Muslim National School   
Long Term Plan English 

	Class Level: Fifth Class 
	Subject: English
	Teacher: 

	General or overall aims

	In line with the school plan for English and The Primary Language Curriculum, the Fifth Class English programme aims to foster the children’s skills as communicators, readers, writers and thinkers. This plan provides guidance on how the children will learn at their own pace in an environment and with relationships which are supportive, engaging and inclusive.

In accordance with the New Language Curriculum, the programme aims to: 

1. Children and their lives
· enable children to build on prior knowledge and experience of language and language learning to enhance their language learning
· encourage children of different languages and cultures to be proud of and to share their heritage
· recognise the wide variation in experience, ability and language style which children bring to language learning in school as a first step in enabling them to engage in relevant and meaningful communicative relationships.
2. Children’s communications and connections with others
· embrace children’s uniqueness by nurturing their appreciation of their home language, their understanding of language and diversity, and their ability to use different languages, gestures and tools to communicate with people in a variety of contexts and situations
· encourage and enable children to communicate effectively in both the first and second language of the school and to communicate in their heritage language for a variety of purposes
· enable children to fully engage with and enjoy a wide range of relevant and meaningful linguistic and communicative experiences with peers and adults.
3. Children’s language learning and development
· promote a positive disposition towards communication and language by fostering within children a lifelong interest in and a love of language learning for personal enjoyment and enrichment
· broaden children’s understanding of the world through a rich variety of language experiences and through fostering an awareness and appreciation of other languages and cultures in an enriching learning environment
· encourage children to engage personally with and think critically about a broad range of spoken, gesticulated, written and multimodal texts
· support children to develop their literacy skills and enable them to progress at their own learning pace in oral language, reading and writing
· nurture within children an awareness of language, allowing them to appreciate and understand the content and structure of languages and acquire a basic understanding of the history of languages and other cultures.




	Expected Learning

	Learning Outcomes:

	Element
	Oral language
	Reading 
	Writing

	Communicating
	1. Engagement, listening and attention
Stage 4: Actively listen and attend for extended periods of time, to include other languages where appropriate, listening for more detail and nuanced meanings.

Evaluate how the purpose, situation and audience/listener influence the speaker’s register, dialect and accent.

2. Motivation and Choice
Stages 3 and 4: Choose, listen to, critically respond to and create texts in a range of genres and in other languages where appropriate, across the curriculum for pleasure, interest and specific purposes.
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3. Social conventions and awareness of others	
Stage 4: Explore how culture and identity can influence how people communicate with others, verbally and non-verbally.

Listen and speak with increasing confidence, independence and skill in order to work collaboratively with others and to share feedback, ideas, decisions and outcomes in a range of contexts with familiar and unfamiliar audiences.

	1. Engagement
Stages 3 and 4: 
Develop their interest in and enjoyment of literature and reading in a variety of genres across the curriculum. 
Engage with texts of increasing complexity and discover and explore texts in various languages. 
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2. Motivation and choice
Stages 3 and 4: Choose, read and critically respond to texts in a range of genres and languages across the curriculum for pleasure, interest and specific purposes. 
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	1. Engagement
Stages 3 and 4: Engage positively and purposefully while creating text in a variety of genres, other languages where appropriate, and across the curriculum.
Use writing as a tool to clarify and structure thought and to express individuality.
· TF1, C4

2. Motivation and choice
Stages 3 and 4: Evaluate and critically choose appropriate tools, strategies, content and topics to create text in a range of genres across the curriculum for a variety of purposes and audiences.
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	Element
	Oral language
	Reading 
	Writing

	Understanding
	4. Sentence structure and grammar
Stages 3 and 4:  Vary sentence length and structure, moving fluidly between a range of sentence types; simple, compound and complex, as appropriate to audience, purpose and language being spoken.

Use grammar conventions appropriately and identify differences in sentence structure and grammar across languages and dialects.
TF, C4

5. Vocabulary
Stage 4:  Critically select and use a wide-ranging, complex oral vocabulary, phrases and figurative language for familiar, abstract and subject-specific concepts and topics, as appropriate to audience and purpose.

6. Demonstration of understanding
Stage 4:  Demonstrate understanding by listening actively to, analysing, comparing and evaluating conversations and texts in a range of genres and across other languages where appropriate.

Respond creatively and critically to what they have heard and experienced.
	3. Conventions of print
Stages 3 and 4:  Analyse and compare conventions of print in texts of increasing complexity.
Analyse sentence structures, including simple, compound and complex sentences in texts. 
Compare sentence structures and texts in various languages.
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4. Phonological and phonemic awareness
Stages 3 and 4:  Compare sounds and patterns in words found in texts in various genres across the curriculum. 
Recognise and compare sounds in words in English, Irish, other languages and across dialects and accents.
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5. Phonics, word recognition and word study	
Stages 3 and 4:  Use a range of word identification strategies flexibly and with confidence when reading instructional and independent-level texts across the curriculum.
Use existing language skills and knowledge to decipher text in other languages.
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6. Vocabulary
Stages 3 and 4: 
Acquire deep and broad vocabulary knowledge to facilitate independent comprehension of texts, to include subject-specific texts.
Draw on an increasing knowledge of word structure and word parts, including prefixes, suffixes and root words, to independently uncover the meaning of words encountered in texts. Use knowledge of synonyms, antonyms, homonyms, homographs and homophones to clarify and discuss the meaning of new and known vocabulary.
Use appropriate reference materials to independently uncover the meaning of unknown words.
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	3. Conventions of print and sentence structure
Stages 3 and 4:  Use increasingly-nuanced print conventions in their independent writing.
Use a variety of simple, compound and complex sentence structures, varying sentence length to suit the audience, style and tone of their writing.

4. Spelling and word study	
Stages 3 and 4:  Analyse how letter-sound correspondences, common spelling patterns and meaningful word parts and roots impact on spelling, using this knowledge to correctly spell words in their writing.
Use appropriate reference materials to independently check and correct spelling.
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5. Vocabulary		
Stage 4:   Examine, select and justify appropriate vocabulary to create text of increasing complexity across a range of genres and other languages where appropriate for a variety of purposes and audiences.
Evaluate the aesthetic, creative, figurative and imaginative dimensions of language in their writing.
Evaluate how vocabulary is used in various contexts in their writing.

	



	Element
	Oral language
	Reading
	Writing

	Exploring and Using
	7. Requests, questions and interactions
Stages 3 and 4:  Express personal needs, opinions and preferences, explaining and justifying their perspective.
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Stage 4:   Select how and when it is appropriate to ask and answer a wide range of question types; open, closed, leading and rhetorical, for an increasing range of complex purposes.

8. Categorisation		
Stages 3 and 4:  Explain and justify categorisation, across the curriculum, as appropriate, and demonstrate understanding that categories are fluid and can vary.
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9. Retelling and elaborating
Stages 3 and 4:  Create narratives and retell stories and events, both real and imaginary, for various audiences, using imaginative and figurative language, elaborating where appropriate.
· TF9, C4

10. Playful and creative use of language
Stages 3 and 4:  Manipulate language creatively through listening and responding to the aesthetic and creative aspects of language, at sound, word, sentence and text level.

Use language playfully and creatively in their own conversations and texts and across other languages as appropriate.
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11. Information giving, explanation and justification
Stages 3 and 4:  Analyse and select information to communicate ideas and opinions for a variety of purposes, such as informing, debating, explaining, justifying and persuading.								
12. Description, prediction and reflection
Stages 3 and 4:  Describe, predict, reflect upon and evaluate actions, events, processes, feelings and experiences relating to a wide range of real and imaginary contexts.
	7. Purpose, genre and voice
Stage 4:  Recognise and examine the implications of culture and identity on the creation of texts across a range of genres.
Critically reflect on their response to the aesthetic, creative, and imaginative aspects of a wide range of texts in various genres across the curriculum.

8. Response and author’s intent 
Stages 3 and 4:  Compare, contrast and critically reflect on the intent of different authors and discuss various interpretations of text in a wide range of genres.

9. Comprehension
Stage 4:  Choose, justify, and apply comprehension strategies to engage with text in a variety of genres across the curriculum, independently or collaboratively, and continue to draw on background knowledge.
Compare and synthesise information, thoughts, and ideas from a variety of text sources.
		
10. Fluency and self-correction
Stages 3 and 4: Read texts in a variety of genres effortlessly with appropriate pace, accuracy and expression for a variety of audiences.

	6. Purpose, genre and voice
Stages 3 and 4: Create text for a wide variety of authentic purposes, demonstrating an increasing understanding of the influence of the audience on their work.
Use, analyse and evaluate the typical text structure and language features associated with a wide variety of genres across the curriculum. 
Use a variety of writing techniques to further develop and demonstrate an individual voice in their writing, including awareness of dialect. 

7. Writing process and creating text
Stages 3 and 4: Identify and evaluate skills and strategies associated with writing as a process and use them to create texts independently and/or collaboratively across a range of genres, in other languages where appropriate and across the curriculum for a variety of purposes and audiences.
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Use appropriate language to evaluate and discuss revisions and edits to texts created in a range of genres for a variety of purposes and audiences.  

8. Response and author’s intent
Stages 3 and 4: Examine and critically reflect on their own intent and influences as authors.
Discuss and evaluate others’ interpretation of their texts.

9. Handwriting		
Stage 4:  Select, justify, and recommend appropriate writing and presentation styles to create and present texts in a range of formats.


** ‘text’ to include all products of language use: oral, gesture, sign, written, braille, visual, tactile, electronic and digital.


Genres are types of multi-sentence oral or written text structures that have become conventionalised for particular purposes with expected organisational patterns, as well as language features related to register, e.g. narrative, informational, persuasive and multi-genre. Simply put, genre refers to a selection of oral and written forms in order to recount, explain, entertain, inform, give instructions, narrate, persuade and justify opinions. Oral forms include, but are not limited to, storytelling, drama, poetry, speeches, debates, film and digital media such as podcasts, videos, advertising, tv and radio broadcasts
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	Supporting the Learning

	Learning Experiences: 

	
	Oral Language
	Reading
	Writing
	Resources  throughout the year
	Linkage & Integration throughout the year

	Ongoing through-out the year
	-Poems (recite by heart, act out, create alternate lines/ identify and generate new rhyming words etc.)
-Interviewing guest speakers
-Presenting their work to the class









	- D.E.A.R. time
-Teacher read aloud: 3 times per week 
- Independent reading  
-Guided reading with support teachers
- Home Reading daily using Read At Home or borrowed reading books 
-Class Novels
	-Presentation of written work: 
· Rule a margin with a red pen and ruler.
· Use headings and underline heading with red pen.
· Date on top of page. 
· Skip a line in copy book when writing the answer to a question.
Writing copies to kept on desks at all times for children to use as an early finisher activity and for Drop Everything and Write (DEAW) time
-The writing process: drafting, re-drafting and editing work.  

Handwriting- Ready to Write Programme G – Joined Script

Spellbound 5 – spellings/phonics Programme



	-Children’s copy books
-Class library books at different levels 
-Mini Whiteboards and markers
-Poems 


	Linkage:
-Oral language: Vocabulary that is learned in oral language lessons will enrich the children’s writing and extend their reading comprehension. 
-Reading: Through reading and discussing a wide variety of high-quality texts the children will learn new vocabulary that will improve both their writing and their oral language.             
-Writing: Learning about how to improve their writing skills will help give the children an appreciation for high quality reading texts.  

Integration:
-Oral language skills will be used for presenting projects/ debates etc. in other subjects. 
-Reading opportunities for wide and varied tasks will be integrated where possible e.g. reading documentary evidence in history 
-Writing will be integrated with all subject areas e.g. documenting our experiments in SESE.






	Methodologies
A variety of methodologies is an important aspect of the English programme as it helps children with differing learning styles to access the curriculum. The following approaches may be employed throughout the year:

	Oral Language
	Reading
	Writing

	· Modelling language; teacher and peer use of language relating to a topic.
· Talk and discussion (for example, on local, national and global issues, sport, pupils’ concerns and social issues) will be a part of all English lessons.
· CLIL-Content and language integrated learning.
· Play and games, for example ‘Twenty questions’, ‘charades’, and ‘Chinese whispers’.
· Story, both told by the teacher and the children.
· Drama, for example acting out scenarios, taking on rolls, hot seating etc.  
· Poetry and rhyme 
· Collaborative learning.
· Using the environment.
· Debates e.g. on homework.
· Informal storytelling, life experiences, news, current affairs.
· Use of alternative words, phrases, sentence structures.
· Listen to commercial recordings / own recordings of stories and accounts.
· Pass on a story – each child adds on a line. 
· Listening to and identifying sounds recorded on tape.
· Describing a process e.g. how to make a cup of tea, how to make a photocopy etc.
· Listening to and completing tasks e.g. in PE lesson.
· Turn down sound on TV – identify moods etc.
· Display anger, sadness, joy, tiredness etc.
· Communicate using mime e.g. ‘I’m going out’.
· Role play arguments as to why / why not e.g. I need a mobile phone.
· Listen to a piece of music, select words to describe it, make up a story behind it.
· View a short video clip, turn down the music, select language to describe the extract.
· Use drum-tapping to convey moods e.g. happy, sad, angry, agitated, excited etc.
· Word webs.
· Collect local expressions.
· Act out sections of the class novel.
· Relay role play i.e. pupil takes place of existing character in middle of role play.
· Engage local storytellers.
· Make list of questions – correct use of why, what, where, when as a reaction to a passage.
· Making of presentations on project work etc. followed by question and answer session.
· Social interactions – greeting / introducing visitor, answering the phone.
· Working in groups and introducing members.
· Instructions – giving, receiving, interpreting.
· Non-verbal communication.
· Assigning conversation to pictures.
· Character interviews.
· Character role plays – creating a story using a selection of characters.
· Story composition.
· Creative inquiry – ‘What if?’
· Questioning and logic.
· Comparing and grouping.
· Communication skills – clear, distinct, concise, coherent.
	· Reading to children; some books will be read solely for pleasure and will not be discussed, other books will be used as opportunities to teach reading skills and comprehension strategies.
· Modelling reading; modelling fluent reading with expression.
· Paired reading; more able children will be paired with less able children for in class paired reading. 
· Independent reading such as library time/ DEAR time.
· Reading for a purpose, for example to gain information about a topic (information texts).
· Transactional strategy instruction – in order to develop reading comprehension
· Use of ICT.
· Reader’s theatre. 
· Language experience approach.
· Skim / scan through a passage.
· Read silently / out loud.
· Teacher provides questions first and pupils read passage to find answers.
· Pick out the sentence which proves the answer.
· Phonetic awareness.
· Begin with a discussion of the illustrations.
· Personalise the story.
· Use of class set of dictionaries.
· Use of computer to source specified information with questions being provided at outset.
· Distribute poetry books, pupils read and select their favourite poem.
· Pupils select which poem will be learned.
· Book reviews and recommendations for other pupils to read.
· Read book and present views to class.
· Group read same material.  Pupils in group have different roles to discuss material.
· USSR – Uninterrupted Sustained Silent Reading.
· Reading various packaging for information.
· Reading of brochures, fliers, leaflets, circulars.
· Read newspaper headline and predict story.
· Word building.
· Cloze procedure.
· Class novel.
· Read another pupils’ work e.g. Write-a-Book.
· Pupil reads a story and other pupils dramatise different endings.
· Select 5 well known characters from different stories and create a new story for them.
· Invite younger / older children to read to class.
· Guided Reading.
· Visit by poet/ author to class. 

	· Print rich environment. 
· Modelled writing; the teacher will model correct letter formation, cursive script, correct layout of work, writing in different genres, and the writing process.
· Direct teaching; for example, of the features of different writing genres.
· Free writing and drop everything and write. 
· Shared writing.
· Independent writing.
· The writing process.
· Collaborative learning e.g. paired/ group writing. 
· Language experience approach.
· Personal class diary.
· Poetry writing.
· Pupils write to one another for a specific purpose.
· Party invitation.
· Write a set of directions.
· Collate class rules.
· Give a sentence – each child writes for 5 minutes starting with that sentence.
· Give 6 to 8 words – build a story around them.
· Letters of thanks, complaint, invitation.
· Display pupils’ written work – writing corner, corridor display, school anthology / newsletter.
· Encourage pupils to ornament work for display.  Create book covers.
· Pupils read written work aloud to class, assembly.
· Write-a-Book.
· Create boxes of facts etc. for projects.
· Brainstorm for story writing and use questions to expand.  Sequence events.  Discuss different beginnings and endings.
· Write a book for younger family member / younger classes.
· E-mail pen pal, friend, other school.
· Provide middle of story – tease out beginning and conclusion.
· Use rough work drafts before presenting final copy after discussion with teacher.
· Read a story to the class and ask them to write a summary.
· Take a paragraph from a familiar story / piece and re-write in own words.
· Select a famous person whom you would like to interview and select questions you would ask.
· Brainstorming, webbing, research, conferencing.
· Correction, self-correction, use of dictionary, thesaurus.
· Examples of ideas for narrative writing:
· adventure 
· horror 
· plays
· folk and fairy tales
· historical
· mystery
· science
· fables



	Assessment

	· Teacher observation - This form of assessment will be used the most frequently. I will continually monitor the children’s reactions, successes, failures, difficulties and progress in relation to their language experience in school and adjust teaching strategies accordingly. From time to time I will make brief notes about individual children or groups of children in order to plan further. These notes will be recorded in each child’s individual profile in my assessment folder. 

· Teacher designed tasks and tests – Will be used frequently throughout the year. The success or otherwise with which a child performs a writing task, engages in a reading assignment or makes an oral presentation to the class can provide valuable information about a child’s progress and his/her particular learning needs. A record of the children’s written work will be kept in my assessment folder and in their copy books. 

· Formal assessments – The children will sit the MICRA-T test at the end of May. 

· [bookmark: _GoBack]Self-assessment – It is important for the children to reflect on their own learning. For this reason I will encourage self-assessment where possible. For example, when they children are completing written work, I will give them self-assessment checklists. I will also use self-assessment cards after some lessons so that the children can rate their understanding of a particular topic. 

· Questioning – I will use questioning frequently throughout all of my lessons in order to assess the children’s knowledge and extend their thinking. Questions asked will be of higher, middle and lower order. 

· Conferencing – I will discuss the children’s individual progress with them when they are undertaking individual and group work. For example, when children are engaged in a writing task, I will ask them to tell me about their work and any difficulties they are having. 

· Work samples, portfolios and projects - These are very useful in helping to assess a child’s progress in English and will be kept in my assessment folder. They can give a longer-term summative picture of a child’s ability, level of work, application and interest. This can also highlight some of the more persistent difficulties they may be experiencing.

 





	Differentiation
The following differentiation strategies will be used throughout the year. The most appropriate differentiation strategy will be specified in the short term plan.

	Learning Content
· Level – the complexity of the content is varied to reflect the diversity of the children’s needs and experience. Team teaching will facilitate the delivery of a differentiated programme, tailored to the wide range of abilities within the class.
· Sequence – Some children may need to progress through their learning at a sequence that is different to others. This will be facilitated by in class support, the use of ICT and team teaching.  
 
Learning Process
· Teaching style – A variety of different methodologies will be used in order to reflect the different ways in which children learn. In English language lessons whole class, group, paired, and individual work will be used. Images will be used to help visual learners and children with EAL, talk and discussion will help auditory learners, and kinesthetic learners will benefit from actions to help them remember poems and acting out scenes from our novels. 
· Task – A variety of tasks are set relating to the same learning activity. The tasks vary in their complexity. For example, when the children are writing in a particular genre, less able children will use a writing frame with prompts, more able children will write in their copy books using the correct format independently.  
· Pace – The children can progress to the next level in their learning depending on their individual readiness. Team teaching and in class support will facilitate this. 
· Interest – The task is devised with the specific interests of the children in mind. For example, stories and poems that the children find interesting/ funny and are motivated to read and learn have been chosen. 
· Choice – Children can choose activities that they find interesting and that match their ability. For example, at library time and during paired reading the children will be allowed to select their own book. 
· Support – The level of support will be varied in accordance with the children’s individual needs. Additional teacher support will be given to less able children, especially when they are undertaking independent work such as writing practice. Paired reading will be used to ensure that every child will be able to successfully read a book. In class and out of class support will be provided to children with EAL and Learning Difficulties. 
· Resource – Pictures will be used to ensure children with EAL understand and I will make an effort to speak slowly and clearly.

Learning Outcome
· Response – The children have opportunities to provide different outcomes while working on the same task. For example, during oral language lessons I will have differentiated expectations in relation to learning outcomes. I will expect children with EAL to learn more basic vocabulary relating to a topic, whereas I will expect more able children to learn complex vocabulary relating to a topic.




	Other: You may wish to refer to other areas which need to be planned for such as homework, parental involvement, whole school support, external services

	Homework	
· Reading book to be sent home at a level appropriate to each child.
· Spellings using strategies such as Look, Say, Cover, Write, Check and writing sentences using each of the spelling words from Spellbound 5
· Revise learning their poems off by heart. 
· The less able children may need to revise high frequency words.
· Occasionally the children will be asked to interview a relative/ neighbour etc. on a particular topic to promote oral language development.
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