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The School Setting 
Skerries Educate Together National School is situated in Barnageeragh Cove, Kelly’s Bay, on the northern edge of Skerries, Co. Dublin. 334 children currently attend the school, 192 boys and 142 girls (2024/25).  The school is under the patronage of Educate Together.  The Board of Management consists of the Principal, one teachers’ representative, two parents’ representatives, two patron’s representatives and two community representatives. 

There are 29 teachers in the school at present, the principal, 15 mainstream class teachers, 2 teachers who teach in our pre-school aged autism classes (Seolta), 2 teachers who teach in our primary school aged autism classes (Bród and Misneach) 8 Special Education Teachers and one Home School Community Liaison teacher.  The Special Needs Assistant (SNA) allocation is 18.15 SNA posts for the school year 2025/26.  The Special Education Teaching Allocation is 175 hours for the school year 2025/26 (7 full-time permanent posts, with 1 additional permanent post allocated for the teaching of children with language-based difficulties – English as an Additional Language (EAL) teacher).  

Beliefs and Principles 
Educate Together is the representative organisation for primary & secondary multi-denominational schools in Ireland. It is an independent non-governmental organisation (NGO) that runs and supports schools that guarantee equality of access and esteem to children “irrespective of their social, cultural or religious background”.  Educate Together schools are learner-centred in their approach to education and are run as participatory democracies, with respectful partnership between parents, pupils and teachers.  Educate Together is working towards an Ireland in which all people have access to an excellent education that is inclusive of all, irrespective of belief system, ethnicity, class, culture, gender, language, sexuality, family background and ability. 
The school’s beliefs, and indeed this SEN policy, are fully in keeping with the 1998 Education Act and EPSEN 2004
1998 Education Act: ‘to make provision for the education of every person in the State, including any person with a disability or who has other special educational needs’… ‘in a spirit of partnership between schools, patrons, students, parents, teachers and other school staff, the community served by the school and the State’.
Education for People with Special Education Needs Act (EPSEN 2004)
‘A child with special educational needs shall be educated in an inclusive environment with children who do not have such needs unless the nature of those needs is such that to do so would be inconsistent with 
(a) the best interests of the child,
(b) the effective provision of education for children with whom the child is to be educated​

In line with our ethos and official Department of Education and Skills (DES) recommendations, learning support strategies will actively seek to include the diverse range of cultures and abilities of its students. 
Consultation 
This policy was formulated in consultation with the teaching staff and management of Skerries Educate Together National School (SETNS), parents of students with Special Educational Needs (SEN), the Board of Management (BOM) and the school’s SNAs.  Note: Special Educational Needs are sometimes referred to as additional educational needs (AEN), and this term will be used interchangeably with SEN for the remainder of this document.
Rationale
This policy document aims to outline the school’s provision of additional educational support for students with SEN.  It outlines the philosophy that underpins this provision.  The policy is written in the context of the various pieces of legislation listed above.  The policy is a working document and will be reviewed annually.  The policy is a reflection of our current practice. 
Scope of the Policy 
This policy applies to all students with SEN, including students with exceptional ability, who attend SETNS.  It is also intended to serve the school community including BOM, the Principal, the teaching and ancillary staff and parents. 
Legal Framework 
SETNS sets out to provide education for all its students, with reference to legislation regarding students with SEN as listed below: 
· The Education Act (1998)  
· The Education Welfare Act (2000) 
· The Equal Status Act (2000) 
· The Equality Act (2004) 
· The Data Protection Act 2018 and GDPR  
· The Education of Persons with Special Educational Needs Act (2004) 

This policy is drafted in the context of: 
· Department of Education and Skills (DES) Circular Letters  
· The guidelines on Learning Support published by the Department of Education in 2020
· The guidelines on the Individual Education Plan Process 2006 
· The Guidelines on the Continuum of Support for Post-Primary Schools (NEPS)
· The guidelines published by the Special Educational Needs Support Service (SESS)

Aims of the Policy 
The principal aim of SEN support in SETNS is to provide a positive learning environment, which is based on the individual needs of the child and which will foster the academic, social and emotional development of students with learning difficulties so that each person can realise their individual potential. 

Special Education Needs Support provision also seeks to:
· Enable pupils of all abilities to avail of and benefit from an appropriate education.
· Provide students with consistent opportunities to experience success.
· Provide supplementary teaching and additional support in literacy and numeracy. 
· Involve parents in the support of their child’s education.  
· Promote collaboration among teachers in the implementation of a whole school policy on learning support for pupils.
· Protect and enhance the self-esteem of the learner. 
The school hopes to achieve the following by updating the SEN policy: 
· To guide the implementation of the revised model for allocating special education teaching supports.
· To include the most recent best practice in SEN.
· To reflect the most recent recommendations, most particularly the Continuum of Support at Primary Schools (NEPS). 
· To outline our whole school approach to teaching/learning in relation to pupils with SEN.
· To set out procedures for the enrolment of students with SEN in the school.
· To assist parents in making an informed decision in relation to the enrolment of their child in our school.
· Ensure that students with SEN are educated in an inclusive environment.
· Ensure that all members of staff are aware of the specific needs of students and of the contribution they can make in this area. 
· Ensure that SEN is not viewed in isolation, but in the context of the whole school and community. Ensure that students with SEN are offered a broad, balanced and differentiated curriculum and that they are provided for in an inclusive way.
· Set high standards for students with SEN and provide them with appropriate guidance, encouraging them to reach their full potential.
· Develop staff expertise in supporting students with SEN.
· Encourage and foster positive partnerships with parents, in order to achieve appropriate support at school and at home.
· To outline procedures and practices which will be followed in relation to supporting the learning of pupils with SEN. 
· To establish communication structures for the involvement of all the partners in the education of pupils with SEN. 
(DES, Learning Support Guidelines) 

DEFINITIONS 
Special Educational Needs 
In the Education for Persons with Special Educational Needs Act (2004) the term “special educational needs” is defined as 
“a restriction in the capacity of the person to participate in and benefit from education on account of an enduring physical, sensory, mental health or learning disability or any other condition which results in a person learning differently from a person without that condition...”
(Government of Ireland, 2004b, section 1) http://www.oireachtas.ie/documents/bills28/acts/2004/A3004.pdf  

Inclusion 
For the purposes of this document, the following definition noted by the NCSE, has been adopted.  Inclusion is defined as a process of: 
addressing and responding to the diversity of needs of learners through enabling participation in learning, cultures, and communities, and 
removing barriers to education through the accommodation and provision of appropriate structures and arrangements, to enable each learner to achieve the maximum benefit from ​his/her attendance at school.
NCSE Inclusive Education Framework “A Guide for 
Schools on the inclusion of pupils with Special 
Educational Needs (NCSE 2014, p.13/14) 
https://ncse.ie/wp-content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf

Change in allocating special teaching supports (which took effect from 2017/8 school year)
The National Council for Special Education (NCSE) Report “Delivery for Pupils with Special Educational Needs” (NCSE 2014), highlighted a number of shortcomings associated with the system for allocating special education teaching resources to schools.  On this basis, the NCSE recommended a revised allocation model.  Following successful piloting in forty-seven primary and post-primary schools during the 2015-2016 school year, the Department decided to introduce a revised allocation model for all mainstream schools with effect from September 2017.  The main feature of this revised allocation model is the removal of a requirement for a report recommendation as a necessary precursor to a child being given SEN support.  Rather, such support is provided on the basis of established and documented need by teachers.  Furthermore, this support is provided in discussion and in agreement with the child’s parents.
Special Education Circular 0013/2017 provides full details on the revised Special Education Teaching Allocation, but a key line states that “under the new model, a child should receive additional teaching support based on their identified learning needs, rather than primarily on diagnosis of disability”.

The main features of the revised model for allocating special education teaching supports 
Under the revised model, the Department provides special education teaching supports directly to schools based on their educational profiles (including a baseline component).  A key principle underpinning this revised model is that all pupils, irrespective of special educational needs, are welcomed and enabled to enrol in their local schools.  In addition, a fundamental objective is that special education teaching resources are utilised in the optimum manner to improve learning experiences and educational outcomes for pupils with special educational needs.

Implementation of the Revised Allocation Model 
The following principles are used by SETNS to guide the implementation of the revised model for allocating special education teaching supports.  They form a whole-school approach to provision for pupils with special educational needs in our school 
Principles to guide the Implementation Process 
· Pupils with the greatest levels of need have access to the greatest level of support, and whenever possible, these pupils are supported by teachers with relevant expertise who can provide continuity of support.
· The school establishes and maintains a core team of teachers to meet the needs of pupils with special educational needs.  All members have the necessary experience and access to continuing professional development to support the diverse needs of pupils with special educational needs.  
· Supports provided to pupils with special educational needs are based on identified needs and are informed by regular reviews of progress (in consultation with parents and pupils) as outlined in the Continuum of Support Guidelines.
· The class teacher has primary responsibility for the progress and care of all pupils in the classroom, including pupils with special educational needs.  
· Special education teaching supports provided to schools are used solely for the support of pupils with identified special educational needs, including those pupils for whom English is an Additional Language (EAL). 
· The special education teaching supports are not used to reduce the pupil-teacher ratio in mainstream classes.  Neither are they used to allow any special education teacher sole responsibility for the delivery of any curriculum subject to any particular class.

A three-step process to support pupils with special educational needs
In SETNS. a three-step process is in place to guide identification, intervention and monitoring of outcomes for pupils with special educational needs. 
Step 1 – The Continuum of Support 
SETNS uses the Continuum of Support framework set out by the DES to assist in identifying and responding to pupils’ needs.  This framework recognises that special educational needs occur along a continuum, ranging from mild to severe, and from transient to long term, and that pupils require different levels of support depending on their identified educational needs.  Using this framework helps to ensure that interventions are incremental, moving from class-based interventions to more intensive and individualised support, and that they are informed by careful monitoring of progress. 
The Continuum of Support is a problem-solving model of assessment and intervention that enables the staff in SETNS to gather and analyse data, as well as to plan and review the progress of individual pupils.  Identification of educational needs is central to the new model.  By using the Continuum of Support framework, the staff in SETNS can identify pupils’ educational needs, to include academic, social and emotional needs, as well as needs associated with physical, sensory, language and communication difficulties.  
The framework emphasises the importance of looking at a pupil’s needs in context, and provides useful resources to support this (for example, Learning Environment Checklist, Basic Needs Checklist). 
The Continuum of Support enables schools to identify and respond to needs in a flexible way.  This means that needs can be responded to as early as possible.  Of course, the principle that pupils with the greatest level of need have access to the greatest levels of support is of primary importance.  This approach is also supported by information and engagement with external professionals, as required.  
Level 1 Classroom Support 
The class teacher considers how to differentiate the learning programme effectively to accommodate the needs of all pupils in their class. 
A classroom support plan is developed and/or adjusted over time for those pupils who do not respond appropriately to the differentiated programme.  
This is informed by: 
· Parental consultation 
· Teacher observation records 
· Teacher-designed measures/assessments 
· Basic needs checklist* 
· Learning environment checklist* 
· Pupil consultation - My Thoughts About School Checklist 
· Literacy and numeracy tests 
· Screening tests of language skills 
A Classroom Support plan runs for an agreed period of time and is subject to review.  *These checklists are available in the Continuum of Support Guidelines for Teachers.
Level 2 School Support 
At this level a Support Plan is devised and informed by: 
· Teacher observation records 
· Teacher-designed measures/assessments 
· Parent and pupil interviews 
· Learning environment checklist 
· Diagnostic assessments in literacy/numeracy 
· Formal observation of behaviour including ABC charts, frequency measures 
· Functional assessment as appropriate, including screening measure for social, emotional and behavioural difficulties 
A support plan at this level may detail suitable teaching approaches including team-teaching, small group or individual tuition. 
A School Support Plan operates for an agreed period of time and is subject to review.  
Level 3 School Support Plus 
This level of the Continuum is informed by a detailed, systematic approach to information gathering and assessment using a broad range of formal and informal assessment tools, reports from outside professionals (as appropriate) and may include: 
· Teacher observation and teacher-designed measures 
· Parent and pupil interviews
· Functional assessment
· Results of standardised testing such as measures of cognitive ability; social, emotional and behavioural functioning, adaptive functioning etc.
Data generated from this process is then used to plan an appropriate intervention and can serve as a baseline against which to map progress. 
A support plan at this level is likely to be more detailed and individualised (often including support on a one to one basis with a Special Education Teacher - SET), and would generally be expected to include longer term planning and consultation.  
Educational planning 
Provision for pupils with special educational needs is enhanced through careful planning of interventions to address academic and/or personal and social development needs.  Identification of needs, planning, target-setting and monitoring of outcomes are essential elements of an integrated and collaborative problem-solving process.  In SETNS, the process involves the class teacher, special education teachers, parents, the pupil and relevant professionals.  Interventions draw on evidence-informed practice and the professional knowledge and experience of teachers.  These interventions reflect the priority learning needs of pupils, as well as building on their strengths and interests.  
Support plans set out:
· the agreed targets 
· the resources required 
· the strategies for implementation 
· time-frame for review 
Student Support File 
A Student Support File Template (Appendix 3) will be used by the staff in SETNS to enable the school to plan interventions and to track a pupil’s pathway through the Continuum of Support.  It facilitates teachers in documenting progress and needs over time (including from one year to the next) and assists them in providing an appropriate level of support to pupils, in line with their level of need.  This document is also very useful as it tracks key interventions (and their progress or otherwise) used in previous years, in addition to steps/new interventions agreed in discussion with parents at various stages.  
Following a period of intervention and review of progress, a decision is made as to the appropriate level of support required by the pupil.  This may result in a decision to discontinue support, to continue the same level of support, or move to a higher or lower level of support.  Reviews of these support files will typically take place twice a year, once in October/November and again in March/April.
As special educational needs can vary from mild to transient to significant and enduring, educational planning reflect the level of need of the individual pupil.  In this regard, the Student Support File facilitates a graduated response across the different levels of the Continuum: Classroom Support, School Support and School Support Plus.  For pupils with significant, enduring and complex needs, collaboration with external professionals, including multi-disciplinary teams, will be engaged to work with the child (for example, occupational therapist, speech and language therapist and psychologist).  Outcomes of these external interventions will be communicated with the school, so that any key steps can be incorporated into the child’s student support file.
Step 2: Meeting the Needs 
Having identified a pupil’s needs and the educational planning required to meet those needs, this second step emphasises the importance of effective teaching and learning strategies.  
The role of the class teacher 
Effective teaching and learning is critically important for all pupils, and especially for those with special educational needs.  Meaningful inclusion implies that all pupils are taught in stimulating and supportive classroom environments where they are respected and valued.  Mainstream class teachers have first-line responsibility for the education of all pupils in their classes.  Accordingly, classroom teachers plan their lessons carefully to address the diverse needs within the classroom.  They adapt their teaching approaches as the need arises for some pupils whose individual progress, application, motivation, communication, behaviour or interaction with peers are causes for concern.  This may require targeted interventions to develop relevant adaptive skills related to these needs.  All mainstream class teachers in SETNS implement teaching approaches and methodologies that facilitate the meaningful inclusion of pupils with special educational needs.  These include: 
· Co-operative teaching and learning within mainstream classrooms 
· Collaborative problem-solving activities 
· Mixed-ability group work 
· Differentiation to the level and pace of the work
· Interventions to promote social and emotional competence 
· Embedding Information and Communications Technology (ICT) in teaching, learning and assessment  
In SETNS we believe that every pupil needs to be taught a broad and balanced curriculum that is appropriate to his/her developmental level.  Pupils’ levels of interest, attention, concentration and persistence are gradually developed, extended and rewarded, using appropriate teaching strategies.  To cater for the range of learning needs in any class, mainstream class teachers regularly differentiate their lessons.  This is achieved by: 
· Varying the level, structure, mode of instruction and pace of lessons to meet individual needs.
· Adapting lessons to take account of pupils’ interests.
· Matching tasks to pupils’ abilities and needs. 
· Adapting and utilising resources, including the use of technology. 
· Aspiring towards suitably challenging learning outcomes and assessing accordingly. 
Teachers in SETNS make lessons accessible to a broad range of pupils through the use of a variety of appropriate teaching approaches and methodologies, including active learning, small-group tuition, individual teaching, and scaffolded instruction. 
The role of the Special Education Teacher (SET) 
Special education teachers in SETNS are familiar with a wide range of teaching approaches, methodologies and resources to cater for particular learning styles and to meet a variety of needs.  Teaching approaches include a combination of team-teaching initiatives, co- operative teaching, early intervention and small group or individual support.  Depending on the learning needs identified, a pupil with special educational needs may be supported at classroom level, or with additional teaching delivered (by the SET) through in-class or withdrawal support models. 
Some pupils with more complex and enduring needs may require specific methodologies, teaching approaches and/or learning activities.  Such interventions are based on careful identification of strengths and needs, including multi-disciplinary assessment, when necessary.  
Special education teachers, in consultation with class teachers, plan their interventions carefully to address pupils’ priority learning needs and to achieve the targets identified in the relevant Continuum of Support plan.  Short-term planning reflects the Support Plan targets and breaks down the development of skills and content into small incremental steps to address each pupil’s specific needs on a fortnightly basis.  Outcomes for pupils are routinely assessed, recorded and used to review progress.  These outcomes are also used to inform the targets for the next phase of intervention (the subsequent student support file).  
Early intervention and prevention 
In view of the substantial international evidence that early-intervention and prevention programmes can lead to improved outcomes for pupils, school leaders should ensure that some teaching resources are used for this purpose.  After engaging in a process of self-reflection and review, they will become aware of whole-school issues that may be addressed through early-intervention programmes, which are evidence-based and are responsive to the local context. 
SETNS endeavours to develop and trial new approaches and to use assessment data to evaluate the impact of these interventions.  We believe that developing and sharing successful, evidence-based practice has the potential to improve the educational experience for pupils with special educational needs. 
At times, SETNS may deploy additional teaching resources in junior classes (primarily Senior Infants and 1st class) to strengthen station teaching approaches which target the promotion of language, literacy and numeracy skills.  A literacy-based intervention, “Power Hour” is one such programme that has been in operation successfully for the past number of years.  The use of early-intervention and prevention programmes helps mitigate the development of learning, social and emotional difficulties.  
SETNS recognises the importance of seeking advice and training in well-validated programmes to address behavioural and emotional needs. At present, and among other strategies, the school is using the Nurture Programme to support children with these needs, and also refers to the Wellbeing Statement of Practice and Quality Framework (revised 2019), the Bí Cineálta Policy (September 2025) to help prevent anxiety and build resilience.    
All intervention programmes are carefully monitored to assess and record their impact on pupil progress, participation in learning and in school life.  These programmes are implemented in an intensive manner, for the purpose intended and includes frequent opportunities for pupils to practise skills.  
Target-setting 
We believe that good target-setting is central to effective teaching and learning for pupils with special education needs.  In SETNS targets are expressed in a way that is measurable and observable, and reflect the specific special educational needs of individual pupils (for example, focus on social and emotional difficulties if that is a primary area of concern).  The teachers endeavour to set targets which are achievable within a specified time frame and also challenge and build on existing knowledge and address pupils’ priority and overall needs.  
Best practice indicates that targets should be 
· few in number
· strengths based 
· informed by priority learning needs
· directly linked to suitable interventions 
· based on the evidence collected through both formal and informal assessment approaches
· developed collaboratively - teachers in SETNS consult with parents when setting targets and reviewing progress.  The views of pupils are also included in this process, through their direct involvement in the discussion or by gathering their views in advance of the review process.  We believe that this collaboration will help ensure that targets are relevant, meaningful, realistic, and that they draw on the strengths and interests of pupils. 
Step 3 - Monitoring and recording outcomes for pupils with special educational needs  
This stage of the process is informed by effective measurement of baseline performance, including the use of criterion-referenced tests and other methods of assessment (teacher-designed tests, checklists, samples of work, observation) that allow pupils to demonstrate their progress.  This leads to the establishment of specific targets to be achieved within a defined timeframe. 
Monitoring outcomes is part of a dynamic process of identification, target-setting, intervention and review, which in turn leads to adjustments in support plans.  The Student Support File provides the teachers in SETNS with a useful resource to support and record this process.  It includes a Support Review Record to guide teachers when monitoring progress and reviewing outcomes with parents and pupils.  We believe that such monitoring of progress, and subsequent adaptation of support plans, are key drivers of effective practice. 
In addition to monitoring outcomes at the individual level, we believe that it is also important to review outcomes at group, class and whole-school level.  This review includes measures of attainment, communication, independence, attendance, social inclusion and well-being (for example, sense of belonging and connectedness to school) for pupils with special educational needs.  
Allocating special education teaching resources to effectively meet needs  
Special education teachers are deployed to address the needs of pupils with special educational needs in SETNS.  An important aspect of the revised allocation model is that additional teaching supports are deployed according to identified needs, rather than being based on a diagnosis of disability.  This gives schools greater autonomy and flexibility in how they allocate special education teaching resources.  Schools may deploy special education teachers in a variety of ways in order to effectively meet pupils’ needs (for example, in-class support, group withdrawal).  
In SETNS, we believe that effective communication and engagement with parents is critically important in moving towards a needs-based approach to the allocation of additional teaching resources.  This is enhanced when we consult parents in relation to their child’s needs, support plan, and are involved in termly reviews of progress.  
When allocating teaching resources, the management and staff of SETNS are mindful of the benefits of early-intervention and prevention programmes and allocate teaching resources as required, based on identified needs and school context.  SETNS aims to strike a balance between in-class support, group and individual support.  Importantly, the level and type of support reflects the specific targets of individual pupils as set out in their support plans and are also informed by careful monitoring and review of progress.  In this way, following a period of intervention, some pupils may no longer require additional teaching supports, some may require the same level, while others may require more intensive supports, thus progressing to the next level. 
When deploying teaching resources, SETNS recognises the essential need to maintain time for co-ordinating, planning and reviewing activities in September, January and August, to ensure effective and optimal use of supports.  Co-ordination time is, however, kept to a minimum in order to ensure that teaching time is maximised.  Additionally, SETNS acknowledges the fact that flexibility in terms of resource allocation is required to allow for emerging needs during the school year.  In SETNS, the Principal and SEN co-ordinator endeavour to inform the SEN team and whole staff of Continuing Professional Development (CPD) opportunities, especially when a training opportunity arises for their particular caseload.  
Planning the allocation of special education teaching supports 
In planning the allocation of additional teaching supports, the over-riding principle is that resources are deployed to address the identified needs of pupils.  Importantly, those with the highest level of need will have access to the greatest level of support.  In addition to literacy and numeracy difficulties, many pupils will have specific needs in such areas as oral language, social interaction, behaviour, emotional development and application to learning.  
Action 1: Identification of pupils with special educational needs 
· Review existing information on pupils’ needs, using school-based data, and any information from parents and external professionals.
· Engage in additional screening and data gathering as required, using informal and formal assessment approaches (for example, teacher observations, information on social and emotional competence, standardised tests, diagnostic tests).
· Identify all pupils with special educational needs in the school.  
· Match their needs to the appropriate level on the Continuum of Support.  
Action 2: Setting targets
Based on individual needs, set clear learning targets for each pupil at each level of the Continuum of Support.  
Action 3: Planning teaching methods and approaches 
· Identify the level and type of intervention required to meet targets for each pupil on the Continuum of Support. 
· Schools should consider methodologies best suited to promoting meaningful inclusion such as differentiation, mixed-ability grouping, team-teaching and small group teaching.  
· They should also be mindful that the interventions and supports that they are using are evidence-informed.  
Action 4: Organising early intervention and prevention programmes  
Based on identified needs, choose evidence-informed early-intervention/prevention programmes to address concerns, identify time needed and staffing commitment required.  In SETNS the “Power Hour” literacy programme has been in operation over the past number of years (Senior Infants and 1st class being the beneficiaries of this programme).  This involves up to 8 staff members who work between the two classes for one hour to provide a small group/station teaching format.  In order to enable this programme to go ahead, the cooperation of all staff members (SEN team members and classroom teachers) is essential.
Action 5: Organising and deploying special education teaching resources 
The needs of pupils at School Support and School Support Plus levels are identified and possibilities for grouping children together with common needs are considered to ensure effective and efficient teaching and learning approaches.  The SEN coordinator, together with the Principal, decides which teacher(s) will cater for these groups/individuals.  The SET, together with the relevant class teachers, will formulate the plan for when and where the teaching will take place.  The school is mindful of the requirement that pupils with the greatest level of need should receive the greatest level of support from teachers with relevant expertise.  
Action 6: Tracking, recording and reviewing progress  
Ongoing collaboration between class teachers and Special Education Teachers takes place to ensure that the progress of all pupils in meeting their identified targets is monitored.  This enables small changes in the support plan to be made during the term, and facilitates the most accurate review of progress at the end of the term which will in turn inform future support plans. 

A Whole-School Approach 
Good practice in the identification of need, education planning, and allocation of special education teaching is supported through effective whole-school planning.  This following section outlines the key elements of the inclusive whole-school approach to supporting pupils with special educational needs in SETNS.  
Inclusive Education 
The NCSE (2011) described inclusion as a process of addressing and responding to the diversity of needs of learners.  It involves removing barriers so that each learner will be enabled to achieve the maximum benefit from his/her schooling. 
We believe that the whole-school approach to special educational needs provision in SETNS should reflect the Department’s commitment to the inclusion of pupils with special educational needs in mainstream schools.  The whole school approach of SETNS endeavours to foster an inclusive culture which is characterised by: 
· A positive ethos and learning environment whereby all pupils, including those with special educational needs, feel welcome and experience a sense of community and belonging. 
· An emphasis on promoting pupils’ participation and active engagement in their learning and in the life of the school. 
· A commitment to developing pupils’ academic, social, emotional and independent living skills 
· A focus on high aspirations and on improving outcomes for all pupils. 

Whole School Planning  
When implementing the revised allocation model to address the needs of pupils with special educational needs, SETNS has adopted a whole-school approach to programme planning and to the implementation of early-intervention and prevention programmes.  In order to achieve this, SETNS has adapted their existing special educational needs policies to guide the new approach to the allocation of resources.  
A whole-school approach involves collaborative action by our school community (in consultation with parents, pupils, SNAs, class teachers, SETs, Principal) to improve pupil learning, behaviour and well-being.  It encompasses a process of reflection, planning and review of policies and practices, and includes an evaluation of how pupils with special educational needs are identified by the school, the interventions that are put in place to meet their needs and how the outcomes of those interventions are measured and monitored.  
The whole-school approach in SETNS addresses the full continuum of needs -ranging from milder and more transient needs to difficulties that are severe and enduring (for example, significant learning, sensory, physical, communication, social, emotional and behavioural difficulties).  The school management of SETNS recognises that a small minority of pupils with significant and enduring needs may require a more specialist setting (for example, a special class or special school placement). 
To assist in reflecting on our provision for pupils with special educational needs SETNS carries out a review of a child’s progress twice each year (once in June/September and again in February).  It also uses the publication ‘A Quality Framework for Primary Schools (DES, 2016)’ to help examine the school’s provision for pupils with special educational needs.  The domains and statements of practice are utilised to enable the teachers and school leaders in our school to review their practices, to identify what they are doing well, and to recognise aspects of the school’s work that could be further developed to improve learning experiences and outcomes for these pupils 
Role of School Principal 
The DES Learning Support Guidelines (2020, p.39) outlined the principal teacher’s overall responsibility for the education of children with special educational needs.  Under the new allocation model the principal’s leadership role is central and includes the following: 
· assuming overall responsibility for the development and implementation of the school’s policies on learning support and special needs; 
· working with teachers and parents in the development of the school plan on learning support and special needs; 
· monitoring the implementation of the school plan on learning support and special needs on an ongoing basis; 
· monitoring the selection of pupils for supplementary teaching, ensuring that this service is focused on the pupils with very low achievement; 
· assuming direct responsibility for coordinating learning-support and special needs services or identify a teacher to perform this role; 
· overseeing the implementation of a whole school assessment and screening programme to identify pupils with very low achievement and/or learning difficulties so that these pupils can be provided with the support they need; 
· keeping teachers informed about the external assessment services that are available and the procedures to be followed in initiating referrals; 
· helping teachers to increase their knowledge and skills in the area of learning-support teaching by, for example, providing guidance and advice with regard to teaching methods and materials and by encouraging teachers to avail of relevant in-career development.
Role of Special Educational Needs Co-Coordinator (SENCO)  
In conjunction with the Principal, the SENCO in SETNS:
· Assumes responsibility for the implementation and review of school policies on SEN. 
· Manages a tracking system at whole-school level to identify and monitor the progress of children with learning difficulties and of high achieving children.
· Maintains the listing and safe storage of psychological reports on children with additional educational needs and also arrange for the confidential disposal of records when the need arises. 
· Co-ordinates the case-loads and timetables of SETs, class teachers and SNAs. 
· Consults with class teacher at the end of each term to discuss support plan for whole class, recording recommendations on a shared document. 
· Coordinates the implementation of whole school procedures for the selection of pupils for supplementary teaching in line with school policies and the continuum of support practice. 
· Advises parents on procedures for availing of services for children with additional educational needs. 
· Prepares and applies for supports for children with SEN access to SNA support, Assistive Technology, specialised equipment and furniture and Irish exemptions. 
· Completes NCSE forms and applications such as School Care Needs Profile, School Leavers and Confirmation forms, school transport, BCN1 forms and SNA appeals when required. 
· Liaises with parents of children with additional educational needs and with external personnel – psychologists, therapists, Special Education Needs Organiser (SENO) etc and arranging and accommodating meetings when required.
· Maintains established links with feeder secondary schools and arrange meetings, handovers and follows up to facilitate the transition of SEN pupils. 
· Promotes professional development opportunities in relation to SEN within the Special Education Team, with class teachers and SNAs. 
· Remains informed of current best practice within the Special Educational Needs area. 
Parental Engagement 
The staff and management of SETNS recognise that good parental engagement is a critical factor in enhancing outcomes for pupils with special educational needs.  
Parents are consulted  
· in relation to their children’s needs and strengths. 
· on the supports and strategies being developed to support their children. 
· and when they are involved in regular reviews of progress.  
· when developing and reviewing policies relating to the education of children with special educational needs.  This helps to ensure that parents understand the school’s approaches and better enables them to support their children in transitioning through the school. 
The Continuum of Support process and use of the Student Support File provide valuable opportunities for the school personnel to engage with parents and to build a collaborative approach to identifying and responding to the needs of pupils with special educational needs.  
Pupil Engagement 
Good engagement and participation in their own education has many associated benefits for pupils.  This is particularly important for pupils with special educational needs and can help enhance their academic and social and emotional outcomes.  
Engagement is enhanced when schools listen to and build on pupils’ interests, aspirations and strengths when developing educational interventions.  This involves actively including pupils in a shared assessment for learning process, setting shared learning objectives, and jointly reviewing progress.  Pupil participation is supported through teaching that is responsive to the personal needs of the learner, and is further enhanced by structuring and pacing learning experiences that are challenging, engaging and enjoyable.  The Student Support File offers a useful framework for promoting pupil engagement and participation at all stages of educational planning and review. 
At the whole-school level, SETNS encourages pupil engagement and participation so that all pupils, including those with special educational needs, have opportunities to share their views on issues that affect them in school, and so contribute to reviews of relevant policies and practices in our school.  
Engagement with External Bodies and Agencies 
Support and guidance is available to teachers from external professionals such as NEPS Psychologists, Special Education Needs Organisers (SENO), the NCSE Support Service, the Inspectorate, and other health professionals.  SETNS has established procedures/protocols for liaising with these services and bodies in order to optimise the quality of provision for pupils with special educational needs at the individual, group or whole-school level.  We believe that this is especially important for those pupils with more significant and enduring needs who benefit from a multi-disciplinary approach to identification of need and the development of interventions.  
The needs of many pupils span both health and education services.  Health services (HSE and HSE-funded services) will continue to play an important role in early identification, assessment and diagnosis, intervention and review for pupils with special educational needs.  SETNS is familiar with the range of health services in our locality, including referral pathways.  We believe that co-ordination is enhanced when the staff of SETNS liaise with and contribute to health-led assessment and delivery of interventions.  Our school facilitates meetings between parents and various support services.  The staff in SETNS endeavours to incorporate relevant recommendations from health professionals in developing support plans at each level of the Continuum of Support.  
Transitions to secondary school 
Good planning and support for transition helps to ensure the successful transfer of pupils from primary school to post-primary school and between special and mainstream settings.  Effective transition support and planning can enhance the educational experience of the child and help reduce potential anxiety, particularly for the SEN pupils.  Links are already established with ‘transition’ schools in the area for our pupils.  Preparatory meetings with these schools have helped ease the anxiety levels for the children in our school.  
To support the reporting and transfer of pupil information from primary to post-primary schools SETNS utilises:
· 6th Class School Report Card/Education Passport
· Organised visits by pupils on 6th class to a number of local secondary schools.
· Meetings between the 6th class teachers of SETNS and teachers from the local secondary school (usually taking place in March/April) to discuss the needs of the children who will be transitioning (in the following September).
Continuing Professional Development (CPD)
SETNS has established and intends to maintain skilled special education support teams to guide provision.  Since all teachers have responsibility for teaching pupils with special educational needs, the management of SETNS encourages all staff members to engage in appropriate CPD to develop the capacity of our school to meet the educational needs of all pupils.  
The staff of SETNS regularly review their ongoing professional development needs, with reference to the provision of quality teaching and learning in both the mainstream classroom and special education settings.  
Communication 
Communication with Class Teachers 
The SENCO and the SET will be in regular informal contact with the class teacher to discuss the progress of children and interventions that are in place or new measures/approaches that could be implemented.
Communication with parents 
Parent meetings/individual consultations will be held twice a year to meet with parents of children who are receiving SEN support.  These meetings will either be in person or, where the issues involved do not require significant changes to the student support file, they may be held over the phone.  
If a parent or teacher has any concerns during the school year, an appointment can be made to discuss this issue. 
Communication will be between parents and class teacher/SET/Principal.  The SNA must refer all matters on curriculum, classroom management, discipline etc. to the classroom teacher.  SNA and teacher should be alert to parent seeking educational type information on a casual basis.  All such information should only be given out by the teacher.  Brief communication between the SNA and parent during the morning and afternoon handover should be brief in nature and only relating to the wellbeing of the pupil.  SNAs will refer parents to the class teacher if parents attempt to communicate with them regarding children for an extended length of time.   
Communication with BOM 
The BOM will be kept informed of the SEN provision on a regular basis by the Principal.  
Whole-School Collaboration
SEN issues will appear on the agenda of staff meetings and in-school management team meetings when necessary.  The SENCO will co-ordinate this process. 
Communication with External Agencies 
Regular liaison with outside agencies will be maintained by the Principal, SENCO and the SEN teachers. 
Communication with Principal 
The principal will be in regular contact with the SENCO and all members of SEN staff.  
Record-Keeping 
A full record of psychological reports, other reports and records of meetings are kept in the individual student’s SEN file in a central, secure location (in a locked cabinet) in the school.  All information is managed in accordance with the directives of both the Freedom of Information and Data Protection Acts.  
Exemptions from Irish 
· The School Management of SETNS is required to observe the following prescribed procedures in relation to granting pupils exemptions from Irish, in line with DES circular 0054/2022 which supersedes all previous circulars on the matter: 
· For children who have been educated outside of the state, or who are re-enrolling in school in Ireland having spent time abroad, the most appropriate time to consider an Irish exemption is in 6th class.
· For children with significant and sustained learning difficulties, then an exemption will be considered when they have reached at least 2nd class in primary school.  
· Psychological reports or cognitive-ability scores are no longer necessary to process applications for the exemption from the study of Irish.
· In the case of children with significant and sustained learning difficulties, the criteria for exemption include a literacy attainment score, in either Word Reading/Reading Comprehension or Spelling, at/below the 10th percentile.
· Where an application for exemption from the study of Irish is refused, the process may be appealed to the Irish Exemption Appeals Committee.
· As per circular 0054/2022, “Exempting a pupil from the study of Irish should be considered only in exceptional circumstances.  The decision to exempt a pupil from the study of Irish is an important decision that has implications for his/her access to the curriculum and his/her future learning.  The decision to grant an exemption from the study of Irish is made by the principal teacher, but it must be made following detailed discussion with the pupil’s parent(s)/guardian(s), the class teacher, special education teachers, and the pupil.”
· Please refer to Circular 0054/2022 (https://www.education.ie/en/Circulars-and-Forms/Active-Circulars/cl0054_2022.pdf) on the DES website for further information.
Complaints 
If parents have a complaint about the Special Education provision made in SETNS, then they should in the first instance make an appointment to speak to the class teacher, the SET and the SEN co-ordinator.  A further meeting can be arranged with the Principal should the matter require it.  The complaint will be investigated and dealt with as early as possible.  If the matter is not resolved to the parents’ satisfaction, then the matter proceeds to the BOM.
Communication, Monitoring and Reviewing 
This policy will be communicated to staff and the school community as appropriate and will be subjected to regular review.  In accordance with the systematic cycle of review of policies adopted in SETNS, it will be reviewed initially after one year and then every three years, unless there is a compelling reason to review it earlier.  The BOM will ensure that SEN provision is an integral part of the school development plan and will evaluate the effectiveness and success of this policy by monitoring: 
· The standards obtained by children with special educational needs. 
· The number of children at each of the three stages: Classroom support, School Support and School Support Plus.
· The level and pattern of help (i.e. average time allocated and the balance of in-class and withdrawal support). 
· Views of parents. 
· Visits from specialist teachers. 
· Staff views on in-service. 
· Children’s views.` 

Appendix 1 
Reference, Checklists and Guidelines 
DES Special Education Needs - A Continuum of Support Resource Pack for teachers, DES https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_special_needs_resource_pack.pdf  
Behavioural Emotional and Social Difficulties - A Continuum of Support https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-NEPS-/neps_besd_continuum_teacher_guide.pdf  
DES Learning Support Guidelines https://www.sess.ie/sites/default/files/Documents_Publications/Learning_Support_Guidelines.pdf
Exceptionally Able Students: Draft Guidelines for Teachers https://ncca.ie/media/1974/exceptionally_able_students_draft_guidelines_for_teachers.pdf
DES Circular re Special Education Teaching Allocation 0013/2017 https://www.education.ie/en/Circulars-and-Forms/Active-Circulars/cl0013_2017.pdf
NCSE Inclusive Education Framework “A Guide for Schools on the inclusion of pupils with Special Educational Needs (NCSE 2014, p.13/14)  
https://ncse.ie/wp-content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf

Related links
Department of Education and Skills: www.education.ie
National Council for Special Education: www.ncse.ie
Special Education Support Service: www.sess.ie 
National Council for Curriculum and Assessment: www.ncca.ie
Irish Association of Teachers in Special Education: www.iatse.ie 
Irish Learning Support Association: www.ilsa.ie
National Disability Authority: www.nda.ie 
Skerries Educate Together National School: www.skerrieseducatetogether.ie 



Appendix 2 
School Testing 
Belfield Infant Assessment Profile (BIAP)
This assessment is carried out with certain children in Junior Infants to help the class teacher and SET to identify areas of strength and need at this time.  How a child performs in this assessment is discussed with his/her parents so that appropriate intervention strategies (if needed) can be agreed upon.
Alpaca programme for Junior and Senior Infants
This test is carried out with all children in the second term of Senior Infants to determine their relative level of reading, writing and listening skills.  
MICRA Standardised Reading Test for 1st – 6th class. 
This assessment is conducted at the beginning of May each year and gives a measure of the children’s reading attainment level.  Scores are recorded in percentile and STEN measurements.
SIGMA standardised maths assessment for 1st – 6th class
This assessment covers the five strands of the Maths curriculum and gives teachers and parents reliable information on the mathematical attainment level of children.  Scores are given in percentile and STEN measurements.
Drumcondra Irish Test (Triail Ghaeilge Dhroim Conrach do Scoileanna Rialta) for 2nd – 6th class
This reading and listening based assessment will give teachers and parents a measure of how children are performing with these essential language skills in Irish.
Non-verbal Reasoning Test (NVRT) for 2nd and 5th classes
This test involves no reading and gives an insight into the abilities of pupils who think more easily in images than in words.  It also measures the potential of children with limited reading skills, including those with dyslexia and EAL pupils.


Appendix 3 
Student support file template
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	STUDENT SUPPORT FILE

	Name of Student
	

	Date of Birth
	

	School
	

	Date File Opened
	

	Date File Closed
	



A Continuum of Support
	ACADEMIC SUCCESS

	
	SOCIAL, EMOTIONAL & BEHAVIOURAL COMPETENCE

	



Developing a student support plan is the outcome of a problem solving process, involving school staff, parent(s)/ guardian(s) and the student.  We start by identifying concerns, we gather information, we put together a plan and we review it. 

Student Support File, Log of Actions

Date                  Actions
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	Support Checklist

	 Name:                                       
	Age: 
	Class:

	General Information
	Date Checked 

	Comments

	1. Parents/ Guardians Consulted
	
	

	2. Information from previous school/preschool gathered
	
	

	3. Hearing
	
	

	4. Vision
	
	

	5. Medical Needs
	
	

	6. Basic Needs Checklist completed
	
	

	7. Assessment of learning- screening

	
	

	8. Observation of learning style/approach to learning
	
	

	9. Observation of behaviour
	
	

	10. Interview with pupil
	
	

	11. Classroom work differentiated?
	
	

	12. Learning environment adapted?
	
	

	13. Yard/school environments adapted?
	
	

	14. Informal or formal consultation/advice with outside professionals?
	
	

	15. Advice given by learning support/resource teacher or other school staff?
	
	

	16. Other interventions put in place in school?
	
	

	Action needed
	
	

	Helpful references: SEN: A Continuum of Support: Resource Pack for Teachers, pp. 13-16, 18 to 20; BESD: A Continuum of Support, p 7;  A  Continuum of Support for Post-Primary Schools, Resource Pack for Teachers, pp32-36; Student Support Teams in Post-Primary Schools, pp20




	[bookmark: TargetPage]       SUPPORT PLAN*                                                                                            Classroom Support 
	                                                                                                                      School Support (Support for SOME) 
	                                                                                                               School Support Plus (Support for A FEW)


To be completed by the teacher(s). 
For help, see SEN: A Continuum of Support - Guidelines for Teachers: BESD: A Continuum of Support – Guidelines for Teachers pp.71-74; A Continuum of Support for Post-Primary Schools, Resource Pack for Teachers, pp. 51, 53, 54, 57.
	Student’s name
	
	Age
	

	Lead teacher
	
	Class/year
	

	Start date of plan 
	
	
	

	Review date of plan
	
	
	

	Student’s strengths and interests



	Priority concerns



	Possible reasons for concerns 



	Targets for the student







	Strategies to help the student achieve the targets 






	Staff involved and resources needed


	Signature of parent(s)/ guardian(s)
	

	Signature of teacher
	


*A consultation with a NEPS psychologist/ other professionals may contribute to this plan. 

	
SUPPORT REVIEW RECORD*                                                                        Classroom Support
	                                                                                                                           School Support (Support for SOME) 
	                                                                                                                 School Support Plus (Support for A FEW)


To be completed by the teacher(s) as a review of the plan and as a guide for future actions.
For help, see SEN: A Continuum of Support - Guidelines for Teachers; BESD: A Continuum of Support – Guidelines for Teachers; A Continuum of Support for Post-Primary Schools, Resource pack for Teachers;  Student Support Teams in Post-Primary Schools.
	Student’s name
	Class/ Year
	

	Names of those present at review 
	Date of Review

	What areas of the plan have been most successful and why?



	Since the start of the plan, has anything changed in relation to the original concerns? If so, what are these changes, and what have we learned from them?




	Have the student’s needs changed since the start of the plan, and if so how?




	Recommended future actions – what, how, who, when?



	Any comments from the student?



	Any comments from the parent(s)/guardian(s)?



	Signature of parent(s)/ guardian(s)
	

	Signature of teacher(s)
	



	Outcome of review (tick as appropriate)

	
	Revert to previous level of support- Support for All/ Classroom Support OR Support for Some/ School Support
	
	Progress to next level of support- Support for Some/ School Support OR Support for a Few/ School Support Plus

	
	Continue at Current Level of Support
	
	Request consultation with other professionals 


*A consultation with a NEPS psychologist/ other professionals may contribute to this review. 

Appendix 4 
Letter to parents explaining SEN support
[image: Image result for skerries educate together]
Dear Parents,
As part of our learning support plan this year the school is in a position to offer additional support to some children for different areas of need that they might have (for example literacy or numeracy).  The Special Education Needs (SEN) team is beginning to give this support to some children, including your child, next week and this will take the form of either additional support in the mainstream class or in a small group outside of class with a learning support teacher.  
A few points to note about this SEN support:
· It would be greatly appreciated if every effort is made to ensure that your child attends school whenever possible and that should there be an extended absence from school for any reason, that the school is informed.  This will enable us to reallocate this support to other children who may also need additional help from the SEN team if necessary.  
· As part of this support, your child may be given additional/different homework that comes from the learning support teacher.  Your cooperation in ensuring that this work is carried out at home so that your child understands it would also be greatly appreciated.  We will be reviewing the support provided by the SEN team on a termly basis to ensure that we can reach the children who need it and will benefit from it most.  We view this arrangement very much as a partnership between the school and home so that we can help each child to reach their potential.
We would be grateful if you could sign below to give your consent for this support to be given to your child.  Should you have any questions about this support or any aspect of our approach in providing it, please contact either your child’s class teacher or learning support teacher.  
Kind regards,

SEN team



This policy was ratified by the Board of Management of Skerries ETNS at its meeting on 9th December 2025 

Signed David Carroll  (Chairperson) 

[bookmark: _GoBack]Signed Conor D’Arcy  (Principal) 

Scheduled for review: December 2028 
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