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At Mount Saint Catherine’s Primary School our policy aims to reflect the current relevant legislation and guidelines.
The purpose of our SEN policy is to describe the school's provision for pupils with Special Educational Needs. The policy is cognizant of the Code of Practice, SENDO and other relevant legislation and guidelines.  It shows how our school's procedures enable us to identify, provide for, monitor and evaluate SEN provision.

This aims to be a practical document which communicates our school procedures to staff, governors, current and prospective parents and, when possible, the pupils and other relevant stakeholders.

Mount. St. Catherine’s Primary School

Mission Statement

Teachers, parents and governors will work together to develop each child spiritually, morally, intellectually, socially, emotionally and physically within our Sacred Heart ethos so that, by realizing their potential, they can maximize it and have an appreciation of self-worth and self-learning.

“Welcome them with kindness and give them encouragement, so that their hearts will

open out and you will be able to help them by advice to form their characters"

 Saint Madeline Sophie Barat

Foundress of the Religious of the Sacred Heart

Data Protection Statement

Mount Saint Catherine’s Primary School is fully committed to compliance with the requirements of the Data Protection Act 1998 which came into force on 1 March 2000. Information in relation to SEN pupils will be stored securely until the pupil reaches the age of 25, after which it will be shredded. The information will be accessible only to authorised persons. We will follow procedures which aim to ensure that all employees, who have access to any personal data held by or on behalf of the school, are fully aware of and abide by their duties under the Data Protection Act 1998.
Rationale

At Mount Saint Catherine’s Primary School we promote an inclusive ethos, all pupils to be offered access to a broad, balanced and relevant curriculum; every pupil has an entitlement to develop to full potential while being educated alongside their peers. We provide educational experiences which celebrate all achievement and recognise individuality and varying cultures. 

As an inclusive school we recognise the diverse special needs of all children and we endeavour to adapt to meet their needs. We work towards identifying and minimising the barriers to learning and provide equal opportunities for all. 

At Mount Saint Catherine’s Primary School we provide a broad, balanced, relevant and appropriately challenging curriculum suitably differentiated to meet individual needs.
Objectives: 

We aim to ;

· Encourage inclusive practices / procedures across all areas of school life

· Promote sense of belonging and community

· Take account of each child’s cultural, ethnic, linguistic and social background, gender, SEN and disability

· Ensure that all children with SEN/disability have positive self image and well being through our inclusive pastoral approaches

· Ensure to have early identification of SEN through a variety of means

· Take reasonable steps to ensure that a child’s inclusion is compatible with efficient education of other children

· Ensure that no child with a disability/ SEN is treated less favourably or disadvantaged in anyway in comparison to those who have no disability/SEN

· Increase the extent to which pupils who have a disability participate in the curriculum and to make reasonable adjustments to make this accessible

· Strive to ensure parental/carers involvement and co-operation 

· Work with outside agencies to meet the needs of the child

· Provide a classroom environment which is conducive to learning and is caring and supportive

· Encourage pupils to develop their full potential, socially, emotionally, physically and intellectually

· Provide range of SEN provision to match the range of SEN/disability

· Strive to have effective monitoring and evaluating of outcomes and provisions being made

· Develop knowledge, skills and understanding which ensure progress, promote success and develop self-confidence

· Promote continued progress and achievement of pupils with SEN in the areas of literacy and numeracy

· Enable pupils to be active partners in their learning

· Develop and make use of all resources in support of pupils with SEN/disability

Definitions of SEN and Disability

Definition of SEN

“Special Educational Need” is defined as “a learning difficulty which calls for special educational provision to be made”

A child has a learning difficulty if he has significantly greater difficulty in learning than the majority of children of his age and/or has a disability which either prevents or hinders him from making use of educational facilities generally provided for children of his age in ordinary schools. (CoP Par. 1.4)

Definition of Disability

“Someone who has a physical or mental impairment which has a substantial and long term adverse effect on his/her ability to carry out normal day to day activities.” Part 1 of Disability Discrimination Act 1995

Key Principles of Inclusion

In order to make sure that we meet our pupils’ needs and include them in all aspects of school life, this SEN policy links closely with all our other policies in supporting pupils such as; Behaviour, Child Protection, Health and Safety and Medical Needs. It also links with our policies for pupils with Additional Needs such as Gifted and Talented or English as a Second Language.  For example
· A pupil may be Gifted or Talented in one area yet have communication difficulties/ASD

· A pupil may have English as an Additional Language but also have a Specific Literacy Difficulty.

· A pupil may have a medical need which has an impact on their learning.

Management of SEN within the Policy
Roles and responsibilities:

Board of Governors (CoP para 2.3-2.6)

· Implementation and monitoring of the SEN policy having regard to the Code of Practice, 

· Endeavour to always have named BOG rep. At present Mrs Colette Mc Cusker and Mrs Louise Hart are SEN reps and have met with SENCo 

Principal – Mr Gildea

· Has responsibility for day to day management of all of the school’s work, including its SEN provision, keep governors informed and work closely with SENCo, co-ordinators, teachers, classroom assistants, Assessment and Monitoring team.

SENCo – Mrs Mc Kenna

Responsibilities include

· Day to day operation of school’s SEN policy

· Maintaining the SEN register

· Maintaining records/files/assessment data of children on SEN register

· Coordination of SEN provision ensuring appropriate liaison with teachers of pupils with SEN 

· Respond to requests for advice from teachers/classroom assistants

· Liaise with classroom assistants regarding pupils with SEN and providing opportunities for their professional development

· Establish SEN in-service training for all staff as appropriate

· Liaise with external agencies

· Liaise with parents of pupils with SEN 

Teacher

· Responsible for meeting the needs of all children in their class.

· Identification of pupils with SEN in collaboration with SENCo

· Ensure differentiation where necessary

· Present materials appropriate to pupil’s age, maturity, learning need/disability.

· Develop and implement strategies to promote positive learning of pupils with SEN

· Identify barriers to learning

· Draw up and implement appropriate programmes/Education Plans to address the needs of children

· Monitor/evaluate IEP targets reflecting progress and achievements of pupils with SEN

· Celebrate achievements, eg praise postcards from Principal

· Liaise with SENCo/learning support teacher/other support services.

· Record keeping – E.P’s, reviews, samples of work etc, within class assessment file or in separate file as preferred

· Encourage pupil involvement in their own learning and responsibility for their own actions, eg sharing and agreeing EP targets/review of targets

· Effective communication and managing of classroom assistant in meeting the needs of pupils with SEN 

· Liaise with parents of pupils with SEN regarding education plans, reviews etc

Learning Support teacher 

· Work with small groups of children using a range of appropriate resources in a stimulating learning environment 

· Work in partnership with the teacher, eg work with class teacher in monitoring and reviewing children’s education plans, 

· Monitor progress

· Offer feedback as appropriate, eg to classroom assistants

· Keep additional records that show outcomes of pupils with SEN –children’s folders, books

· Involve parents, through information sessions and other meetings as appropriate

· Encourage pupil involvement in their own learning and responsibility for their own actions, eg sharing and agreeing EP targets as appropriate

· Liaise with outside support services

Classroom Assistant

· Work in partnership with the teacher/SENCo

· Fully involved in children’s provision, monitoring and reviews under direction of the teacher/SENCo

· Additional record keeping that monitors progress and shows outcomes of pupils with SEN – E.P’s, reviews, children’s folders, photographs, under direction of SENCo/class teacher

· Encourage pupil involvement in their own learning and responsibility for their own actions, eg target boards, two stars and a wish

· Seek opportunities for professional development as appropriate

Pupil

‘The child should, where possible, according to age maturity and capability, participate in all the decision making processes which occur in education.’  

(Supplement to the Code of Practice – pars 1.19)  

Key decisions for a particular pupil might include:

· Contributing to education plans through setting targets

· Working towards achieving agreed targets in discussion with class teacher/ SENCo
· Contributing to the review of EPs, Annual Reviews and the Transition process in Year 7

Parents

· Are informed and encouraged to be fully involved in supporting their child’s learning, working in partnership with the school

· Are encouraged to be actively involved in EP process and endeavour to support the achievement of IEP targets

(parents are asked to sign EP/Review and return to school)

· Are provided with opportunities to develop their skills in relation to their child’s education, eg Parent Seminars, meetings with SENCo in school.

· Develop positive relationships with school personnel as far as possible

· Are welcome to contact school if they have concerns 

Admissions

The admission arrangements at Mount Saint Catherine’s P.S with respect to the majority of pupils with special educational needs are consistent with the school’s general arrangements for all other pupils. 

Children with statements of special educational needs are placed in schools at the request of the Education Authority. 

When seeking to place a pupil with a statement, the Board will take into account the wishes of the child’s parents and the provision of efficient education for other children in the class or school and the efficient use of resources to determine the suitability of the placement. This is in line with SENDO legislation.

At Mount Saint Catherine’s we endeavor to make all reasonable adjustments/steps to ensure a child with a statement of special educational needs can attend our school.

Accessibility

· Access to a broad and balanced curriculum can be facilitated appropriate to age, ability, aptitude and attainments

· Part time SEN teacher

· Well-equipped Learning Support classroom/interactive whiteboard

· Reading partnership Programme

· Sensory Motor Group resources and programmes

· Talking Partners Programme

· Extended Schools Programmes

· Wheelchair access via side entrance

· Disabled toilet

Complaints Procedures relating to SEN procedures e.g.:

· Internal school procedures, Teacher, SENCo, Principal

· EA have a SEN Advice and Information Service to provide support in relation to children with Special Educational Needs. Parents are provided with this information annually. Details of this service can be found on EA website

· Dispute Avoidance and Resolution Service (DARS)

DARS was established in September 2005 as part of the implementation of the Special Needs and Disability Order (SENDO). It aims to provide an independent, confidential forum to resolve or reduce the areas of disagreement between parents and schools/Boards of Governors or ELB’s for pupils who are on the Code of Practice, in relation to special educational provision. Where interested parties have made an attempt to resolve a disagreement and this has been unsuccessful, a referral may be made to DARS.

Involvement with DARS will not affect the right of appeal to the Special Educational Needs and Disability Tribunal (SENDIST). Parents/Guardians may contact this service directly

Special Educational Needs and Disability Tribunal (SENDIST).

Where agreement cannot be reached between a parent and the EA with regard to a child’s special educational needs, legislation gives the right of appeal to the Special Educational Needs and Disability Tribunal (SENDIST). This body considers parents’ appeals against decisions of EA’s and also deals with claims of disability discrimination in schools.

Identification, provision, monitoring and evaluation of SEN procedures

Early identification

All staff at Mount Saint Catherine’s P.S. are responsible for early identification of children with SEN through observation, professional judgement, testing, information gained from parents, previous teachers, external agencies, communication with SENCo etc and:

· Information from Playgroup and other transferring schools

· Through checklists, weekly tests, observations, others (parental concerns) etc 

· Results of screening tests/diagnostic tests/standardised tests are analysed and collated into class screens 

· Pupils may be selected for early intervention programmes on analysis of this data

· Identify children (inconsistent/low results). Involvement of Assessment coordinator, literacy/Numeracy coordinators and SENCo. This “Assessment Team” meet at least once termly.

Criteria for placing a child on SEN Register

A child may be placed on the register

· After discussion with teacher, where concerns are voiced and lack of progress has been noted a Record of Concern may be drawn up with targets being set, monitored and reviewed on an agreed date. If progress remains a concern then the child will be put on SEN Register

· After thorough analysis of data- PIE, PIM, CAT, BPVS, NGRT, where scores are below 80 following consultation with teacher and SENCo a decision is made, eg put on SEN Register or try an intervention programme for a set time. Monitoring of same will determine whether or not child is placed on SEN Register

· After influencing factors have been considered, eg attendance, punctuality, Newcomer pupil and duration of time in English speaking country, family circumstances

· After consideration of reports from medical experts or other outside agencies

· With regards new pupils, after consultation with personnel from previous school

As soon as a child is identified as having a SEN, the parents/guardians are invited into school to discuss the child’s needs with the teacher and they are informed that the child has been placed on the SEN register. An education plan is drawn up

The SEN register is reviewed by the SENCo when new EP’s are drawn up three times a year. Children are moved between the stages and on/off register as appropriate

Criteria for taking a child off SEN Register

· After analysis of data- PIE, PIM, CAT, BPVS, where scores are above 80. Monitoring of same will determine whether or not child is taken off SEN Register

· After IEP targets have been met ( two consecutive reviews)

If sufficient progress is being made in accordance with above criteria, the pupil should be moved off the register and monitored by the class teacher.

The staff are aware of the 7 categories of SEN 

1.
Cognitive and Learning

a)
Dyslexia/Specific Learning Difficulty (DYL)

b)
Dyscalculia (DYC)

c)
Dyspraxia/Developmental Coordination Difficulties (DCD)

d)
Mild Learning Difficulties (MILD)

e)
Moderate Learning Difficulties (MLD)

f)
Severe Learning Difficulties (SLD)

g)
Profound and Multiple Learning Difficulties (PMLD)

h)
Unspecified learning difficulties (U)

2.
Social, Emotional and Behavioural
a)
Social, Emotional and Behavioural Difficulties (SEBD)

b)
Attention Deficit Disorder / Attention Deficit Hyperactivity


Disorder (ADD)

3.
Communication and Interaction

a)
Speech and Language Difficulties (SL)

b)
Autism (AUT)

c)
Asperger’s Syndrome (ASP)

4. 
Sensory Difficulties

a)
Severe/profound hearing loss (SPHL)

b)
Mild/moderate hearing loss (MMHL)

c)
Blind (BL)

d)
Partially sighted (PS)

e)
Multi-sensory impairment (MSI)

5. 
Physical

a)
Cerebral Palsy (CP)

b)
Spina Bifida and/or Hydrocephalus (SBH)

c)
Muscular Dystrophy (MD)

d)
Significant Accidental Injury (SAI)

e)
Other (OPN)

6. 
Medical Conditions/Syndromes

a)
Epilepsy (EPIL)

b)
Asthma (ASTH)

c)
Diabetes (DIAB)

d)
Anaphylaxis (ANXS)

e)
Down’s Syndrome (DOWN)

f)
Other medical conditions/syndromes (OMCS)

g)
Interaction of Complex Medical Needs (ICMN)

h)
Mental Health Issues (MHI)

7. 
Other

a)
Other (OTH)

Guidance for Schools: Recording Children with Special Educational Needs – SEN Categories (Department of Education)

Provision 

In Mount Saint Catherine’s Primary School, we follow the five stage approach as set out in The Code of Practice (1998).

This approach recognizes that there is a continuum of SEN and that the requirements of the majority of pupils with SEN lie at Stages 1, 2 or 3. This means that their needs are met by the school with the help of outside agencies and/or specialists as required. 

Ref - Good Practice Guidelines, SEN Resource File, Early Years Learner Support Handbook, Learning Difficulties strategies and other resources. All staff have access to these document and are encouraged to use them as appropriate when deciding on strategies to support pupils with SEN

Stage 1

Stage 1 begins with a concern that a child may have special educational needs.  Normally such a view is expressed either to or by the class teacher. The class teacher maintains day-to-day responsibility for meeting the pupil’s SENs and should inform the SEN co-ordinator and the Principal and consult the child’s parents.  In addition, the class teacher should:

•
Collect and record information about the child and make an 

         initial assessment of SEN.

•
Provide or arrange special help within the normal curriculum framework, such as:  increased differentiation of class work, alternative teaching and learning strategies to help meet the child’s needs.  The nature and aims of such provision should be recorded, together with the targets, monitoring arrangements and review date and

•
Monitor / review progress and report back to SENCo.

The SENCo should: 

•
Ensure that parents are consulted and together agree that the child’s name is included in the school’s SEN register.

•
Help the class teacher gather information and assess the child’s            

         needs.

•
Advise and support the class teacher.

Stage 1 Review

Parents should always be informed of proposed action and any review date.  Having considered review outcomes the SENCo will decide whether to remove pupil’s name from the register, keep the pupil at Stage 1 or move the child to Stage 2.

Stage 2

Stage 2 begins with a decision either at the Stage 1 Review, or following discussions between teachers and parents, to proceed with early and more intensive action.  

The SENCo:

Takes the lead in assessing and identifying the child’s learning difficulty.  This includes planning, monitoring and reviewing the special educational provision working with the child’s teacher.  The class teacher remains responsible for working with the child in the classroom; differentiation should be evident in teacher planning. Appropriate withdrawal is decided upon. SEN resources should be made available within school, programmes, ICT, eg Lexia Core 5 Reading Programme .Other relevant and purposeful provisions that are appropriate should be made. Professional development training may be required for staff from internal and external agencies, eg autism service, BST, OT. Implementation of any provision/strategies as a result of external advice, support and training
•
Again, working with the class teacher, the SENCo should ensure that an Education Plan is drawn up for the pupil.

•
All these operations should take into account, as far as possible, the child’s own views and the parents’ views.

Stage 2 Review

Normally the Stage 2 review should be conducted by the SENCo, in consultation with the class teacher and, where possible, the child and parents. It should focus on the child’s progress. 

· If progress has been satisfactory the SENCo may decide that the child should continue at Stage 2 in order to consolidate gains.  If the progress continues to be satisfactory, the SENCo may decide that the child no longer needs special educational provision at Stage 2 and may decide to move the child to Stage 1. 

· The child’s name should be kept on the SEN register until there is no longer any significant concern about progress.

· If the relevant and purposeful measures at Stages 1and 2 do not result in adequate progress the SENCo should move the child forward to Stage 3 and referral may be made to specialist support services/agencies outside the school.

Stage 3

School provision and external support 

· School based provision continues as appropriate

· Additional external expertise is sought to improve progress
· External specialist intervention with the pupil as appropriate
· The support services help in the drawing up of IEP in partnership with school (targets taken from advice given and strategies/resources recommended)
· If intervention remains appropriate the child will remain at Stage 3 for a further period of time.

· If the progress has been satisfactory and intervention is no longer required, the SENCo, following consultation, may agree that the child no longer needs external support at Stage 3 and may decide to move the child back to Stage 2 and action appropriate to that stage will be taken.

· If the relevant and purposeful measures at Stage 3 have not resulted in adequate progress, following consultation with the SENCo, teacher, external support services and parents, the Principal may request a Statutory Assessment.

Stage 4

Request for statutory assessment  
Following an application to the Education Authority from school’s Principal or the parent, the Board will consider the need for transition to Stage 4.  It should be noted that a request of this kind will not always result in Statutory Assessment nor will Statutory Assessment always lead to a Statement of SENs.

In reaching a suitable decision, the EA will consider:

· The degree of the child’s difficulty

· The nature of the provision required

· Whether the child’s needs can reasonably be met by the resources normally

· available to the school and

· Use the EA Provisional Criteria for Statutory Assessment.

Stage 5

Statemented Pupils

· Other provision over and above what would be deemed as reasonable from within a school’s own resources e.g. classroom/domestic assistance, an amount of money for a child with specific literacy difficulties.
The Annual Review

Article 19 of the Education (Northern Ireland) Order 1996 requires that any child or young person who is the subject of a Statement of Special Educational Needs, whether attending a special or mainstream school, must be reviewed annually, to make sure that the needs of the child or young person are still being met and to consider the appropriateness of the placement.  Annual Reviews should be seen as part of the process of continuous monitoring of the child's progress.

The Annual Review will

· Gauge the child’s progress towards meeting the objectives specified in the statement.

· Review the special provision made for the child, including placement.

· Consider the appropriateness of maintaining the Statement of SENs.

· Relevant school staff will undertake the Review on behalf of the Board.

· The Review will take place in school, chaired by the Principal (or other person as delegated).  

· Relevant forms and EA guidance for this process is available from Special Education

Exceptional Cases

In most cases transition through the five staged assessment process occurs in sequence.  However, in exceptional circumstances, pupils may demonstrate such significant or unforeseen difficulties that with multi-professional and parental agreement a move to a higher stage of need is necessary immediately.
Monitoring 

· Register compiled and updated by Senco

· Parental comments/ concerns recorded 

· Targets of IEPs monitored for progression

· Evidence  that the pupil’s class work and/or social skills are progressing, eg through IEP process, teacher observations
· Reviews of IEPs and other relevant and purposeful measures  that focus on educational outcomes and inform future planning and inform movement either up or down through the Code of Practice stages
Evaluation 

· SENCo to meet at least termly with class teachers to evaluate progress, etc of pupils and the effectiveness of the provision and Education Plans 

· In class observation to ensure appropriate teaching and learning strategies are used

· Targets of IEPs monitored for progression and evidence of the children’s work is examined

· Impact of training, advice and support from external agencies on strategies and provision

· Attendance of SEN pupils monitored

· Involvement of pupils/parents monitored

· Effectiveness of withdrawal programmes etc 

· Use of SEN classroom assistants evaluated

· Inclusion in all areas of school life e.g. school trips, productions, sports days

· Class screens and pupil profiles monitored at least annually

· Provision for statemented children, reviewed annually and provision amended as required 

· SEN overall review annually through information retrieved through monitoring and evaluation systems in school

· Report (drawn up by SENCo) submitted to B. O. G. - Principal  reports on progress to the Board of Governors and is responsible for the effectiveness of current provision through meeting with the SENCo, learning support team, monitoring teacher’s planners, ensuring all staff have adequate training.

· Effectiveness of SEN yearly planner

Record keeping

· Pupil folders containing tests, samples of work, etc in locked filing cabinet, room 21.

· SENCo records kept in locked cabinet, room 5- pupil folders containing statements, annual reviews, reports from outside agencies, minutes of meetings with parents etc. 

· Education Plan file kept by SENCo (current year and recent years)

· Assessment file kept by SENCo (current year and recent years)

· Record of liaison/meetings with Board/Health Services

· SEN register – updated after E.P reviews (three times a year)

· Current SEN audit

· Staff Support, Advice and Training Records

· External contacts - Support services available, school psychologist, outreach support teachers (list in appendix with phone numbers and kept in SENCO Diary) 

· Useful websites E.g. www.education-support.org.uk  www.ea.org/specialeducation 

Professional Development and Partnerships
Professional development

· The Principal oversees the professional development of all staff in his school in consultation with the SENCo.  

· The SENCo should keep a record of all training relating to SEN. 

· It is essential that all staff keep up-to-date with developments in the whole area of SEN in order to provide effectively for pupils.

· Any staff attending INSET should disseminate the training with colleagues.

Qualification/experience of staff

· Reading Partnership trained staff

· Talking Partners trained staff (including administration of WellComm and Renfrew Picture Scales, screening tools)

· Sensory Motor Groups trained staff 

· Accelerated reading trained staff

· Lexia Core 5 Reading Program trained staff

· Teachers/Classroom assistants receiving on-going internal and external training. Dissemination of information as required.  

· Whole school training – ‘Dyslexia Friendly Classroom’ (this is to be undertaken again in 2016 with new members of staff in mind)

Partnerships

Internal partnerships

· Meetings take place among principal, SENCo/class teachers/classroom assistants, e.g. principal meets with classroom assistants twice per term. SENCo meets Classroom Assistants 1-1 at beginning of each new EP period.  

External partnerships

· Liaison with other EA support services, eg support from SpLD, BST, AAIS, Lang and Com, Sensory Support Team, Educational Psychology

· Health and social services e.g. ACE, Speech and Language, OT, CAMHS

· Procedures for involving these services, child protection, formal meetings, reports sent.

Links with other educational establishments and transfer arrangements

· Copies of appropriate records are made available (Post Primary transitions)

· Where possible the SENCo/class teacher will communicate with the SENCo/class teacher of the receiving schools.

· Links with Nursery Schools and Playgroups through visits by P.1 teachers, invitations to school events

· Link with Lisanally Special school during All Set Programme

This policy will be reviewed in light of changes in legislation or practice. This will happen in consultation with all staff members.

Appendices
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