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Steps Leading Up Until Today
• Wove conversation activities into
lessons and took notes for your
partner teachers and us today.
• Used some form or parts of the COAT.
• Gathered audio samples of student conversations to share
today. Optionally, transcribed any interesting portions of
one or more of them, and sent to me (Thanks!).
• Updated your Inquiry Cycle focus, evidence, and progress
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PROGRESS?

1.

Write/Use Model
Conversations
A:
B:

-

Refine your
inquiry cycle
focus

Teach/Do
& Gather Evidence
• Use new & adapted interventions and
strategies
• Gather data on student learning
(Formative, self-, peer-, summative;
from focal students)

Reflect
& Plan
•
•
•
•

How can I develop/improve
____________________,
evidenced by _____________,
by _____________

Clarify what teaching and learning
should look like
Agree on evidence to gather that
shows changes
Create & adjust coaching practices
Make a plan for observations and
data collection

•
•
•
•

Analyze
Evidence

Use student work, case studies,
conversations, video, observations
Find patterns, surprises, gaps
What is evidence showing and not
showing?
Brainstorm factors that caused
the patterns
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PROGRESS: Inquiry Questions

How can I develop my students' abilities
to probe and reflect on ideas under
discussion evidenced by the relevance to
the topic at hand while using academic
language.

PROGRESS
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PROGRESS: Feedback
Hi Anastasia,
I love the activity and the thinking and language in it! I have a couple things you could try to
get the conversation a bit deeper, perhaps. First off, I missed the overall purpose of looking
at the photos. Were they historians trying to figure some things out based on old photos that
recently surfaced? (E.g., Was it worth it to immigrate to a new country?) This helps to create
richer inferences because inferences usually have a purpose guiding them.
They also didn't seem to see the need to build up an idea as a group, which might have
helped frame the conversation. You could also "force" listeners inside the fishbowl to ask for
clarification or support when someone gives an inference.
I loved seeing the observers take notes. Ideally, they were benefiting from listening, adding
to their own historian ideas for the activity. They could be "assessing" the inner group, but, if
I’m in the fishbowl, I prefer to think that my watchers are gaining knowledge and getting
their thinking sparked by the my group...which also adds to my sense of agency.
Finally, you could do a quick converse-in-pairs based on a particularly juicy inference or
question that arises (e.g., What challenges will they have in the new place?) Anyway, I loved
it and am happy to see more, whenever.

How can we get students to push themselves and peers to clarify and better
support (strengthen) their ideas in activities?
Write essay, report, letter
Read & answer questions
Use graphic organizers
Take notes
Create a poster
Write a lab report
Solve a word problem
Writers’ Workshop
Simulation/dramatization
Analyze a painting
Create a story

Student-created quizzes/tests
Four Corners
Games (Bingo, Jeopardy, etc.)
Oral Presentation
Gallery Walk
Answer teacher questions
Think-Pair-Share
Literature Circles
Jigsaw
Socratic Seminar
Watch a video
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PROMPT:
⎕ Useful & Engaging Purpose ⎕ Need to talk + Unique ideas ⎕ Clear and Helpful Directions

⎕ # of Turns

QUANTITY

⎕ Length of turns

⎕ Equity

QUALITY

Use conversation skills:
⎕ Pose ⎕ Clarify ⎕ Support ⎕ Evaluate
to authentically build and argue useful ideas

OTHER KEY SKILLS

⎕ Listening ⎕ Speaking ⎕ Thinking ⎕ Content ⎕ Nonverbal ⎕ Valuing Ideas
Understanding Language

Jeff Zwiers

Language, Literacy, & Learning in the
Content Areas

9th ELA – (Argument)
A:
B:
A:
B:
A:
B:
A:
B:
A:
B:
A:

Why do you think the author wrote this story?
Maybe it’s to teach us that we should be who we’re born to be.
What do you mean?
You know, in the story Charlie wants to be smart and his operation makes
him smarter. But it wasn’t natural. And he wasn’t happy, even after he’s smart.
Yeah. And he was kind of like a science experiment. I don’t think they should
experiment on people like that. It’s maybe like when they experiment on animals.
Yeah. That’s messed up. What about the other side?
Of what?
The argument.
Oh. OK, maybe it’s that we all can be smart. And maybe it’s OK when science
helps us? You know, science helps people be better in lots of ways.
Like how? You got an example?
Like drugs. When we are sick, they help cure us. I took pills last year when I had a
infection and they made me better.
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9th ELA – (Argument)
B: I guess. And I think it’s good to see that people like him could be smart. Like I see
people like him, like at school, and I think they’re just, I don’t know, broken. But
inside they are like us, maybe even smarter than us.
A: What do you mean by broken?
B: Not broken, but like not fully a person. Cuz they can’t do things and talk like us.
A: OK, so are we done with both sides?
B: Yeah. I think enough. Now we gotta decide which side is heavier.
A: I can’t decide. I don’t think it’s natural, and it was like an experiment on a person//
B: //But it also, like I said, it helps us see inside people like Charlie.
A: I think the author wanted us to think that more. Maybe it wasn’t natural, and
that’s bad, but the author, I don’t know, is, more wants us to not think they’re
broken. What do you think?
A: I agree. At the end of the book I thought that a lot more than being mad about the
experiment. But then after talking, and he didn’t die, I think it was good to see.
B: Yeah. Good to see what Charlie is like inside, maybe.

Admin
Data

Teacher
Data

Student Writing
Connected to
Conversations

Student Reflections
& Surveys
Student Conversation Scores
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______ Lesson plans and instructional rounds show evidence of frequent efforts to use and
improve conversations to learn
______ Students push selves and peers to be clear as they seek to build one or more idea
______ Students are engaged beyond doing “bare minimum” for getting points and feel a
sense of agency over the topic (Teacher doesn’t feel need to control every
interaction)
______ All students in the room are conversing
______ Teacher provides appropriate modeling, scaffolding, time for practicing skills, and
feedback for conversing
______ Admin team is increasingly effective at supporting conversation work and assessment
Understanding Language

Language, Literacy, & Learning in the
Content Areas

Jeff Zwiers

______ Students know what effective conversations consist of (skills and purpose)
______ Students like to learn through conversations
______ Conversations happen often in every lesson
______ Conversations are assessed:
____ Students use of self- and peer-assessments focused on conversation quality
____ Formative assessment practices
____ Interim assessments
____ Summative assessments

Understanding Language

Language, Literacy, & Learning in the
Content Areas

Jeff Zwiers
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______ I am increasingly seeing the content, language, thinking, and social value of
classroom conversations. For example…
______ I am seeing an increasingly high percentage of students authentically converse
with others (and I am observing longer conversations with longer turns.)
______ Students are increasingly engaged in ideas well beyond for getting points and they
feel a sense of agency over the topic
______ I am providing increasingly appropriate and effective prompts, modeling,
scaffolding, time for practicing, and feedback for conversing
______ I am improving at developing and using interim & summative conversation
assessments
Understanding Language

Language, Literacy, & Learning in the
Content Areas

Jeff Zwiers

1. Is conversing with peers is a productive use of class time? Why or why not?
2. What is the purpose of a classroom conversation with a peer? Feel free to use examples
3. ______ I learn and remember more when I have conversations.
4. ______ I push myself and peers to be as clear as possible in conversations.
5. ______ The teacher provides modeling, scaffolding, and feedback for helping me get
better at conversation.
6. Self-rate your skills based on your conversations this week:
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Teacher
Data

Admin
Data

Student Writing
Connected to
Conversations

Student Reflections
& Surveys
Student Conversation Scores

Sample Lesson Plan: History
I.

Objectives: Argue a historical claim.

II.

Opinion Formation Cards: Read cards and share
opinions; read article.

III. Gallery Walk: Read different articles on same issue,
share posters of opinion and evidence about likely causes
IV. Transition Improv: For-Against on topic
V. Academic Conversation Modeling of use of Argument Balance Scale: Emphasize
skills of supporting and evaluating evidence and importance, and arguing for one
cause over another.
VI. Creativity Conversations: Co-Write a final argument article.
Language, Literacy, & Learning in the
Understanding Language
Jeff Zwiers
Content Areas

Jeff Zwiers
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Sample Lesson Plan: Science
I.

Objectives: Describe the circulatory system.

II.

Activity in pairs: Heart rate resting and after running.

III. Stronger & Clearer Grid: (Read text about system and share ideas with each
partner; use heart rate activity as an example.
IV. “No-Look Write” write a description of the circulatory
system without looking at texts or notes.
V. Academic Conversations: Read articles on the effects of diet and smoking on
the circulatory system. Co-create posters that argue for better diet, exercise,
and quitting smoking.

Understanding Language

Jeff Zwiers

Language, Literacy, & Learning in the
Content Areas

Sample Lesson Plan: Math
I.

Objective: Collaborate to solve word problems with multiple solution methods

II.

Launch Problem in Pairs: Pairs try to talk through ways to
solve a new problem (find the price point) with whole
group sharing of strategies and questions.

III. Stronger & Clearer: Students meet with successive
partners to improve, clarify, and expand their solution ideas
IV. Info Gap Problem: A has situation; B has data
V.

Math Paired Conversation Protocol: Emphasize skills of supporting
solution ideas with the words of the problem and math principles.

VI. Co-Crafting Conversations: Co-Write a similar but
more challenging word problem.
Understanding Language

Language, Literacy, & Learning in the
Content Areas

Jeff Zwiers
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Sample Lesson(s) Plan: ELA
I.

Objectives: Infer and support themes in short stories.
Argue the most important theme for students your age.

II.

Stronger-Clearer Each Time: Read same story, share theme, support

III. Modified Jigsaw: Think-Pair-Square: Read different stories, share theme
and evidence with partner, then w/ other pair.
IV. Transition Improv: Two Differing Themes (e.g., ‘Two Brothers’)
V.

Academic Conversation Model: Emphasize skills of supporting and
evaluating evidence and importance, and arguing for one theme over
another.

VI. Argument Balance Scale Conversations: 2 Themes
Understanding Language

Jeff Zwiers

Language, Literacy, & Learning in the
Content Areas

TASK

1.

Write/Use Model
Conversations
A:
B:

Pick one or two strategies or tools to become more
expert in by the end of the year. Try it out in different
ways, with different ways of modeling and scaffolding.
Take notes on successes and frustrations, etc. You will
share your expertise (and student evidence, if possible)
with us in the final webinar.
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Refine your
inquiry cycle
focus

Teach/Do
& Gather Evidence
• Use new & adapted interventions and
strategies
• Gather data on student learning
(Formative, self-, peer-, summative;
from focal students)

Reflect
& Plan
•
•
•
•

How can I develop/improve
____________________,
evidenced by _____________,
by _____________

Clarify what teaching and learning
should look like
Agree on evidence to gather that
shows changes
Create & adjust coaching practices
Make a plan for observations and
data collection

•
•
•
•

Analyze
Evidence

Use student work, case studies,
conversations, video, observations
Find patterns, surprises, gaps
What is evidence showing and not
showing?
Brainstorm factors that caused
the patterns

Conclusion

Jeff Zwiers | jzwiers@stanford.edu | jeffzwiers.org/NewYork
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