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Introduction
Drimina NS is a three teacher, multi-grade, co-educational primary school based just outside the town of Tubbercurry in South Sligo. The school operates under the patronage of the Bishop of Achonry. 

This English plan was drafted by the staff throughout the school years 2020/2021, 2021/2022 and 2022/2023. The implementation of the new Primary Language Curriculum (PLC) and several changes in our school profile over the past number of years has meant a review of our English Policy was required to ensure that the needs of all pupils are being met. 

Over the past number of years we have introduced a new English phonics scheme at infant level, placed much emphasis on oral language development and benefitted from Literacy Support Visits from the Professional Development Service for Teachers (PDST), engaged with PDST PLC Webinars and discussed and reviewed at length our current policy and practice. Elements of this plan remain under review and will be finalised at the end of the 2022/2023 school year following further consultation with the PDST advisor and the Department Inspectorate. 
This policy is a working document and will be reviewed every second year and as needed. 
Rationale
It is envisaged that this school plan will be a useful tool for teachers which will provide them with clear guidance in the teaching of English and will ensure consistency and continuity in practice throughout the school. We strive to create and implement a core curriculum in the areas of reading, writing and oral language.
Vision
Our vision of English language learning in Drimina NS aligns with the Primary Language Curriculum. We endorse the image of children, as set out in the PLC, as “communicators, readers, writers and thinkers”. Furthermore, our vision and understanding of primary classrooms is that of learning environments where children are enabled to progress at their own pace and achieve their full potential through supportive, active, engaging and inclusive relationships. (PLC, p.12)

In Drimina NS we aim to holistically develop our pupils, by facilitating their full and harmonious development, to include all pupils diverse talents and abilities whilst, at the same time, laying the foundations for lifelong learning. We view English language learning as spiral in nature, each skill building on the last. We acknowledge that language learning does not happen in isolation but rather as integrated elements of learning focusing on the core strands of Oral Language, Reading and Writing that underpin all other subjects across the primary curriculum. 

Aims and Objectives
We aim through this whole school plan, drawn up in accordance with the Primary Language Curriculum, to set out our approach to language learning. This plan will form the basis for teachers’ long and short-term planning. It will also inform new teachers of the approaches and methodologies used in our school. We aim to ensure that each child reaches his/her full potential. We endeavour through our English plan to instil confidence and competence in the use of the English language with our pupils.  We endorse and agree with the aims and objectives of the Primary Language Curriculum. 

The aims of the Primary Language Curriculum are presented in three groups: focusing on children and their lives, children’s communications and connections with others, and children’s language learning and development.


1. Children and their Lives
The Primary Language Curriculum aims to support teachers to ...

· enable children to build on prior knowledge and experience of language to enhance their language learning 
· encourage children of different languages and cultures to be proud of and to share their heritage
· recognise the wide variation in experience, ability and language style that children bring to language learning in school as a first step in enabling them to engage in relevant and meaningful communicative relationships


0. Children’s communications and connections with others
 The Primary Language Curriculum aims to support teachers to ....

· embrace children’s uniqueness by nurturing their appreciation of their home language, their understanding of language and diversity, and their ability to use different languages, gestures and tools to communicate with people in a variety of contexts and situations 
· encourage and enable children to communicate effectively in both the first and second language of the school and to communicate in their heritage language for a variety of purposes 
· enable children to fully engage with and enjoy a wide range of relevant and meaningful linguistic and communicative experiences with peers and adults

	


0. Children’s language learning and development 
The Primary Language Curriculum aims to support teachers to ...

· promote a positive disposition towards communication and language by fostering within children a lifelong interest in and a love of language learning for personal enjoyment and enrichment 
· broaden children’s understanding of the world through a rich variety of language experiences and through fostering an awareness and appreciation of other languages and cultures in an enriching learning environment 
· enable children to use language imaginatively and creatively and to appreciate its aesthetic aspects 
· encourage children to engage personally with and think critically about a broad range of spoken, gesticulated, written and multimodal texts 
· support children to develop their literacy skills and enable them to progress at their own learning pace in oral language, reading and writing 
· nurture within children an awareness of language, allowing them to appreciate and understand the content and structure of languages 



Broad Objectives Content and Methodologies in Drimina NS

The broad objectives, content and methodologies for the teaching and learning of oral language, reading and writing are detailed in this document. Each of these areas is presented under the four strand headings of the Primary Language Curriculum, and reflects current best practice. 
Oral Language - Broad Objectives
The aim of this plan is to provide a structured, systematic and sequential programme for teachers to enable children to: (see Appendix 1: Whole School Plan)


1. Gain pleasure and fulfilment from language activity e.g. Aistear themed language
2. Develop the capacity to express intuitions, feelings, impressions, ideas and reactions in response to real and imaginary situations through talk and discussion, and the development of ideas.
3. Develop fluency, explicitness and confidence in communication.
4. Develop listening skills, language conventions, vocabulary, aesthetic response and language manipulation. 
Reading – Broad Objectives
The aim of this plan is to provide a systematic and sequential programme to ensure progression and continuity in children’s language learning. (see Appendix 1: Whole School Plan)

We aim to...

1. Develop reading fluency through print awareness, phonemic awareness, word identification strategies and sight vocabulary
(see Appendix 3)
2. Develop the pupil’s comprehension and analytical strategies 
3. Expand the pupil’s understanding and usage of grammar, syntax and punctuation. (see Appendix 2: Grammar & Punctuation)
4. Develop the pupil’s appreciation of the richness and diversity of reading material.
5. Experience the pleasure and fulfilment to be gained from reading.

Whole School Initiatives
Station Teaching
Station teaching is provided as an in-class support & early intervention measure. The programme focuses on the literacy needs of each individual class but can include phonics, phonological awareness, sight words, oral language and dictation. 
Co-teaching
The implementation of this in-class support programme has proved beneficial on learning outcomes for pupils. It is envisaged to develop further co-teaching strategies in a wider variety of classes
Class Novels
Class Novel programmes are used in 3rd - 6th class. This in-class support programme helps pupils to gain confidence and competence in all strands of the curriculum with a particular emphasis on reading. Improvements in confidence levels around comprehension have been noted since this programme was introduced. A list of current class novels available in the school/local library is detailed in Appendix 5

DEAR time
Children are given opportunities to select reading material and read for pleasure for a sustained period during the day. 
Buddy/Paired Reading
Buddy or Paired Reading with other classes is coordinated by the staff. Buddy reading will take place between classes from 3rd-6th pairing up with classes from JI-2nd. 

Class Libraries & Levelled Readers
All classes have a well stocked class library with a large variety of texts.  The school has heavily invested in a broad range of levelled readers which are available for use by class teachers and Special Education Teachers. The current list of levelled reader sets available is detailed in Appendix 4. 

Writing - Broad Objectives

The aim of this plan is to provide a structured and sequential programme to ensure progression and continuity in children’s language learning. (see Appendix 1: Whole School Plan)



1. Write clearly, correctly and fluently.
2. Use a wide range of vocabulary.
3. Use grammar and punctuation appropriately. (Appendix 2: Grammar & Punctuation)
4. Write in a wide variety of genres encompassing differing styles, purposes, audiences and level of formality. 
5. Experience opportunities to develop presentation, editing and publishing skills.
6. Engage in collaborative writing experiences.
7. Edit and redraft writing. 
8. Develop a high standard of penmanship. Children are taught cursive writing from 1st/2nd class.
9. Pre cursive script to be used in infant classes.

Digital Literacy
We acknowledge that digital literacy and learning is an important aspect of children’s learning. As new technologies continue to emerge, our children are increasingly influenced by digital technologies. The curriculum supports children’s abilities to engage with technology to acquire, comprehend and communicate knowledge to and with a variety of audiences and in a variety of contexts. Essential to the development of digital literacy is the child’s ability to locate, select and critically analyse relevant information in multiple modes to include text, visual and audio. It also includes the capacity to engage with digital technology in creative and imaginative ways.

The curriculum recognises that technology can be used as a tool for literacy development and learning. The definition of ‘text’ in the curriculum refers to all products of language use including electronic and digital. Appropriate use of digital technologies in the classroom can help children to demonstrate knowledge, skills and understanding in accordance with the learning outcomes for all three strands of the curriculum. 

We envisage beginning the process of a more structured integration and implementation of digital learning to enhance literacy skills through our Digital Learning Plan/Roadmap. By enabling our pupils to engage with digital technologies from the start of primary school, teachers can support children to foster a positive attitude towards the use of digital technologies and to use technology responsibly and appropriately. As children become digitally literate, they can use a variety of digital technologies to develop understanding and to source, critique and manage information as engaged thinkers and active learners.


Curricular Planning
Strands and Elements and Learning Outcomes

There are three strands in the Primary Language Curriculum — oral language, reading and writing in both English and Irish. Across the strands, the elements describe essential language learning. Each element has a set of Learning Outcomes, which describe important language learning in terms of concepts, dispositions and skills. The elements are interdependent.  

The three elements of the primary language curriculum are:
· Developing communicative relationships through language 
· Understanding the content and structure of language
· Exploring and using language

While each strand supports the development of the other, the oral language strand requires specific attention in the early years of primary school as it is fundamental to the development of reading, writing and learning across the curriculum. It is through an awareness of the interrelationships between the elements and across the strands that the potential of the integrated language curriculum is achieved. (PLC, p14/15)

The Primary Language Curriculum builds upon the principles of Aistear: the Early Childhood Curriculum Framework. These principles highlight the importance of adult-child relationships and playful and meaningful experiences for children’s learning and development. In nurturing the development of children as competent and confident communicators, the Primary Language Curriculum spotlights the importance of developing dispositions alongside concepts and skills (PLC, p14/15)

Learning Outcomes are used to describe the expected learning and development for learners at the end of a period of time. 
The curriculum acknowledges that children’s progress towards Learning Outcomes will be influenced by their varying circumstances, experiences and abilities. By focusing on learners, outcomes enable teachers to use a range of appropriate pedagogical approaches to support children on their learning journey. Learning outcomes focus on learning being an enabling process that helps children in their development of concepts, skills and dispositions. Concepts, dispositions and skills are at the heart of language Learning Outcomes in this curriculum. (PLC, pg. 18) 

It is agreed that this will be achieved through teachers modelling desired concepts and skills.

Building on a rich foundation of oral language and emergent reading and writing experiences, children in English-medium schools will be introduced to formal literacy skills in English (L1) during Stage 1 (junior and senior infants). (PLC. p.20) 

The following table sets out the Strands and Elements of the Primary Language Curriculum as found on page 14-17 of the Primary Language Curriculum: 

Element 1: Communicating
	Strand
	Learning Outcome

	Oral Language 



	1. Engagement, listening and attention 
2. Motivation and choice 
3. Social conventions and awareness of others

	Reading 
	1. Engagement 
2. Motivation and choice 

	Writing 
	1. Engagement 
2. Motivation and choice



Element 2: Understanding
	Strand
	Learning Outcome

	Oral Language 



	1. Sentence structure and grammar 
2. Acquisition and use of oral vocabulary 
3. Demonstration of understanding 

	Reading 
	1. Conventions of print 
2. Phonological and phonemic awareness 
3. Phonics and word recognition
4. Reading vocabulary


	Writing 
	1. Conventions of print and sentence structure 
2. Spelling 
3. Vocabulary 




Element 3: Exploring and Using
	Strand
	Learning Outcome

	Oral Language 



	1. Requests and questions 
2. Categorisation 
3. Retelling and elaborating 
4. Playful and creative use of language 
5. Information giving, explanation and justification  
6. Description, prediction and reflection

	Reading 
	1. Purpose, genre and voice
2. Comprehension
3. Response to author’s intent 
4. Fluency and self-correction 

	Writing 
	1. Purpose, genre and voice 
2. Writing process
3. Response and author’s intent
4. Handwriting & Presentation 


                                                              Overview of Learning Outcomes pg. 19 of the Primary Language Curriculum



Planning, Teaching and Assessing for Learning
The Primary Language Curriculum helps teachers to support children’s language learning and development through the process of planning, teaching and learning and assessment. 

Four parts (components) of the Primary Language Curriculum work together to support teachers’ planning, teaching and assessment for language learning: These include: 

· Learning Outcomes
· Progression Continua 
· Examples of children’s learning and 
· Development and Support Material for teachers

Together, the Learning Outcomes and the Progression Continua provide important reference points for teachers to plan for, and make professional judgements about children’s progression on their language learning trajectory and the continuity.  

To ensure effective practice in the implementation of the PLC all teachers in Drimina NS will adhere to the following:
Preparedness
· achieved through the engagement in PLC and Toolkit, PDST materials and supports and reference to learning outcomes

· Teaching and Learning
· achieve through emphasis on the centrality of play in learning at all class levels, adopting an activity based learning approach, establishing high quality interactions with children, establishing a clear vision of our aim or goal from the start of each lesson through use of WALT (We Are Learning To) strategy.

Assessment
Assessment is informed by the publication Assessment in the Primary School Curriculum- Guidelines for Schools. 
Teachers are encouraged to use a wide range of assessment methodologies such as:

· Teacher Observation
· Teacher designed tasks
· Simple projects
· Responses the child makes to question and answer situations
· Child participation

Standardised tests are administered in Term 3 each year. Currently we use the Belfield Infant Assessment Profile (BIAP) at Junior Infant level (where deemed necessary),  the Middle Infant Screening Test (MIST) in Senior Infants, the New Drumcondra Reading Test with 2nd/4th & 6th classes. 

The Drumcondra Spelling Test, York Assessment of Reading for Comprehension (YARC), Pearson Dyslexia Screening Test, Dolch lists Checklist, Test2r and Jolly Phonics assessments are also a variety of tests which may be utilised by the Special Education Teacher on a case by case basis.

Further screening, diagnostic and cognitive testing is carried out where it is deemed necessary.




Oral Language – A Whole School Approach

There is a wide diversity in the oral language skills of children entering Drimina NS, therefore the integration of oral language, reading and writing is of paramount importance. The development of oral language is seen as central to developing reading and writing skills at every class level. The language needs of the children in our school will be addressed in accordance with the learning outcomes recommended by the Primary language Curriculum.

The revised Oral Language curriculum comprises of three elements including:
· Communication
· Understanding
· Explaining and Using
· These elements feed into the learning outcomes that further guide our short term planning and targeted learning goals.

Learning Outcomes for Oral Language 
● See Page 22-23 of the Primary Language Curriculum
	Element: Communicating

	Engagement, Listening and Attention
	Motivation and Choice
	Social Conventions and Awareness of Others

	Element: Understanding

	Sentence structure and Grammar
	Vocabulary
	Demonstration of Understanding

	Element: Exploring and Using

	Requests, Questions and Interactions
	Categorisation
	Retelling and Elaboration

	Playful and Creative Use of Language
	Information Giving, Explanation and Justification
	Description, Prediction and Reflection


 

Our Whole School Approach for Oral Language
The school adopts a child centred approach to learning. This enables the teacher to develop the strengths, interests, needs and abilities of the learner. The child’s voice can be heard, there is evidence of fostering positive relationships, learning is child led (teacher acts as a facilitator of learning) and diversity and inclusion is central to all aspects of learning.

The schools’ agreed approach to Oral Language will draw on three areas of content:
· Integrating Oral language across the Curriculum
· Integrating Oral language through Reading and Writing
· Discrete Oral Language Lessons

Integrating Oral Language across the Curriculum
All staff members ensure that the development of oral language takes place across all subjects and throughout the whole school day in a print rich environment where the teacher acts as the facilitator for learning and encourages an ethos of child centred and child led learning. All subjects, with the exception of Gaeilge, are mediated through the English language. In their engagement with these subjects, children use their language skills to help them to understand, explore. Question, discuss, debate, and generally learn more about the specific themes and topics at hand by:

· Describing and responding to art
· Aistear and SESE/ SPHE topics
· Listening and responding to in Music
· Developing expressive skills through talk and discussion and retelling stories in SPHE and RE
· Using guided discussion in maths relating to a variety of methods such as problem solving, reporting, pair work activities, group work activities, counting and introduction to new mathematical language in each strand unit. 
· Role play in drama activities and lessons
· Predicting, analysing, reporting and presenting in SESE 
· Circle Time across various curricular areas
· Comparing, contrasting, discussing, reporting and presenting in Geography
· Reporting to all classes on personal achievements
· Presentations and reports relating to class and whole school initiatives such as Active School’s Week
· Project presentations to class
· Performance of Christmas drama productions and carol service
· Participation in liturgical events in parish church

Integrating Oral language through Reading and Writing

Children naturally learn through language as they engage in reading and writing. When involved in reading activities teachers in our school use the following strategies to develop oral language:  
· Read aloud / Think aloud  
· D.E.A.R.  
· Think, pair, share
· Think, square, share
· Oral book reports  
· Discussion  
· Comprehension and oral language  
· Lower and higher order questioning  
· Paired reading, buddy reading, shared reading  
· Oral reporting on reading given for homework  
· K.W.L. 
· Aistear

When engaged in writing activities teachers use the following strategies to develop oral language:  
· Brainstorming  
· Conferencing  
· Mini lessons  
· Oral redrafting  
· Visualisation activities  
· Concept mapping  
· Read aloud (sharing personal writing/news)  
· Active listening  
· Word wall/word webs/word strands.




Discrete Oral Language 

Teaching strategies such as talk and discussion, story, drama, poetry and rhymes and play and games will be selected as appropriate to develop children’s confidence in speaking in small/large group settings. It is imperative that children are explicitly taught both how to listen and how to speak. Discrete oral language lessons will be based solely on language with the teacher introducing a stimulus, brainstorming the relevant vocabulary, developing the topic orally, engaging in pair/group work when necessary and concluding the lesson orally. There will be no writing involved in a discrete oral language lesson.

Promote Auditory Memory
Auditory memory refers to the ability to assimilate information presented orally. To process it, store it and recall what has been heard. 
Children must learn to understand information presented in isolation and in context. All staff will keep in mind the complexity of this skill when planning for and teaching lessons relating to this area. 

How to develop auditory memory skills
· Repeat and reuse information
· Recite poems, songs, rhymes
· Memorise and sequence songs
· Retell stories
· Recall verbal messages
· Recall phone numbers
· Recount news events/ life events
· Use visual cues and mnemonics
· Play memory games
· Use visual organisers
· Explicitly teach skills children to remember concepts, routines etc.

Create a Language Learning environment
Each classroom should be a supportive and nurturing environment where a variety of communication styles are valued, accepted and accommodated.  
A language learning environment should focus on three keys elements:
1. Physical environment; In Drimina NS we are very conscious of a print rich environment throughout our school. Bright inviting colours and clear legible displays are an integral part of our school environment.
2. Classroom culture.
3. Opportunities for communication.

Poster, calendars, jobs charts, timetables, labels, notice boards as well as big books, classroom libraries, conversation stations, children work and aids, songs, poems, genres of writing, SESE related presentations are just a sample of the ways a print rich environment is created. Pupils are involved in creating displays and projects related to their learning and are encouraged to share their findings with others (class mates, class groups, staff members, parents and wider community)
Whole school & Classroom Culture
In order to create and maintain an environment where children feel safe and valued the follow steps are taken:
· We adopt a ‘give it a go’ culture for those reluctant to partake in any given activity
· Turn taking is explicitly taught 
· Pupils are encouraged to support and motivate one another which is embedded in our whole school culture.  
· Classes create a safe environment where mistakes are viewed as an opportunity to learn and grow. 
· High expectations are made clear while an emphasis on playful learning is encouraged.

Opportunities for Communication
Some strategies we use to provide opportunities for communication include:
· Role play activities
· Display and teach songs, rhymes, poems, raps to allow the children to expand exposure to and engage in these forms of expression
· Model good listening through Give me Five approach
· Model the use of age appropriate specific language to children throughout the school day and in specific lessons
· Read a variety of text types to the children
· Read and/or recite poetry to the children
· Teach the children the language necessary to resolve conflict in pairs and group setting
· Invite guests to speak to the children about relevant topics throughout the year i.e. Garda visits/fire station staff visits
 

Assessment of Oral language Development: 
The following types of assessment will be used in our school for the assessment of Oral Language and will assist in planning for the effective development of oral language through assessment of and for learning:  
· Self-assessment
· Conferencing
· Concept mapping
· Effective questioning
· Teacher observation 
· Teacher designed tasks 
· Show and Tell 
· News Time  
· Oral presentations across the curriculum


Reading
Reading is one strand of the Primary Language Curriculum. 
The revised Reading curriculum comprises of three elements including:
· Communication
· Understanding
· Explaining and Using
These elements feed into the learning outcomes that further guide our short term planning and targeted learning goals.

Learning Outcomes for Reading 
● See Page 26 of the Primary Language Curriculum

	Element: Communicating

	1. Engagement
	0. Motivation and Choice

	Element: Understanding

	1. Conventions of Print and Sentence Structure
	2. Phonological and Phonemics Awareness
	5.Phonics, Word Recognition and Word Study
	0. Vocabulary

	Element: Exploring and Using

	0. Purpose, Genre and Voice
	8. Response and Author’s Intent
	0. Comprehension, 
	10. Fluency and Self Correction







Our Whole School Approach for Reading
“The more that you read, the more things you will know. The more that you learn, the more places you’ll go.” Dr. Seuss 
There is a wide diversity in the reading skills of children entering our school, therefore the integration of oral language, reading and writing is of paramount importance. The language needs of the children in our school will be addressed in accordance with the learning outcomes recommended by the Primary language Curriculum.
The components that we consider in the teaching of reading include:
· the establishment of a varied and rich vocabulary
· the development of phonological processes
· the provision of a framework for teaching comprehension strategies
· a need to ensure that motivation and enjoyment of reading are key aspects of the reading process 
· a renewed focus on reading fluency is adopted
It is agreed that the above components are used to guide our planning and teaching of reading throughout the school. This will be achieved through continued exposure to a wide variety of texts and genres of writing at all class levels.
.

Throughout the year numerous reading initiatives have been implemented across the school including:
· Building Bridges combined with the PDST Guide to Comprehension strategies and approaches
· Shared Reading
· Buddy/Paired Reading

Implementation of the Components of Reading in Drimina N.S.

Attitude and Motivation
In order to instil a love of reading within our children and to enhance levels of motivation towards reading the following approaches and strategies are used:
· Creation of an enticing and print rich environment
· Access and exposure to texts relating to topics of interest to the children in each class
· Opportunities to choose what to read
· DEAR Time
· Sharing eg Think- Pair- Share, Think- Square-Share and other paired or group activities
· Exposure to poetry e.g a wide variety of poems read by teacher 
· Reading logs/ Reading records
· Reading Buddies, shared Reading and other reading initiatives
· Story Time
· Purposeful reading eg. Receipes/science experiments/script reading for drama performances/ productions, lyrics of song in music and for choir

In order to work effectively with students who are unmotivated to read the following strategies are used:
· Select books relating to their individual interests eg. dinosaurs, space etc.
· Use areas of interest to the child
· Create a warm supportive interpersonal relationship by showing a genuine interest in the child’s interests
· Create a safe space that ensures success and allows the child to take risks without fear of failure
· Ensure that the children understand that you expect them to succeed 
· Entice them through presenting it as a challenged to be embraced and enjoyed


Reading Fluency

In order to achieve a high level of reading fluency, the children in Drimina NS are...
· Exposed to modelled fluent reading behaviours at home and in school
· Provided opportunities to practise fluent reading behaviours
· Provided opportunities to focus on and practise reading developmentally using appropriate texts through guided and repeated reading in a variety of texts at both instructional and independent levels.

Modelling Fluent Reading
When modelling fluent reading at home or at school the following approach is recommended:
· Before reading: discuss vocabulary
· During reading: focus on comprehension/understanding
· After reading: express a positive attitude to the experience




Strategies and Methodologies to Reading Fluency
Strategies and approaches used to enrich the teaching of reading fluency include:
· Choral reading 
· Taped/ recorded reading 
· Echo reading 
· Whisper reading 
· Buddy reading
· Guided reading
· Reading Partners
· Shared Reading 
· Peer Tutoring


Fluency Development Lesson Model
This is the recommended reading approach used to develop reading fluency in our school
1. Children listen to teacher read the text aloud
2. Children read the text chorally
3. Children engage in paired repeated reading
4. Children perform the text for an audience aloud
5. Students engage in word strategies

Effective Reading Fluency Instruction
Five elements of effective fluency instruction that are used to assist our planning and teaching of reading fluency include:
1. The modelling of reading
2. The development of sight vocabulary  (instructional- planned and incidental)
3. Providing opportunities to apply word identification skills
4. Increasing the amount of reading by offering plenty of opportunities to practise (DEAR Time)
5. Ensuring a focus on expressive reading with appropriate phrasing



Comprehension

In Drimina NS we understand and agree with the following statement;
‘Comprehension strategies can be defined as the ‘mental process’ that good readers use to understand text.’ 
(The Reading Process, PDST, pg. 9).  

We are therefore committed to the recommendation that ‘strategies should be introduced and mastered individually’ in the hope that they will build a repertoire of strategies that they independently draw upon when reading. Considering the number of strategies and the complexity of each we feel it best practice to implement this strategies from the earliest levels of the child’ primary school experience. This will be achieved through exposure to a range of genres and modalities such as Big Books, novels, short stories, recordings (audio and video) etc. in different genres and across numerous curricular areas. 

Variables of Comprehension
It is essential to remember that levels of comprehension within a class/ group and/ or activity can vary depending on the following:
· Prior knowledge
· Word identification skills
· Decoding skills
· Personal engagement
· Motivation
· Reading fluency
· Vocabulary development
· Comprehension strategies

Comprehension Strategies
The comprehension strategies taught across the literacy curriculum include:
	Level
	Comprehension Strategy 

	Literal
	Creating Images

	
	Skimming/ Scanning

	
	Consulting and Referencing

	
	Self Questioning

	Inferential
	Connecting

	
	Comparing

	
	Inferring 

	
	Predicting

	Evaluative
	Synthesising

	
	Definite Importance

	
	Self Questioning

	
	Paraphrasing/ Summarising











Phonological Awareness/ Phonics
Phonological Awareness
Phonological Awareness refers to the ability to recognise, combine and manipulate the different sounds of spoken words.
Phonics refers to the combination of letters in written language and phoneme (sounds) in spoken language and how to use these correspondences to reading and spelling.
(PDST, The Reading Process, p20)

Our Approach to Phonological Awareness 

Phonological Awareness can be divided into three levels:
· Syllabic Awareness
· Onset and rime
· Phonemic Awareness

Syllabic Awareness
Teachers use syllable blending, syllable segmentation and syllable isolation in compound words to teach syllabic awareness.

Onset and Rime (Bat: B=onset, at=rime)
To assess a child’s ability to use onset and rime teachers will assess the child’s ability to 
· recite nursery rhymes
· Be able to discriminate and select rhyming words
· think of words to rhyme with a visual or oral cue

Activities used to develop onset and rhyme include:
· Learning traditional nursery rhymes
· Listening to stories with strong rhyming patterns
· Rhyme Discrimination activities such as matching games, discrimination of rhyming and non-rhyming word activities, discrimination of words that rhyme with target word
· I spy
· Rhyme completion eg I have a shoe. It’s colour is…
· Composing simple rhymes
· Real poems
· Poetry activities


Phonemic Awareness
Phonemic awareness refers to the awareness that spoken language consists of a sequence of a single unit of sound (Phoneme). There are 44 phonemes or individual sounds, 24 consonant and 20 vowel phonemes in the English Language.

To ensure that effective phonemic instruction is used across the school the following features are considered during planning, teaching and assessment:
· instruction should be child appropriate, deliberate, purposeful and explicit
· it should be considered as one aspect interlinked with the whole literacy framework

Strategies and Activities used to implement phonemic awareness include:
· Phonemic Awareness games 
· Word play
· Nursery rhymes
· Riddles
· Storybooks/ story time
· Phoneme blending (what word is b/a/t?)
· Phoneme categorisation (which word does not belong?)
· Phoneme identifying
· Phoneme segmenting (how many phonemes in ship? (Sh/i/p)
· Phoneme isolation (Tell me the first sound in /pasta/?)
· Phoneme deletion (what is smile without the /s/?)

Phonics
In Drimina NS we understand phonics to be a method of instruction that teaches students correspondences between graphemes (letters) in written language and phonemes (sounds) in spoken language and how to use these to read and spell. Phonics should be taught in a systematic and structured way. The programme used to assist the teaching of phonics in our school is the Jolly Phonics. In 1st & 2nd class, the Just Phonics scheme is used.  With the aid of these programmes teachers adopt a systematic approach to the teaching, learning and assessment of phonics as recommended by the PDST The Reading Process handbook. 

The keys aspects of phonics that are taught include:
· Knowledge of letter names, sounds and letter clusters
· The ability to use analogues to identify unknown words (_at= bat, cat etc.)
· Ability to use initial sound and context to identify a word
· Ability to identify initial and final sounds in a word
· Ability to blend sounds into words
· Ability to apply knowledge of letter patterns (long and short vowels etc)
· ability to self-check/ correct 

Through the use of the Jolly Phonics programme, our children are be enabled to:

1. Say the sounds of the letters
2. Sound out and read CVC words
3. Sound out and read four letter words with initial and final blend (short vowel sounds)
4. Read and understand magic e words(long vowel sounds)
5. Understand and read vowel digraphs (long vowel sounds)
6. Segment and read multisyllabic words


Assessment in Reading
The effectiveness of the many initiatives we implement across the school such as Aistear, Building Bridges, Shared Reading etc. can be measured by gathering and analysing information before and after the implementation of the programme in the classroom. 

Some assessment strategies used to assess progress in our school include:
· Standardised Testing eg. MIST, Drumcondra Reading Test
· Diagnostic Testing eg. Neale Analysis, Running Records, YARC
· Teacher designed Tasks and Tests
· Teacher observation
· Questioning
· Concept Mapping
· Conferencing
· Self Assessment: Two Stars and a Wish, Traffic Light Approach 

Writing
The Primary Language Curriculum recognises the act of writing as part of the language learning process. 
The revised Writing curriculum comprises of three elements including:
· Communication
· Understanding
· Explaining and Using

These elements feed into the learning outcomes that further guide our short term planning and targeted learning goals.

The Components of Writing 
The components of writing include:
· Spelling
· Free Writing
· Vocabulary
· Handwriting
· Punctuation
· Grammar

All of the above components are linked to the writing genre (written text type).
 
Our Whole School Approach for Writing
Writing is a skill and a craft that needs to be taught and which is learned from practice. (PDST, The Writing Genre, pg. 1)

Our Aims for Writing 
In the area of writing development, we aim to: 
· Foster a culture of writing in the classroom
· Develop competent and confident writers in all writing genres 
· Develop print awareness and an understanding of the purpose and conventions of print 
· Promote a growing sight vocabulary 
· Write for different purposes and different audiences 
· Learn to edit and refine writing and develop a sense of appropriate presentation 
· Develop a personal style of writing and learn to distinguish and use appropriate levels of formality 
· Share writing experiences with others 
· Use computer technology in learning to write – use of Microsoft Word & Google Docs to publish pupils’ writing

The Writing Genre
The Six genres of writing taught include:
· Narrative writing
· Recount Writing
· Procedural Writing
· Report Writing
· Explanation Writing
· Persuasive Writing

Spelling

This element of our whole school policy is currently under review as we research best practice and seek guidance and expertise.                   The convention of spelling is currently being achieved progressively through a multidimensional approach. This includes:

· Linking spelling with the development of phonological and phonemic awareness 
· Linking it with onset and rime
· Building up a bank of commonly used words 
· Having a rich experience of environmental print
· Lessons will adopt a playful and engaging approach
· Compiling word walls and personal word banks, e.g. personal names, local place names, seasonal words ▪ 
· Using dictionaries and thesauruses 

Using strategies such as 
· Mnemonics 
· Rhythm and rhyme 
· Aide memoires 
· Spelling buddies 
· Breaking words into syllables 
· Exaggeration of the word 
· Becoming familiar with common spelling rules  
· Accepting approximate spelling in creative writing 


Regular class time is timetabled for the teaching of spelling strategies. We do not have Friday spelling tests but we give dictation and inform future teaching from children’s free writing and the relevant topics explored in other subject areas.


Handwriting
As per the primary language curriculum, children will be encouraged to write legibly and fluently in a chosen script using a personal style, ensuring correct formation of lower and upper-case letters. As children have been taught to form letters in cursive script they will be encouraged to write in this script. Throughout the school there is an emphasis on penmanship.
The pupils begin cursive script from first class onwards and continue this style of writing through all classes. 

In Junior Infants, the pupils begin by learning the lower-case letters. As their fine-motor skills develop, the pupils continue to formally learn the correct letter formation until all letters are taught. In Senior Infants they pupils learn how to form upper case letters. 

The importance of precision and presentation is constantly reiterated and encouraged in copies, worksheets, free writing and otherwise. Children will present copies neatly using a date, title and ruling margins where necessary. An emphasis will be placed on this from 1st class up.

In the past the cursive sheet showing the correct way to write script was copied for everyone. The cursive letters are introduced in 1st class.  

The class teacher assesses children’s individual formation of letters and knowledge of letters and children are encouraged to progress at their own individual pace. 

Handwriting is an area of our policy that is continuously under review and modifications are made in line with current advice and best practise guidelines. 



Grammar

Grammar is most effectively taught in context during reading and writing lessons. Pupils should be encouraged to identify grammar topics in reading activities prior to use in their own written work. Pupils should be supported in their application of these grammar topics through guided writing sessions. Below is the suggested structure for the teaching of grammar concepts in our school.

	First Class
Capital letters
Sentence formation
Proper Nouns
Common Nouns 
Alphabetical order 
A or an
Plurals
Pronouns
Verbs 
Past tense
Doubling rule
Adjectives
Compound words
Adverbs
Antonyms
Speech marks
Questions
	Second Class
Alphabetical Ordering (1) (2) (3)
Sentence Writing
Speech Marks
Questions
Commas in Lists
Exclamation Marks
Proper Nouns
Adjectives
Plurals- s, es, ies
Possessive Adjectives
Homophone Mix-Ups
Verbs
Verbs ‘to be’- past/present
Adverbs
Regular Past Tense
Irregular Past Tense
Using a Dictionary
Conjunctions
Prefixes
Apostrophe (s)
Contractions
Prepositions
Suffix (-ing), (-er), (-est)
Comparatives & Superlatives
Commas in Speech
Word Webs 
Interesting Words (alternatives)


	Third/ Fourth Class
Revise parts of Speech (Verbs, Nouns)
Simple Tenses
Using a Dictionary
3rd Person 
Singular-verbs ending in y
Verbs ‘to be’- Past, Present, Future
Syllables (1) (2)
Paragraphs (1) (2) 
Speech Marks (1) (2)
Future Continuous
Suffixes- less, -ful
Contractions
Comparatives & Superlatives
Adverbs- made adding (ly) to adjectives
Nouns acting as Adjectives
Adjectives- made adding y to nouns
Irregular Plurals
Subject of a Sentence
Object of a Sentence
Subject & Object Pronouns
Possessive Pronouns
Homophones- our, are, there, they’re, their
Questions and Exclamations in Speech
Prefixes
Collective Nouns
Sentences and Phrases
The Subject and Object of a Sentence
Verb Tenses




	Fifth/ Sixth Class
Parts of Speech and Parsing
One Word: Different Parts of Speech
Sentence Walls
Simple and Continuous Tenses
Verb ‘To Have’: Past, Present, Future
Past Participles (1): Regular
Perfect Tenses: Past, Present, Future
Contractions and the Verb ‘To Have’
Past Participles (2): Irregular
Identifying Verb Tenses
Adverb Placement
Proofreading
Prepositions
Prepositional Phrases
Noun Phrases as Subjects and Objects
Compound Subjects and Objects
Transitive and Intransitive Verbs
Prepositional Phrases as Adverts
Phrasal Verbs
More Phrasal Verbs
Making Verbs from Nouns and Adjectives
Nouns and Verbs: <-ce>, <-se>, <-cy>,  <-sy>
Adjective Order
Writing Adjectives in the Correct Order

























Summary of the conventions and skills of writing used in Drimina NS:
· Left to right, Top to bottom and the Layout of text e.g. list, letter, note, fact-file etc.	
· Emphasise using print from around the room
· Correct Spacing
· Sentences						
· Punctuation and grammar
· Spelling strategies
· Sentence combining techniques
· Vocabulary usage
· Choosing appropriate words

Assessment in Writing
Some assessment strategies used to assess reading progress in our school include:
· Stanadrised Testing eg. MIST, Drumcondra Reading Test
· Diagnostic Testing eg. Drumcondra Diagnostic Test, Neale Analysis, Running Records
· Teacher designed Tasks and Tests
· Teacher observation
· Questioning
· Concept Mapping
· Conferencing
· Self Assessment: Two Stars and a Wish, Traffic Light Approach in senior classes





Children with Different Needs
All teachers are aware of the need to differentiate within their classes.  Teachers work in collaboration with the S.E.T. to ensure the needs of each child is met.  For those children who have a psychological report every effort is made to ensure the class teacher works to the recommendations given.  Where a child is entitled to an S.N.A. great attention is given to ensure integration into the classroom/school environment both socially and academically.  A collaborative approach is taken in drawing up Classroom Plans, Behavioural Plans, School Support Plans and School Support Plus plans where required.  

Exceptionally Able Pupils are challenged and stimulated through the use of mind mapping, hypothesis and new learning opportunities. Such pupils are supported by S.E.T. and class teachers alike. 

In Drimina NS we promote an active learning environment, with children working in groups at their level, where the class teacher is responsible for learning in the classroom and is assisted by the SET teacher. Team, co-teaching and station teaching blocks are arranged throughout the year. The SET teacher uses the continuum of support plans to support the literacy development of these children.



Equality of Participation and Access 
All pupils are given the opportunity to:  
· Participate in class discussion, presentations, projects and activities relating to competitions  
· Participate in all reading activities, have access to the library and avail of all books in the school which are deemed age appropriate
· Avail of, and use all resources in the school related to literacy, including ICT.
· Participate in all writing activities.  
· Have access to services, facilities and amenities in the school environment.  



Organisational Planning

Timetable
Time is allocated for English as laid out in the Curriculum and as amended by the Literacy and Numeracy Strategy. 


· L1 (English)- 5hrs.(long day), 4hrs (short day)
· L2( Gaeilge)- 3.5hrs (long day), 2.5 hrs (short day)

The process of language learning is naturally developed through integrated activities and through a thematic/cross curricular approach.  Some of the discretionary time of 2hrs (long day) and 1 hr (short day) maybe allocated to literacy (English and Gaeilge) teaching and learning. Discrete oral language permeates the entire school day. Particular attention is paid to specific language related to each individual subject.  

Resources and Digital Technologies

We have a wide selection of graded readers throughout the school. We also have access to a wide selection of class novels. These are available from the central storage areas. When selecting a class novel, the following factors will be considered:

· Suitability for reading level/age of pupils
· Suitability of content/subject
· Interests of the children
· Needs of the class

We are aware of the value of digital learning in the teaching and learning of English. Each classroom is equipped with an interactive whiteboard/screen. Teachers also have access to digital cameras, CD Players, iPads, DVDs and resources books.   Teachers use online resources, tools and apps. Examples include; Spellings4me/SeeSaw. We are very aware of the value of content-free software e.g. Microsoft Word, in enhancing the process writing approach advocated in the curriculum and children in our school are encouraged from time to time  to publish their work using ICT in order to enhance the standard of presentation of their work, giving them added pride in the final product.  We are also very aware of the value of learning basic word-processing skills so that the writing approach advocated in the curriculum can be adopted. This whole area is under regular and ongoing review due to the rapid rate of development in digital technologies worldwide.

Individual Teachers’ Planning and Reporting
The whole school plan and the curriculum documents for English will seek to provide information and guidance to individual teachers for their long and short term planning. 
Class teachers are required to produce:

●   Yearly/ Long term plans
●   Fortnightly plans

The Cuntas Míosúil will be used to measure the success of the English plan and will actively inform teacher’s preparation for the following month by means of reflection. 
Staff Continuous Professional Development
Staff needs will be assessed regularly and details of courses and training days relevant to the PLC and literacy learning are displayed on the staffroom notice board and/or forwarded by email. All staff are encouraged to attend and to regularly up-skill.  There is a culture of collaboration and sharing the expertise our school.  Team and co-teaching takes place in the school and this allows the sharing of skills. 
Parental Involvement – Home School Links
The school recognises parents and guardians as the primary educators of their children and play a crucial role in their children’s language development.
Parents can be involved in many ways in supporting our PLC including:
· Parents are aware of the central importance of oral language in the learning process.
· Parents are made aware of the importance of involving children in purposeful language activity. Parents can assist their child’s oral language development by discussing the school day with their child, taking an interest in what they are learning and talking with their child on a nightly basis.
· Children are encouraged to discuss the content of their homework. 
· Parents can support their child’s reading, e.g. paired reading, shared reading, story reading, reading environmental print, digital technology programmes/ apps, homework – hearing reading and talking about reading, involvement with the school library, local library, book fairs, book week.
· The school supports parents in accessing suitable reading materials by giving them information about the local library.

Information is regularly shared with parents, e.g. presentations at induction meetings each September, general meetings, discussion at parent teacher meetings, the school’s newsletter and school website.
Community Links
The school patron and the Board of Management are committed to work in such a way as to embrace the input of children, teachers, parents and members of the community and to enable the highest level of participation and partnership. Over the years we have partnered and will continue to partner with: 
· Sligo Libraries
· Local Storytellers
· Local Poets

The following members of the community can also become involved in supporting the school’s language programme: Local Nurse, Doctor, Garda Síochana, Fireman, Priest, local charities as well local musicians, writers etc. (where possible).  Visits from past pupils who share their experiences. Visits from drama companies and storytellers who put on performances for the children in the school.  Visits from dance teachers, sports trainers/ coaches throughout the year. 

Success Criteria
The success criteria of this Whole School English Plan is one which needs to be evaluated over a sustained period of several years. The success of this school plan will be assessed based on the following criteria:

· Teachers’ preparation has been based on this plan.
· Procedures in this plan have been consistently followed.
· Evidence that all children have achieved a degree of progression along the milestones during the year.
· Progression in children’s language learning should be evident. 
· Results from the MIST, Drumcondra Spelling Tests and Drumcondra Reading Tests will be considered as a means in giving an overall view of progress. However staff & parents must bear in mind that they are only a partial representation of progress. 
· Teacher observation of pupil enjoyment and participation.
· Teacher/parent/community feedback.
·  Children’s feedback regarding their learning.
· Suggestions and reports of DES Inspectorate. 
Implementation and Review

Implementation 
This plan has been developed and will be implemented and supported by the BOM, all staff members, parents and pupils.

Review 
Informal, yet structured review and reflection will take place at planning meetings/staff meetings as part of the schools SSE process. 
A formal review will take place after a period of three years and will be the responsibility of the Principal and the Literacy Link teacher.  

Ratification and Communication
Prior to official ratification of this draft plan by Board of Management, the plan will be disseminated to a wide range of school stakeholders, including parents and BOM members. A period of time for feedback will be given. After this period, the draft plan will be reviewed for a final time and in turn will be ratified at the next Board of Management meeting in June 2023. 

In doing so, the final plan will be communicated to all staff and will form part of the School Plan. The plan will be brought to the attention of all newly appointed staff upon their appointment to the school by the Literacy Link teacher. It will also be available to all interested parties on the school website: www.driminans.ie

Signed: Fr John Glynn					Signed: Ms Gerardine Gill
Chairperson BOM						Principal
June 14th 2023							June 14th 2023	



Appendix 1: Whole School Language Approach
(See PLC overview – p.52)


Drimina National School
Whole School Plan – English
April 2023
	Month
	Element
	Oral Language
	Reading
	Writing

	Each month
	Understanding
	
	· Phonics, word recognition & word study
· Phonological & phonemic awareness
	· Spelling & word study

	Each month
	Exploring & Using
	
	· Fluency & self-correction
	· Handwriting & presentation

	September
	Communicating
(Across all Strands)
	· Engagement, listening & attention
· Social conventions & awareness of others
	· Engagement
	· Engagement

	October
	Understanding
(Across all Strands)
	· Sentence structure & grammar
· Vocabulary
	· Conventions of print & sentence structure
· Vocabulary
	· Conventions of print & sentence structure
· Vocabulary

	November
	Exploring & Using
(Across all Strands)
	· Requests, questions & interactions
	· Purpose, genre & voice
	· Purpose, genre & voice

	December
	Exploring & Using
(Across all Strands)
	· Categorisation
	· Comprehension
	· Purpose, genre & voice

	January
	Communicating
(Across all Strands)
	· Motivation & choice
	· Motivation & choice
	· Motivation & choice

	February
	 Understanding
(Oral Language)
Exploring & Using
(Reading & Writing)
	· Demonstration of understanding
	· Response & author’s intent
	· Purpose, genre & voice

	March
	Exploring & Using
(Across all strands)
	· Playful & creative use of language
	· Purpose, genre & voice
	· Purpose, genre & voice

	April
	Exploring & Using
(Across all strands)
	· Information giving, explanation & justification
	· Comprehension
	· Writing process & creating text

	May
	Exploring & Using
(Across all strands)
	· Description, prediction and reflection
	· Comprehension
	· Writing process & creating text

	June
	Exploring & Using
(Across all Strands)
	· Retelling & elaborating
	· Response & author’s intent
	· Response & author’s intent



Appendix 2
Grammar – List of Topics per Class Level
Junior & Senior Infants
· Jolly Phonics
	First Class
· Antonyms
· Speech marks
· Questions
· Personal pronouns
· Conjugating verbs
· Word webs
· Compound words
· Plurals 

	Second Class 
· Verbs
· Adjectives
· Speech marks
· Commas
· Nouns
· Plurals
· Alphabetical order
· Punctuation
· Past Tense
· Prepositions


	Third Class
· Capital letters
· Full stop
· Question marks
· Nouns
· Plurals, add ‘es’ to works ending in ‘s’, ‘x’, ‘ch’, ‘sh’
· Great, Greater, Greatest
· Alphabetical order
· Syllabification & syllables
· Adjectives
· To, Two
· Its, it’s
· Verbs
· Know/no
· There/their/they’re


	Fourth Class
· Capital letters
· Full stops
· Question marks
· Nouns
· Adjectives
· Plurals – words ending in s, x, z, ch or sh (add es)
· Masculine and feminine words e.g.  prince, princess
· Verbs
· Adverbs
· Changing an adjective that ends in ‘y’ into an adverb
· Commas
· Speech marks
· Homophones
· Apostrophes 


	Fifth Class
· Adding prepositions to sentences
· In all writing activities, check for the correct use of words
· Agreement of singular and plural with nouns and verbs
· Classifying nouns by type – proper, common, collective, abstract 
· Review of personal pronouns
· Clauses – Adding second clauses to sentences
· Direct and Indirect speech
· Revision of punctuation concepts to date
· Contractions
· Direct and Indirect Speech
· Working with tenses, prepositions and clauses
· ‘I’ or me

	Sixth Class
· Grammar
· Capital letters
· Past, present, future tense
· Nouns
· Adverbs
· Adjectives
· Pronouns
· Prefixes
· Suffixes
· Homonyms
· Homophones
· Past tense + past participle
· Conjunctions
· Prepositions
· Proper nouns
· Abbreviations
· Adverbs
· Collective nouns
· Antonyms
· Synonyms
Punctuation
· Quotation marks
· Full stops
· The apostrophe
· Contractions
· Commas
· Speech marks
· Question marks






Appendix 3 - Phonics & Spelling
Phonics/Spelling Plan Junior Infants to 6th Class
	Junior Infants

	· 26 letters of the alphabet: Sound & Name
· Formation of 26 lowercase letters. 
· Blending 
· Identifying sounds in words
· Diagraphs: (qu)
· Read Tricky words: 1 – 12 (dependent on child’s ability)
· Word ending (–ck)




	Senior Infants

	REVISION OF: 
· 26 letters of the alphabet: Sound & Name
· Formation of 26 lowercase letters. 
· Diagraphs: ch, sh, th, qu
· Reading tricky words: 1 – 36

NEW DIAGRAPHS: 
· ai, oa, ie, ee, or, ng, oo, OO, ou, oi, ue, er, ar


· Capital letter formations 
· Blending
· Dictation 
· Read tricky words 37 – 72 (dependent on child’s ability)



	First Class 
	Second Class

	· Short vowel sounds
· Magic e 
· Initial consonant blends: st/tr/dr/sk/tw/sl/pl/fl/br/sp/sm/sn/cl/fr/cr/bl/gl/pr
· Final blends
· Vowel Digraphs: ai/oa/ie/ee/oo/ou/oi/ue
· Digraphs: or/ng/ch/sh/th/wh/er/ar/ay
· Word families: ake/ate/ame/ale/ide/ine/ore/oke
· Syllables
· Long ‘u’ sounds: ue/ew/u_e
· Long ‘a’ sounds: ai/ay/a_e
· Long ‘e’ sounds: ee/ea/y/e_e
	· Final sounds: ight/y/ey
· Digraphs: ow/ou/aw
· Diptohongs: oi/oy
· Long ‘o’ sounds: oa/ow/o_e
· Long ‘i’ sounds: ie/igh/y/i_e
· Syllables
· au/al (making the same sound)
· er/ir/ur (making the same sound)
· air/are/ear (making the same sound)
· Soft ‘c’ and hard ‘c’
· Soft ‘g’
· Compound words
· Ch and tch (making the same sound)
· Ph and gh (making the same sound)
· Magic e
· Final consonant blends
· Silent letters
· Double consonants
· Homophones
· Homonyms
· Plurals ‘es’ / ‘ies’/’ves’
· Three letter initial consonant blends





















‘

	Third Class
Mainly revised with SET at a School Support Level (where necessary) and integrated into Spellings for Me programme which children progress through at individual pace
	Fourth Class
Mainly revised with SET at a School Support Level (where necessary) and integrated into Spellings for Me programme which children progress through at individual pace

	· Revision of Digraphs- ai, oa, ie, ee, or, ng, oo, ch, sh, th, qu, ou, oi, ue, ar, er 
· ai, ay, a_e 
· ee, ea, e_e
· ie, y, igh, i_e
· oa, ow, o_e
· ue, ew, u_e
· e_e
· n for ng
· soft c, g
· tch
· dge
· le
· qu
· s for z
· se and ze for z
· suffix- -less, -able
· a for ai
· e for ee, 
· i for ie
· for oa
· -o for oa
· u for ue
· a for ar
· ie for ee
· y for i
· a for o
· aw, au, al
· Homephones
· ear, eer, ere
· ure
· gn for n
· ph and gh for f
· air, are, ear, ere
· ex
	· Revision of words with (ch), (sh) , (th) 
· Homophones
· Words ending in (nch), and (nch)in the middle of a word
· Words ending in (se) – (se) for (s) eg. goose
· Words ending in (ve)- for (v) eg. twelve
· Plurals- (ve)
· Swallowed vowels ‘Schwa’- (a) eg. pasta
· ‘Schwa’- (o) eg. lemon
· ‘Schwa’- (u) eg. fungus
· ‘Schwa’- (ar) eg. grammar
· ‘Schwa’- (or) eg. author
· ‘Schwa’- (er) eg. pattern
· (or) for (er) eg. worm
· (ear) for (er) eg. earn
· (u) for long (o) eg, super
· (gh), (ough), (augh)
· (ive) for (iv) eg. festive
· (ic)
· (st) for (s) eg. castle
· silent letters
· (ically)
· ‘Schwa’- (al) eg. animal
· ‘Schwa’-(el) eg. level
· ‘Schwa’- (il) eg. civil
· (ery)
· (ary)
· (ory)
· (ant)
· (ent)
· (ist)
· (pre)
· (sub)
· (anti)
· (trans)
· (inter)
· (tele)






	Fifth and Sixth Class: 
Mainly revised with SET at a School Support Level (where necessary) and integrated into Spellings for Me programme which children progress through at individual pace

	<age>  e.g. collage
 <ege>  e.g. college
<nge>  e.g. change
Suffix: <-ance>  e.g. distance
Suffix: <-ancy>  e.g. infancy
Suffix: <-ency>  e.g. agency
Prefix: <multi->  e.g. multitask
Prefix: <auto->  e.g. automatic
<mega-> <micro-> e.g. megastar; microchip
Prefix: <super->  e.g.  superb
<cent-> <kilo-> <milli->  e.g.  century; kilometre; millisecond
Prefix: <post->  e.g.  posture
Suffix: <-tion>  e.g.  option
Suffix: <-sion>  e.g.  version
<ssion>  e.g.  session
<cian>  e.g.  musician
Suffix: <-ation>  e.g.  nation
<ch> and <che> for /sh/  e.g.  chef; chevron; 
<sure>  e.g.  assure
<ture>  e.g.  mixture
Suffix: <-ible)  e.g.  terrible
Suffix: <-ate>  e.g.  negate
Suffixes: <-ise> <ize>  e.g.  arise; prize
Suffix: <-ify>  e.g.  classify






Appendix 4 - Levelled Readers
Levelled readers available in the school: 


· Jolly Phonics Series (Classroom and SET)
· PM (SET)
· PM Plus (SET)
· Snapdragons (SET)
· Wellington Square (SET)
· Ginn Series(SET)
· FuzzBuzz Series (SET)
· Tree Tops Fiction (Classrooms and SET)
· Oxford Reading Tree (Classrooms and SET)
· Barrington Stoke (Classrooms and SET)
· Talisman Series (SET)



Appendix 5 - Novel Sets

Class sets of novels available in the school and/or available to borrow in the local Sligo (Tubbercurry) library. 

· The Witches 
· Matilda
· Danny the Champion of the World 
· Charlie and the Chocolate Factory 
· James and the Giant Peach
· Fantastic Mister Fox
· The Twits
· The BFG
· Under the Hawthorn Tree
· Charlotte’s Web
· Billy the Kid
· Little Foxes
· War Horse
· Why the Whales Came
· Kensuke’s Kingdom
· The Butterfly Lion
· Strongbow
· The Easter Rising 1916
· Roll of Thunder, Hear My Cry
· Carrie’s War
· Wonder
· The Guns of Easter 
· Holes
· A Girl Called Blue
· There’s a Boy in the Girl’s Bathroom
· Tom Crean: The Iceman
· I am David
· The Amazing Story of Adolphus Tips
· The Boy in the Striped Pyjamas
· Mr Stink
[image: C:\Users\Laptop\Downloads\PLC Overview p19 (1).PNG]



image1.png
Oral Language Reading Writing
Teanga 6 bhéal Léitheoireacht Scrivhneoireacht

Lengagement,isteningand 1. Engagemen, stening 1.Engagement,stening
attenion and attention and atention
Rannphiirtioch, isteachtagus  Rannphirtioch, disteacht  Rannphiiniocht, isteacht
ara agusaid agusaird
commnicatig 2. Motiation nd Choice 2. Motiation and Choice 2. Motiation and Choice
== Inspreagadh agus rogha. Inspreagadh agus rogha Inspreagadh agus rogha
P 2. Socilconvertions nd
- ‘awareness of others.
Grdsanna sisala agus feasacht
ar dhacine el
. Sentence structure ang 3.Conventionsof print 3. Conventionsofprint and
Grammar and sentence strcture  sentence structurs
Struchudr abait agus ramadach  Gndsannacé gus Gnésanna cdagus
Sruchti abarte Sruchti abire
5. vocabulary 4. Phonological 4. Spelling and word sty
Siorfocal Swarenessand phonemic Ui gus stadéar ar
awareness hocai
Understaning Feasacht thineolioch
Tuiscint augs niéimeach
6.Demonstrationof 5. Phonics, word 5. Vocabulary
[ — understanding recogrition sndword S focal
Lk vasceana study
Fonaic,athin focal agus
staidéar a hocal
6. Vocabutary
storfocal
7.Requests, questionsand  7.purpose, gemreand 6. urpose, genre and
iteracions. voice voice
laratas, cesteanna gus Cuspde, séanra agus guth  Cuspi,séana agus guth
idighniomhuithe
B.Categorisation 5. Response and author’s 7. Witngprocess and
Coagsis ntent creatingtext
Fresgaitagusintiman  prdsecs o
pes serbhneoieachta ogusog
cruthitéose
5. Retelling and elsboration 9. Comprehersion 3. Response and author’s
Athinsin agus mioniiria Tuisnt ntent
Exploring and using. Freagairt agus intinn an
ot agus Usid ddair
10.loyful and creative useof 10, Fuency andsell- . Handwritngand
(e omprdrsen 915 panguage correction presentation
et Teanga s iséid gospraiGilagus g0 Liofach agus féinchearti  peannareacht agus cur
cruthatheach lethai
11. Information giving,
expianation and justification
Eols,mini gus iar (uairm) 2
thabhain
12.Description, prediction and
relection

Cur sios, tuar agus machnamh




