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	Aims

My drama programme aims to enable the children to explore, clarify and express ideas, feelings and experiences by engaging in process drama. The programme also aims to develop the children’s ability to enter into the fictional world of drama to help them solve problems, ask questions and develop empathy towards others. The drama programme will embrace the desire and ability of young children to learn about the world around them through play. Cooperation and communication skills will also be enhanced through making and reflecting on drama. The aims of my drama programme are consistent with the drama curriculum which are:

1. to enable the child to become drama literate
1. to enable the child to create a permanent bridge between make-believe play and the art form of theatre
1. to develop the child’s ability to enter physically, emotionally and intellectually into the drama world in order to promote questing, empowering and empathetic skills
1. to enable the child to develop the social skills necessary to engage openly, honestly and playfully with others
1. to enable the child to co-operate and communicate with others in solving problems in the drama and through the drama
1. to enable the child to understand the structures and modes of drama and how they create links between play, thought and life
1. to enable the child to acquire this knowledge of drama through the active exploration of themes drawn from life (past and present), whether they have their source in other curriculum areas or in general areas relevant to the child’s life
1. to enable the child to begin the process of translating a knowledge of drama into the active exploration of life themes from drama literature, leading to the appreciation of world drama culture
1. to form the criteria with which to evaluate the drama texts, written or performed, to which he/ she is continually exposed




	Content

An overview of the content objectives to be taught and/or examples of learning activities

Elements of Drama:
· belief
· role and character
· action
· place
· time
· tension
· significance
· genre

An understanding of these elements will be developed as different themes and ideas are explored during drama lessons


______________________________________________________________________________


Strands and strand units:

Strand: Drama to explore feelings, knowledge and ideas, leading to understanding

Strand Units: Exploring and making drama, Reflecting on drama, Co-operating and communicating in making drama



Content Objectives

Strand: Drama to explore feelings, knowledge and ideas, leading to understanding

Strand unit: Exploring and making drama

The child should be enabled to
· use the ability to play at make-believe to enter fully into participation in drama
moving from a game with blindfolds into a drama about children who were struck blind by the wicked witch
create circus acts for the circus owner who has lost his/her circus acts, and which must be good enough to fool the cross king or queen
react as one of a group of snowmen or snowwomen playing, singing and dancing while people are asleep, and who is told by Jack Frost that the sun will soon be here
· use his/her emerging awareness of the differences in people in order to begin to develop an understanding of the relationship between role and character
increase audibility and volume when talking to the man at the toll bridge who is hard of hearing
play out the scene where a dealer convinces Jack that he should sell the cow he loves for a bag of beans, exploring what kind of person the dealer is and what kind of person Jack is
in an alternative working of the same story, play out the scene where Jenny meets the giant’s wife for the first time and the giant’s wife tells her about how hard the giant is to live with
take a role in a ‘presentation’ for people from China who want to see what life is like here in Ireland
· experience how context is built and a drama reality created through the use of space and objects
set out different objects to represent aspects of the room in which the camogie or football team meets
use various objects to signal the different individual compartments in the rabbit warren
a scarf round the neck is taken as the royal robe, which passes from the king or queen to the pauper when they want to exchange places for the day
· experience how the fictional past and the desired fictional future influence the present dramatic action
the knowledge that the princess has been imprisoned in the castle and the children’s desire to get her out make them negotiate with the gatekeeper
because the shepherds and their wives have been warned that innkeepers are likely to exploit them, they treat this innkeeper warily
the animals, knowing that some of the wilder animals have eaten smaller animals, go to Noah to ask him to devise the ‘Rules of the Ark’
· develop the ability to help maintain the focus in the dramatic action
focus on helping to solve the mathematical problems the gatekeeper sets
how can we help the peacock who has lost the ability to spread his tail?
the capital letters and small letters are arguing with each other but have to bury their differences when they hear there is a computer coming who wants to make them his/her slaves
mar bhall den ghrúpa atá ag iarraidh an mhuc dhraíochta a fháil ón bhfeirm, ceistigh an bhean a bhfuil mioneolas aici ar obair na feirme
· begin to see how tension adds to drama the suspense that ensures the interest of the participants
decide with the group whether to give a man directions to the church and what he wants to do there
in the same drama, decide whether to tell the garda that we gave him directions to the church
in a drama about friendship and exclusion, see how the group behaves when somebody new joins them
céard a tharlaíonn nuair a chasann an garda a labhraíonn Gaeilge ar na páistí agus iad tar éis an chathaoir a thógáil amach as an teach

Strand unit: Reflecting on drama

The child should be enabled to
· use reflection on a particular dramatic action to create possible alternative courses for the action
out of role, speculate whether the drama might be more exciting if the ball goes into the river and is taken away by it
in role, decide how to teach the frustrated frog to calm down
write a short account of what he/she thinks the animals should do if they want to avoid being caught by the hunter
the teacher in role (as Noah) and the animals draw up a list of suggestions on how to calm the giraffe and save the Ark, after the giraffe has put his foot through the hull
· experience, through drama, the relationship between story, theme and life experience
examine the question of bullying through a reworking of ‘Jack and the Beanstalk’ or ‘Jenny and the Giant’s Wife’
use reflections on stories gathered from his/her grandparents to lead to a drama about buying a house
without knowing sign language, think about how to communicate with a person who cannot hear or speak
· share insights while experiencing the drama or insights that arise out of the drama
reveal whether he/she suspected that it was the man posing as the lollipop person who had robbed the church
in the context of a drama that uses a reworked Little Red Riding-Hood story, speculate whether there is any time when it is right to talk to strangers
make a picture-sequence, frieze or model to record or interpret what happened in the drama

Strand unit: Cooperating and communicating in making drama

The child should be enabled to
· develop, out of role, the ability to co-operate and communicate with others in helping to shape the drama
help set up an obstacle course in which the different elements represent the various hardships the shepherds might have encountered in going to Bethlehem
in a drama about space travel, decide whether we should stop to research what Mars might be like in reality before moving on with the drama
listen and contribute when the teacher asks for help in recalling and recording key moments in the journey of the Ark before the animals reach the new world
· develop, in role, the ability to co-operate and communicate with others in helping to shape the drama
discuss and decide whether we should take the road that leads high into the mountains or the one that leads down to the water
as members of a picnicking group, make suggestions about how the group should go about finding out, without arousing suspicion, who owns the clothes and belongings that have been found
decide from an old map which direction we should go in search of the treasure
· develop fictional relationships through interaction with the other characters in small-group or whole-class scenes as the drama text is being made
as a peasant woman, try to sell your produce in a market-place full of robbers and tricksters
as a donkey, try, through physical and vocal communication, to make known to your masters how you feel about being pushed up a rocky mountainside
as one of a group of starving refugees, try to communicate your anger at those who are preventing you from entering the wheat field
as a shepherd, try to get your scattered sheep into the pen without becoming too cross with them
· re-enact for others in the group a scene that has been made in simultaneous small-group work
as part of a drama on an encounter with a giant, show how you think the huge key should be lifted up to the lock so as to open the door
in a randomly selected group of three, show for the class the scene in which the donkey is helped up the rocky slope
in a randomly selected pair, show how you might convince your mother to let you go to the woods





	Methodologies

Using a variety of different methodologies and drama conventions will help children with differing learning styles to access the curriculum. The following are some of the methodologies that will be employed in the delivery of the drama programme: 

· Talk and discussion, for example what do you know about this topic/ story already?
· Collaborative learning i.e. working together in making drama
· Active learning, for example engaging in mime, prepared improvisations etc. in order to explore ideas, problems and themes
· Problem solving, for example what can the children do to convince the giant to allow them to play in his garden?
· Guided discovery, for example solving problems thought enacting them through the safety of the fictional lens
· Using the environment, for example pretending the classroom is different places e.g. the Giant’s garden. Using classroom objects to enhance the drama e.g. a ruler as a magic wand.  
· Working from experience
· Working from Imagination 
· Mime 
· Still image 
· Prepared improvisation 
· Conscience Alley
· Teacher in role (TIR)
· Children in role (CIR)
· Hot seating 








	Assessment

These are the methods of assessment to be used throughout the year:

· Teacher designed tasks and tests – for example asking the children to create a still image, a mime or a prepared improvisation
· Conferencing – while the children are engaging in activities I will circulate and discuss their work/ role with them
· Pupil self-assessment – Reflection on drama will take place at the end of each drama session
· Teacher questioning – Will occur frequently throughout the dramatic process in order to stimulate interest, encourage reflection, and to challenge and extend thinking. Questions asked will be of lower, middle and higher order. For example: Is there anything we could have done to make the drama even better?
· Teacher observation – Are the children interested and engaged in the lesson? Are they entering into the fictional world of the drama? A checklist will be used at times to record the children’s level of interest, understanding and learning
· Assessment – Photographs will occasionally be taken of the children when they are engaging in drama in order to record their progress





	Differentiation

Learning Content
· Level – Within each drama various themes will be explored. Some of the themes will be easily understood by all children for example, the theme of going on an adventure in etc. Other themes within the same drama may be more complex (for example the theme of following one’s dreams in the same drama) and will be more accessible to more able children
Learning Process
· Teaching style - A multi-sensory approach will be used to cater for different learning styles. For example; Visual – teacher demonstration, Auditory – discussion, narration, Kinaesthetic – guided imagery. The children also work in groups, as a class and individually.
· Task – At times more simple tasks will be given to students who find the dramatic process more difficult (for example creating a single image to represent an idea), and more complex tasks will be given to more able students (for example creating a sequence of still images to represent the same idea)
· Support – In class support will occasionally be provided for the children with EAL from the Language Support teacher
· Resource – pictures will be used to support children who have English as an additional language. I will make an effort to speak slowly and clearly
· Interest – The stories, themes and ideas that will be explored will all be appropriate to the age and interest level of the children. Some stories that will be explored will already be familiar to the children (Little Red Riding Hood) and they will be motivated to explore them in more depth.
· Choice – The children will frequently be given a choice as to how they express themselves or as to the activity they wish to engage in, for example the children may choose to mime any activity that is relevant to the overall aim. 



Learning Outcome
· Response - More detailed answers and a deeper understanding of themes and ideas will be expected from more able children. Less detailed answers will be expected of children with EAL and learning difficulties




	Linkage and Integration 

Linkage:
· The Selfish Giant drama : Max and the wild things drama – exploring feelings; love, loneliness 
· Where the Wild Things are Drama : The Selfish Giant drama : The Smartest Giant in Town drama : The Life of Helen Keller and Anne Sullivan drama – exploring themes of being kind, helpful, generous
· Where the Wild Things are Drama : – Exploration and adventure
· Where the Wild Things are Drama : The Selfish Giant drama : The True Story of the Three Little Pigs drama : Titanic drama – personal safety, dealing with potentially dangerous situations

Integration:
· Willy and Hugh Drama – SPHE (bullying, friendship), English (picture books)
· Where the Wild Things are Drama - English (picture books), history/ Gaeilge/ Religious Education 
· Eddie the Penguin Saves the World drama – Geography/ Science/ SPHE/ Religious Education (climate change, environmental awareness)
· The Selfish Giant drama – English/ History (stories), Religious Education/ SPHE (kindness)
· The Smartest Giant in Town drama – English (picture books), Science/ Art/ Geography (clothes/ fabric and fibre/ materials), SPHE (kindness, generosity)
· Click, Clack Moo drama – English (picture books), Science/ Geography (Community helpers/ the farm/ animals)
· The True Story of the Three Little Pigs drama - English (picture books), Science/ Geography (the farm/ animals)
· The Life of Helen Keller and Anne Sullivan drama – History, Science (the senses), Geography (people who help us), SPHE/ Religious Education (kindness, helping others, developing empathy)
· Titanic drama – History, English (picture books), Geography (transport and travel), Science (floating and sinking)



	Resources

Scarf to signify teacher in role, pictures to act as stimuli for drama and to assist children with English as an additional language, classroom objects to be used as props, picture books mentioned above.



