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LANGUAGE & LITERACY POLICY
CONTEXT

In Dromore Road Primary School our policy for Literacy has been agreed by all staff and operates within a number of structures which are the bedrock of our educational system in Northern Ireland.

The stated vision of the Department of Education for Northern Ireland (DENI) is, ‘To ensure that every learner fulfils his or her potential at each stage of his or her development.’ (DENI 2010).

This has been enunciated in the overall aim of the Northern Ireland Curriculum (DE 2008), which says, ‘The Northern Ireland Curriculum aims to empower young people to achieve their potential and to make informed and responsible decisions throughout their lives.’ 

The School Improvement policy document, ‘Every School a Good School,’ (DENI 2009) has outlined indicators of what will be recognised as effective performance under four headings:

· Child centred provision

· High quality teaching and learning

· Effective leadership

· A school connected to its local community.

The Strategy to Improve Outcomes in Literacy: Count, Read, Succeed (DENI 2011) aims to:

· Support teachers and school leaders in their work to raise overall levels of attainment in Literacy and Numeracy among young people

· Narrow the current gaps in educational outcomes

INTRODUCTION

Literacy is the ability to read and use written information and to write appropriately and legibly, taking account different purposes, contexts, conventions and audiences.  It involves the development of:

a. an integrated approach to the acquisition of talking, listening, reading and writing skills across the curriculum;

b. knowledge that allows a speaker, writer and reader to use language appropriate to different social situations

c. formal and informal language across all areas of social interaction; and 

d. the ability to read, understand and use information in multiple formats and platforms, including traditional print and on-screen material.

(Count, Read: Succeed 2011)

At Dromore Road Primary School, we believe that pupils’ literacy skills, ie. their ability to talk, listen, read and write effectively, for purpose and audience, is the key to educational progress, to social integration and to personal development and happiness.

This policy document will outline the strategies and approaches we will support and develop in order to ensure that each child becomes equipped with the necessary language, knowledge, understanding and skills.

The continuity and progression in our language planning will be underpinned by the learning intentions outlined in the Primary Language Framework, where by the end of Key Stage 2, a child will be able to:

· speak confidently to a range of audiences with an awareness of purpose 

· read and write with confidence, fluency and understanding, orchestrating a range of independent strategies to self-monitor and correct

· have an interest in books and read for enjoyment

· have an interest in words, their meanings, developing a growing vocabulary in spoken and written forms

· understand a range of text types and genres and be able to write in a variety of styles and forms appropriate to the situation

· develop the powers of imagination, inventiveness and critical awareness  

· use a suitable technical vocabulary to articulate their responses.

OBJECTIVES

At Dromore Road Primary School, we also intend that by the end of Key Stage 2 and at a level appropriate to their ability, children will be able to:

· Develop a positive attitude to Literacy as an interesting and attractive subject by providing a stimulating, attractive environment where encouragement, praise and reward are key factors.

· Develop their confidence as users of language and to develop their key skills in all areas of language.

· View Literacy as enjoyable and perceive its relevance to everyday life.

· Develop their knowledge of and familiarity with a wide range of literature, both fiction and non-fiction for their enjoyment.

· Read fluently and with understanding, all types of material and to locate and extract and use relevant information.

· Develop writing skills for a range of purposes and audiences, using spelling, punctuation and syntax appropriately and with confidence.

· Use ICT to present their work.

· Nurture and develop independent thinking and learning skills.

STATUTORY REQUIREMENTS 

Statutory requirements for the teaching and learning of English are laid out in the Northern Ireland Curriculum for English (CCEA, 2007) and include:

In the Foundation Stage children should be given opportunities to talk and listen and represent ideas in their activities; use communication, language and literacy in every part of the curriculum; become immersed in an environment rich in print and possibilities for communication.

At Key Stage One (Years 3 and 4), children should learn to speak confidently and listen to what others have to say. They should begin to read and write independently and with enthusiasm. They should use language to explore their own experiences and imaginary worlds.

At Key Stage Two (Years 5-7), children should learn to change the way they talk and write to suit different situations, purposes and audiences. They should read a range of texts and respond to different layers of meaning in them. They should explore the use of language in literary and non-literary texts and learn how the structure of language works.

CHILD CENTRED PROVISION

· The following indicators from ESaGS will be reflected in the school’s approaches:

· Decisions on planning, resources, curriculum and pastoral care reﬂect at all times the needs and aspirations of the pupils within the school.

· A clear commitment exists to promoting equality of opportunity, high quality learning, a concern for individual pupils and a respect for diversity.

· A school culture of achievement, improvement and ambition exists with clear expectations that all pupils can and will achieve to the very best of their ability.

· Effective interventions and support are in place to meet the additional education and other needs of pupils and to help them overcome barriers to learning.

· There is a commitment to involve young people in discussions and decisions on school life that directly affect them and to listen to their views.

INCLUSION

We aim to provide for all children so that they reach their full potential in language and literacy according to their individual abilities. We will identify which pupils or groups of pupils are under-achieving and those with low achievement in order to take steps to improve their attainment. 

Underachievement is used to describe a situation where performance is below what is expected based on ability.  It can apply at the level of individual children or describe a class or school, or indeed a system. (Count, Read: Succeed 2011)

Low achievement is where a child is achieving to the full extent of her or his ability, but is well below average compared to her or his peers. (Count, Read: Succeed 2011).

Gifted children will be identified as those achieving results in the ninth stanine band in their NPTE tests or through teacher observation; suitable learning challenges will be provided for these pupils.

In Count, Read: Succeed (DENI 2011) the following five steps have been identified:

1. Provide high quality teaching for all children through:

· a variety of teaching strategies e.g. modelled, shared, guided

· a range of learning experiences

· different grouping strategies

· clearly defined differentiation

This is outlined in more detail in the section on High Quality Teaching and Learning.

2. Address underachievement as soon as it emerges

Pupils will be primarily identified by the class teacher through the assessment and monitoring arrangements carried out in that class.  Data is analysed by the class teacher, Literacy Coordinator, SENCO and Principal.  From Y3 standardised scores will have been obtained and using these each child’s performance will be closely analysed.  Results will all be put onto SIMS where staff have shared access.  

The assessment arrangements in place at Dromore Road P.S. complement the curriculum, by attaching priority to progression in literacy and providing an effective means for assessing children’s progress.  This will inform teaching, any necessary learning interventions and provide a record of the children’s achievement.

We identify underachievement through:

· Observations carried out in the classroom 

· Standardised tests 

· On-going formative assessment 

· Running records

· Discussions and liaison between class teachers, support staff and SENCO.

As soon as any potential or actual underachievement is observed or identified we ensure early intervention to support children with special or additional educational needs.  This includes those who do not have the language skills to access the curriculum and we aim to support inclusion for all of our pupils.

In order to improve literacy, all data collected is analysed and used by teachers to forward plan how to meet the needs of each child.  To identify underachievement we use our standardised results (NPTE) and compare with an ability test score (CAT). Those children that are identified as having a lower or much lower score than expected will receive additional teacher support and/or a targeted progress plan for underachievers and will be tracked throughout the year using progression towards individualised targets.  These children will be monitored and added to SEN register if appropriate.  We carry out CAT testing in Years 4 to 7.

Summative assessment has an equally important role in our school as it enables us to be able to continually monitor and evaluate the progress of individual children.  It enables us to inform parents and children about this progress, especially at their Key Stage transitions.  It also provides us with valuable information into how effectively we are providing children with the appropriate levels of knowledge and skills in language and literacy.

When deciding what additional support is necessary the Literacy Coordinator and class teacher will consider the appropriate form of support within each class setting.  This could take the form of focused guided work, differentiated resources and/or classroom assistant support, the use of Accelerated Reading Programme and specific ICT software including Reading Eggs.

3. Addressing continuing underachievement with support from other staff in the school

Those children who continue to underachieve despite the in-class support outlined in Step 2 will be set more focused targets on an Individual Education Plan (IEP).  This will be collaboratively agreed by the teacher, SENCO and classroom assistants.  Where classroom assistants have been assigned for specific children, they work under the direction of the classroom teacher to help deliver Literacy within the classroom.  Parents are informed of the targets set and the teaching arrangements being put in place.  Teachers will formally meet with parents during Term 1 and 2 and the SENCO will invite parents to at least two meetings throughout the year.  

4. Address continuing achievement with support from outside school:

Additional support will be sought where necessary.  It may come from a range of sources such as:

· EA Southern Region/Area – Speech and Language, Language and Communication.

· Health Professionals

· Other agencies, where appropriate

5. Meet the needs of the children after a non statutory assessment through the SEN framework

Children who are identified as having Specific Literacy Difficulties are monitored and moved to Stage 2 of the Code of Practice.  Appropriate advice and guidance is sought from SENCO, Board Advisors and educational psychologists.

Equal Opportunities

All children at Dromore Road P.S. are provided with equal access to the English Curriculum.  We aim to provide suitable learning opportunities regardless of gender, ethnicity or home background. 

Children identified as underachievers will receive support as detailed above to ensure they fulfil their full potential.  Children identified as high achievers will be catered for with tasks set which require them to problem solve, use their own initiative and develop their thinking skills to a higher level and become independent learners.  The progress of all children will be tracked to ensure that each child is making progress appropriate to their ability level. 

The in-class strategies used to ensure all pupils are being challenged and able to achieve targets set for them are:

Intervention programmes

Reading Partnership


SEN- individual or small group support

Accelerated Reader                                            Support groups – assistant led phonics and spelling groups

Individual Education Plans


CEFR forms for newcomer pupils

Reading Eggs Software                                       Differentiated work detailed on weekly planners

Newcomers - Pupils who are learning English as an additional language 
Pupils for whom English is an additional language have diverse needs in terms of support necessary in English language learning.   Careful monitoring of each pupil’s progress in the acquisition of English language skills and of subject knowledge and understanding will be necessary to confirm that no learning difficulties are present. Progress of all newcomer children is recorded and individual targets are set using CEFR forms. 

Newcomer children can be placed on an IEP at any time if their difficulties are specific and not related to having English as an additional language.  The ability of pupils for whom English is an additional language to take part in the National Curriculum may be ahead of their communication skills in English. Teachers should plan learning opportunities to help pupils develop their English and should aim to provide the support pupils need to take part in all subject areas. 

Teachers should take specific action to help pupils who are learning English as an additional language by: 

(a) developing their spoken and written English 

(b) ensuring access to the curriculum and to assessment 

HIGH QUALITY TEACHING AND LEARNING:

The following indicators from ESaGS will be reflected in the school’s approaches:

· A broad and relevant curriculum is provided for the pupils. 

· An emphasis on literacy and numeracy exists across the curriculum.

· Teachers are committed and enthusiastic, enjoying a positive relationship with their pupils and with other school-based staff and dedicated to improving learning.

· Teachers use adaptable, ﬂexible teaching strategies that respond to the diversity within the classroom.

· Assessment and other data is used to effectively inform teaching and learning across the school and in the classroom and to promote improvement.

· Rigorous self-evaluation is carried out by teachers and the whole school, using objective data and leading to sustained self-improvement.

· Teachers reﬂect on their own work and the outcomes of individual pupils.

· Education outcomes reﬂect positively on the school and compare well, when benchmarked measurement is undertaken, against the performance of similar schools.

ENVIRONMENT 

· A variety of teaching approaches will be employed including whole class teaching and cooperative small group work, differentiated where appropriate. We recognise that children learn in a variety of ways and no single approach will suit all children. Grouping of children should be flexible so children can be placed in ability or mixed ability groups according to the task and the demands placed upon the pupil.

· We aim to provide classrooms for our children which are bright, stimulating and happy places. There should be as much print as possible displayed in the classroom including, labels, posters to support learning, classroom rules, instructions and wall displays – the children should feel safe and secure and able to function independently. 

· They will be encouraged to speak as well as to read and write, to find out information for themselves, show initiative, work together in teams, solve problems, be creative, enthusiastic and think about their learning. This includes all aspects of Assessment for Learning. 

· Our aim is always to promote language and literacy skills as enjoyable. We encourage the children to make good use of our own school library and to visit the library in Warrenpoint. Children are given opportunities to take part in drama activities, take part in assemblies, concerts and to join the school choir. 

· We provide a wide range of texts and encourage the children to learn to write for different purposes.

Although each teacher is an individual, with their own personal style of teaching, the staff have agreed that the following points will be a feature of teaching Literacy in Dromore Road Primary School.

Teachers will always strive to:

· Build children’s confidence and self esteem

· Develop children’s independence

· Allow all children to experience regular success

· Make Literacy a relevant and satisfying part of their school experience.

SUBJECT ORGANISATION

The English Curriculum is delivered using the requirements in the N. Ireland Curriculum for Language and Literacy. 

At Dromore Rd Primary School our classes are arranged as follows (These are subject to change based on year group sizes):

Year 1

Year 2/3

Year 4/5

Year 6/7

From Year 1 to Year 7 we follow the Primary Language Framework (SELB).  This ensures continuity and progression.

Each class teacher uses the following approaches to teaching:

Modelling

Sharing

Guiding

Demonstrating

Scribing

Work is differentiated for pupils where necessary.  This is ascertained through observation, questioning, assessment, analysis of data, teacher judgement and discussion between teachers, curriculum leaders and SENCO.  All differentiation is outlined in short term planners, linked to IEPs, CEFR forms and relevant staff such as classroom assistants are consulted and informed.

PLANNING

Planning for Language and Literacy takes the following formats:

Long Term

Yearly Overviews as outlined by the Primary Language Framework.  Long term planning enables teachers to see the full extent of the programme required for their children each year.  It is viewed as a flexible outline and will be adjusted to meet the different and varying needs and abilities of the children. 

The overall structure of our literacy framework is based on a model of language which describes Text, Sentence and Word Level knowledge, Understanding and Skills. 

Text level: Comprehension and Composition: 
Text level is concerned with the type, organisation and structure of texts. In both reading and writing, the children’s attention is drawn to what the text is about and how to take account of purpose and audience when constructing text. Genre and form of text are discussed within fiction and non-fiction. 

Sentence level: Grammar and Punctuation: 

Sentence level is concerned with the sense and structure of texts. Attention is focused on how language works, how meaning is achieved and how language is described. 

Word Level: Phonics, spelling and vocabulary: 

The work here is concerned with developing children’s knowledge of the sounds of spoken language, phonological awareness, phonics, patterns of spelling, word recognition and vocabulary extension. 

The main features are: 

· A variety of fiction and non-fiction genres for each term. 

· Progression in grammar, punctuation, spelling and vocabulary. 

· Learning intentions based on knowledge and understanding. 

· A linguistic phonics approach to promote reading/writing and spelling skills. 

Medium Term

Six weekly planners were devised by staff through whole class discussion of needs and requirements.  These are used by all teachers.  This planning focuses on the learning intentions to ensure appropriate learning experiences. 

There is an evaluation section on each six weekly planner.  This is to be filled in regularly and used to assist with planning for the following planner.  Any relevant observations should also be added to IEPs and children’s individual observation sheets (Foundation Stage) where necessary.

Short Term

Teachers use six weekly planning to inform weekly planning.  These are focused on detailed planning of individual lessons over a weekly basis to facilitate the teaching of enjoyable and relevant lessons which are differentiated to the needs of the class.  Weekly planning is evaluated on a daily basis to inform future planning.

TEACHING STRATEGIES

There will be a balanced approach to the teaching of Language and Literacy at Dromore Road P.S.  This will encompass modelled, shared, guided and independent work and will allow for a range of learning styles.  Children will be encouraged to use a variety of learning strategies.  These approaches form part of a literacy programme that will provide opportunities for learning and development across the curriculum.  

Modelled, shared and guided teaching leading to independent learning:

These methods will be used during literacy time and there will be a gradual progression in the amount of support and guidance provided by the teacher.  They have strong links with mediated teaching, the aim of which is to release final responsibility into the hands of the learner.

Modelled: 

This refers to the demonstration of an aspect of reading or writing by an expert for learners.  This supports direct instruction.

Shared Reading:

In shared reading, the teacher, as the expert models the reading process by reading the text to the learners.  The text chosen may be at a level which would be too difficult for the reader to read independently.  The teacher demonstrates use of cues and strategies such as syntax, initial letter, re-reading.  Learners have opportunities to join in with the reading – singly or chorally, and are later encouraged to re-read part or all of the text.

Shared Writing:

A classroom process where the teacher models the writing process for children: free from the physical difficulties of writing, children can observe, and subsequently be involved in, planning, composition, redrafting, editing and publishing through the medium of the teacher.  Shared writing is interactive in nature and is appropriate for teaching all forms and genres. 

Guided Reading:

A classroom activity in which children are taught in groups according to reading ability.  The teacher works with each group on a text carefully selected to offer an appropriate level of challenge to the group.  Challenge may be in terms of reading cues and strategies, language and vocabulary, or sophisticated aspects of grammar, inference, skimming and scanning.  In Dromore Road PS, guided reading sessions are planned for using a guided reading planner to ensure each session is valuable and evaluated to inform future reading lessons.

Guided Writing: 

A classroom activity in which children are grouped by writing ability.  The teacher works with each group on a task carefully selected to offer an appropriate level of challenge to the group.  Challenge may be in terms of spelling, letter formation, simple punctuation, language and vocabulary, or sophisticated aspects of generic structure, planning and editing, use of imagery and so on.

Evaluations and Reviews:

Teachers evaluate progress during and at the end of six weekly planners and on weekly planning on a daily basis to evaluate and review progress made. This evaluation in turn helps set the learning intentions for the next six weekly planner and weekly planners.

APPROACHES TO TALKING AND LISTENING

The strands of talking, listening, group discussion and interaction and drama pervade the whole curriculum. Oral language should be recognised as the primary mode of language and hence should receive a central emphasis and focus in all areas of the curriculum and in the life of the school. Pupils are encouraged to listen attentively and to speak clearly, confidently, fluently and appropriately for a variety of different audiences and purposes.

In all Key Stages, the development of listening skills is vital because it is one of the most important means by which knowledge is acquired.  Through group discussion – one to one, small groups – the teacher can identify the need of pupils.  Listening is an active process and pupils should be encouraged to sit comfortably and attentively so that they can pick up the message.  At Dromore Road P.S. listening skills are promoted through listening to good stories, poems and tales, making use of repetition, rhythm and rhyme, listening to live performances by teachers and pupils, listening to visitors and at concerts and at school assemblies to encourage pupils to question appropriately, to recall details and summarise main ideas.  An ability to interpret body language and eye contact and use these as cues to extend discussion will be fostered in these contexts.  Trips, theatre visits, class councils and personal experiences all provide rich contexts for motivation and involvement in listening to adults and their peers

At Dromore Road P.S. children are also given the opportunity to increase their confidence in talking in a range of situations.  They talk with peers, in small group and whole class discussions.  These activities occur during independent literacy activities, play, circle time, planning their work and talking about what they have done.  Children also take part in a variety of drama activities that are integrated into lessons across the curriculum.  Throughout the school year children take part in a school production, celebrate religious festivals with short performances, perform assemblies and take part in the local community events.  They are given the opportunity to present aspects from their year’s work to parents at prize day.  Children are also able to talk and express ideas when involved in school committees such as Eco Schools, class and school councils.  Children are encouraged to express themselves to develop their communication skills, which enhances creativity, imagination, confidence and self-esteem. 

APPROACHES TO READING

Teachers will employ a range of teaching approaches which will meet the needs of individual pupils, groups and whole classes. The following methods will be used:

· Modelled reading and writing

· Shared reading and writing

· Guided reading and writing

· Joint construction of meaning by teachers and pupils through problem solving to analyse the features of different genre the children may encounter

· Provisions of scaffolds or frameworks

· Involvement of the pupils in self monitoring of achievements

An emphasis must be placed on the importance of comprehension skills and strategies, which must be developed and encouraged from the beginning. The pleasure and enjoyment of reading should be fostered in the language lessons, across the curriculum and beyond the classroom. Involvement of the parents can be critical in this context.

Phonological awareness and the use of phonics in the reading process is taught through our Linguistic Phonics programme.  This is a structured programme that is taught from Year 1 through to Year 7 and ensures progression and continuity in our approach to the teaching of phonics and their application to reading and writing.

We have a range of reading schemes in use throughout the school.  Our books have been banded into the recommended Book Bands from lilac to topaz.  Our main schemes encompassing these bands are: 

· Collins Big Cat

· Alphakids

· Ginn Lighthouse

· Ginn Reading 360

· Longman

These offer a wide range and variety of books.  The school has sets of books for use in guided reading sessions.

As pupils move through the bands they are assessed by running records as necessary. This may be done when they move to a new band to ensure that their reading is at an instructional level and providing appropriate challenge.

Links to Parents – information will be given to parents throughout the school year as and when necessary.  Homework incorporates the Linguistic Phonic programme and activities are included to help parents know how they can help their child.  

Parent Information Sessions and P.1 Induction afternoon give specific information on how parents can help improve their child’s literacy skills and prepare them for school.

Parents are also invited to talk to teachers at parent interviews and kept informed if their child is involved in an intervention programme.  

The Literacy Coordinator and teachers continually endeavour to encourage and stimulate a love of books and an enjoyment for reading.  This is done in a range of ways:

Accelerated Reader- children from Year 4 to Year 7 take part in the Accelerated Reader Programme where children’s reading ability and comprehension skills are tracked using the Star Reader test as they work towards personal targets by reading and quizzing on books at their own interest level.  The Star Reader test gives children a reading level so that they can choose books suited to their ability and can see their own progress as their reading level increases; all Accelerated Reader books in our school have been labelled and colour coded with their book level making it easy for children to choose books suitable for them.  The system rewards children for reading and quizzing accurately which in turn allows them to earn rewards and prizes in school. Accelerated Reader is a powerful tool for monitoring and managing independent reading practice while promoting reading for pleasure.

Reading Eggs- The children in Year 1 to Year 3 use the Reading Eggs programme.  Reading Eggs addresses the development of oral language, reading, spelling, and writing skills it is an online programme which helps develop fundamental reading skills. Reading Eggs is designed to support classroom instruction by providing children with independent practice in the five essential areas of reading instruction including; phonological awareness, phonics, fluency, vocabulary and comprehension.  This programme is also available for the older pupils for use at home.

Reading Partnership- This is a programme used to boost the reading skills and confidence of individuals.  The children are withdrawn from class to read with a ‘partner’ on a one to one basis. The partner is a qualified Reading Partner tutor.   The session is tailored to meet the child’s needs and interests.
School Library – There are currently small libraries in each classroom and a central library situated in the corridor.  Books are exchanged regularly and teachers ensure that the library area is an attractive and appealing environment in which to enjoy a range of fiction, non fiction, poetry and drama books. Teachers ascertain from children what their interests are and books are purchased or borrowed to meet the needs of all children.  Resources are continually evaluated and reviewed.

Book Club/Book Fairs – Each school year we run a Scholastic Book Fair in November/December.  We also send home Scholastic book club leaflets on a regular basis.  Children are encouraged to explore and select from the wide range of books and advice is given to parents about what books are appropriate for their child.  The money raised from the book club and fairs is used to supplement the guided reading programme in school and to add to reading areas throughout the school.  To encourage parents and children to purchase books the book fair is run alongside a PTA event.  We celebrate World Book Day every year with a variety of events to develop children’s love of reading.

School Website – parents and children are encouraged to access the school website to help with their child’s literacy development.  There are relevant websites, games and activities on each class web page.

Library Visits – All classes visit our local library each year, usually linked to their project work and World Around Us topics.

Reading Buddies/Paired Reading- On occasion, children are paired with a ‘reading buddy’ to read and share books with.  This is done with children from the younger classes paired with children from the older classes and takes place for celebration events such as World Book Day.  Children choose books together from a selected range.  Both children read together and talk about their book.    
Video conferencing/video- Children in each class read/tell a story either recorded on iPads or by using video conferencing facilities.

EBooks- the children have opportunities to read and enjoy eBooks on the iPads and as a whole class activity using the interactive whiteboards. 

APPROACHES TO WRITING

In Dromore Rd P.S. writing is seen as an enjoyable, purposeful and creative experience.  It is taught within the wide context of literacy which underpins the whole curriculum. Children have opportunities, throughout the school day, to write for a range of purposes and audiences. We aim to develop within our children an ability to write effectively in various forms according to purpose and audience. They will be encouraged to develop as independent writers, learning over time to use conventional spelling, punctuation, grammatical organisation and handwriting.

Children have regular opportunities, as a whole class, in small groups or individually to see modelled writing and to participate in shared writing. As they progress they have opportunities to write individually, with a partner or in small groups with teacher/classroom assistant’s guidance, where appropriate. Teachers promote the strategy ‘Think it, Say it, Hear it, Like it? Write it, Read it aloud’.  

Teachers also promote the importance of the link between writing and talking.  Children will be given opportunities to develop reading as a writer and writing as a reader.

Resources used to support the teaching of writing include writing frames, word banks, topic displays, dictionaries, thesauri, individual whiteboards, as well as a range of media and texts which help build confidence and a positive disposition to writing.

Teachers will encourage ongoing improvement and progression in children’s learning through monitoring and evaluation.  Children’s work will be marked positively and constructively in relation to the learning intention and the success criteria, as outlined in the school's marking policy.   The children are encouraged to act on feedback to improve accuracy and proficiency in their work.

THINKING SKILLS AND PERSONAL CAPABILITIES FOR LITERACY DEVELOPMENT

Teachers will seek to take advantage of opportunities to develop Thinking Skills and Personal Capabilities and to make cross-curricular links. They will plan for pupils to practise and apply the skills, knowledge and understanding acquired through language lessons to other areas of the curriculum.

Thinking skills are developed through:

· Effective questioning

· An awareness of the different styles of learning 

· Encouraging children to use visual, auditory and kinaesthetic channels for better learning

· Use of active learning styles

· Use of open ended tasks

CROSS CURRICULAR SKILLS FOR LITERACY DEVELOPMENT

Research tells us that children learn best: 
A.

· When learning is connected. 

· When they are active and involved. 

· When learning is enjoyable. 

· When they can make choices and decisions. 

· When they can learn in different ways – by listening, seeing and doing. 

· When they can demonstrate their learning in different ways. 

B.

Children’s skills are developed so that they can: 
· Learn for themselves. 

· Learn to work together. 

· Find out about themselves. 

· Investigate and solve problems. 

· Think about their learning. 

These are personal, interpersonal and thinking skills which need to be highlighted across every curricular area. 

Bearing in mind that A and B should drive our teaching in the classroom and that language permeates all learning.

Language and literacy will be developed through the contexts of:  

· English by talking and listening, and by modelled/shared and guided reading activities using a wide variety of genres and texts. 

· Creative, Expressive and Physical Development by talking and listening, reading and writing about their own work and the work of others in Art and Design, Music and P.E. and by using role-play, drama and ICT to further enhance their work. 

· Mathematics and Numeracy by using Mathematical language to express ideas and explain their thinking e.g. By reading and interpreting numerical data in factual reports and newspapers. To be able to explain to their teacher and peers how they solved a particular problem/process mathematically. 

· Personal Development for Mutual Understanding by talking and listening, circle time, reading and writing and using ICT in exploring Personal Development Issues – (aspects of children’s emotional, health and safety and community understanding. Also includes Religious Education). 

· The World Around Us by talking and listening, reading and writing about aspects of science and technology, history and geography and using role play, drama and ICT. 

This cross-curricular approach will give opportunities for children to connect their learning through:

· A topic based approach. 

· Group discussions/collaborative activities. 

· Provision of a more extensive range of texts. 

· Exposure to different reading strategies appropriate to texts and purposes. 
· Using writing frames for non-literacy writing tasks. 
· Working independently on drafting, proof-reading, editing. 
· Development of research/study skills, when children choose which texts or resources to consult. 
· Practice in the surface skills of spelling, punctuation, grammar and general presentation of work. 
· The further development of thinking through language. 
· The inclusion of Assessment for Learning in class including being involved in planning and evaluating their own work 
THE USE OF ICT

At Dromore Road P.S. opportunities to use ICT to support teaching and learning in Literacy will be planned for and used as appropriate. Resources include:

Computers and laptops including router to allow wireless connections

IPads

C2k software

Learning NI

Internet access

Bee-Bots, Pro-bots and Roamers

All classrooms are equipped with Interactive Whiteboards

Easi-Speak microphones

Digital cameras 

Digital camcorders

Card Readers

Listening Centres

School website - games/website links, children compose and collect information for website

Microphones

Webcams and HUE HD webcam

Printers 

Video conferencing

Children carry out tasks for the ICT Accreditation scheme.

Accelerated Reader

Reading Eggs

MONITORING AND EVALUATING CHILDREN’S WORK

Assessment is an integral and continuous part of the teaching and learning process at Dromore Road P.S. and much of it is done informally as part of teacher’s day to day work. Teachers continually assess children’s performance and progress and the effectiveness of their teaching approaches and strategies. Teacher’s planning is based upon the identification of Learning Intentions for the children; assessment is therefore based upon deciding the extent to which Learning Intentions have been achieved. Information is gathered in a variety of ways:

· Discussion between child and teacher

· Observation whilst children are participating in activities

· Marking written work produced by the children; feedback is given to pupils, giving clear guidance as to how their learning can be improved, where appropriate

· Levelling of children’s work in Literacy

· All children tracked in accordance with NI levels of progression

· Standardised Testing- NPTE in May

ASSESSMENT FOR LEARNING

Teachers ensure that all pupils are actively involved in their own learning through Assessment for Learning Approach 

· Learning Intentions are shared and discussed with pupils to ensure that they clearly understand the actual learning which should take place

· Success Criteria are discussed and agreed, so that pupils are aware of the standards by which their work will be assessed, and will be able to evaluate the quality of their own work against the agreed Success Criteria 

· Feedback, both oral and written, is given to pupils which detail how they can improve their learning by reference to the agreed Success Criteria

· Pupils are given regular opportunities to

· Assess their own and their peer’s work

· Evaluate the quality and extent of their own learning

· Set their own goals for improvement, and evaluate their achievement of these goals.

· Statutory End of Key Stage Assessment. The NI Curriculum requires that each child is assessed, and assigned a Level of Attainment for the 3 areas – Talking and Listening, Writing and Reading.

ASSESSMENT AND TARGET-SETTING

Assessment for learning is an integral part of the learning and teaching process and assessment evidence is used to modify teaching to meet the needs of the children and improve learning. Work will be assessed in line with the Assessment Policy. 

At the beginning of each school year, teachers analyse standardised scores:

· compare performance scores with ability levels

· identify low achieving children as well as those who are underachieving or gifted and/or talented

· set SMART targets (specific, measurable, achievable, realistic and time bound) with each child; these are reviewed and discussed together

· identifying appropriate interventions

EFFECTIVE PERFORMANCE DATA MANAGEMENT

Data generated from standardised tests and statutory assessment is analysed for a range of purposes: 

· to track children’s progress

· to track complete classes

· to identify individual children’s cognitive strengths and weaknesses 

· to inform planning for teaching and learning

· to identify underachieving children for further support

· to set targets for individuals, groups or entire class 

· to compare progress between groups / schools

· to make meaningful comparisons between scores from more than one test

EFFECTIVE LEADERSHIP

The following indicators from ESaGS will be reflected in the school’s approaches:

· An effective school development plan is in place, providing clear and realistic targets for improvement based on a sound vision for the school.

· Governors understand their responsibilities and provide clear strategic direction as well as support and challenge to the Principal in carrying forward the process of improvement.

· School leaders demonstrate a commitment to providing professional development opportunities for staff, particularly teachers, and promote a readiness to share and learn from best practice.

· Teachers are given the opportunity to share in the leadership of the school.

· The resources at the disposal of the school are managed properly and effectively, with appropriate arrangements in place for ﬁnancial management, attendance management, and working relationships

· School leaders monitor and evaluate effectively school outcomes, policies, practices and procedures and the School Development Plan itself.

ROLE OF THE LITERACY CO-ORDINATOR

All teachers at Dromore Road P.S. value the role of Language and Literacy in the curriculum and accept shared responsibility for promoting literacy throughout the school.  However, the Literacy Coordinator in consultation with the Principal, teachers and parents is responsible for co-ordinating the development of language and literacy. The School Development Plan is in place and areas for focus in Language and Literacy have been agreed.  The Literacy Co-Ordinator will monitor and evaluate Literacy through: -  

· pupil progress

· management and analysis of relevant data

· provision of Literacy (including Intervention and Support programmes)

· the quality of the Learning Environment;

· the deployment and provision of support staff

· in class observations

· monitoring children’s work

· monitoring teacher’s plans

· auditing and supporting colleagues in their CPD

· taking the lead in policy development

· purchasing and organising resources

· keeping up to date with recent Literacy developments

· maintaining contact with all concerned: Governors, Principal, teachers, other staff, parents, and pupils

· ensuring channels of communication are open and active with all relevant outside agencies, including DENI, EA,  CCEA, etc.

THE BOARD OF GOVERNORS

Regular reports are made to the governors on the progress of English provision and on the standards being achieved by the school.   This policy will be reviewed every 3 years or in the light of changes to legal requirements.

A SCHOOL CONNECTED TO ITS LOCAL COMMUNITY:

The following indicators from ESaGS will be reflected in the school’s approaches:

· Good relationships that facilitate engagement and communication between the school and its parents and the wider community that it serves.

· The school and its teachers are held in respect by parents and the local community who in turn actively support the work of the school.

· The school uses its involvement in particular programmes (for example Extended Schools or Specialist Schools) effectively in meeting the needs of the community and nearby schools.

· Good relationships and clear channels of communication are in place between the school and the education agencies that support it.

· The school works closely with other relevant statutory and voluntary agencies whose work impacts on education, especially Health, Social Services, the Public Library Service and, where appropriate, local Neighbourhood Renewal groups.

At Dromore Road P.S. parents are encouraged to take an active role in promoting and developing their child’s learning.  Parents receive regular and clear information about policies, the curriculum and ways to help their children and are provided with opportunity for consultation.

Annual Parent/Teacher meetings are held in October/November and February to report on pupil progress and discuss how parents can support their children’s literacy at home.   An annual written report is sent to parents in June.

Liaison with parents through homework diaries and the Seesaw app.  Staff are available for consultation with regard to individual difficulties as the need arises.

Information leaflets, newsletters and website.

Parents have regular opportunities to visit the school and celebrate the work of the children through:

· Open day

· Parent workshops

· Induction afternoon

· School performances, eg. Harvest service, Christmas performances, Prize Day 

Parents are also involved in the life of the school through:

· Newsletters

· Involvement in PTA activities

· School website

· Through the use of the Seesaw app

COMMUNITY LINKS

Contacts with the local community, including other schools are established to help foster positive attitudes and values among the children. 

Community links include:

Local Pre-schools - Seaview Nursery

Warrenpoint Library

Visitors to school – storytellers, fire service, PSNI

School trips – Tollymore Forest Park, Armagh Museum. Grand Opera House

Cross Community links with St Bronagh's PS. Through Shared Education Signature Project.

Extended schools cluster groups

Events with other schools-sporting events, eg football tournaments, hockey matches

Links with local Secondary and Grammar Schools

Important and effective links are established and maintained with statutory agencies including educational support services, eg psychology, behaviour management team, Language and Communication, ASD team, CAMHS, speech and language therapists etc.

CONSISTENCY WITH OTHER SCHOOL POLICIES

This policy is in line with other school polices, including:

· Teaching and Learning Policy 

· Assessment Policy

· Marking and Assessment Policy

· ICT Policy

· Handwriting Policy

· Special Educational Needs’ Policy

MONITORING AND EVALUATION OF POLICY

This policy will be monitored and evaluated on an ongoing basis with time allocated to reflect on the policy and current practice. In addition, children’s work, test results, teachers’ notes & evaluations and classroom observation through PRSD will provide evidence to allow us to effectively monitor and evaluate this policy.

The Literacy Policy is:

· Agreed with Board of Governors

· Shared with parents

· Available to the general public via the school website

· Regularly reviewed and updated in consultation with school stakeholders: staff, children, parents and governors.

REVIEW OF POLICY:

A commitment should be made to the review and monitoring of the policy document on an ongoing basis.

Signed: _____________________________ (Chairperson of BOG)
Date: _______________

Signed: _____________________________ (Principal)


Date: _______________

Signed: _____________________________ (Literacy Co-ordinator)
Date: _______________

Appendix 1
Standardised tests used to assess children’s knowledge, understanding and skills in Literacy.

GL Wellcomm Early Years: The complete Speech and Language Toolkit

GL Assessment WellComm Primary – Speech and Language Toolkit for Screening and Intervention

GL Dyslexia screeners

GL British Picture Vocabulary Test

Salford Reading Age Test

GL CAT (Y4-7)

GL PTE (Y3-7)

Renaissance Star Reader

Appendix 2

Formative assessment used to assess children’s knowledge, understanding and skills in Literacy.

Completion of Literacy assessment tasks

Completion of classwork

Observations

Questioning

Discussion

Peer/Self Assessments

Individual Whiteboard work

Plenary session

Star Reader test results

Accelerated Reader quiz results

Liaison with all staff (Classroom assistants/SENCo)
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