Long Term Plan

	Year: 
	Class Level: Senior Infants
	Subject: English



	General or overall aims

	In line with the school plan for English and The Primary Language Curriculum, the Senior Infant English programme aims to foster the children’s skills as communicators, readers, writers and thinkers. This plan provides guidance on how the children will learn at their own pace in an environment and with relationships which are supportive, engaging and inclusive.
In accordance with the Primary Language Curriculum, the programme aims to:

1. Children and their lives
· enable children to build on prior knowledge and experience of language and language learning to enhance their language learning
· encourage children to embrace Irish positively, and promote our cultural identity through the use of the Irish language
· encourage children of different languages and cultures to be proud of and to share their heritage
· recognise the wide variation in experience, ability and language style which children bring to language learning in school as a first step in enabling them to engage in relevant and meaningful communicative relationships.
2. Children’s communications and connections with others
· embrace children’s uniqueness by nurturing their appreciation of their home language, their understanding of language and diversity, and their ability to use different languages, gestures and tools to communicate with people in a variety of contexts and situations
· encourage and enable children to communicate effectively in both the first and second language of the school and to communicate in their heritage language for a variety of purposes
· enable children to fully engage with and enjoy a wide range of relevant and meaningful linguistic and communicative experiences with peers and adults.
3. Children’s language learning and development
· promote a positive disposition towards communication and language by fostering within children a lifelong interest in and a love of language learning for personal enjoyment and enrichment
· broaden children’s understanding of the world through a rich variety of language experiences and through fostering an awareness and appreciation of other languages and cultures in an enriching learning environment
· [bookmark: _Hlk17110323]enable children to use language imaginatively and creatively and to appreciate its aesthetic aspects
· encourage children to engage personally with and think critically about a broad range of spoken, gesticulated, written and multimodal texts
· support children to develop their literacy skills and enable them to progress at their own learning pace in oral language, reading and writing
· nurture within children an awareness of language, allowing them to appreciate and understand the content and structure of languages




	Expected Learning

	Learning Outcomes:

	Element
	Oral language
	Reading 
	Writing

	Communicating
	1. Engagement, listening and attention
Stages 1 and 2: Show interest in, demonstrate joint attention and actively listen and attend for enjoyment and for a particular purpose, and in other languages where appropriate. TF1
		
2. Motivation and choice
Stages 1 and 2: Choose, listen to, respond to and create texts in a range of genres, and in other languages where appropriate, across the curriculum for pleasure and interest. TF2

3. Social conventions and awareness of others		
Stage 1: Recognise that language style changes with different relationships and audiences.
Show understanding of the listener’s needs while with support, initiating, sustaining and engaging in conversations on personal and curriculum-based topics and responding non-verbally and verbally. TF3
Use language with confidence to work collaboratively with others and share the outcomes with familiar and unfamiliar audiences. TF3			
	1. Engagement
Stages 1 and 2: Attend to, take part in and enjoy listening to reading and talking about the meaning and interpretation of written words and illustrations with others, recognising themselves as readers. 
Discover and explore texts in various languages. TF1

2. Motivation and choice
Stage 1: Choose, read and communicate about text in a range of genres and languages for pleasure and interest. TF2


	1. Engagement
Stage 1: Attend to, take part in and have fun mark-making, drawing and writing, across languages where appropriate, to communicate with others.
TF1

2. Motivation and choice
Stages 1 and 2: Choose appropriate tools, content and topics for their own writing and select texts for sharing with others. TF2







	Element
	Oral language
	Reading 
	Writing

	Understanding
	4. Sentence structure and grammar
Stages 1 and 2: Use coherent sentences of
increasing complexity with correct tense, word order and sentence structure, while using connectives and producing compound and complex sentences to elaborate appropriately. TF4

5. Vocabulary
Stages 1 and 2: Use different strategies such as a speaker’s gestures, tone of voice, known words, pictures, sentence structure, definitions and descriptions to acquire and show understanding of new words, to include other languages where appropriate.
Use sophisticated oral vocabulary and phrases, including the language of text, topic and subject-specific language, and express and use decontextualised language. TF5

6. Demonstration of understanding
Stages 1 and 2:  Demonstrate understanding through the ability to give and follow instructions, comprehend texts and clearly state a case. TF6

	3. Conventions of print and sentence structure
Stage 1: Identify and use basic conventions of print in text.	TF3	

4. Phonological and phonemic awareness
Stages 1 and 2: Play with, recognise and manipulate sounds such as syllables, rhyme, onset-rime and phonemes in spoken words.	

5. Phonics, word recognition and word study	
Stage 1: Recognise, name and sound all lower- and upper- case letters and common letter patterns, displaying some word identification strategies when reading instructional and independent-level texts.	
	
6. Vocabulary
Stage 1:  Acquire appropriate vocabulary to support the comprehension of text shared by the teacher or read independently.
Talk about and use new vocabulary as it arises, drawing on context and identifying words with similar meaning and words with similar sounds but different meaning.
TF6
	3. Conventions of print and sentence structure
Stage 1: Use basic conventions of print and sentence structure. TF3

4. Spelling and word study
Stage 1: Recognise, name and sound letters and
use some correct spellings drawing on their sound and letter patterns to try out invented spelling.
Spell high-frequency and high-interest words accurately. 

5. Vocabulary		
Stage 1: Use a growing range of vocabulary from
their personal experiences and engagement with
text and use language playfully and creatively in their writing. TF5
	




	Element
	Oral language
	Reading
	Writing

	Exploring and Using
	7. Requests, questions and interactions
Stages 1 and 2: Express personal needs, opinions, and preferences, and make requests with confidence.
Ask and answer a variety of open and closed questions to seek help, get information, develop understanding, clarify and extend thinking. TF7

8. Categorisation		
Stages 1 and 2:  Name, describe and categorise people, objects, experiences and concepts of increasing complexity, demonstrating growing depth of knowledge and improved understanding. TF8

9. Retelling and elaborating
Stages 1 and 2: Tell and retell imaginative stories and narratives of increasing complexity to familiar and unfamiliar audiences using appropriate sequencing,
tense and oral vocabulary. TF9

10. Playful and creative use of language
Stages 1 and 2: Listen and respond to the aesthetic,
imaginative and creative aspects of language and use
language playfully and creatively, and across other language as appropriate. TF10

11. Information giving, explanation and justification
Stages 1 and 2: Supply, explain and justify points of information to familiar and unfamiliar audiences using topic-specific language. TF11									
12. Description, prediction and reflection
Stages 1 and 2: Describe, predict and reflect upon actions, events and processes relating to real and imaginary contexts. TF12
	7. Purpose, genre and voice
Stages 1:  Experience and respond to the aesthetic, creative, and imaginative aspects of text and a range of genres expressing preferences and opinions. TF7

8. Response and author’s intent
Stages 1 and 2: Discuss and share thoughts and opinions on texts in a range of genres across the curriculum. Consider and discuss author’s intent. TF8

9. Comprehension
Stages 1 and 2: Recall, discuss and sequence significant details and identify key points of information in text.			
Stage 1: Draw on background knowledge as well as a range of comprehension strategies to engage with and create meaning when working with a range of texts independently or collaboratively. TF9
		
10. Fluency and self-correction
Stages 1 and 2: Read instructional and
Independent level texts in a range of genres with reasonable pace and understanding, and self-correct independently. TF10
	6. Purpose, genre and voice
Stages 1 and 2: Draw and write with a sense of purpose and audience while creating texts in a range of genres and other languages where appropriate.

Explore and use the typical text structure and language features associated with a variety of genres.

Develop an individual voice to share their thoughts, knowledge and experiences.
TF6

7. Writing process and creating text
Stages 1 and 2: Use the writing process when creating texts collaboratively or independently. TF7

8. Response and author’s intent
Stage 1: Share the meaning of their own texts and demonstrate understanding through
responding to the texts of others. TF8

9. Handwriting and presentation	
Stage 1: Write upper- and lower- case letters as separate, flowing, letters and present text in a range of formats.
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	Methodologies
A variety of methodologies is an important aspect of the English programme as it helps children with differing learning styles to access the curriculum. The following approaches will be employed throughout the year:

	Oral Language
	Reading
	Writing

	· Modelling language – teacher and peer use of language relating to a topic
· Talk and discussion – this will be a part of all English lessons
· Play and games – For example ‘I spy’ and ‘Twenty questions’
· Story – both told by the teacher and the children 
· Drama – for example acting out scenarios and taking on rolls 
· Poetry and rhyme – the children will learn a wide range of nursery rhymes and action songs
· Collaborative learning
· Using the environment

	· Reading to children – some books will be read solely for pleasure and will not be discussed, other books will be used as opportunities to teach reading skills and comprehension strategies
· Modelling reading – modelling fluent reading with expression
· Collaborative learning: Shared reading for example of big books, homework
· Paired reading – more able children will be paired with less able children for in class paired reading. 
· Independent reading – library time/ DEAR time
· Reading for a purpose – for example to gain information about a topic (information texts)
· Transactional strategy instruction – in order to develop reading comprehension
· Use of ICT – phonics websites such as www.starfall.com, and Jolly Phonics for the interactive whiteboard
· Language experience approach

	· Modelled writing – the teacher will model correct letter formation, left to right orientation of text, leaving spaces between words, writing in different genres, and the writing process
· Direct teaching – for example how to form letters correctly
· Active learning – forming letters with play dough, beading in order to develop fine motor skills
· Free writing – for example labelling drawings will be encouraged
· Shared writing – for example writing the news as a class
· Independent writing – using sound strips as a guide
· The writing process – drafting and editing work
· Play – Opportunities for writing will be provided when the children are playing, for example writing menus, recipes and taking orders in ‘the restaurant’. 
· Collaborative learning – Reading Buddies and Literacy Lift Off (when possible)
· Language experience approach
· Teacher as scribe







	Assessment

	· Teacher observation - This form of assessment will be used more often and more consistently than any other. In using it I will continually monitor the minutiae of children’s reactions, successes, failures, difficulties and progress in relation to their language experience in school and adjust teaching strategies accordingly. From time to time I will make brief notes about individual children or groups of children in order to plan further. 

· Teacher designed tasks and tests - These will form part of many teaching contexts and strategies. The success or otherwise with which a child performs a writing task, engages in a reading assignment or makes an oral presentation to the class can provide valuable information about a child’s progress and his/her particular learning needs. A record of the children’s written work will be kept in my assessment folder and in their copy books. 

· Formal assessments – At the beginning and the end of the year formal standardized assessments will be administered. At the end of each half term the children will be formally assessed in their reading, writing and Maths. Their reading will be assessed using running records and their letter formation and legibility of writing will be assessed during an individual assessment which I have designed.

· Self-assessment – It is important for the children to reflect on their own learning. For this reason, I will encourage self-assessment where possible. For example, when they children are completing a worksheet on letter formation I will ask them to point out their best attempt at the letter that is being practiced. I will also use self-assessment cards after some lessons so that the children can rate their understanding of a particular topic. 

· Questioning – I will use questioning frequently throughout all of my lessons in order to assess the children’s knowledge and extend their thinking. Questions asked will be of higher, middle and lower order. 

· Conferencing – I will discuss the children’s individual progress with them when they are undertaking individual and group work. For example, when children are engaged in a writing task, I will ask them to tell me about their work and any difficulties they are having. 

· Work samples, portfolios and projects - These are very useful in helping to assess a child’s progress in English and will be kept in my assessment folder. They can give a longer-term summative picture of a child’s ability, level of work, application and interest. This can also highlight some of the more persistent difficulties they may be experiencing.

 



	[bookmark: _Hlk88725743]Resources:
-Rainbow Oral Language Programme 

-Power Point presentations with images for oral language activities 

-Nursery rhyme and poem posters to display in the class

-Resources needed for Aistear 

-Materials for FMS e.g. beads, play doh etc. 

- Hand-writing and phonics Scheme

-Pencils and children’s copy books

-ICT- tablets for shared reading

-Big books

	Linkage:
-Vocabulary that is learned in oral language lessons will enrich the children’s writing and extend their reading comprehension.  

Integration:
-Recognise and recreate sounds in the environment (music and science)
-Drama based on the nursery rhyme ‘Miss Molly had a Dolly’ (see Drama teacher guidelines for sample lesson)
-SPHE: ‘I am Special’ poem and myself/ my family themes
-Poems ‘My Sister’s Eating Porridge’ and ‘My sister’ (integrate with Gaeilge – Bia, SPHE and history – my family)
-Art: Manipulating clay and using drawing and painting implements will contribute to the development of fine motor skills which will enhance writing
-Geography: The children will engage in writing activities during geography lessons this term, for example writing about the environment/ people who help us.
-SESE: People who help us, the community, people in other places
-Maths/ History: Time
-The big book ‘The Smartest Giant in Town’ integrates with science – materials and clothes, as well as SPHE – myself and others








	Differentiation
The following differentiation strategies will be used throughout the year. The most appropriate differentiation strategy will be specified in the short term plan.

	Learning Content
· Level – the complexity of the content is varied to reflect the diversity of the children’s needs and experience. Team teaching, where possible, will facilitate the delivery of a differentiated programme, tailored to the wide range of abilities within the class. More able pupils will focus on building up comprehension and fluency in reading, while less able students will focus on high frequency words and blending words with alternative sounds. In terms of oral language, more able children will learn to extend their vocabulary relating to a particular topic, while children with EAL will learn basic vocabulary relating to a topic. For writing, children who have already mastered correct letter formation will work on writing more legibly and quickly, less able students will focus on letter formation, and students who have profound difficulties with writing will focus on developing fine motor skills through the completing of patterns, beading, play dough etc. Less able children will practice writing dictated sounds, more able children will practice writing dictated words, and the most able children will practice writing dictated sentences. 
· Sequence – Some children may need to progress through their learning at a sequence that is different to others. This will be facilitated by in class support.  
 
Learning Process
· Teaching style – A variety of different methodologies will be used in order to reflect the different ways in which children learn. In English language lessons whole class, group, paired, and individual work will be used. Images will be used to help visual learners and children with EAL, talk and discussion will help auditory learners, and kinesthetic learners will benefit from action songs, forming letters in play dough/ sand/ shaving foam, tracing letters etc. 
· Task – A variety of tasks are set relating to the same learning activity. The tasks vary in their complexity. For example, when the children are writing the news, less able children will transcribe news from the white board, more able children will transcribe all of the news and add their own sentences, and very able children will be encouraged to write their news independently.  
· Pace – The children can progress to the next level in their learning depending on their individual readiness.
· Interest – The task is devised with the specific interests of the children in mind. For example, stories and rhymes that the children find funny and are motivated to read and learn. 
· Choice – Children can choose activities that they find interesting and that match their ability. For example, at library time and during paired reading the children will be allowed to select their own book. 
· Support – The level of support will be varied in accordance with the children’s individual needs. Additional teacher support will be given to less able children, especially when they are undertaking independent work such as writing practice. Paired reading will be used to ensure that every child will be able to successfully read a book. In class and out of class support will be provided to children with EAL and additional learning needs. 
· Resource – Pictures will be used to ensure children with EAL understand and I will make an effort to speak slowly and clearly.

Learning Outcome
· Response – The children have opportunities to provide different outcomes while working on the same task. For example, during oral language lessons I will have differentiated expectations in relation to learning outcomes. I will expect children with EAL to learn basic vocabulary relating to a topic, whereas I will expect more able children to learn more complex vocabulary relating to a topic.




	Other: You may wish to refer to other areas which need to be planned for such as homework, parental involvement, whole school support, external services

	Team Teaching 
             -New reading
-Familiar reading
-Word work
-Writing

Reading Buddies
· Paired reading will take place with the students from 5th /6th class, when possible. 

Homework	
· Shared reading book to be sent home at a level appropriate to each child.
· Revise learning their poems off by heart. 
· The less able children may get word boxes from the Jolly Phonics programme to revise the high frequency words.
· Occasionally the children will be asked to interview a relative/ neighbour etc. on a particular topic to promote oral language development.

Parental involvement
· Parents will be invited as a guest speaker if they have expertise relating to a topic we are learning about e.g. when we are doing speaking, reading and writing activities based on the farm.  
· Parents who speak different languages at home (e.g. Arabic, Urdu) will be invited in during World Book Day to read to groups of children who speak the same language at home at them. It is important to recognise the importance of the development of each child’s mother tongue. 
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