
 

Inclusion and Equality at Davyhulme Primary School:  English 

Whole school 

 

● Quality First Teaching. 

● High expectations of all pupils. 

● We avoid the limitations of differentiation by task, and instead use skilful adaptive teaching 

which is purposeful and impactful. 

● A quiet, calm working environment to minimise distractions. 

● Adaptive, responsive teaching, e.g. knowing when to revisit concepts, move on or provide an 

intervention. 

● Deploy all adults strategically, to achieve the best pupil outcomes. 

● All adults modelling accurate and precise language. 

● Plenty of speaking and listening opportunities for pupils to articulate their understanding of 

writing concepts and listen to their peers. 

● Adults facilitate group work and provide in the moment feedback, to both support and challenge 

pupils’ understanding. 

● All classes have access to high quality texts. 

● All year groups teach writing through books (fiction, non-fiction and poetry). 

● High quality texts help to inspire the children’s writing, offering rich examples of writing, ‘What 

does a good one look like?’ 

● All children access same texts regardless of their reading ability through the shared reading 

experience. 

● Teachers model writing using skills such as ‘talking out loud’. 

● Regular opportunities to revisit prior learning of writing skills. 



● All children are exposed to their year group grammar and punctuation expectations. 

● Integration of visual approach, for example, drawing the setting and characters leading to a 

deeper understanding of character’s motives and personality. 

● Story maps – Talk For Writing. 

● Scaffolding through the use of toolkits including language features, access to word banks and 

sentence stems, structured planning grids. 

● Jane Considine approach to writing – generating word banks and highly scaffolded with model 

sentences. 

● Word rich environments in every classroom promoting high quality and relevant vocabulary. 

● Shared writing to be displayed on posters, to then be used by all children in the writing process. 

● Data, both formative and summative, informs pupils’ next steps in learning. 

● Drama is used across the school, all children are familiar with specific approaches, e.g., hot 

seating, conscience alley, story whoosh, living tableaus, soundscapes. 

● Each year group has the opportunity to perform on the stage and use a variety of drama 

techniques.  

● Choral speaking competitions across the school – deep learning for all. 

● Practise of taught skills applied throughout the curriculum, eg. S&L, handwriting, phonics, spelling, 

composition. 

● Hands-on practical experiences, wherever possible, to observe writing in action/real life. 

● Lined writing books with blue paper available for those children who require this and coloured 

overlays for reading. 

● Opportunities for revisiting prior knowledge at start of lessons. 

 



EYFS 

 

• Books and stories that reflect various cultures, languages, family structures, and abilities. 

• Visual aids, signs, symbols, and audio resources for children who need alternative communication 

support. 

• Use multi-sensory approaches (songs, rhymes, storytelling, role-play). 

• Break tasks into smaller steps for children with additional needs. 

• Encourage peer support and collaborative learning. 

• Label areas and objects around the room with words and pictures. 

• Provide opportunities for children to see, hear, and use language daily. 

• Encourage adults to model clear and rich language, ask open-ended questions, and engage in 

meaningful conversations. 

• Use targeted interventions or additional adult support when needed. 

• Work with speech and language therapists or specialists. 

• Differentiate expectations and outcomes according to children’s abilities. 

• Involve families in literacy activities and share strategies to support reading and communication 

at home. - Read and Relax and Mystery Reader. 

• Respect and incorporate children’s home languages alongside English. 

• Mark-making station with clipboards, paper of various sizes, pencils, paintbrushes, and tactile 

writing tools. 

• Reading nook with books at different reading levels, including picture books, tactile books, and 

audio books. 

• Role-play area stocked with menus, signs, letters, and phones for children to explore literacy in 

social contexts. 

• Storytelling corner with puppets, story stones, and props to encourage narrative skills. 

• Communication boards with pictures or symbols to support children who have speech or language 

difficulties. 

 



Key Stage One 

 

● Penpals - handwriting scheme that is age group specific. 

● Appropriate scaffolds available to support handwriting, e.g., alphabet strips. 

● Fine motor interventions provided within the classroom e.g warm-up activities from Penpals and 

continuous provision activities. 

● Use of physical supports e.g pencil grips. 

● Read Write Inc is used for daily spelling activities for Y1 and Y2. 

● Children practise spelling on a daily basis as part of the application of Read Write Inc Phonics 

programme explicitly teaching children how to segment to spell. Children practise saying the word, 

segmenting the word with ‘Fred fingers’, counting the phonemes and writing each word sound by 

sound following a teacher led model. 

● Developing and modelling early grammatical sentence structure using shared writing experiences. 

● Children introduced to the concept of peer assessment led by their teacher (resulting in deeper 

and inclusive learning). 

 

Key Stage Two 

 

● Penpals -handwriting scheme that is age group specific – previous year group objectives are 

revisited to reinforce prior knowledge. 

● Read Write Inc is used for daily spelling activities for Y3 – Y6. 

● Read Write Inc scheme is followed for Y3 – Y6. Lessons provide knowledge of etymology and 

morphology to aid understanding of spelling rules and patterns. 

● Scaffolds to structure the learning of new spellings: video introduction, structured and repetitive 

activities, e.g., Word Changers, Dictation. 

● Learning is taught, revisited, sent home and tested weekly. This repetition is to improve memory 

and help learning to stick. 

● Phonics intervention for Y3 using Read Write Inc Phonics 

● Y4 – 6 Spelling intervention – Fresh Start (Read Write Inc). 



● High quality discussion about books during ‘Book Talk’ guided reading sessions.  All children tackle 

the same learning objective through different texts that are adapted to their needs. 

● Explicit grammar-based lessons every 2 weeks, and objectives are also weaved into daily lessons. 

● Peer assessment of writing where children working together to improve their work. This leads to 

deeper and inclusive learning. 

● Year 5 children work in collaboration with Northwest Drama and perform on a professional stage 

in Manchester.  

 

 


