
Long Term Music Plan
	Fifth/ Sixth Class




	Aims

The aims of my music programme are aligned to the aims of the music curriculum as follows: 

· To enable the child to enjoy and understand music and to appreciate it critically.
· To develop the child’s openness to, awareness of and response to a wide range of musical genres, including Irish music.
· To develop the child’s capacity to express ideas, feelings and experiences through music as an individual and in collaboration with others.
· To enable the child to develop his/her musical potential and to experience the excitement and satisfaction of being actively engaged in musical creativity.
· To nurture the child’s self-esteem and self-confidence through participation in musical performance.
· To foster higher-order thinking-skills and lifelong learning through the acquisition of musical knowledge, skills, concepts and values.
· To enhance the quality of the child’s life through aesthetic musical experience.      



	Concepts Development

The musical concepts are based on the musical elements and will be developed as work is completed on the strands and strand units of the curriculum.

A sense of pulse
· show a steady pulse/beat
· understand and differentiate between music with a steady pulse or beat and music without a strong beat
· recognise strong and weak beats
· identify two-beat time (like a march), three-beat time (like a waltz) and six-eight time (like a jig) in moving to music 

A sense of duration
· listen to, imitate and perform patterns of long and short sounds and silences

A sense of tempo
· understand and differentiate between fast and slow rhythmic and melodic patterns, getting faster, getting slower

A sense of pitch
· understand and differentiate between high and low sounds
· imitate melodies
· perceive the contour (shape) of melodies (general shape of a melody on a stave, movement by steps or by leaps)

A sense of dynamics
· understand and differentiate between loud and soft sounds, getting louder, getting softer
· select appropriate levels of loud and soft in performing 

A sense of structure
· identify a contrasting or repeated section
· respond with a sense of phrase (observe the natural divisions)
· recognise simple form (e.g. ABA, where A represents the first section and B a second, contrasting section) 

A sense of timbre
· explore and differentiate between different sounds and instruments
· identify some families of instruments

A sense of texture
· recognise single sounds from combined sounds, visually (from graphic or standard notation) or aurally (when listening)

A sense of style
· listen and respond to music in a wide range of styles
· differentiate between clearly contrasting styles (e.g. folk and flamenco guitar playing)



	Content
LIASE WITH PARTNER TEACHERS TO DECIDE UNITS/SUB-UNITS TO BE TAUGHT EACH YEAR
Strands and strand units 
Strand: Listening and Responding
Strand Units: Exploring Sounds, Listening and Responding to Music

Strand: Performing
Strand Units: Song singing, Literacy, Playing Instruments

Strand: Composing
Strand Units: Improvising and Creating, Talking about and Recording Compositions




	An overview of the content objectives to be taught
	Linkage & Integration

	
Strand: Listening and Responding

Strand unit: Exploring sounds

The child should be enabled to…

Environmental sounds
· listen to sounds in the environment with an increased understanding of how sounds are produced and organised
sound waves
echoes
resonance
vibrating air, string, metal
noise pollution 

Vocal sounds
· explore a range of sounds that the singing voice and the speaking voice can make
short, sharp vocal sounds, spoken and sung
‘hey! hey! hey!’
slowly descending or ascending singing sounds
nasal sounds, belly laughs, whistling, whispering, muttering, hissing
· distinguish and describe vocal ranges and tone colours heard in a piece of music
soprano, alto, tenor, bass
raspy, throaty, raw, true, pure, clear, thin, rich
boy soprano (treble), opera singer, rock singer 

Body percussion
· identify a variety of ways of making sounds using body percussion in pairs and in small and large groups
tapping, clapping, slapping, clicking
creating more complex sequences involving slapping, clapping, clicking etc.
and alternating left and right hands or feet 


Instruments
· explore ways of making sounds using manufactured and home-made instruments
manufactured untuned percussion instruments
      drum, jingle stick, triangle
tuned percussion
      chime bar, xylophone
melodic instruments
      tin whistle, recorder, guitar, keyboard, violin
home-made instruments
      shakers, metal or wooden objects, fibres, beads, pipes, comb-and-paper kazoos
      wobble boards, drums made with rubber tyre tubing stretched over a tin
      stringed instruments made with rubber bands stretched over a box shape
blowing, plucking, striking or shaking in a variety of ways and with a variety of tools
releasing air slowly out of a balloon
striking or blowing across the top of a bottle partly filled with water, varying the amount
exploring the inside of a piano, guitar, violin, accordion
· explore how the tone colours of suitable instruments can suggest various sounds and sound pictures
wobble board to represent water or waves
shakers to represent hammering rain
glockenspiel to represent a dancing clown
violin to represent cats wailing
low notes on a piano to represent caves
keyboard or electronic sounds to represent moon walking

Strand unit: Listening and responding to music

The child should be enabled to…

· listen to and describe a broad range of musical styles and traditions, including familiar excerpts, recognising where appropriate its function and historical context
excerpts from APPROPRIATE MUSIC PROVIDED BY RELIGION STAFF
· listen to his/her own compositions and the compositions of others (recordings or live performances) and evaluate in terms of personal response, choice of instruments and expressive qualities 
· respond imaginatively to music PROVIDED BY RELIGION STAFF in a variety of ways
moving, creating a mime
drawing a ‘plan’ of a composition
writing a poem or story, illustrating through visual art
· identify PERCUSSION instruments
teacher to research and make list of percussion instruments from various countries for children to learn about
· examine the effects produced by different percussion instruments
RELIGION STAFF TO PROVIDE APPROPRIATE MUSIC
· distinguish the main instrument heard in a piece of music
RELIGION STAFF TO PROVIDE APPROPRIATE MUSIC
· recognise and understand how tempo and dynamic choices contribute to an expressive musical performance
slow, moderate, fast tempo, increases and decreases
very soft, soft, moderate, loud, very loud
RELIGION STAFF TO PROVIDE APPROPRIATE MUSIC
· recognise strong and weak-beat patterns, illustrating them through gestures
clap for first beat, tap for second and subsequent beats
· identify two-beat or three-beat time in moving to music
RELIGION STAFF TO PROVIDE APPROPRIATE MUSIC
· identify six-eight time in moving to music
‘RELIGION STAFF TO PROVIDE APPROPRIATE MUSIC
· determine simple form and represent through gestures
recognise AB form (binary) and ABA form (ternary), where A represents the first section and B a second, contrasting section
· experience dotted rhythms or syncopation (emphasis on normally weak
beats) in familiar tunes through gestures and movement
RELIGION STAFF TO PROVIDE APPROPRIATE MUSIC

Strand: Performing

Strand unit: Song singing

The child should be enabled to…

Unison singing
· recognise and sing from memory a more demanding repertoire of songs with an awareness of the music’s social, historical and cultural contexts
CONTENT FROM RELIGION STAFF
· sing independently, with increasing awareness and control of pulse, tempo, pitch, diction and posture
CONTENT FROM RELIGION STAFF
· perform familiar songs with increased control of dynamics, phrasing and expression
CONTENT FROM RELIGION STAFF 
· relate words and mood of a song to style of performance
choosing the appropriate dynamic level to emphasise phrases, bars or notes
· notice the differences created between the sections of songs in different forms
verse and refrain, call-and-response, solo-chorus, question-and-answer
add-on songs
CONTENT FROM RELIGION STAFF 
· explore structural elements within familiar songs
identify the direction of the melody in notation
state whether the tones of a VOCAL melody move by steps, by leaps, or by repeats
recognise similar and contrasting VOCAL melody patterns
CONTENT FROM RELIGION STAFF

Simple part singing
· [image: ]perform a rhythmic or melodic ostinato (a pattern that is repeated over and over) or drone (long, held notes) in accompanying a song
CONTENT FROM RELIGION STAFF
· distinguish individual parts in a round by singing, listening, moving, or by observing notational cues
CONTENT FROM RELIGION STAFF
· performing a round in several different textures

· perform, as part of a group, two songs sung individually and as partner songs
‘This Old Man’ and ‘Michael Finnigin’
any pentatonic tunes (based on five notes: d, r, m, s, l) with an equal number of bars may be performed as partner songs
     ‘Rocky Mountain’ and ‘Liza Jane’
· perform, as part of a group, arrangements of songs that include simple countermelodies or harmony parts
· identify unison parts (playing or singing the same line) and harmony parts (two or more independent parts together) visually (from notation) and aurally 


Strand unit: Literacy

The child should be enabled to…

Rhythm
· recognise longer and more complex rhythm patterns of familiar songs and chants 

[image: ]
· recognise and use some standard symbols to notate metre (time) and rhythm
one beat (crotchet)
half beat (quaver)
one-beat rest (crotchet rest)
two beats (minim) 
four beats (semibreve)
three beats (dotted minim)
one-and-a-half beats (dotted crotchet)
as rhythm patterns in stick notation
in 2/4, 3/4 or 4/4 time

[image: ]

Pitch
· recognise and sing familiar, simple tunes in a variety of ways
hummed
sung to one syllable (e.g. da da da)
from hand signs
sung in tonic solfa
     including full diatonic scale: d, r, m, f, s, l, t, d' 
sung from staff notation (five-line stave), following the general direction, shape and structure of the melody
‘Ding Dong Dederó’

[image: ]
· recognise the shape (contour) of a VOCAL melody and movement by steps or by leaps, from a graphic score or from notation 
[image: ]
· use standard symbols to read, sing and play simple melodies* from sight tonic solfa
    from tonic solfa (pentatonic, e.g. r' d' l s m r d l' s')
    from hand signs
    from rhythm—solfa (stick notation with solfa names)
    from finger stave (each finger depicts a line on a stave)
    from staff notation (five-line stave) 

[image: ]

Rhythm and pitch
· use standard symbols with increasing fluency and accuracy to notate simple rhythm and pitch 

stick notation with solfa names written underneath
[image: ]

staff notation 
[image: ]


Or at a higher pitch

· recognise that melodies can be read, sung or played in different keys
· read, sing and play simple tunes from sight with C doh, G doh or F doh
pentatonic tunes (based on five notes: d, r, m, s, l)
     ‘Here Comes a Bluebird’
     ‘Ailiú Éanaí’
· understand the function of major key signatures as indicating the position of doh

[image: ]

Strand unit: Playing instruments

The child should be enabled to…

· perform a range of playing techniques on a wide selection of percussion and melodic instruments
flicking, rolling, slapping or shaking a cabasa
playing a xylophone with one or two sticks
using various features on an electronic keyboard
· use percussion instruments with increasing confidence and skill to accompany tunes, songs and chants
playing a rhythmic ostinato (a pattern that is repeated over and over) or a drone (long, held note or notes) to accompany familiar tunes and songs
· identify and perform familiar tunes from memory or from notation independently
instruments may include
    percussion instruments 


Strand: Composing

Strand unit: Improvising and creating

The child should be enabled to…

· select from a wide variety of sound sources (voice, body percussion, untuned and tuned percussion, melodic instruments and technology) for a range of musical purposes
to accompany a song, story, poem, riddle, joke, game
to illustrate characters or sequences of events
to convey mood or atmosphere
to illustrate an abstract concept
fire, beauty, earthquakes, machinery
for a particular occasion
a feast or festival, presenting a prize, saying goodbye, going to sleep
· invent and perform pieces that show an increasing awareness and control of musical elements
rhythm, melody, tempo, dynamics, texture (combinations of sounds) and simple structure
chime bar inventions, using notes C, D, E, G, A
creating a VOCALmelody, with an underlying five-beat pulse, keeping a steady tempo, playing softly, loudly or with some contrast, playing some notes
together and following a simple plan
· recall, answer and invent melodic and rhythmic patterns, using voices,
body percussion and instruments
singing conversations
teacher: ‘m l l s m r m—’
child : ‘m l l s m r d—’
using melodic instruments
rhythmic ostinato (a pattern that is repeated over and over) for familiar songs 
clap or tap 
[image: ]
while singing the chorus of ‘This Ole House’

Strand unit: Talking about and recording compositions

The child should be enabled to…

· reflect upon and evaluate his/her work and the work of other children
discussing and explaining:
the selection of instruments, the quality of the sounds
what effects they produced, the use of musical elements
whether he/she succeeded in his/her intentions, whether revisions are necessary
the satisfaction of improvising with sounds, alone or with others
· devise and use graphic symbols and/or use standard notation to record different lines of musical patterns and inventions


[image: ]
· record compositions on electronic media
school equipment, computer
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Integration
Science: Energy and forces – sound
Geography & Science: Environmental awareness and care – Noise pollution







Linkage
Song singing






Linkage
Composing: Talking about and recording compositions



Integration
Visual arts: Construction
Science: Materials
























Integration 
Gaeilge: Amhráin Ghaeilge and Irish music
PE: Games – Dance – Music styles and dances 
Geography: Human environments - People and other lands – music from other countries
Religious education – Sacred music





Linkage
Composing—Talking about and recording

Integration
PE - Dance
Visual arts: Drawing / paint – an awareness of line, shape and pattern
English – respond to music through writing a poem or story
Drama – respond to music through mime
History – Traditional Irish instruments











Integration
PE: Dance—Structure of a dance (binary or ternary)
Gaeilge: Amhráin Gaeilge
Visual arts: Drawing, Paint; Elements of art—An awareness of line, shape, tone, pattern
History: Story; Early people and ancient societies; Continuity and change over time











Integration
Gaeilge: amhráin Ghaeilge 
Geography: People and other lands – songs from other countries














Gaeilge: amhráin Ghaeilge 













Mathematics: Algebra – pattern
Visual arts: pattern


















































Mathematics: number - fractions 






































































Integration
Science: energy and forces – sound
Linkage
Listening and responding – exploring sounds













































Linkage
Listening and responding—Exploring sound
Performing—Literacy, playing instruments (patterns explored in the literacy strand unit may
be incorporated into the child’s improvisations and compositions)










Integration
Visual arts: Drawing, Paint; Elements of art—An awareness of line, shape, pattern
History: Story; Local studies—Feasts and festivals
























Visual arts: drawing – devising graphic symbols








	
Methodologies

Listening and Responding

Active Listening:
· The children will experience a wide range of musical styles, traditions and cultures in their music programme. Through enjoyable and varied listening experiences the children are encouraged to listen actively and to focus on what happens in the music. 
· Responding to music in a variety of ways such as by moving, talking, writing, dancing, drawing, singing or composing. 
· I will provide a wide variety of listening experiences for the children, to stimulate active listening through questioning, prompting and suggestion, to play examples several times and to present children with opportunities to respond in a variety of ways.
· I will use the following methodology for listening to a piece of music (see page 55 of the Music Curriculum Guidelines for more information):
· The selected piece will be short or a relevant extract from a longer recording.
· The piece selected will be notable for its quality within the style that it represents.
· Children will have opportunities to hear a recording several times during a lesson so that they can become very familiar with what is happening in the music.
· When the children listen, move, or create while the music is playing, they must be able to compare or justify their work in relation to the music afterwards.
· I will seek to balance responses that encourage imaginative associations with those that focus on structural elements in the music.

Active Responding:
The children will be encouraged to respond to music in several ways including:

· moving and dancing to music
· talking about the music, for example, describing how it makes them feel or the images it creates in their head
· listening for specific musical features
· listening for specific instruments
· illustrating aspects of the music through drawing or painting
· drawing in response to the music
· singing or playing along with the music



Performing

Song Singing – Teaching by Rote:
· I will sing or play the song from a CD, or play the melody on an instrument, and the children sing it back.
· In introducing the song, I may choose one or more of the following approaches:
· integrating the song with another curricular area
· linking the song with a story or poem
· using a suitable picture to set a scene
· presenting the song with little or no discussion, thus avoiding unnecessary talk and letting the song speak for itself
· give a comfortable starting note from a pitched instrument
· give them something specific to listen for to help their concentration
· sing the whole song through and thereafter work with the first verse only (and chorus, if applicable), concentrating on words, beat, rhythm, melody, diction, style and expression, usually in that order
· discuss briefly the theme or message of the song, clarifying the meaning or pronunciation of obscure words

Music literacy 
· Graphic notation – Continuing on from the work done previously, the children will use pictures to represent sounds or rhythm
· Standard notation – teaching, modelling, talk and discussion will be used (see page 92 and 93 of Music Teacher Guidelines)
· Tonic solfa, hand signs, absolute pitch names and finger stave will be used in notating pitch. 

Performing: playing instruments:
The children will learn to play percussion instruments with confidence in several ways. Teaching approaches to foster this will include direct teaching, modelling, talk and discussion, active learning, collaborative group work and free exploration of the instruments. 

Composing
Collaborative Group Work:
· Using available instruments - These include the use of vocal sounds, body percussion, home-made instruments or ‘found’ sounds, tuned and un-tuned percussion instruments, simple melodic instruments.

Talking about and recording compositions:
· Talking about and reflecting on what has been done during composing lessons.
· I will also encourage the children to review their compositions to ensure that they have realised their intentions.




	Assessment

Observation
Pupils may be observed working in groups or as individuals in the following contexts:
· listening attentively to music
· talking about what has been heard as part of a class discussion
· illustrating or writing about what has been heard
· listening to the responses of others
· moving to music
· singing a favourite song
· playing an instrument
· reading a simple rhythmic or melodic pattern
· sharing ideas for a composing activity
· rehearsing a performance
Observations relating to the children’s progress in music that I feel are of concern will be recorded in written format on their individual assessment sheet in my assessment folder. Observations of significant progress or ability in music will also be recorded on this sheet.

Teacher-designed tasks and tests
Performance tasks, such as playing an instrument or singing a song from memory will be given in most music lessons. 

Work samples and portfolios
A record of the children’s work will be kept in their copy books and in their individual folders and may include:
· Graphic notation 
· Standard notation
· Pictures, poems, or stories that they have drawn and written in response to music

Projects
Examples of projects include:
· composing music 
· designing a musical instrument 
· inventing a form of notation (graphic notation)

Curriculum profiles
Curriculum profiles are records of achievement that are primarily based on teacher judgements of pupils’ achievement with reference to key objectives in the curriculum. A list of indicators of achievement will be created and ticked off as they are mastered. 

Conferencing
I will discuss individual children’s and group’s progress with them when they are undertaking independent work

Self-assessment 
When possible, I will encourage the children to engage in self-assessment and to reflect critically on their work. For example, I may ask a child or group to suggest ways that they could improve their singing/ composition. I will also record their compositions and performances on electronic media and the children will be able to evaluate them. 

Questioning 
Teacher questioning will be used frequently throughout all lessons. Questions asked will be of lower, middle and higher order. 







	Differentiation


Learning Content:
· Level – the complexity of the content will at times be varied to reflect the diversity of the children’s previous experience. For example, most children will use standard notation, while some will continue to use stick notation.  

Learning Process:
· Teaching style – A variety of different methodologies are used in order to reflect the different ways in which children learn: whole class/ group/ pair/ individual work, movement to music, writing and drawing about music (kinaesthetic learners), talk and discussion, singing (auditory learners), pictures and video (visual learners).
· Task – A variety of tasks which relate to the same learning activity, and vary in their level of complexity, may be set. For example, less able children may be asked to identify the overall family of instruments they hear in a listening and responding piece e.g. strings, whereas more able children may be asked to identify the individual instruments within this family e.g. violin, viola, cello etc. 
· Interest – Tasks, songs and musical extracts will be selected with the specific interests of the children in mind: For example, songs that are age appropriate and interesting to the children will be chosen for song singing.
· Choice – When appropriate the children will be able to choose activities that they find interesting and that match their level of ability: For example, choosing whether to represent a musical piece through art or writing
· Support – The level of teacher and other support will be varied in accordance with the children’s individual needs: For example, I will help some children when they are playing instruments by playing along with them.  
· Resource – Images and gestures will be used to help children with English as an additional language to understand songs and musical concepts. I will also make an effort to speak slowly and clearly.

Learning Outcome:
· Response – The children will have opportunities to provide different outcomes while working on the same task. For example, more able children will be expected to have a more in depth understanding of musical concepts such as pitch, dynamics and tempo. When listening and responding to music through movement or drawing there will be no ‘right’ or ‘wrong’ response. Instead children can respond in a way that matches their understanding and ability. 







	Resources/ Manipulatives

Tuned (or pitched) percussion such as:
· chime bars 		
· glockenspiel
· steelpan

Untuned (or unpitched) percussion:
· bells (e.g. cow bells of various sizes)
· claves (different pairs of sizes)
· cymbals
· drums
· maracas (wooden, plastic)
· tambourines (various sizes and shapes)
· triangles 
· wood blocks (tulip block, two-tone wood blocks)

Melodic instruments:
· keyboards

Resource books: Sing With Mike, The Right Note, D’Aon Ghuth 3

Videos: 
· Relevant music clip and videos will be sourced from the internet and from music resource books and CDs.

CDs:
· Sing With Mike, The Right Note, D’Aon Ghuth 3

Other Resources:
· CD player
· Pictures to represent high and low, loud and soft, fast and slow
· Relevant images to assist children with English as an additional language
· Computer and projector
· The children’s copy books
· Relevant worksheets
· Pencils and colouring pencils
· Music manuscript copy book
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