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Article 29 (UNCRC) 
Education must develop every child’s personality, talents and abilities to the full. 
Purpose and Aims of the Marking Policy 
Assessment for learning is a vital part of raising pupil achievement. Purposeful feedback encourages children to focus on improving their work as recommended by the teachers’ comments. The purpose of this policy is to make explicit how teachers mark children’s work and provide feedback. All members of staff are expected to be familiar with the policy and to apply it consistently. This policy helps to promote consistent standards of feedback and marking throughout the school. 
“Feedback is more effective if it is focused on the learning intentions and success criteria of the task. This helps pupils understand the causes of their success or failure and become more aware of what counts as quality in their learning. Quality feedback involves giving them time to talk about and reflect on their learning and how it might be improved. Peer and self-assessment, as well as teacher assessment, contribute to formative feedback.” 
CCEA Assessment for learning: A Practical Guide 2009 
At St. Mary’s Primary School, we aim to: 

· Provide consistency and continuity in feedback and marking throughout the school so that children have a clear understanding of teacher expectations; 
· Use the marking system as a tool for formative ongoing assessment; 

· Improve standards by encouraging children to give of their best and improve on their last piece of work; 

· Develop children’s self-esteem through praise and valuing their achievements; 
· Create a dialogue which will aid progression. 

Effective feedback and marking 

For feedback to improve learning, pupils need to know three things: 
· where they are in their learning 

· where they need to go (their next steps); and 

· how to get there (what improvements they can make). 

CCEA Assessment for learning: A Practical Guide 2009 

At St. Mary’s feedback and marking will take on several forms: 
Formative: so that the positive achievements of pupils will be recognised. 

Diagnostic: so that the strengths and weaknesses of pupils may be recognised. 

Summative: so that the overall achievements of pupils may be recorded in a systematic way. 

Evaluative: so that the information gained about pupils’ achievements may be used by teachers to make curriculum planning and resource decisions. 

Feedback occurs at one of four common stages in the learning process: 

1. Immediate feedback – at the point of teaching 

2. Summary feedback - at the end of a lesson/task 

3. Next Steps –reacting to feedback – further teaching enabling the children to identify and improve for themselves areas for development identified by the teacher upon review of work after a previous lesson had finished. 

4. Summative feedback – tasks planned to give teachers definitive feedback about whether a child has securely mastered the material under study.
Three Golden rules for marking

Keep it simple – provide enough guidance so the pupil knows what next

Keep it direct – be clear about what you want the pupil to do

Keep them interested – getting the pupils to use/react to feedback
(What Works? Research and Evidence for Successful teaching Lee Elliott Major and Steven Higgins) 
Assessment for Learning 
The Five Key Actions of Assessment for Learning according to the Northern Ireland Curriculum are as follows: 

1. Sharing Learning Intentions 
Agreed learning intentions give students a deeper understanding and ownership of their own learning process. This brings increased motivation and the desire to stay on task for a longer period of time. 

2. Sharing and Negotiating Success Criteria 
Created by pupils or in conjunction with teachers, clear success criteria aid self-assessment and helps identify the steps needed to complete a task. 

3. Feedback 
This is essential for effective learning and teaching. Strategies such as ‘2 stars and a wish’, comment-only marking or providing prompts for improvement, can help plan the next steps in learning.
4. Effective Questioning 
Using more open-ended questions, giving more thinking time, using pair share and so on can help pupils feel more confident to put forward new ideas, think out loud, explain their reasons and explore their understanding. 

5. How Pupils Reflect on their Learning 
(Peer and Self-Assessment and Self-Evaluation) 
Allows pupils to reflect on what they have learnt and how they have learnt it. Using strategies such as traffic lights, using marker on their written efforts, thumbs up or useful thinking prompts can encourage pupil self-evaluation 

Implementation 
With these five points in mind, at St. Mary’s Primary School we have agreed upon the following approaches towards marking: 

· Marking needs to be completed regularly, kept up-to-date, and promptly returned to pupils. 
· Pupils need to understand marking systems, both the criteria for marking as well as the comments awarded. 

· Whenever possible, marking should relate to the learning intention of the lesson or the success criteria set. 
Additionally 

· The use of targets to make marking as specific and actionable as possible is likely to increase pupil progress 

· Pupils are unlikely to benefit from marking unless some time is set aside to enable pupils to consider and respond to marking 
· Some forms of marking, including acknowledgement marking, are unlikely to enhance pupil progress. A mantra might be that schools should mark less in terms of the number of pieces of work marked, but mark better 
A marked improvement? Education Endowment Foundation A review of the evidence on written marking April 2016

Principles of Effective Marking

Effective Marking should:

· Be manageable for staff.
· Be positive, motivating and constructive for children.
· Be at the child’s level of comprehension.
· Not penalise children’s attempts to expand their vocabulary.
· Be written in handwriting that is legible and a model for the child.
· Be frequent and regular.
· Allow specific time for the children to read, reflect and respond to marking.
· Give children opportunities to become aware of and reflect on their learning needs.
· Give recognition and appropriate praise for achievement.
· Give clear strategies for improvement. 

· Involve children in the same process (whether oral or written), to ensure equity across subjects and abilities. 

· Provide information for the teacher on the success of the teaching. 

· Relate to the learning objective/success criteria of the work set, e.g., science should be marked mainly for the science content, not the punctuation. 
· Be consistently followed by teachers across the school. 

· Positively affect the child’s progress. 

Subject specific marking

LITERACY 

Foundation Stage can include: 
· Immediate marking of the work by the teacher when possible. Students act immediately on this during in-class feedback 

· Teacher/Classroom Assistants giving verbal feedback during lessons to small group, whole class or individuals. Students act upon this feedback. 

· Sessions for reacting to teacher feedback – teacher working with small group the following day. 

· Observations during PBL/ Task Board work- Includes the teacher gathering feedback from teaching including white boards, workbook etc 

· The majority of feedback will be given verbally especially during guided reading lessons. 
· Stickers, positive praise, visual aid stampers etc.

The following may be used in Foundation Stage where pupils are reaching a level of independence within learning.

	Symbol
	Used for

	(
	Correct

	(
	Success criteria achieved

	VF
	Verbal Feedback Given

	I
	Independent

	AS
	Adult Support

	Sp
	Spelling Error

	(
	Correction required


Key Stage 1 can include:

· Immediate marking of the work by the teacher at the pupils’ desk. Students act immediately on this during in class feedback 
· Teacher giving verbal feedback during lessons to small group especially during guided reading lessons. Students act upon this feedback. 
· Modelled - pupils consider their current learning against a good example and then improve their piece of work. 
· Scaffolding - A pupil has a misconception or error, and the teacher provides a scaffolded response to get them unstuck and to make progress. 
· Find and Fix- Signposting work to improve with a clear focus. E.g., Question 2 has an error in spelling. Find and fix. 
· Consolidation - A pupil needs more practice, or the teacher wants to assess if they are able to demonstrate a skill independently 
· Self-Assessment according to success criteria, use of a checklist, or a self-evaluation sheet 
· Peer Assessment - checklist – this will be modelled by teacher and used as pupils move through the key stage. 
Key Stage 2 can include: 
· Immediate marking of the work by the teacher at pupil’s desk. Students act immediately on this during in class feedback.
· Teacher giving verbal feedback during lessons to small group especially during guided reading lessons. Students act upon this feedback. 
· During lessons teachers ask questions from the front of the class to ascertain and check understanding or ask children to share progress in their work. 
· Modelled - Students consider their current learning against a Modelled piece of work. Sharing good examples of students’ work at appropriate points in the lesson to allow students to reflect on their own work and share ideas for improvement. 
· Scaffolding - The teacher highlights misconceptions / incorrect work / poorly communicated subject knowledge whilst circulating in class. Students act upon this feedback. 
· Find and Fix - Signposting work to improve with a clear focus. E.g., Question 2 has an error in spelling. Find and fix. 
· Sharing plenaries where 2-3 focus pupils discuss or read part of their work while remaining at their table, so that verbal feedback can be given by their peers and teacher, identifying achievements in relation to the learning objective and success criteria.
· Pupils mark their own work in lessons where this is appropriate e.g spelling, NW Maths & English etc. Pupils are encouraged to edit, rewrite, and improve each piece of writing, during the same or next lesson using a marking pen/colouring pencil. 
· Self-Assessment according to success criteria, use of a checklist, or a self-evaluation sheet 
NUMERACY 
Recent research on Mathematics and numeracy suggests that teachers should distinguish between mistakes and misconceptions in order to make feedback and marking efficient and effective.
Mistakes are simple errors, but misconceptions suggest a lack of understanding, experience or skill in a certain area. Misconceptions will be addressed either through good planning or effective feedback. Teachers will give verbal feedback to class to ensure that the concepts taught are consolidated. Consequently, all numeracy work in St Mary’s is to consider mistakes and misconceptions. 
Mistakes 
Teachers simply indicate when a mistake has been made. The child should be encouraged to correct the mistake. 
Misconceptions 
Ideally misconceptions should be planned for. When they occur in work, teachers will address them. This may involve formative written feedback on their work and be verbal feedback. Verbal feedback should be recorded. 
Problem solving 
All problem solving and investigation work provides opportunities for extended feedback from teachers. This may take the form of verbal feedback when appropriate but will usually be in written form. This should give insight in to how the child has carried put the problem and what they can do to improve their work in the future. 
Foundation Stage 
Age-appropriate marking is used in the Foundation Stage. When a teacher has addressed a misconception with a child orally, verbal feedback or a similar comment will be written on the book, The focus is on practical work where pupils have opportunities to develop skills and use whiteboards to record their learning. 
Key Stage 1 
Pupils will be taught how to check for errors in key stage 1 using practical equipment and use of whiteboards. Teachers will model work on the IWB to show how to record their calculations and methods. Teachers will work with groups and individuals when there is a need for reinforcing. The teacher may give extra examples to consolidate a skill independently or to provide challenge. 
When marking calculations, incorrect work will be identified/circled or underlined, and pupils will be given the opportunity to respond. Number reversals will be corrected. 
Self-Assessment – Pupils will use thumbs up/down and Traffic light to indicate how they found an activity, so that support can be given. 
Key Stage 2 
In terms of day-to-day numeracy learning, in KS2, teachers should have the answers to problems available and after doing 4/5 calculations, pupils should check their answers themselves. That way, if they have the wrong answer and misunderstood something, they can alert the teacher immediately. 
Pupils can work in groups to compare answers and where answers do not agree, challenge each other, and try to find where the error has been made.

When marking calculations, incorrect work will be identified/circled or underlined and pupils will be given the opportunity to respond. Number reversals will be corrected. 
Self-Assessment – Pupils will use traffic lights to indicate how they found the activity and if more support is required.

NEXT STEPS 
Focused marking –

Focused marking is linked specifically to the Learning Intention of the lesson and Success Criteria which is agreed by whole class at the beginning of lesson. 
A NEXT STEPS should be indicated where applicable and should be clearly visible. When focused marking is used to give Next Steps, the teacher may use different types of prompts depending on the task involved and the ability of the child – examples of these are:

	Positive Comments
	Next steps

	I love the way you….

I like the way that you….

You have shown me…..

I think you……

I like how you……
	Next you need to…

Next time

Your next step is….

Remember to…….

Your target is to…

To improve you could…

Perhaps you could…….




· A reminder - Look at last lesson for the correct spelling 
· A challenge - ‘can you think of a better word than ‘bad’ 
· A scaffold prompt - ‘what kind of monster was he? Change bad for a word that makes him sound more scary’.
· Example prompts - ‘Try one of these words or your own instead of ‘bad’ – ferocious, terrifying, evil’ Positive comments. 
Whenever possible, the teacher provides students with the answers to mark their own work. This also helps their self-reflection, as it is instant feedback allowing them to consider if they understood the concept or not. 
· There should be evidence of “Marking for Improvement” on large written work in children’s books. 
· The comments should be related to the WALT and/or S.C. 
Homework 
Foundation Stage Homework should be marked regularly and include a positive comment. 
Key Stages 1 and 2 
All individual questions should be corrected either by the children or the teacher
	Symbol
	Used for

	(
	Correct

	(
	Success criteria achieved

	VF
	Verbal Feedback Given

	I
	Independent

	AS
	Adult Support

	sp
	Spelling Error

	CP
	Capital Letter omitted 

	(
	Correction required
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