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Our Mission 

We are dedicated to creating a safe, nurturing, and inclusive environment 
where every individual feels valued, respected, and empowered to reach their 
full potential.  
 
We inspire a love of learning, foster a sense of belonging, and cultivate the 
skills, values and resilience needed to thrive in a diverse and ever-changing 
world.  
 

Core Values 

Family 
Community 
Respect 
Resilience 
Kindness 
Tolerance 
Perseverance 
Responsibility 
 

 

At our school, we believe that Art & Design offers rich and meaningful 
opportunities for children to develop creativity, imagination, and personal 
expression. It allows them to respond thoughtfully to the world around them 
and within themselves, nurturing a deep sense of curiosity, confidence, and 
connection. We are committed to delivering a broad and balanced Art & 
Design curriculum that encourages children to explore, question, and 
investigate through a wide range of visual and tactile experiences. Our 
approach promotes independent thinking by supporting pupils in evaluating 
their own work, recognising strengths and areas for improvement, and setting 
personal goals. Art & Design also provides a safe and supportive space for 
emotional expression, enabling children to share their thoughts, ideas, and 
feelings through creative media. 

We recognise the value of Art & Design in enhancing learning across the 
curriculum, making meaningful connections with areas such as Literacy, 
Numeracy, The World Around Us, and Personal Development. It also plays a 
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vital role in developing pupils’ ability to manage information—recording, 
selecting, organising, and reflecting on visual content and creative processes. F 

Art & Design challenges children to collaborate effectively, working with others 
in a variety of contexts that promote teamwork, respect, and shared 
responsibility. Through these experiences, we aim to empower every child to 
become a confident, reflective, and imaginative learner, equipped with the skills 
and mindset to thrive in a creative and ever-evolving world. 

Aims of Art and Design 

Our Art & Design provision aims to empower children to express themselves 
confidently and creatively, promoting self-esteem, enjoyment, and effective 
communication through a variety of visual and tactile experiences. We are 
committed to developing children’s visual, spatial, and tactile awareness by 
exploring the elements of art—colour, tone, line, shape, form, space, texture, 
and pattern—through purposeful and engaging activities. 

Our curriculum supports the development of practical skills in manipulating 
tools, materials, and processes, enabling pupils to explore, experiment, and 
refine their techniques. We provide regular opportunities for children to 
evaluate and reflect on their own work and the work of others, using 
appropriate vocabulary to discuss artistic choices and outcomes. This reflective 
practice encourages independent thinking and helps pupils set personal goals 
for improvement. 

We aim to foster imaginative and creative thinking, encouraging children to 
generate original ideas and respond to the world around them with curiosity 
and sensitivity. Through focused observation and activities such as drawing, 
children develop their ability to notice detail and interpret their environment.  

Our curriculum promotes an awareness and appreciation of the visual world, 
including the cultural and artistic traditions of their own and other 
communities, helping pupils to develop respect for diversity and a sense of 
global citizenship. 

Art & Design in our school is not only a subject but also a powerful contributor 
to cross-curricular learning, supporting the development of thinking skills, 
personal capabilities, and the ability to manage and communicate information 
effectively. 
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Planning for Art & Design  

Planning for Art & Design takes account of progression, differentiation, and the 
Northern Ireland Curriculum requirements, ensuring that all pupils are 
supported and challenged appropriately as they develop their creative skills and 
understanding. 

As pupils progress through the Foundation Stage, they are enabled to: 

➢ Use their senses to explore real objects and materials, developing attention 
to detail and curiosity. 

➢ Respond to the world around them using direct experiences, memory, and 
imagination. 

➢ Begin to use visual language (e.g., colour, line, shape, texture) to describe 
what they observe and create. 

➢ Appreciate the visual qualities of both natural and made environments. 
➢ Value their own work and that of others, developing confidence and self-

expression. 
➢ Talk about the processes involved in creating their own work and begin to 

reflect on outcomes. 
➢ Look at, explore, and talk with increasing confidence about works of art, 

craft, and design. 
➢ Discover and explore the properties of various materials to make informed 

choices in their creative work. 
➢ Begin to develop a range of practical skills using materials, tools, and 

processes such as drawing, painting, printmaking, textiles, malleable 
materials, and three-dimensional construction. 

As pupils move from Key Stage One into Key Stage Two, they demonstrate 
progression in the following ways: 

➢ From observing and recording first-hand experiences and responding to 
memory and imagination 
To collecting, examining, selecting, and using resource material to develop 
and refine ideas. 

➢ From exploring basic visual elements (shape, colour, tone, form, space, 
texture, pattern) 
To using these elements purposefully to express and communicate ideas and 
feelings. 
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➢ From talking simply about their work and how it was made 
To explaining their creative choices in more detail, discussing challenges, 
and suggesting improvements. 

➢ From looking at and enjoying the work of artists and designers 
To analysing the content, techniques, and intentions behind artworks and 
using this understanding to inform their own work. 

➢ From experimenting freely with a range of media 
To making thoughtful and selective choices about materials and techniques 
to express personal ideas and responses. 

This planning approach supports the development of Thinking Skills and 
Personal Capabilities, including: 

➢ Managing Information (selecting and using visual references), 
➢ Being Creative (generating and developing ideas), 
➢ Working with Others (collaborative projects), 
➢ Self-Management (setting goals and reflecting on progress). 

Art & Design Planning Overview 

Long-term planners outline the progressive development of skills, techniques, 
and creative understanding across the key areas of Art & Design. These 
include: 

➢ Painting and Drawing – exploring line, tone, colour mixing, mark-making, 
and observational drawing. 

➢ Printing – using a variety of techniques such as mono-printing, block 
printing, and relief printing. 

➢ Textiles – experimenting with fabric, thread, dye, and collage to create 
textured and layered outcomes. 

➢ Malleable Materials – working with clay, dough, and other sculptural 
media to explore form and texture. 

➢ 3D Work – constructing with card, wire, recycled materials, and mixed 
media to develop spatial awareness and structure. 

➢ References to Artists, Designers, and Craft Workers – integrating the study 
of diverse artists and cultural traditions to inspire and inform pupils’ work. 

Medium-term planners build on the long-term framework and include: 

➢ Clear learning intentions aligned with curriculum objectives. 
➢ Success criteria that are age-appropriate and skills-focused. 



6 
 

➢ A teaching sequence that scaffolds learning and allows for progression. 
➢ Identification of resources, including materials, tools, and visual references. 

Short-term planners provide detailed lesson-level planning and are responsive 
to the needs and interests of the pupils. They include: 

➢ Opportunities for assessment for learning (AfL) through observation, 
discussion, and reflection. 

➢ Differentiated activities to support and challenge all learners. 
➢ Flexibility to adapt based on children’s ideas, questions, and experiences, 

ensuring relevance and engagement. 

A flexible approach to planning is encouraged, allowing teachers to respond to 
spontaneous learning opportunities and children’s emerging interests. This 
supports creativity, ownership, and deeper engagement in the learning process. 
Teachers aim to: 

➢ Incorporate pupil voice in planning and evaluation. 
➢ Use sketchbooks or visual journals to document thinking and progression. 
➢ Provide open-ended tasks that promote exploration and personal response. 

Inclusion and Accessibility in Art  

Effective planning for Art & Design takes full account of the range of abilities, 
interests, and learning styles within the classroom. Teachers design tasks that 
are inclusive, accessible, and appropriately challenging, ensuring that all pupils 
can engage meaningfully with the creative process. 

Differentiation focuses on the processes of learning rather than solely on the 
final product. Teachers respond to the range of outcomes by valuing individual 
expression, effort, and progress. This includes: 

➢ Providing choice in materials, techniques, and themes to allow pupils to 
work at their own level and pace. 

➢ Scaffolding tasks with visual prompts, modelling, and step-by-step guidance 
where needed. 

➢ Using open-ended activities that allow for a variety of responses and 
interpretations. 

➢ Encouraging peer support and collaboration, enabling pupils to learn from 
and with each other. 

➢ Offering targeted feedback that supports reflection, improvement, and 
personal goal setting. 
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Teachers use formative assessment strategies to monitor progress and adapt 
planning, ensuring that all pupils are supported in developing their skills, 
confidence, and creative voice. 

At our school, we are committed to making Art and Design inclusive and 
accessible to all learners. Lessons are differentiated to support a wide range of 
abilities and needs, including pupils with special educational needs, English as 
an additional language, and those from diverse cultural backgrounds. In line 
with CCEA guidance, we recognise and celebrate the diversity of our pupils by 
providing a flexible and responsive curriculum that removes barriers to 
participation. We use a variety of media, tools, and approaches to ensure every 
child can express themselves creatively and confidently. Our art curriculum 
reflects a broad spectrum of cultural influences, promoting respect, 
understanding, and a sense of belonging for all learners. 

Key Experiences in Art & Design 

Enhancing Creativity Through Observation and Response 
Pupils’ creativity is enhanced as they observe, investigate, and respond to 
things seen, handled, remembered, and imagined by: 

➢ Developing curiosity about the world they live in. 
➢ Exploring and responding to direct sensory experiences, memory, and 

imagination. 
➢ Using resources and reference materials to stimulate ideas. 
➢ Observing and recording visual and tactile information. 
➢ Collecting, examining, and selecting materials and ideas to inform their 

work. 

Appreciating Creativity Beyond Personal Experience 
Pupils acknowledge creativity beyond their individual experiences as they 
appreciate the work of artists, designers, and craft workers by: 

➢ Considering how images and objects express and communicate ideas, 
emotions, and experiences. 

➢ Examining the methods, materials, and approaches used by others. 
➢ Using ideas from others imaginatively to inspire and inform their own 

work. 
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Evaluating and Reflecting on Creative Work 
Pupils express their understanding of how something is made, its purpose, and 
meaning by: 

➢ Talking about their own work and the work of others, including how it was 
created. 

➢ Explaining and sharing ideas, discussing challenges, reviewing and 
modifying their work, and finding creative solutions. 

Developing Aesthetic Awareness and Visual Language: Pupils’ aesthetic 
awareness and associated language is developed through exploration of the 
visual elements: 

➢ Colour, line, shape, form, space, tone, texture, and pattern. 

Using Visual Elements to Develop Ideas: Pupils look at, talk about, and 
examine resource materials to: 

➢ Develop and refine their ideas using the visual elements as a foundation for 
creative expression. 

Expressing Ideas Through Materials and Processes: Pupils express ideas, 
imaginings, and feelings using a range of materials, tools, and processes by: 

➢ Engaging in drawing, painting, printmaking, textiles, malleable materials, 
and three-dimensional construction. 

➢ Making informed choices about media and techniques to communicate 
personal responses. 

Teaching Strategies in Art & Design 

A wide range of teaching approaches is used to support whole-class instruction, 
group collaboration, and individual expression.  

Effective teaching in Art & Design is flexible, inclusive, and responsive to the 
needs of the learners and the nature of the activity. Teachers consider: 

➢ The number of pupils and how best to manage the learning environment. 
➢ The range of abilities within the class, ensuring all pupils are supported 

and challenged. 
➢ The nature of the activity, whether exploratory, skill-based, or expressive. 
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➢ The grouping of pupils – whole class, small groups, pairs, or individuals – 
depending on the learning intention. 

➢ The classroom layout, including the movement of furniture to create space 
for practical work. 

➢ The availability and organisation of resources, ensuring accessibility and 
safety. 

➢ Health and safety considerations, particularly when using tools, materials, 
or equipment. 

Teachers use a variety of strategies, including: 

➢ Demonstration and modelling of techniques. 
➢ Guided exploration and open-ended tasks. 
➢ Discussion and questioning to promote reflection and evaluation. 
➢ Peer collaboration and shared creative experiences. 
➢ Independent work that fosters personal expression and ownership. 

Purpose of Displays in Our School 

Displays play a vital role in creating a stimulating, inclusive, and engaging 
learning environment. They are designed to enhance, excite, inform, and 
celebrate the learning journey of all pupils. Displays should reflect the values of 
our school community and serve multiple purposes for children, staff, parents, 
governors, and visitors. Our displays include clear labels that explain: 

➢ Who created the work. 
➢ What the work is about. 
➢ How the work was produced (materials, techniques, or learning focus). 

➢ Displays are located both inside and outside the classroom, ensuring that all 
children can have their work showcased. 

➢ Work displayed reflects current learning and curriculum practice, making 
learning visible and meaningful. 

➢ Displays serve as instant “galleries”, giving pupils the opportunity to 
evaluate their work, reflect on their learning, and contribute to assessment 
for learning. 

➢ Enhance learning by making the environment visually rich and supportive of 
curriculum content. 

➢ Excite and stimulate curiosity, encouraging children to engage with new 
ideas and concepts. 
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➢ Inform by showcasing learning processes, key vocabulary, and curriculum 
links. 

➢ Celebrate achievements by recognising individual and group efforts, 
creativity, and progress. 

➢ Encourage engagement by inviting pupils to interact, reflect, and respond. 
➢ Record learning by showing progression, outcomes, and the thinking behind 

the work. 
➢ Invite participation through interactive elements or questions that provoke 

thought. 
➢ Reward individual effort and promote a sense of pride and ownership. 
➢ Celebrate class and whole-school achievements, fostering a sense of 

community and belonging. 

Assessment in Art & Design 

Assessment in Art & Design is an integral part of the learning process.it aims 
to: 

➢ Inform future planning and teaching strategies. 
➢ Support pupils in understanding their own learning journey. 
➢ Recognise and celebrate individual progress and achievement. 
➢ Identify next steps in learning and development. 

Teachers use a variety of formative assessment strategies to support and 
enhance learning. These include: 

➢ Observation of pupils during practical activities to assess engagement, skill 
development, and creative thinking. 

➢ Class discussion to explore understanding, share ideas, and encourage 
reflection. 

➢ Oral and written feedback that is constructive, specific, and focused on 
learning intentions. 

➢ Visual presentations or physical demonstrations of techniques, processes, 
or final outcomes. 

➢ Independent and group tasks that allow for collaboration, problem-solving, 
and peer learning. 

➢ Project work that encourages sustained thinking, planning, and evaluation. 
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Pupil Involvement in Assessment 

➢ Pupils are clear on the learning intentions and understand what success 
looks like. 

➢ Opportunities are provided for pupils to set personal goals, reflect on their 
progress, and evaluate their own and others’ work. 

➢ Peer and self-assessment is encouraged to develop critical thinking and 
ownership of learning. 

Reporting and Record Keeping 

➢ When reporting to parents, comments reflect both the creative process and 
the final outcomes, highlighting effort, skill development, and personal 
expression. 

➢ Pupils’ achievements in Art & Design are recorded in Records of 
Achievement, showcasing a range of work and reflecting progression over 
time. 

➢ Assessment takes account of each pupil’s individual abilities, informing 
differentiated planning and targeted support. 

Time Allocation 

In the Foundation Stage, Art & Design is: 

➢ Ongoing and embedded within play-based learning. 
➢ Supported by discrete lessons that introduce new skills, techniques, and 

concepts. 
➢ Integrated into whole-class and group activities to build shared experiences 

and develop creative language. 

Key Stage One and Key Stage Two 

➢ Art & Design is planned for weekly as a core part of the curriculum. 
➢ In Primary 3 and 4, Art & Design continues to be integrated into play-

based learning, while also being delivered through whole-class and group 
lessons. Lessons allow time for: 

▪ Exploration and experimentation with materials. 
▪ Development and refinement of ideas. 
▪ Discussion and reflection on the creative process. 
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Management and Safety Expectations in Art & Design 

Creating a safe, organised, and purposeful learning environment is essential for 
effective teaching and learning in Art & Design. Safety and classroom 
management are embedded into daily routines and explicitly taught as part of 
pupils’ creative development. 

Key Principles 

➢ Pupils work with purpose and consideration for others, showing respect for 
shared spaces, materials, and each other’s work. 

➢ Materials and tools are stored safely, clearly labelled, and organised in a 
way that is accessible to pupils while promoting independence and 
responsibility. 

➢ Hazardous or sharp equipment (scissors, craft knives, glue guns) are stored 
securely and only used under direct supervision with appropriate safety 
instructions. 

➢ Teachers demonstrate the safe use and care of tools and materials, 
modelling correct techniques and encouraging pupils to follow them. 

➢ Cleanliness and tidiness is maintained throughout and after activities, with 
clear routines for cleaning, storing, and disposing of materials. 

➢ Clear rules and routines are established for the distribution and collection of 
materials, ensuring smooth transitions and minimising disruption. 

➢ Pupils are trained to handle materials and tools responsibly, understanding 
the importance of safety, care, and respect for resources. 

➢ Staff ensures classroom layout supports safe movement and access to 
workspaces and resources. 

➢ Staff encourage pupil voice in setting up and maintaining safe routines, 
fostering ownership and accountability. 

➢ Health and safety education is integrated into lessons, helping pupils 
understand the reasons behind safety rules. 

Conclusion 

Art & Design is a vital part of our school’s curriculum, offering every child the 
opportunity to explore, express, and develop their creativity in a supportive and 
stimulating environment. Through a carefully planned and progressive 
approach, we nurture pupils’ imagination, individuality, and confidence, while 
equipping them with the skills to observe, interpret, and respond to the world 
around them. 
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At our school, we believe that Music offers rich and meaningful opportunities 
for children to develop creativity, imagination, and personal expression. It 
allows them to respond thoughtfully to the world around them and within 
themselves, nurturing a deep sense of curiosity, confidence, and connection. We 
are committed to delivering a broad and balanced Music curriculum that 
encourages children to explore, question, and engage with sound through a 
wide range of listening, performing, and composing experiences. 

Our approach promotes independent thinking by supporting pupils in 
evaluating their own musical work, recognising strengths and areas for 
improvement, and setting personal goals. Music also provides a safe and 
supportive space for emotional expression, enabling children to share their 
thoughts, ideas, and feelings through rhythm, melody, and harmony. 

We recognise the value of Music in enhancing learning across the curriculum, 
making meaningful connections with areas such as Literacy, Numeracy, The 
World Around Us, and Personal Development. It also plays a vital role in 
developing pupils’ ability to manage information—recording, selecting, 
organising, and reflecting on musical content and creative processes. 

Music challenges children to collaborate effectively, working with others in a 
variety of contexts that promote teamwork, respect, and shared responsibility. 
Through these experiences, we aim to empower every child to become a 
confident, reflective, and imaginative learner, equipped with the skills and 
mindset to thrive in a creative and ever-evolving world. 

Aims of Music 

In line with the Northern Ireland Curriculum, our Music provision aims to 
empower children to express themselves confidently and creatively, promoting 
self-esteem, enjoyment, and effective communication through a variety of 
musical experiences. We are committed to developing children’s aural 
awareness, rhythmic understanding, and musical sensitivity by exploring the 
elements of music—pitch, duration, dynamics, tempo, timbre, texture, and 
structure—through purposeful and engaging activities. 

Our curriculum supports the development of practical skills in using 
instruments, voice, and digital tools, enabling pupils to explore, experiment, and 
refine their musical techniques. We provide regular opportunities for children to 
evaluate and reflect on their own performances and compositions, as well as 
those of others, using appropriate musical vocabulary to discuss choices and 
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outcomes. This reflective practice encourages independent thinking and helps 
pupils set personal goals for improvement. 

We also aim to foster imaginative and creative thinking, encouraging children 
to generate original musical ideas and respond to the world around them with 
curiosity and sensitivity. Through focused listening and activities such as 
composing and performing, children develop their ability to notice detail and 
interpret their environment through sound. Our curriculum promotes an 
awareness and appreciation of music, including the cultural and musical 
traditions of their own and other communities, helping pupils to develop 
respect for diversity and a sense of global citizenship. 

Music in our school is not only a subject but also a powerful contributor to 
cross-curricular learning, supporting the development of thinking skills, personal 
capabilities, and the ability to manage and communicate information 
effectively. 

Key Features of Progression in Music  

Foundation Stage to Key Stage 1 

➢ Exploration and Expression: Children begin by exploring sound through 
singing, playing instruments, and listening. Emphasis is placed on 
enjoyment, experimentation, and responding to music emotionally and 
physically. 

➢ Basic Musical Elements: Introduction to pitch, rhythm, dynamics, and tempo 
through simple activities. 

➢ Creative Play: Music is integrated into play-based learning, encouraging 
spontaneous musical expression. 

Key Stage 2 

➢ Developing Skills and Understanding: Pupils build on foundational skills by 
learning to read simple notation, compose short pieces, and perform with 
increasing confidence. 

➢ Listening and Appraising: Greater focus on listening to a variety of musical 
styles and traditions and discussing musical features using appropriate 
vocabulary. 

➢ Collaborative Work: Opportunities to work in groups, fostering teamwork 
and shared musical experiences. 

 



15 
 

Cross-Curricular Integration 

➢ Music supports development in: 

▪ Communication: Through performance and discussion. 
▪ Thinking Skills and Personal Capabilities: Including creativity, working 

with others, and self-management. 
▪ Emotional Literacy: Music as a medium for expressing and 

understanding emotions. 

Assessment and Reflection 

➢ Progression is supported by formative assessment strategies, encouraging 
pupils to reflect on their musical journey, set goals, and celebrate 
achievements. 

Assessment for Learning in Music is purposeful and ongoing. It is an integral 
part of daily teaching and learning. Teachers gather evidence of musical 
understanding through observation, discussion, performance, and reflection. 

Key Strategies for AfL in Music 

➢ Sharing Learning Intentions: Clearly communicate what pupils are 
expected to learn in each lesson (“Today we are learning to keep a steady 
beat using percussion instruments.”). 

➢ Success Criteria: Co-create or share criteria for success (“I can play in time 
with others” or “I can use dynamics to express mood”). 

➢ Effective Questioning: Use open-ended questions to probe understanding 
(“How did that rhythm make you feel?” or “What could you change in 
your composition?”). 

➢ Peer and Self-Assessment: Pupils are encouraged to reflect on their own 
and others’ work using musical vocabulary. 

➢ Feedback for Improvement: Staff provide specific, constructive feedback 
that helps pupils understand next steps (“Try using longer notes to create 
contrast in your melody.”) 

➢ Afl opportunities identify where each pupil is on their musical journey and 
tailor activities accordingly. 

➢ Progression in key musical skills is tracked: listening, performing, 
composing, and appraising. 
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Pupil voice in Music refers to actively involving children in shaping their own 
musical learning experiences. It is a key element in fostering empowerment, 
engagement, and ownership in the classroom. Pupil voice ensures that our 
learners are not just passive recipients of knowledge but active participants in 
their educational journey. 

One of the primary benefits of pupil voice in Music is that it enhances 
engagement and motivation. When our pupils are given choices—such as 
selecting instruments, genres, or themes for projects—they feel a greater sense 
of ownership and enthusiasm. This autonomy encourages them to invest more 
deeply in their learning and take pride in their achievements. 

Music is also a deeply personal form of expression. Allowing our pupils to 
express their ideas, emotions, and identities through music validates their 
experiences and supports emotional development. It encourages their creativity 
and innovation, as they are empowered to compose, improvise, and perform in 
ways that reflect their unique perspectives. 

Incorporating pupil voice develops critical thinking and reflection. When 
students are involved in evaluating their own work and that of their peers, they 
build musical vocabulary, self-awareness, and the ability to give and receive 
constructive feedback. This reflective practice is essential for growth and 
progression in music education.  

Pupil voice supports broader educational values such as inclusion and rights. It 
aligns with Article 12 of the UNCRC, which states that children have the right 
to express their views freely. By valuing diverse musical backgrounds and 
preferences, schools promote equity, respect, and a sense of global citizenship. 
Surveys and discussions provide insight into pupils’ interests and challenges. 

Inclusion and Accessibility in Music 

At our school, we are committed to ensuring that music is accessible to all 
learners, regardless of ability, background, or experience. We recognise that 
every child has the right to engage with and enjoy music, and we strive to 
create an inclusive environment where all pupils can participate meaningfully 
and confidently. 

We adapt our teaching strategies and resources to meet the needs of pupils 
with additional learning needs, including those with physical, sensory, 
cognitive, or emotional challenges. This may involve: 
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➢ Using visual aids, simplified notation, or colour-coded instruments. 
➢ Providing assistive technology or adapted instruments. 
➢ Offering alternative ways to engage with music, such as body percussion, 

vocalisation, or digital composition tools. 
➢ Differentiating tasks to ensure all pupils can experience success and 

progression. 

Our music curriculum also reflects and celebrates cultural diversity. We 
expose pupils to a wide range of musical traditions, genres, and composers 
from around the world, helping them to appreciate the richness of global 
musical heritage. This includes: 

➢ Exploring music from different cultures, faiths, and communities. 
➢ Encouraging pupils to share music from their own backgrounds. 
➢ Promoting respect and understanding through collaborative musical 

experiences. 

By embedding inclusion and diversity into our music provision, we aim to foster 
a sense of belonging, creativity, and mutual respect among all learners. Music 
becomes not only a subject but a powerful tool for connection, expression, and 
personal growth. 

Extra-Curricular Opportunities in Music 

We are proud to offer a rich and varied programme of extra-curricular music 
opportunities that enhance and extend pupils’ musical experiences beyond the 
classroom. These activities are designed to nurture talent, build confidence, and 
foster a lifelong love of music. Our provision includes: 

➢ School Choirs: Open to pupils across different year groups, our choirs 
perform regularly at school events, community functions, and regional 
festivals. 

➢ Instrumental Lessons: Delivered by visiting peripatetic tutors, pupils can 
learn a range of instruments including strings, woodwind, brass, percussion, 
and keyboard. 

➢ Music Clubs and Ensembles: These include recorder groups, ukulele clubs, 
drumming circles, and digital music groups, offering inclusive and engaging 
ways for pupils to collaborate musically. 

➢ School Productions: Pupils are encouraged to take part in musical theatre 
performances, concerts, and seasonal showcases, developing skills in singing, 
acting, and stagecraft. 
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These partnerships provide pupils with access to high-quality tuition, 
performance opportunities, and inspirational experiences that enrich their 
musical journey.  

Through these extra-curricular activities, we aim to create a vibrant musical 
culture that supports personal development, teamwork, and a sense of 
achievement. 

Roles and Responsibilities  

The successful delivery of music education in our school relies on a 
collaborative approach involving all staff. The Music Coordinator leads the 
development of the music curriculum, supports staff with planning and 
resources, monitors progression, and promotes high-quality teaching and 
learning.  

Class teachers are responsible for delivering engaging and inclusive music 
lessons, integrating music across the curriculum, and supporting pupils’ musical 
development through classroom activities. Peripatetic music staff provide 
specialist instrumental and vocal tuition, contribute to extra-curricular 
ensembles, and support performance opportunities.  

The Senior Leadership Team (SLT) plays a key role in championing music 
within the school, ensuring it is valued as part of a broad and balanced 
curriculum, allocating resources, and supporting professional development to 
maintain high standards in music education. 

Conclusion 

At our school, we believe that music is a vital part of every child’s education, 
offering unique opportunities for creativity, expression, and personal growth. 
Through a broad, inclusive, and engaging music curriculum—supported by 
dedicated staff, strong partnerships, and a commitment to pupil voice—we aim 
to inspire a lifelong appreciation of music and equip pupils with the skills and 
confidence to thrive both in and beyond the classroom. 
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Our vision for Drama Education is to empower all pupils to explore, express, 
and communicate ideas, emotions, and experiences through imaginative and 
creative performance. Drama provides a safe and supportive space where 
children can build confidence, develop empathy, and engage with the world 
around them. We aim to deliver a broad and balanced drama curriculum that 
nurtures personal development, enhances communication skills, and fosters a 
sense of identity and belonging. Drama in our school reflects our commitment 
to inclusion, respect, and holistic learning, encouraging pupils to take creative 
risks and collaborate meaningfully with others. 

Curriculum and Progression 

Drama is taught progressively across all year groups, with learning experiences 
tailored to the developmental needs of pupils. In the Foundation Stage, 
children engage in imaginative play and role-play to explore characters and 
situations. At Key Stage 1, they begin to use voice, movement, and facial 
expression to communicate meaning. By Key Stage 2, pupils develop more 
structured dramatic techniques such as improvisation, freeze-frame, and hot 
seating.  

Progression in drama is mapped across key areas: creating and developing, 
performing and presenting, and responding and evaluating. These areas are 
interlinked to ensure a holistic approach to drama education. Pupils revisit and 
build upon prior learning, developing independence, critical thinking, and a 
deeper understanding of dramatic form and function. 

Assessment for Learning 

Assessment for Learning (AfL) is embedded throughout our drama curriculum 
to support pupil progress and inform teaching. Teachers use a range of 
formative assessment strategies, including observation, questioning, peer and 
self-assessment, and performance reflection. Learning intentions and success 
criteria are shared with pupils to help them understand what they are learning 
and how to improve. 

Teachers track pupil development using progression frameworks and provide 
constructive feedback that encourages reflection and goal setting. This 
approach aligns with CCEA’s emphasis on continuous, meaningful assessment 
that supports learning rather than simply measuring it. 
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Pupil Voice 

Pupil voice is central to our approach in drama education. Pupils are actively 
involved in shaping their learning experiences by contributing ideas for scenes, 
characters, and themes. They are encouraged to reflect on their performances, 
evaluate their creative choices, and suggest improvements. 

Through regular discussions, feedback sessions, and collaborative planning, 
pupils help inform the direction of drama activities and ensure that learning 
remains relevant, inclusive, and engaging. This aligns with CCEA’s guidance on 
promoting learner agency and supporting the development of thinking skills 
and personal capabilities. 

Inclusion and Accessibility 

We are committed to making drama accessible to all learners, including those 
with additional needs. Lessons are differentiated to support a range of abilities, 
and we use visual prompts, simplified scripts, and assistive technology where 
appropriate. Pupils are encouraged to participate in ways that suit their 
individual strengths, whether through movement, voice, or non-verbal 
expression. 

Our drama curriculum also reflects cultural diversity, exposing pupils to a wide 
range of stories, traditions, and performance styles. This helps foster respect for 
different cultures and promotes global citizenship, in line with the inclusive 
values of the Northern Ireland Curriculum. 

Extra-Curricular Opportunities 

We offer a vibrant programme of extra-curricular drama activities that enrich 
pupils’ learning and provide opportunities for performance and collaboration. 
These include school plays and participation in local theatre festivals. Pupils are 
encouraged to take part in assemblies, seasonal productions, drama clubs, and 
community events, building confidence and a sense of achievement. 

Roles and Responsibilities 

The delivery of drama education is a shared responsibility. Class teachers 
deliver drama lessons and integrate drama across the curriculum. Visiting 
drama specialists may provide additional expertise and support extra-curricular 
activities. The Senior Leadership Team (SLT) ensures drama is prioritised within 
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the school, allocates resources, and supports professional development to 
maintain high standards. 

Cross-Curricular Links 

Drama supports learning across the curriculum by enhancing skills in Literacy 
(through storytelling, script writing, and character development), Personal 
Development (through role-play and empathy-building), and The Arts (e.g. 
through integration with music and visual art). It also supports learning in 
History, Geography, and PDMU by allowing pupils to explore historical events, 
social issues, and cultural contexts through dramatic interpretation. 

Resources and Environment 

Our school is equipped with a range of drama resources, including costumes, 
props, scripts, and digital recording tools. We have flexible spaces for 
performance and rehearsal, and we regularly review and maintain our 
resources to ensure they meet the needs of all learners.  

Monitoring and Evaluation 

The quality of drama provision is reviewed regularly through lesson 
observations, pupil feedback, and curriculum audits. Staff evaluate the 
effectiveness of teaching and identify areas for development. Pupil voice is a 
key part of this process, ensuring that our drama curriculum remains 
responsive, inclusive, and engaging. 

Conclusion 

At our school, drama plays a vital role in enriching pupils’ learning experiences, 
fostering creativity, confidence, and communication. Through imaginative 
exploration and performance, children develop empathy, self-expression, and 
collaborative skills that support their personal and academic growth. Rooted in 
the Northern Ireland Curriculum and aligned with CCEA guidance, our drama 
provision ensures that every child can engage meaningfully with the arts, 
helping them to become confident, reflective, and expressive individuals. 
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Based on the Northern Ireland Curriculum and current CCEA guidance, Dance 
is integrated within the Physical Education and The Arts areas of learning. 
Dance is recognised as a valuable expressive art form that supports creativity, 
physical development, and emotional well-being. 

Aims and Vision 

Our vision for dance education is to provide all pupils with opportunities to 
express themselves creatively through movement, rhythm, and physical 
storytelling. Dance supports the development of physical literacy, coordination, 
confidence, and emotional expression. In line with the Northern Ireland 
Curriculum and CCEA guidance, we aim to deliver a broad and inclusive dance 
programme that nurtures creativity, promotes well-being, and encourages 
pupils to explore cultural diversity through movement. Dance in our school 
reflects our whole-school ethos of inclusion, respect, and holistic development, 
helping pupils connect with themselves and others in meaningful ways. 

Curriculum and Progression 

Dance is taught progressively across all year groups, often within Physical 
Education and The Arts. In the Foundation Stage, children explore movement 
through imaginative play, music, and storytelling. At Key Stage 1, they begin 
to develop control, coordination, and expressive movement. By Key Stage 2, 
pupils learn to choreograph simple routines, respond to stimuli, and perform 
with awareness of space, timing, and dynamics. At Key Stage 3, students refine 
their technique, explore a range of dance styles, and evaluate their own and 
others’ performances. 

Progression in dance is supported through key areas such as exploring 
movement, creating and performing, and evaluating and responding. These 
areas align with CCEA’s emphasis on developing thinking skills and personal 
capabilities, including creativity, working with others, and self-management. 

The 2024 CCEA Progression Framework for Physical Education 
identifies Dance as a core expressive movement strand and provides a 
structured pathway for skill development across all key stages. 

Progression in Dance  

Foundation Stage (Ages 4–6) 

➢ Explore movement through imaginative play, music, and storytelling. 
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➢ Respond to stimuli (e.g. sounds, images, emotions) using basic body 
actions. 

➢ Begin to move with control, coordination, and awareness of space. 
➢ Express simple ideas and feelings through movement. 

Key Stage 1 (Ages 6–8) 

➢ Develop a wider range of movement patterns (e.g. jumping, turning, 
balancing). 

➢ Begin to sequence movements with a clear beginning, middle, and end. 
➢ Respond to rhythm and tempo in music through movement. 
➢ Work individually and with others to create short dance phrases. 

Key Stage 2 (Ages 8–11) 

➢ Explore and refine expressive movement using dynamics, levels, and 
pathways. 

➢ Create and perform structured dance sequences with increasing complexity. 
➢ Use dance to communicate themes, moods, and ideas. 
➢ Evaluate their own and others’ performances using appropriate vocabulary. 

Key Areas of Progression in Dance 

Exploring and Creating Movement 

➢ Responding to stimuli 
➢ Developing movement vocabulary 
➢ Choreographing sequences 

Performing and Presenting 

➢ Using space, dynamics, and timing 
➢ Performing solo and in groups 
➢ Expressing emotion and narrative 

Evaluating and Reflecting 

➢ Describing and analysing movement 
➢ Giving and receiving feedback 
➢ Setting personal goals for improvement 
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Assessment for Learning 

Assessment for Learning in dance is ongoing and formative. Teachers assess 
pupils through observation, discussion, and performance tasks. Learning 
intentions and success criteria are shared to help pupils understand what they 
are working towards. Pupils are encouraged to reflect on their own 
performances and give constructive feedback to peers. 

Staff evaluate progress in physical control, creativity, and expressive 
movement. Teachers track development using progression frameworks and 
provide feedback that supports goal setting and improvement. 

Pupil Voice 

Pupil voice is central to our dance provision. Pupils are encouraged to 
contribute ideas for choreography, choose music or themes, and reflect on their 
learning experiences. They help shape performances and evaluate what worked 
well and what could be improved. 

Through regular feedback and discussion, pupils influence the planning and 
direction of dance activities, ensuring that learning is relevant, inclusive, and 
engaging. This supports the development of confidence, independence, and 
creative ownership. 

Inclusion and Accessibility 

Dance is accessible to all learners through differentiated tasks, inclusive 
teaching strategies, and a focus on individual expression. Pupils with additional 
needs are supported through adapted movement, visual prompts, and peer 
collaboration. Dance activities are designed to be flexible and responsive to a 
range of physical and emotional needs. 

Our dance curriculum also celebrates cultural diversity by exploring a variety of 
global dance styles and traditions. This promotes respect, inclusion, and a sense 
of global citizenship, in line with the values of the Northern Ireland Curriculum. 

Roles and Responsibilities 

The delivery of dance education is a shared responsibility. The PE Coordinator 
leads planning and supports staff with resources and training. Class teachers 
deliver dance lessons and integrate movement into cross-curricular learning. 
Visiting dance specialists may provide workshops or support performances. The 
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Senior Leadership Team (SLT) ensures dance is valued within the curriculum, 
allocates resources, and supports staff development. 

Cross-Curricular Links 

Dance supports learning across the curriculum by enhancing Literacy (e.g. 
through storytelling and descriptive language), Numeracy (through patterns 
and timing), and Personal Development (through teamwork and emotional 
expression). It also links with Music, Drama, and Art & Design, encouraging 
creativity and collaboration across The Arts. 

Resources and Environment 

Our school provides a safe and flexible space for dance, such as a hall or 
studio, equipped with music systems, mirrors, and props. Resources are 
regularly reviewed and maintained to support a wide range of dance activities. 
We invest in new materials and equipment to ensure all pupils can participate 
fully and safely. 

Monitoring and Evaluation 

The quality of dance provision is reviewed through lesson observations, pupil 
feedback, and curriculum audits. The Dance or PE Coordinator works with staff 
to evaluate teaching and learning, identify areas for development, and 
celebrate success. Pupil voice plays a key role in shaping and improving our 
dance curriculum. 

Conclusion 

At St Mary’s Primary School, dance is a valued and vibrant part of our 
curriculum, offering every child the opportunity to express themselves 
creatively, develop physical confidence, and connect with others through 
movement. Rooted in the Northern Ireland Curriculum and aligned with CCEA 
guidance, our dance provision supports the holistic development of pupils—
nurturing imagination, well-being, and cultural appreciation. Through inclusive, 
engaging, and progressive experiences, we aim to inspire a lifelong enjoyment 
of dance and the arts in all our learners. 
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Policy Review 

This policy reflects our belief that creativity is not only a skill but a mindset, 
one that empowers children to think critically, solve problems, and 
communicate ideas in diverse and imaginative ways.  

This policy will be reviewed in June 2028 to ensure the policy remains 
responsive to curriculum changes, school priorities, and pupil needs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



27 
 

Appendix 1: Overview of Requirements - The Arts  

FOUNDATION STAGE 

The Arts 

The minimum content for The Arts is set out below. 
Teachers should enable children to develop knowledge, understanding and skills 
in: 

ART AND DESIGN 

Children should be enabled to: 

➢ Observe and respond to things seen, handled, remembered, and imagined. 
➢ Investigate and talk about colours, lines, shapes, textures, and patterns. 
➢ Look at and respond to the work of artists, designers, illustrators, and craft 

workers. 
➢ Explore and use a wide range of materials and processes. 
➢ Create and develop ideas using colours, lines, shapes, textures, and 

patterns. 
➢ Talk about their own and others’ work, and how the work was made. 

Progression 

As children progress through the Foundation Stage, they should be enabled to: 

➢ Use their senses to explore real objects, developing attention to detail. 
➢ Use direct experiences, memory, and imagination to observe and respond to 

the world around them. 
➢ Begin to use visual language to describe what they have examined and 

observed. 
➢ Begin to appreciate visual qualities in both natural and made environments. 
➢ Value their own and others’ creative work. 
➢ Talk about the processes involved in creating their own work. 
➢ Look at, explore, and talk with increasing confidence about works of art, 

craft, and design. 
➢ Explore and discover the qualities of various materials to make choices and 

create unique pictures and structures. 
➢ Begin to develop a range of skills using materials, tools, and processes (e.g., 

drawing, painting, printmaking, textiles, malleable materials, and 3D 
construction). 
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MUSIC 

Children should be enabled to: 

➢ Work creatively with sound. 
➢ Sing and perform using simple instruments. 
➢ Listen and respond to their own and others’ music-making. 

Progression 

As children progress through the Foundation Stage, they should be enabled to: 

➢ Be aware of and perform a steady beat. 
➢ Distinguish between loud/quiet, high/low, long/short, and fast/slow sounds. 
➢ Listen to and repeat simple rhythms. 
➢ Make music using voice, body percussion, and instruments. 
➢ Watch and respond to start/stop signals. 
➢ Value their own and others’ contributions in collaborative music-making 

and performance. 

 

DRAMA 

Children should be enabled to: 

➢ Express thoughts, ideas, and feelings. 
➢ Develop creativity through imaginative play. 
➢ Engage in dramatic play to extend learning. 
➢ Take part in a range of drama games and strategies. 

Progression 

➢ As children progress through the Foundation Stage, they should be 
enabled to: 

➢ Co-operate during role play, negotiate roles, agree rules, and act out 
scenarios. 

➢ Express thoughts, ideas, feelings, and imagination with confidence using 
verbal and non-verbal language. 

➢ Adopt and sustain a role in a variety of dramatic contexts. 
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KEY STAGE ONE 

The Arts 

The minimum content for The Arts is set out below. 
Teachers should enable children to develop knowledge, understanding and skills 
in: 

ART AND DESIGN 

Children should be enabled to: 

➢ Observe and respond to the world around them using a variety of stimuli. 
➢ Explore and use the visual elements of colour, line, shape, texture, tone, 

and pattern. 
➢ Look at and respond to the work of artists, designers, illustrators, and 

craftspeople. 
➢ Experiment with a range of materials, tools, and techniques. 
➢ Develop and communicate ideas visually and creatively. 
➢ Reflect on and talk about their own and others’ work, including the 

processes used. 

Progression 

As children progress through Key Stage One, they should be enabled to: 

➢ Use observation, memory, and imagination to inform their creative work. 
➢ Develop increasing control and confidence in using materials and tools. 
➢ Use visual language to describe and explain their ideas and responses. 
➢ Make choices about materials and techniques to suit their intentions. 
➢ Show appreciation for the visual qualities in the environment and in 

artworks. 
➢ Talk about and evaluate their own and others’ work using appropriate 

vocabulary. 
➢ Explore how artists and designers communicate ideas and feelings through 

their work. 
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MUSIC 

Children should be enabled to: 

➢ Explore and express ideas and feelings through sound. 
➢ Sing and perform using voice and simple instruments. 
➢ Listen and respond to a variety of music. 
➢ Create and perform simple compositions. 
➢ Work individually and collaboratively in music-making. 

Progression 

As children progress through Key Stage One, they should be enabled to: 

➢ Keep a steady beat and perform simple rhythmic patterns. 
➢ Recognise and explore musical elements such as pitch, tempo, dynamics, 

and timbre. 
➢ Perform with increasing control, accuracy, and expression. 
➢ Use symbols and simple notation to support performance and composition. 
➢ Listen to and talk about music from different times, places, and cultures. 
➢ Reflect on and evaluate their own and others’ music-making using musical 

vocabulary. 

DRAMA 

Children should be enabled to: 

➢ Explore and express thoughts, ideas, and feelings through drama. 
➢ Use voice, movement, and facial expression to convey character and 

emotion. 
➢ Take part in a variety of drama activities including role-play, 

improvisation, and games. 
➢ Develop storylines and characters through dramatic play. 
➢ Reflect on and talk about their own and others’ dramatic work. 

Progression 

As children progress through Key Stage One, they should be enabled to: 

➢ Sustain roles and develop characters in a range of dramatic contexts. 
➢ Use drama to explore real and imagined situations and relationships. 
➢ Work collaboratively to plan and present drama. 
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➢ Use a range of drama strategies to communicate meaning. 
➢ Reflect on and evaluate drama using appropriate language. 

 

KEY STAGE TWO 

The Arts 

The minimum content for The Arts is set out below. 
Teachers should enable children to develop knowledge, understanding and skills 
in: 

ART AND DESIGN 

Children should be enabled to: 

➢ Observe, investigate, and respond to the world around them using a range 
of stimuli. 

➢ Explore and use visual elements such as colour, line, shape, texture, tone, 
and pattern. 

➢ Look at and respond to the work of artists, designers, illustrators, and 
craftspeople from a range of times and cultures. 

➢ Experiment with a wide variety of materials, tools, and processes. 
➢ Develop and communicate ideas through visual and tactile means. 
➢ Reflect on and evaluate their own and others’ work, considering the creative 

process and outcomes. 

Progression 

As children progress through Key Stage Two, they should be enabled to: 

➢ Use observation, memory, and imagination to inform their creative work. 
➢ Apply increasing control and skill in using materials and techniques. 
➢ Use visual language confidently to express and communicate ideas. 
➢ Make informed choices about materials, tools, and processes to suit their 

intentions. 
➢ Show appreciation for the visual qualities in natural and built environments. 
➢ Discuss and evaluate their own and others’ work using appropriate 

vocabulary. 
➢ Demonstrate an understanding of how artists and designers communicate 

meaning through their work. 
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➢ Develop personal style and originality in their creative expression. 

 

MUSIC 

Children should be enabled to: 

➢ Explore, express, and communicate ideas and feelings through sound. 
➢ Sing and perform with control, expression, and accuracy. 
➢ Play tuned and untuned instruments with increasing skill. 
➢ Listen to and respond to a wide range of music from different styles, 

cultures, and times. 
➢ Compose and improvise using voice, instruments, and digital tools. 
➢ Evaluate and reflect on their own and others’ music-making. 

Progression 

As children progress through Key Stage Two, they should be enabled to: 

➢ Maintain a steady beat and perform rhythmic and melodic patterns with 
accuracy. 

➢ Recognise and use musical elements such as pitch, duration, dynamics, 
tempo, timbre, texture, and structure. 

➢ Perform individually and as part of a group with confidence and expression. 
➢ Use notation to support performance and composition. 
➢ Explore and use digital technology to create and manipulate sound. 
➢ Listen with discrimination and respond thoughtfully to a variety of musical 

styles. 
➢ Reflect on and evaluate their own and others’ performances using 

appropriate musical vocabulary. 

 

DRAMA 

Children should be enabled to: 

➢ Explore and express ideas, thoughts, and feelings through role-play and 
drama. 

➢ Use voice, movement, and facial expression to convey character and 
emotion. 
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➢ Participate in a range of drama strategies and conventions (e.g., freeze-
frame, hot-seating, thought-tracking). 

➢ Develop storylines and characters through improvisation and script work. 
➢ Reflect on and evaluate their own and others’ dramatic work. 

Progression 

As children progress through Key Stage Two, they should be enabled to: 

➢ Sustain roles and develop characters with increasing depth and consistency. 
➢ Use drama to explore real and imagined situations, issues, and relationships. 
➢ Work collaboratively to plan, rehearse, and present drama. 
➢ Use a range of dramatic techniques to engage an audience. 
➢ Reflect critically on the effectiveness of drama in communicating meaning. 
➢ Demonstrate confidence and creativity in performance. 

 

 

 

“The greater the encouragement to express themselves freely through Art & 
Design, Drama, and Music, the greater the likelihood there is that children’s 

individuality, imagination, and creativity will blossom.”  
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Appendix 2: Key References for Art & Design  

➢ The Northern Ireland Curriculum – Primary 
This is the core document outlining statutory requirements and guidance for 
Art & Design across all key stages in Northern Ireland. It emphasises 
creativity, personal expression, and the development of thinking skills and 
personal capabilities. 

➢ CCEA Progression Grids for Art & Design (2024) 
These grids provide clear guidance on expected progression in knowledge, 
understanding, and skills across the key stages. They support teachers in 
planning, assessment, and identifying next steps in learning. The grids are 
aligned with the Thinking Skills and Personal Capabilities framework and 
help ensure continuity and challenge in pupils’ creative development. 

➢ Planning for Progress in Art & Design 
Originally produced by the Art & Design Panel of the five Education and 
Library Boards, this remains a valuable reference for structuring progression 
and planning across the primary years. 

➢ Visualize 
A resource supporting visual literacy and creative thinking in the classroom, 
often used to stimulate discussion and idea generation. 

➢ NSEAD Guidance on Design in the Primary Curriculum 
Offers practical insights into integrating design thinking, referencing artists, 
designers, and craftspeople, and encouraging sketchbook use and reflective 
practice. 

➢ Power Drawing Series (e.g., Start Drawing) 
Published by the Campaign for Drawing, these resources support the 
development of drawing skills and visual thinking from early years through 
to upper primary. 

➢ Making Marks and Drawing (Vine Haugh) 
These texts provide practical strategies for developing mark-making and 
drawing as expressive and observational tools. 

 

 

 

 

 


