
in school life. Children have taken ownership of these values by researching and
selecting inspirational individuals who embody them. Through this work, the children
chose the inspirational figures of Malala Yousafzai, Kevin Sinfield, Rob Burrow,
Emmeline Pankhurst, and Sir David Attenborough, each representing one of the school's
core values. These role models are prominently featured in displays all around the
school, reinforcing the connection between the values and real-world impact.

This approach not only brings the values to life but also fosters meaningful discussion,
reflection, and aspiration among pupils. The school environment visually reinforces
these principles. Prominent displays feature inspirational individuals, such as Malala
Yousafzai, who embody each of the four core values. These values are also consistently
reflected in classroom displays, planners, and the home-school agreement.

Children in Key Stage 1 confidently articulated these values and explained what they
mean to them. They also spoke about the "Value of the Month" and the positive impact it
has on their behaviour and mindset. The "Value of the Month" is highlighted to
encourage deeper reflection and personal growth. This month’s focus is humility, and
each class nominates one pupil who has consistently demonstrated this value. These
children are recognised with a certificate in celebration assemblies, reinforcing the
importance of living out the school’s values in their actions and attitudes.

The monthly value is highlighted in the school newsletter, which features inspirational
quotes, a clear explanation of the value in this case, humility and the reasons it has been
chosen as a focus for the month. This communication is shared with parents to keep
them informed and engaged with the school's values-based education.

Next Step:

e Continue to focus on the school values to deliver.



Element 2 - Leadership and Management and Accountability.

Relational Inclusion is a driving force throughout the school, championed from the top

by the Headteacher and Deputy Head. Both are deeply passionate about their vision for
the school, and their commitment is already yielding a significant positive impact. This

cultural shift has been carefully nurtured and is rooted in comprehensive staff training,
which has enhanced the team's understanding, self-awareness, and appreciation of the
transformative potential of relational inclusion.

The Headteacher speaks openly about the school’s ongoing journey. Notably, the
behaviour policy remains a work in progress reflecting a thoughtful, evolving approach
that prioritises the needs of the children and the school community.

Approximately 8% of pupils at the school are eligible for Pupil Premium funding. This
funding is strategically allocated to enhance the educational experiences of
disadvantaged pupils and to help close the attainment gap between disadvantaged and
non-disadvantaged children.

The school is committed to ensuring that disadvantaged pupils have equitable access to
enriching opportunities, such as Forest School, which offers clear benefits in terms of
wellbeing, resilience, and engagement. Learning is carefully tracked for these pupils,
and the impact of interventions and additional support is closely monitored to ensure
progress.

A comprehensive Pupil Premium Provision Map is maintained for each eligible child.
This detailed document outlines individual barriers to learning and records the
additional support in place, such as daily reading sessions, 1:1 interventions, regular
check-ins, access to Forest School, extracurricular clubs, educational trips, and more.
This personalised approach ensures that provision is targeted, needs-led, and regularly
reviewed to maximise impact.

School leadership places a strong emphasis on staff wellbeing and fosters a supportive,
respectful working environment. Leaders are mindful of key pressure points
throughout the academic year and respond proactively for example, by offering time off
in lieu of parents’ evenings and providing an INSET day dedicated to report writing. At
the start of term, staff are welcomed with thoughtful gestures such as special snacks,
helping to build a positive and appreciated culture.

Weekly PPA time can be taken at home, which staff greatly value, as it allows them the
flexibility to manage planning, preparation, and assessment in a way that supports
work-life balance. Social events are also considered important, reinforcing the school's
close-knit, family-like ethos.

SEND is led effectively through a collaborative and inclusive approach. The SEND lead
actively listens to the concerns of parents, staff, teaching assistants, and the pastoral
team to gain a full understanding of each child’s needs. When a concern is raised, the
school initiates a monitoring period to explore the child’s individual requirements in
detail.



Where appropriate, a Pupil Passport is co-produced with input from teaching and
support staff, ensuring a whole-team approach to planning and provision. The school
works closely with external agencies, including Speech and Language Therapy services
and the Educational Psychologist, to ensure that specialist support is in place.

Early identification is prioritised, particularly in the Early Years Foundation Stage
(EYFS). Home visits are conducted by EYFS staff for all new starters, allowing for early
observations and the opportunity to build strong relationships with families from the
outset.

Partnership with parents is central to the SEND provision at Davyhulme. For example,
where a child has responded positively to a part-time timetable, the school has worked
closely with the family to monitor progress and adapt provision as needed.

Recognising the complexity and importance of the role, the SENDCo is a full-time, non-
class-based position, enabling them to focus fully on leading inclusive practice,
supporting staff, and ensuring the best outcomes for children with additional needs.

The assessor met with two governors, including the Chair of Governors, who spoke
passionately about how the school’s values, high expectations, and inclusive ethos are
fully embedded and consistently reflected across the school. He described Davyhulme as
being “like a stick of rock with inclusion running right through it,” noting that, unlike in
some settings, inclusion at Davyhulme is never treated as an add-on but as a
fundamental part of the school's identity.

Governors highlighted that special themed weeks such as Neurodiversity Week are
always followed up with further work and are never delivered in isolation. They also
spoke about the school’s adoption of the No Outsiders approach and the powerful
impact it has had on both the school and the wider community. One governor shared a
particularly moving moment when a parent approached him to say that the No
Outsiders plaque displayed at the entrance had deeply reassured them when they first
joined the school.

Governors also discussed the school community’s commitment to raising funds to
purchase diverse and inclusive texts for classroom book corners, recognising the
importance of representation in literature. In addition, they emphasised the school’s
focus on mental health and wellbeing, not just for pupils but for staff as well. Their
support for the development of an additional sensory space further demonstrated their
proactive approach to meeting the sensory and emotional needs of children across the
school.

Next Step:

e To maintain the drive and passion of the current school leadership.



Element 3 - Curriculum - Structure, Pupil Engagement and Adaption.

The curriculum is engaging, dynamic, and designed to give children meaningful
opportunities to apply their knowledge, take risks, and rise to learning challenges. It is
enriched through a wide range of visitors, trips, and special focus weeks that bring
learning to life beyond the classroom.

Children enjoy a variety of memorable experiences such as visiting Urmston Grammar
for science workshops, learning to play the ocarina in Year 1, attending performances at
the Garrick Theatre, and participating in water sports. These opportunities help foster a
love for learning and a sense of curiosity about the world.

In Key Stage 2, the school has introduced a Cultural Capital Pledge a set of 10 enriching
challenges for pupils to complete by the end of Year 6. These experiences are designed
to broaden children's horizons and include activities such as going on a residential trip,
discovering a personal talent, representing the school, visiting the theatre, and
performing a class poem from memory.

For Key Stage 1, the school offers a similar initiative tailored to younger pupils, focusing
on 10 meaningful experiences such as climbing a hill, building a den, or flying a kite.
These carefully selected activities reflect the school’s strong commitment to providing
all children with a rich, well-rounded education that goes beyond the classroom. By
embedding these opportunities into the school journey, Davyhulme ensures every child
can access memorable, character-building experiences that support their personal
growth and development.

One of the highlights of the year is the annual Primary Futures week, where children
hear from parents, carers, governors, and community volunteers about their careers,
inspiring aspirations for the future. Another key focus is Neurodiversity Week, during
which children take part in activities such as a 'ripple effect’ project to deepen their
understanding of how their actions affect others. Mornings begin with mindfulness
colouring or yoga, welcoming parents to join and promoting a calm, inclusive start to
the day.

The curriculum at Davyhulme also places a strong emphasis on health and wellbeing,
particularly mental health. Every Friday, known as Freedom Friday, children in Key
Stage 2 work with a specialist artist and enjoy a rich programme that includes circle
time, sports, and music nurturing creativity, collaboration, and emotional literacy.

The assemblies led by senior leaders reinforce the work done on both the school values
and British Values. The school holds a special Bear Assembly, attended by parents, to
celebrate the learning experiences completed at home with younger children. Each
week, a child takes home the class bear over the weekend, and during the assembly,
they proudly share their adventures and any creative work they’ve done, with the
support of their families. This encourages strong home-school partnerships and builds
confidence in the children.

In Key Stage 1 assemblies, staff actively participate by nominating pupils who have
demonstrated the school’s core values. These children are then invited to the front to



receive a certificate, reinforcing positive behaviour and celebrating individual
achievements in a meaningful and inclusive way. In Key Stage 2 assemblies, children
enter to uplifting music such as You Can Count on Me, setting a warm, celebratory tone.
Pupils sing a rousing school song with enthusiasm, fostering a strong sense of belonging
and school spirit.

The school has successfully implemented the No Outsiders programme, using a carefully
selected range of books that explore key themes linked to the Equality Act. Rather than
simply purchasing the texts, the school invested in high-quality training delivered by the
programme’s founder, Andrew Moffat. All staff and governors took part in the training,
including hands-on workshops, ensuring that the ethos of inclusion is deeply embedded
throughout the school.

The assessor saw clear evidence of this work in children’s English books. For example,
in Year 5, pupils had engaged with the book And Tango Makes Three, which tells the
story of two male penguins raising an egg together. This text prompted meaningful
discussions around same-sex relationships and the role of men as carers, offering
children the opportunity to explore and reflect on important themes of family, love, and
equality in a sensitive and age-appropriate way.

Next Steps:
e To continue to develop the use of the No Outsiders approach to ensure that all

children feel a member of the community and that the 9 protected characteristics
are understood and respected by all.



Element 4 - Teaching and Learning - Learning Environment, Planning Resources,
Pedagogy.

The school environment is carefully considered to support all learners. Corridor
displays celebrate children's learning and provide visual stimulation, while calm zones
outside each classroom offer quiet, reflective spaces for pupils who may need them. In
one classroom, a dyslexia-friendly approach has been adopted for displays, intentionally
reducing cognitive load and visual overwhelm to better support children with specific
learning needs. In the EYFS, both the Nursery and Reception learning environments
offer high-quality provision in terms of space, resources, and atmosphere. Children are
able to freely flow between the indoor and outdoor areas, benefiting from a well-
organised and stimulating setting that supports their development.

Skilled and attentive staff facilitate high-quality interactions, effectively supporting and
extending children’s self-initiated play. During observations, every child was actively
engaged in purposeful learning, making full and meaningful use of the provision as it
was intended. This is the result of both careful and skilful planning on the part of the
EYFS team.

Adaptive teaching is clearly evident in pupils' books, particularly for children with
Special Educational Needs (SEN). Teachers routinely modify tasks and provide tailored
resources to ensure all children can succeed. For example, in Year 3 history books, a
task exploring the advantages and disadvantages of the woolly mammoth was
differentiated: children with SEND were given a set of statements to sort, while others
created their own lists. This allowed all pupils to access and engage with the learning
meaningfully.

There is also widespread use of assistive technology, such as Chromebooks, to support
children in recording their ideas. In some cases, teaching assistants have acted as
scribes, further reducing barriers to written communication. In Key Stage 2, pupils use a
clear marking and editing guide to support their writing. This visual prompt reminds
children of the symbols to use during self-editing and encourages them to engage with
teachers’ feedback, fostering independence and improvement in their work.

Modern Foreign Languages play a significant role in the curriculum at Davyhulme.
Spanish is introduced in Key Stage 1, while French is taught throughout Key Stage 2.
Both languages are delivered by a specialist teacher, ensuring high-quality, engaging
instruction from an early age. To further promote language learning, pupils in Years 5
and 6 take on the role of Language Leaders, supporting their peers and helping to foster
a love of languages across the school.

Davyhulme also places a strong emphasis on curriculum enrichment. A wide range of
additional opportunities enhance pupils’ learning experiences beyond the classroom.
One notable example is the Year 5 pupils' participation in the Children’s Shakespeare
Festival, a collaboration with Northwest Drama. As part of this project, the children had
the exciting opportunity to perform scenes from The Tempest, developing their
confidence, teamwork, and appreciation for the arts.

Next Step:

e Continue to offer the vast array of curricular enhancements for the children.



Element 5 - Assessment.

Davyhulme Primary employs a comprehensive and thoughtful approach to assessment,
seamlessly integrating it into every stage of the learning process. This begins with a
focus on identifying pupils' prior knowledge. Before any new topic is introduced,
teachers assess what children already know and understand. This crucial initial step
isn't just a formality; it directly informs planning, ensuring that new learning is
strategically built upon secure foundations. This prevents gaps in understanding and
allows for tailored instruction that meets the needs of every learner.

Beyond initial assessment, marking is then used purposefully as a powerful tool for
feedback. It provides actionable insights that guide pupils towards improvement.
Crucially, children are consistently given opportunities to act on this feedback, whether
through dedicated 'response time' in lessons, follow-up tasks, or one-to-one discussions
with teachers. This process of feedback and action is fundamental to helping children
not only correct mistakes but also improve and deepen their understanding over time.

A culture of growth mindset is evident throughout the school, permeating every
classroom and interaction. This isn't just a buzzword; it's a living philosophy that
champions the belief that intelligence and abilities can grow with effort and dedication.
This ethos is visually reinforced in classroom displays, which vibrantly celebrate effort,
resilience, and progress rather than just final outcomes. Children are encouraged to
embrace challenges, learn from mistakes, and persevere, fostering a positive and
resilient approach to learning.

To ensure long-term retention of knowledge, retrieval strategies are deeply embedded
across the curriculum. Teachers regularly employ techniques such as low stakes
quizzing, spaced practice, and concept mapping to help pupils actively recall and
consolidate learning. These strategies move knowledge from short-term memory to
long-term memory, enabling pupils to build a robust and interconnected understanding
of different subjects.

Finally, oracy is highly prioritised, recognising its fundamental role in cognitive
development and communication. Through the consistent use of talk partners and
structured discussion strategies, pupils are empowered to articulate their thinking,
refine their ideas, and develop sophisticated reasoning skills. This emphasis on verbal
communication enables children to engage confidently in collaborative learning,
express complex ideas, and ultimately become more effective communicators and
critical thinkers.

Next Step:

e Continue developing strategies to revisit and review learning to move the learning
into long term memory.



Element 6 - Behaviour, Attitudes to Learning and Personal Development.

Each class in the school has created its own personalised inclusion pledge, reflecting the
unique values and commitments of the pupils within that classroom. These pledges are
proudly displayed outside every classroom door, serving as daily reminders of each
class’s shared responsibility to foster a welcoming and inclusive environment.
Throughout the school corridors, "Mindful Moments" displays offer calming spaces for
children who may feel dysregulated, providing them with opportunities for quiet
reflection and emotional reset.

In addition, each classroom is equipped with a regulation station an inviting seat paired
with resources designed to support emotional regulation. These include LEGO, mindful
colouring activities, and sensory toys, allowing children to independently manage their
emotions in a safe and supportive space.

The school has adopted the "Happy Lunchtimes" approach to promote positive
behaviour during unstructured times. Midday assistants reward children with pom-
poms for acts of kindness, good choices, and respectful behaviour. These are placed into
team boxes, and the group with the most pom-poms at the end of the week receives a
special reward, such as extra playtime.

Recognising that children can often return from lunch feeling unsettled, the school has
introduced a 15-minute calming period at the start of the afternoon session. During this
time, pupils take part in relaxing activities such as listening to soothing music, mindful
colouring, or yoga. This thoughtful transition helps children regulate their emotions and
ensures they are ready to focus and engage in learning for the rest of the day. Children
at the school spoke with genuine excitement about the weekly "Hot Chocolate with the
Headteacher" event, which takes place every Friday. This special reward is reserved for
pupils who have been recognised for consistently making positive choices throughout
the week. Another much-loved incentive is the "Table of Awesomeness" in the dining
hall a beautifully set table complete with a tablecloth, proper plates, and cups where
selected children are invited to sit as a reward for outstanding behaviour or effort.

The school has also embedded the Zones of Regulation framework across all year
groups. This approach supports children in identifying their current emotional state and
equips them with strategies to manage and regulate their behaviour effectively.
Through this, pupils are developing a strong sense of emotional awareness and self-
control, helping them to thrive both socially and academically.

The school provides a wide range of leadership opportunities for pupils, empowering
them to take on meaningful roles within the school community. These include positions
such as playleaders, anti-bullying ambassadors, sports leaders, library prefects, and
members of the communications team within the school council. Children spoke with
enthusiasm about their involvement, particularly in the school council comms team.
Using the Smart School Council model, every pupil has the chance to vote and contribute
to school decisions, ensuring that every voice is heard and valued.

Pupil leaders talked confidently about the responsibilities they hold, the regular
meetings they have with the headteacher or deputy head, and the positive impact they
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believe their contributions make on the wider school community. A strong sense of
pride in their school and in the roles, they play within it was evident in the way they
spoke. Their engagement and ownership reflect a school culture that genuinely values
pupil voice and leadership.

Next Step:

e To complete the behaviour and relationships policy which reflects the approach taken
by the school.



Element 7 - Parents, Carers and Guardians.

Parents of children with additional needs spoke highly of the positive impact the school
has had on both their children and their families. One parent shared how the school
implemented a range of adjustments and adaptations to support her emotionally
dysregulated child to ensure that she is able to access her learning. Staff ensured that
the parents were informed when their child had settled and was engaging with the
curriculum, offering reassurance and transparency. Parents described the school as a
strong partner in working with external agencies, highlighting the staff’'s unwavering
commitment to their children’s best interests. They praised the school’s flexible and
compassionate approach, noting that no request was ever too much trouble.
Adaptations were made where needed, including around uniform and clothing
requirements, to ensure each child felt comfortable and included.

The school’s dedication extended to creating a sensory room to better support children
with additional needs. One parent emotionally reflected, “It breaks my heart that other
children with additional needs don’t get to come to a school like this.” Parents consistently
spoke of the school “going above and beyond” to meet individual needs and expressed
deep appreciation for the care and dedication shown to every child. Parents and carers
reflected on the way in which the school has adapted the way in which consultations are
organised for parents/carers of SEND children. These meetings, which are held in the
afternoon, allow parents and carers to have a longer amount of time. In addition, they
are held privately rather than in the hall with the rest of the parents/carers.

Parents/carers are integral part of the school and included and involved in as many
ways as possible, attending class assemblies, weekly Bear assemblies, attending daily
advent assemblies in December, contributing to the annual Primary Futures approach,
attending the Year 6 leavers assembly and picnic, attending a range of transition
meetings for parents as their child moves through the school.

The pastoral team plays a vital role in building strong, trusting relationships with
parents and carers, ensuring that families feel supported particularly during times of
need. Staff, including the headteacher and deputy head, make a deliberate effort to be
visible and approachable at the school gate at the start and end of each day. This
consistent presence not only fosters open communication but also strengthens the
positive partnership between home and school.

Staff speak with pride about the strong relationships they have developed with families,
identifying this as one of the school's key strengths. The use of digital platforms such as
Seesaw allows teachers to share daily learning highlights and classroom experiences,
helping parents stay closely connected to their child's education and progress. In
addition, the school works proactively with external agencies, such as Place2Be, to
ensure families can access specialist support when needed. This collaborative and
compassionate approach underpins the school’s commitment to nurturing the whole
child through a strong home-school partnership.

Next Step:

e To continue to work alongside parents and carers to ensure the best provision for
their children.



Element 8 - Links with Local, Wider and Global Community.

Davyhulme is an outward-looking school that actively engages with both the local and
wider community, enriching the lives of its pupils through meaningful partnerships. The
assessor met with the vicar from the local church, who spoke warmly about the school’s
involvement in a range of shared activities. These include annual Christmas services
attended by Early Years and Key Stage 1 children and their families, Advent and Lent
assemblies, and contributions to Interfaith Week. These strong links not only strengthen
the school's community ties but also help deepen pupils’ understanding of Christianity
and its relevance in the modern world.

The assessor also met with the manager of a local residential care home, who has
developed a close and purposeful relationship with the school. A structured programme
is in place whereby a group of older pupils visits the home every fortnight. During these
visits, children engage in a range of planned activities from playing games and planting
to simply chatting and building relationships with the residents. These
intergenerational connections have been genuinely impactful. Some residents have even
attended the school’s sports day, much to the delight of the children, who welcomed
them warmly and spent time talking with them throughout the morning.

Staff spoke passionately about the positive outcomes of this partnership, noting how
some quieter pupils have “really come out of their shell” through these interactions.
Equally, residents of the care home look forward to the visits, which bring joy,
conversation, and a strong sense of connection. These partnerships are a testament to
the school’s commitment to nurturing compassionate, community-minded young
people. As part of their growing relationship, the residents of the care home created a
"Dignity Tree," adorning it with heartfelt reflections on what dignity means to them.
Inspired by this, the children returned to school and created their own Dignity Tree,
which they proudly shared with the residents during a subsequent visit. This thoughtful
exchange highlighted the deep mutual respect and understanding developing between
the two generations.

The visits have become a cherished occasion for all involved. Residents often enjoy
giving the children small treats, much as they would to their own grandchildren, adding
a personal touch to each visit. One particularly touching moment described by the care
home manager was when children delivered flowers to bedridden residents who were
unable to join group activities in the common room. This simple yet powerful gesture
brought immense joy and demonstrated the children's growing empathy and emotional
awareness. The positive effects of the partnership extend beyond the residents, also
uplifting the morale of the care home staff, who are deeply moved by the warmth and
enthusiasm the children bring. This intergenerational programme thrives thanks to the
commitment of the school and the residential home, who work together to ensure the
fortnightly visits remain a regular fixture. The impact has been profound fostering
compassion, connection, and a genuine sense of purpose on both sides.

Next Step:

e To continue to work with the residential home and to maintain the strong
connections.



