ENGLISH WHOLE SCHOOL PLAN




Introductory Statement

The teaching staff of Roxboro NS devised this plan for English in November 2023, building on
the existing school plan. It was written as a response to changed emphases and new
methodologies for the teaching of language as outlined in the Primary Language Curriculum.
This plan is intended to guide teachers in their individual planning for English and it is a record
of whole school decisions made in relation to English. Our school aims to ensure continuity
and progression in the children’s learning through an inclusive environment for all, including
EAL children and children from the travelling community. The staff regularly discuss and agree
whole school approaches to learning and teaching to ensure that the learning is integrated,
and this plan aims to support these professional dialogues. The staff wish to acknowledge the

advise and support provided by Bairbre Ni Thuargisc the PDST language adviser for Roxboro.

(b) Rationale This school plan demonstrates our commitment to implementing the Primary
Language Curriculum effectively, ensuring the holistic development of our students' language
skills, literacy, and communication abilities. By creating a language-rich environment, fostering
a love for reading and writing, promoting oral communicative skills in all languages, and
employing effective assessment strategies, we aim to equip our children with the necessary
tools for success in language learning and beyond. We decided to focus on this area for
development;

* To benefit teaching and learning in our school

» To conform to principles of learning outlined in the Primary Language Curriculum and

align it with the needs of our school community
* To review the existing practice for English in light of all of the children in our school
* To clarify the methodologies and approaches to language and literacy for all staff

» To ensure progression and continuity in the children’s language learning

Vision and Aims

(a) Vision

In Roxboro National School, English is the first language of our school, we foster engagement
in Gaeilge and we acknowledge and appreciate all home languages in our school community.
The child meets ideas and concepts through listening and reading and he/she expresses
understanding and recounts experience through speaking and writing. We agree that the
better the child's ability with language the more effectively he/she will learn.




The structure of our Language Curriculum and the style of language learning it advocates
have been informed by the following principles:

1. The integration of oral language, reading and writing as a coherent language learning
process.

2.The dual function of language learning and learning through language.

3.The central place of oral language throughout the curriculum.

4. The development of reading skills through a range of approaches.

5. The process of writing is as important as the product i.e. the act of writing is a part of the
language learning process.

6. The importance of working concurrently on the teaching of reading and writing

7. Children transfer skills across languages, and we acknowledge the linguistic repertoire of

all of our children and aim for all to become confident communicators.

(b) Aims We endorse the aims of the Primary Language Curriculum as articulated in the PLC,
2019. It aims to foster a positive and engaging learning environment while ensuring the
development of language skills, literacy, and communication among our students.

The aims of our language plan, therefore, are as outline in the PLC and focus on:

1. Children and their lives to promote positive attitudes and develop an appreciation of the
value of language-spoken, read and written.

2. Children’s communication and connections with others

3. Children’s language learning and development

Contents of the plan
Elements and Strands:
The learning outcomes of the Primary Language Curriculum are presented in three strands
Oral Language, Reading and Writing
We focus on communication and children as communicators. Teachers are familiar with the

strands and learning outcomes for their class levels/stages.
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Learning Outcomes

Primary Language Curriculum
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Engagement, listening and attention Engagement

Motivation and choice

Social Conventions and awareness
of others

Motivation and choice

Engagement

Sentence structure and grammar

Conventions of print and
sentence structure

Motivation and choice

Vocabulary

Vacabulary

Conventions of print and
sentence structure

Demonstrating of understanding

Phonics, word recognition and
word study
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Requests, questions and
interactions

Categorisation

Phonological and phonemic
awareness

Spelling and word study

Purpose, genre and voice

Retelling and elaborating

Purpose, genre and voice

Playful and creative use of language

Comprehension

Writing process and creating
text

Information giving, explanation and
justification

Response and authors intent

Response and authors intent

Fluency and self-correction

Description, prediction and

reflection

Handwriting and presentation




Oral Language:

The learning outcomes for oral language are developed through the following methodologies:
Classroom Environment: We will create a positive and supportive classroom environment that
encourages active participation, respectful listening, and meaningful conversations.

Speaking and Listening Activities: We will provide opportunities for students to engage in a
range of speaking and listening activities, including rhymes, word of the week, our news, oral
comprehensions, simon says, assembly time, discussions, presentations, drama, poetry,
guizzes within and outside school, debates, and group work. See a list of Learning Experiences
Appendix 1.

Assessment and Feedback: We will use a variety of formative and summative assessment
strategies to monitor students' oral language development and provide constructive feedback

for improvement.

Reading:

The learning outcomes for reading are developed through the following methodologies:
Reading Culture: We will foster a love for reading by providing a wide range of reading materials,
including books, newspapers, magazines, and digital resources, catering to students' interests
and reading levels.

Modelled and Shared Reading: We will engage in modelled and shared reading activities, where
teachers and students read and discuss texts together, promoting comprehension and critical
thinking skills.

Guided and Independent Reading: We will allocate regular time for guided and independent
reading, allowing students to explore various genres, develop reading fluency, and build

vocabulary.

In a multigrade classroom there are pupils with different reading abilities. These are catered for
by providing a variety of books at the pupil's own level. Each teacher, to minimize discomfort
with reading and to promote confidence and success for each pupil, utilizes read alouds,
individual and group reading/shared reading.

Many texts, including the class reader, novels , Pm readers, accelerated readers, oxford reading
tree, epic etc. are gauged towards the average pupil and supplementary readers are provided
for extra practice and support. Reading skills such as using picture cues, word attack skills,
dictionary work, comprehension activities and information retrieval skills are developed using a

wide range of texts, including print and digital texts and programmes, such as IXL.




Print Rich Environment:

The children in each classroom are surrounded by print where items in the classroom are
labelled appropriately, according to the age of the pupils in the room. Many items are used to
encourage the use of print such as already stated Labels, Charts, Posters, ICT resources-
Interactive whiteboards, "Word walls" of sight vocabulary, Library books, Pupil's own work on
display, Dictionaries, Word walls- phonics, New vocabulary/terminology from other subjects-

e.g. maths language

Writing

The learning outcomes for writing are developed through the following methodologies:

Writing Culture: We will foster a love for writing by providing a wide range of experiences and
using many forms (print, digital etc) to cater for interests, needs and abilities of all children. .
Writing Process: We will guide students through the writing process, emphasizing planning,
drafting, revising, editing, and publishing their written work.

Genre-Based Writing: We will expose students to different writing genres, including narratives,
reports, persuasive texts, and poetry, providing explicit instruction and opportunities for practice.
Instruction will include modelled, shared, guided, independent and collaborative writing.

Digital Writing: We will incorporate digital tools and platforms to enhance students’ writing skills,

encouraging creativity, collaboration, and effective use of technology.

Handwriting:

Progression of handwriting in our school is based on a progression from print, cursive unjoined
to cursive joined. The importance of correct grip and posture will be stressed at all times for
handwriting. Pupils are taught the formation of lower case and upper case letters in the Infant
cycle, after the development of pre writing skills through emphasis on pattern work. "Go with
the Flow" is the handwriting scheme currently in use in the school.

The Writing Process:

It is through practicing the process of writing that children learn to become competent writers,
able to both express themselves creatively, and communicate their understanding in the content
areas of the curriculum.

The Writing Process consists of a number of stages:

Selecting a topic for writing - It is widely acknowledged that children are more easily engaged
in the writing process when they have some level of autonomy with regard to the topic in hand.




Even within the boundaries of whichever genre the teacher is teaching the children about the
children are encouraged to choose their own topic.

Brainstorming - Before writing begins the children are required to brainstorm all ideas they have
about the topic in hand. This may take the form of simply jotting down any key words in the
junior classes, progressing on to idea webbing or mapping in the senior classes. This may be
done as a group or individually, depending on the level of autonomy of topic involved. For senior
children writing in the content areas there may be an element of research involved at this stage.
Drafting - At this stage the children are encouraged to begin writing, including as many ideas
from the brainstorming session as are relevant to them. They need not be concerned with regard
to spelling, handwriting and presentation at this stage. At this stage the emphasis is largely put
on communication of ideas.

Revising and Editing - At this stage the children read back over their written material and check
it for meaning and clarity. It is helpful at this stage to "conference" with the teacher or a peer, as
their feedback and prompting through questions can help clarify for the writer any changes that
might need to be made. It is important that whoever the children share their first draft with offer
positive suggestions and praise for efforts made. At this stage too attention may be turned to
spelling and grammatical errors as they are encountered and they may be highlighted using the
editing symbols in use in the school (see below for list).

Rewriting - Having identified ways in which the writing might be improved on the children rewrite
the piece and "polish" it by adding to it, deleting from it, reorganising it, rewording it and/or
correcting any spelling, grammatical and syntactical errors as required.

Publishing - The previous stage, the rewriting stage, may well be the final version of the piece
of writing, in the case where it is to be stored in the child's copy, and as such the children are
encourages to use their best penmanship.

However, it may be that the final version is to be written out or typed for display or included as
part of a class book of written work. At this stage the children may wish to illustrate their writing
in some way. It is considered important that the children can occasionally see their writings
displayed for public enjoyment both inside and outside of the classroom, as their feelings of
accomplishment in so doing can act as a great motivator in their efforts at producing further

pieces of written work.




Spelling

We recognise the link between phonemic awareness, phonics and spellings. A number of
approaches to the learning of spellings have been studied by the staff in the past and a collective
decision was taken to use Look, Cover, Say, Write and Check in a multisensory approach in the
junior room and has proved to be of help to the pupils, especially those who experience
difficulties in learning spellings.

Progression in spelling moves from sound to spelling/letter patterns and then to meaning
(base/root words). Spelling is monitored throughout the school where pupils are regularly tested.
The spellings used include: Lists from most commonly used words, lists from their current
reading texts , Misspelled Words which crop up in readers and pupil's own writing.

We allow for the use of approximate spelling and encourage self-correction by the child. Use of
dictionaries and thesauruses is encouraged at senior level to foster independence. Dictionary
skills are taught.

Punctuation and Grammar

By the end of sixth class, the children will be able to recognise and name the principal parts of
speech and their more common properties and be aware of their functions. The ability to
observe the conventions of grammar will be developed in the context of the children's general

language development.

Genre

The genre will be taught throughout the school, mainly through modelled and shared writing in
the Infant classroom, leading towards guided and independent writing from first to sixth class.
We adopt an approach where a particular genre is taught for 6 - 8 weeks to provide a solid
foundation in that genre regarding purpose, structure, language features etc. See Appendix 2

for a possible approach.

Poetry

Poetry will encompass every aspect of children’s experience and engage their imagination as
well. It is important that the children get the opportunity to write poetry and verse as well as
appreciate the playful and creative use of language in poetry Many themes shall be explored
such as: Seasons, Festivals, Home and family relationships, Nature, Magic and mystery, Story,

History and mythology, Humour etc




Children can approach a poem in a number of ways
* They can read it silently
* They can listen to another pupil reading it
» Teacher can read it aloud
Pupil response shall be encouraged in many ways
« Discussion - the teacher has an important role in initiating the childrens' response and in

encouraging, guiding and prompting children to: — -
| Qdetoaead

» Look for the thrust of the poem

+ Distinguish the deeper meaning under the surface meaning
* Appreciate how words are used

» Appreciate the effect of rhnythm and rhyme

Fabachss v

SMACK!

« Examine the function of repetition

* Recognise the effects of simile and metaphor

« Examine the effects of alliteration
« Examine the use of imagery
« Other methods of response: art work; dance; memorisation; recitation and making

anthologies

Integration of the strands
Language learning is an integrated process in which it is difficult to separate the functions of
oral language, reading and writing and we understand that they support each other when
developed concurrently.

Themes, Learning Experiences, Strategies and Methodologies
Themes
Themes can provide a context for language teaching and learning. Teachers will use thematic

approaches when suitable, e.g Halloween, Christmas, Springtime etc

Learning Experiences
A wide range of learning experiences are provided in the school and are chosen to suit the
interests, needs and abilities of the children. A comprehensive list is provided as a support in

Appendix 1.




Organisational Planning

Teacher’s Individual Planning:

Teachers formulate their teaching plans on a long-term basis (yearly plan), short-term basis
(monthly) as well as the Cuntas Miosuil - copies of the latter are stored in the cloud and follow
the Guidance for Preparation for Teaching and Learning. Each teacher has an overall plan of
work to be covered in class for the whole year. In drawing up of plans, teachers will refer to this

whole school policy for English.

Inclusion:

Everyone is valued equally in Roxboro N.S. We will endeavour to ensure that all children will
have equal opportunity to achieve their full potential in writing, reading, speaking and listening,
regardless of their race, cultural background, ability or any physical or sensory disability.
Children who require extra support with oral language, reading and writing will be identified and
supported through the Continuum of support, as laid out in our Special Education policy. The
identification, remediation and assessment of pupils experiencing difficulties will be processed
in collaboration with the class teacher, the Special Education teacher and the Principal, using
the model of classroom support, school support and school support plus. After consultation with
Parents, a support plan/support plan plus is devised for each pupil. This plan will specify and

address the particular needs of the child and will be subject to periodic review.

Linkage and Integration across the curriculum

Language underpins all subject areas and will be integrated cross-curricular when appropriate.
While our English Plan is presented under the three strand unit headings of oral language,
reading and writing, the practice in this school is that all three-strand units are interlinked. The
manner in which our plan is organised also provides significant opportunities for its integration
with all other curricular areas.

Maths: Use of guided discussion in developing strand units, problem solving processes, children
working in pairs and in groups etc.

SESE: History - drama, debate, analysis, prediction

Geography - comparing, contrasting, discussing and giving reports Science - use of
terminology, researching and reporting on findings

Visual Arts: describe and verbally respond to Art

Drama: opportunities to explore and develop language use.

Music: terminology, words of songs as a source of vocabulary




SPHE: talk and discussion (Teacher Guidelines SPHE pp. 79-85)
Religion: reading to children, dramatizing stories from the Bible, discussion.

Assessment and record keeping
Pupils are assessed formally and informally

concept mapping questioning

through teacher designed tasks and tests

and also through observation throughout IR
each class in Roxboro National School. —
Children will be encouraged to assess their

own learning, at an appropriate o

assessment

developmental level, using for example 2
stars and a wish, rereading their work, ot TR e oo
conferencing etc.

Assessment tools being used: Portfolios of pupils work are kept and regular spelling tests are
administered.

Micra-T tests are administered from first to sixth class in early June. These help to identify the
kinds of difficulties being experienced by children and also help to identify the children who may
need additional Support. Results of Micra-T tests are computerised. Copies are available for
each teacher and a copy is also retained in the Assessment Folder. All results are available to
Department officials for inspection.

Results of standardised tests in English will be communicated to Parents in a written report
before the end of the year. Scores will be recorded on the child's report card as a standarised
score, as is currently done.

Students may be excluded from standardised testing in English following the guidance provided
in Table 1 of the Information Note Regarding Exemption / Inclusion Criteria with regard to
Standardised Testing in Primary Schools, 2023.

The principal will report annually aggregated assessment data from standardised tests in English
to the Board of Management using the reporting form appended to circular 0056/2011. The same
template will be used in reporting to the Department of Education once annually.

The principal will also send a copy of the end of year report card (including standardised tests
results) to the primary or Secondary school to which a student transfers.

MIST is administered yearly (senior infants). Other assessments are carried out where

necessary to screen for difficulties e.g. Mist, BIAP, Drumcondra Early Literacy.




Each class teacher records pupils' progress of work across the curriculum and shares this with
parents at the Parent- Teacher Meeting held annually in Term 1. Should there be need to speak
to parents outside of this occasion, meetings are arranged through the principal, to facilitate an
update. Likewise, should parents wish to meet with teacher, a meeting can be arranged at a
mutually agreed time. Psychological Reports are kept confidentially, but are available to the class
teacher, or SEN teacher, on request.

Library

Each class has a well-stocked library and pupils are encouraged to read books from the
classroom library which may be exchanged regularly according to the particular class. Infant
teachers purchase series of books and encourage the pupils to read these in school and at

home.

Success Criteria

Staff collaboration and review through regular discussions at staff meetings will assist us in
monitoring the continuity and progression in the children’s learning, and also informally
regarding the targets we have set.

Results of standardised tests. This plan will make a difference to the teaching and learning of
English in our school, as it will update the information needed by each teacher to be consistent
with their fellow teachers in the methodologies they will use as well as ensuring continuity from
class to class. It will show what is required in each class in terms of handwriting standards, the
genres being used in writing, the levels of library books used at different class levels and what
topics can be built on in a spiral curriculum,

We have already noticed the confidence and higher self-esteem of the children in our school
because of the consistent implementation of good practice in our English Language class.
Children have a positive attitude and an appreciation of the language. They have an interest in
good expression and communication. Children have an ability to engage appropriately in

listener-speaker relationships.

Staff Development

Staff development needs are identified through review and discussion at termly staff meetings.
When needs are identified, an action plan is devised to ensure that such needs are adequately
addressed. Responses may include the organisation of a staff development day/session,
engagement of external expertise, attendance by a representative of the staff at specific in-




service days and/or the provision of required resource materials. Notices of upcoming courses
are circulated to each staff member. Staff members who have attended courses are given
opportunities to report back to other staff members during time allocated at staff meetings or a

staff development day.

Parental Involvement
In Roxboro N.S., we encourage and welcome the involvement of parents in their children's
education. Such partnership is exemplified in:

+ Parent/Teacher meetings allow for a discussion of individual children’'s progress.

« Informal Parent/Teacher meetings convened at the request of the parent or teacher.

»  Written communications via the child's Homework Journal and also email.

« Other written communications e.g., School Newsletter, text a parent, aladdin etc

* Opportunities for parents and the local community to share their talents and expertise

with us e.g., coaches etc.
* Translations such as google translate is used when suitable to allow for communication

with parents with other home languages.

Roles and Responsibilities
The responsibility for implementing this policy lies with each individual teacher and the special
education teacher in conjunction with the class teacher. The implementation of our plan will be

supported as follows:
Ratification and communication
Revisions to this plan were ratified by the Board of Management at the meeting on January 30"

2024.

Signed: Chairperson

Signed: Principal




Appendix 1: Learning Experiences

Think pair share

Group work — collaborative roles

Explicit/direct teaching

Research topics

Investigate ideas, thoughts, opinions or hypotheses

Experiment with language: compose metaphors/ opposites/ similes/ proverbs

Analyse texts: analyse for language aspects (verbs/adverbs/nouns etc), analyse for
text structure (title, paragraphs etc), analyse for sentence structure (word order,
simple/compound sentences etc)

Problem solve: What to do: when | meet an unknown word or when I'm unsure of
meaning?

Plan their work: organise, brainstorm, discuss

Presentation of work: allow children to present their work in various ways (modes of
presentation to be taught)

Role play

Revise: go back over prior learning to refresh and consolidate it, and sometimes
consider in light of new learning

Aistear (playful learning)

Discovery Learning

Gradual release of responsibility: Modelling, Sharing, Guiding

Recasting (repeat sentence with correct syntax)

Create living charts

Reciting poems Experiences pertinent to

Sequencing stories Reading

Puppets

Talk and discussion Lar.lguage ExPerience Approach
Guided Reading

Drama Teacher Read Aloud

Retelling familiar stories Critical Thinking and Book Talk

Summarising and paraphrasing RO IR

. Literature Circles
Teacher in role

Deep/Close Reading
DEAR Time

Barrier games / listening activities




Communicating games

Chatterbox cards

Reading big books

Questioning

Interviewing

Hot seating

Teacher in role

Conscience alley

Guest speaker

Stimuli e.g- Posters and pictures
Poetry and rhyme

Songs

Feely bag

Watching video clips

Prompt cards for structure and vocab
Brainstorming/ concept mapping
Concrete materials/ artefacts/ stimuli
LEA- Language experience approach

Social stories

Experiences pertinent to
Writing

Language Experience Approach
Shared/Interactive/Guided Writing
Writing Circles

The Writing Process

Presentation on digital tools

Writing workshop
7 Steps

Group/Collaborative Writing




Genre and possible connection to the oral language learning outcomes over a 2 year cycle (Year 1
2023/2024, Year 2 2024/2025 and following on in the same way):

Year 1

Year 2

Oral Language
Learning Outcomes

Vocabulary based on the
following outcomes

Retelling and elaborating
Grammar: past tense

Vocabulary: Passages of time

Reading L.O.
Learning Outcomes

Purpose, genre & voice
Recount

Reading vocabulary common
to recount writing

Writing L. O.
Learning Outcomes

Purpose, genre & voice
Recount




Vocabulary based on the
following outcomes

Justification

Vocabulary: emotive language,
opinion

Grammar: Conditional tense

Purpose, genre & voice
Persuasive

Reading vocabulary common
to persuasive writing

Purpose, genre & voice
Persuasive




