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Conversation
In the Bantu language, the word ubuntu

means that a person becomes a person only 
through other people. 

Neuroscientists agree, arguing that our 
brains and minds are shaped in continuous 

interaction with other people. 
During conversation, participants orient 

towards the other person's mind, inferring 
meanings and relevancies, rather than just 

decoding and encoding verbal messages (as 
robots might do). 

(Hari & Kujala, 2007. Brain Basis of Human Social Interaction: From Concepts to Brain Imaging)Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

Social	Skills,	Relationships
Voice,	Empathy,	Equity,	

Agency,	Identity,	Belonging	

The Power of Conversations 
(Why face-to-face communication is worth it)

CONTENT:	Clarify,	
Use,	&	Reinforce	

LANGUAGE:	
Input	+	Output	

ACADEMIC	THINKING:
Critical	&	Creative

FORMATIVE	ASSESSMENT

Build up an Idea (at least to here)

Idea

Support Clarify

Hand	motions

REVIEW:	Constructive	Conversation	Skills:	Building	an	Idea

SupportClarify

ClarifySupport

Support

Support

QUANTITY
⎕ #	of	Turns								⎕ Length	of	turns												⎕ Equity

QUALITY
Use	conversation	skills:	

⎕ Pose					⎕ Clarify					⎕ Support						⎕ Evaluate	
to	authentically	build	and	argue	useful	ideas

OTHER	KEY	SKILLS
⎕ Listening	⎕ Speaking	⎕ Thinking	⎕ Content	⎕ Nonverbal	⎕ Valuing	Ideas

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

PROMPT:
⎕ Useful	&	Engaging	Purpose				⎕ Need	to	talk	+	Unique	ideas				⎕ Clear	and	Helpful	Directions

Improving	Conversations

C:								We	should	be	able	to	vote.
D:								I	agree.	And	drive	cars	around,	you	know,	get	licenses.	
C:									I	drove	my	uncle’s	car	in	the	mountains	when	I	was	12.
D:								Where’d	you	go?
C:									On	the	roads	by	his	house,	but	then	into	a	pond.
D:									Maybe	you	shouldn’t	get	a	license	yet.

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	
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L:					 I	think	the	theme	is	we	gotta forgive	others.
E:		 I	respectfully	disagree	with	you.
L:					 Why?
E:							Cuz it’s	not	fair.	People	should	be	punished.

Build	up	the	
first	idea	
first!!!!!!!
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A:			I	think	she	not	share	it	(bread)
B:			Why?
A:			Cuz the	other	animals	not	work;	just	lazy.
B: Yeah.	I	don’t	think	to	share,	too.
A:			Why?
B: Like	my	dad.	He	work	for	money.	Not	work,	no	money.		
A: Yeah,	not	fair.
B: It’s	not	fair,	but.	But	teacher	said	is	good	to	share.
A:			I	share	when	they	help.	Like	maybe	I	paint	the	school.	I	don’t	want	

others…it’s	my	money.
B: No.	Maybe	if	…they	can’t	work,	like	they’re	sick,	maybe.	But	the	animals	

are	lazy.
A:			Is	good	to	share,	but	not	all	the	time,	not	with	lazies.	

Conversation	 Conversation		

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	
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A:							Rosa	Parks.	Marcos	said	all	she	did	was	sit	down,	
but	I	think	she	was	a	hero.

B:			 I	agree.	She	has	a	book	about	her.	
A:							Why	do	you	think	a	whole	book?
B:			 She	was	so	brave	to	go	to	jail,	and	it	was	like	

just	cuz she	sat	down	on	a	bus.	I	still	can’t	
believe	that	all	happened.

A: All	what?
B:	 The	racism	stuff.	Just	cuz of	skin	color?	Different	drinking	fountains?	
A:	 And	she	started	the…what’s	that	word?
B: Boycott.
A: Boycott,	so	they	change	those	racism	rules.	All	cuz	of	Rosa!	...

Where’s	Marcos?	

Adaptation	helps	animals	to	get	food.	

What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?

CLARIFY

SUPPORT

IDEA What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?

What	does	adaptation		
mean?

A	type	of	animal		changes	its	body	
over	millions	of	years	to	get	food.

What	are	examples	of	
those	adaptations?

IDEA

CLARIFY

SUPPORT

Adaptation	helps	animals	to	get	food.	

What	does	adaptation		
mean?

A	type	of	animal		changes	its	body	
over	millions	of	years	to	get	food.

What	are	examples	of	
those	adaptations?

Eagles	have	good	eyes	to	
see	little	animals

And	some	fish	swim	really	fast	
to	catch	little	fish	to	eat	them.

For	
example?

Tuna	&	
swordfish

What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?

IDEA

CLARIFY

SUPPORT

What	about	adapting	to	get	away	
from	things	that	want	to	eat	them?

Oh	yeah,	like	rabbits	run	fast	
to	get	away	from	bobcats.

And	they	do	
camouflage,	too.

What	does	adaptation		
mean?

A	type	of	animal		changes	its	body	
over	millions	of	years	to	get	food.

What	are	examples	of	
those	adaptations?

Eagles	have	good	eyes	to	
see	little	animals

And	some	fish	swim	really	fast	
to	catch	little	fish.

For	
example?

Tuna	&	
swordfish

What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?

IDEA

CLARIFY

SUPPORT
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Adaptation	helps	animals	to	get	food.	

What	does	adaptation		
mean?

A	type	of	animal		changes	its	body	
over	millions	of	years	to	get	food.

What	are	examples	of	
those	adaptations?

Eagles	have	good	eyes	to	
see	little	animals

And	some	fish	swim	really	fast	
to	catch	little	fish.

For	
example?

Tuna	&	
swordfish

What	about	adapting	to	get	away	
from	things	that	want	to	eat	them?

Oh	yeah,	like	rabbits	run	fast	
to	get	away	from	bobcats.

And	they	do	
camouflage,	too.

What’s	
that?

When	they	look	
like	stuff	to	hide

Like	army	
clothes?

Yeah,	but	remember	that	
flat	fish	&	the	stick	bug?	

What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?

IDEA

How	are	those	
good	examples?

CLARIFY

SUPPORT

Adaptation	helps	animals	to	get	food.	

What	does	adaptation		
mean?

A	type	of	animal		changes	its	body	
over	millions	of	years	to	get	food.

What	are	examples	of	
those	adaptations?

Eagles	have	good	eyes	to	
see	little	animals

And	some	fish	swim	really	fast	
to	catch	little	fish.

For	
example?

Tuna	&	
swordfish

What	about	adapting	to	get	away	
from	things	that	want	to	eat	them?

Oh	yeah,	like	rabbits	run	fast	
to	get	away	from	bobcats.

And	they	do	
camouflage,	too.

What’s	
that?

When	they	look	
like	stuff	to	hide

Like	army	
clothes?

Yeah,	but	remember	that	
flat	fish	&	the	stick	bug?	

How	are	those	
good	examples?

What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?

IDEA

The	fish	matches	its	color	&	
patterns	to	the	sea	bottom	to	hide

And	the	stick	bug	look	just	like	
tree	branches	to	hide	from	birds

OK,	so	do	we	
fix	our	idea?

CLARIFY

SUPPORT

Yeah.	Adaptation	helps	animals	to	get	food	&	not	be	food.	

What	does	adaptation		
mean?

A	type	of	animal		changes	its	body	
over	millions	of	years	to	get	food.

What	are	examples	of	
those	adaptations?

Eagles	have	good	eyes	to	
see	little	animals

And	some	fish	swim	really	fast	
to	catch	little	fish.

For	
example?

Tuna	&	
swordfish

What	about	adapting	to	get	away	
from	things	that	want	to	eat	them?

Oh	yeah,	like	rabbits	run	fast	
to	get	away	from	bobcats.

And	they	do	
camouflage,	too.

What’s	
that?

When	they	look	
like	stuff	to	hide

Like	army	
clothes?

Yeah,	but	remember	that	
flat	fish	&	the	stick	bug?	

How	are	those	
good	examples?

What	does	building	an	idea	look	like?
(And	how	do	we	decide	if	it’s	built	up	enough?)

PROMPT:	Why	do	animals	adapt?
CLARIFY

SUPPORT

IDEA

The	fish	matches	its	color	&	
patterns	to	the	sea	bottom	to	hide

And	the	stick	bug	look	just	like	
tree	branches	to	hide	from	birds

OK,	so	do	we	
fix	our	idea?

How	do	we	get	students	to	do	this?

Idea Building Cards
(Why?    Can you clarify…?     
Can you give another reason?)

1. Hand	out	cards	(2-I,	4-C,	4-S,	3-E	per	student)	and	
have	students	put	an	initial	idea	on	the	Idea	card.

2. Either	student	can	then	ask	a	clarify	or	support	
question	and	slip	a	Clarify	or	Support	card	under	
the	Idea	card	as	a	way	to	"build	it	up."	The	other	student	clarifies	or	
supports	and	also	puts	the	a	card	underneath.	Don’t	write	on	these	cards.

3. They	continue	to	slip	cards	underneath	the	idea	to	build	it	up	as	high	as	
possible.	If	it	is	an	argument,	after	building	up	both	ideas	(two	stacks	of	
cards),	students	evaluate	and	compare,	placing	their	Evaluate	and	Compare	
cards	between	the	two	stacks.	

4. Both	students	should	be	prepared	to	describe	(synthesize)	the	idea(s)

Support

Support
Clarify

Clarify
Support

Support

Clarify
Clarify

IDEA:  The sun is necessary. 

IDEA:  The sun is necessary. 

Clarify

Clarify

Idea Building Cards
(Why?    Can you clarify…?     
Can you give another reason?)

A: Give	an	example	for	the	sun	is	necessary.
B: Plants,	like	a	tree,	need	light	to	live.
A: But	can’t	we live	without	the	sun?	

We	are	OK	at	night.
B: But	we	need	plants	for	food,	right?		
A: Yeah,	I	guess	it	all	starts	with	plants.	Like	all	the	animals	eat	plants.
B: OK,	I	thought	of	something.	Oh	it’s	warm.
B: Can	you	explain	more?
A: Think	about	how	cold	it’d	be	without	the	sun.	It	warms	us	up	every	day.
B: Yeah,	everything	would	freeze.	Even	all	the	water.
A: Yeah,	and	we	need	water,	not	ice.

Support

Support
Clarify

Clarify
Support

Clarify

Clarify

IDEA:  The sun is necessary. 

IDEA:  The sun is necessary. 

Idea Building Cards
(Why?    Can you clarify…?     
Can you give another reason?)

Prompt:	
Build	up	a	major	takeaway	concept	
from	today’s	presentation	so	far.

or
Choose	a	text	or	topic	and	build	up	an	idea	based	on	it.

Support

Support
Clarify

Clarify
Support

Support

Clarify
Clarify

IDEA:  . 
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Using the Idea Building Cards

PROMPT:	Come	to	a	
consensus	with	your	
partner	on	why	the	
painter	painted	the	
painting	in	this	way:	why	
he	included	certain	
figures,	their	composition,	
postures,	movements,	
gazes.	Include	what	the	
painter	wanted	the	viewer	
to	feel	or	think,	
empathize,	and	learn	from	
the	painting.	Try	to	agree	
on	how	accurate	a	
depiction	you	think	this	is	
and	why.

First	landing	of	Columbus	on	the	shores	of	the	New	World,	at	San	Salvador,	W.I.,	Oct.	12th	
1492.	(1862)	Dióscoro Puebla,	Spanish	painter

Using the Idea Building Cards

In	the	last	century,	the	overall	
temperatures	of	the	Earth’s	atmosphere	
and	oceans	have	increased.	In	addition	to	
the	rise	in	sea	level	resulting	from	melting	
ice,	seawater	also	expands	when	it	warms.	
Most	of	this	warming	happens	in	the	top	
500	meters.	Work	with	a	partner	to	come	
up	with	a	way	to	predict,	with	data	from	an	
experiment	that	you	design,	how	many	
centimeters	the	sea	level	will	rise	if	the	top	
500	meters	increases	by	1	degree	Celsius	
in	the	next	century.	

PROMPT:	Read	the	excerpt	from	Huckleberry	Finn	(Twain,	1885)	and	come	to	an	agreement	on	what	the	most	important	
theme	in	the	passage	seems	to	be.	Make	sure	to	clarify	and	support	idea(s)	along	the	way	as	you	build	or	choose	your	final	
main	theme	idea	and	prepare	to	present	it	to	others.	(Huck	had	just	written	a	letter	to	tell	Jim’s	owner	where	he	was.)

Excerpt	from	The	Adventures	of	Huckleberry	Finn	(Twain,	1885)
And	got	to	thinking	over	our	trip	down	the	river;	and	I	see	Jim	before	me	all	the	time:	in	the	

day	and	in	the	night-time,	sometimes	moonlight,	sometimes	storms,	and	we	a-floating	along,	talking	
and	singing	and	laughing.	But	somehow	I	couldn’t	seem	to	strike	no	places	to	harden	me	against	
him,	but	only	the	other	kind.	I’d	see	him	standing	my	watch	on	top	of	his’n,	’stead	of	calling	me,	so	I	
could	go	on	sleeping;	and	see	him	how	glad	he	was	when	I	come	back	out	of	the	fog;	and	when	I	
come	to	him	again	in	the	swamp,	up	there	where	the	feud	was;	and	such-like	times;	and	would	
always	call	me	honey,	and	pet	me	and	do	everything	he	could	think	of	for	me,	and	how	good	he	
always	was;	and	at	last	I	struck	the	time	I	saved	him	by	telling	the	men	we	had	small-pox	aboard,	and	
he	was	so	grateful,	and	said	I	was	the	best	friend	old	Jim	ever	had	in	the	world,	and	the	ONLY	one	
he’s	got	now;	and	then	I	happened	to	look	around	and	see	that	paper.

I	took	it	up,	and	held	it	in	my	hand.	I	was	a-trembling,	because	I’d	got	to	decide,	forever,	
betwixt	two	things,	and	I	knowed it.	I	studied	a	minute,	sort	of	holding	my	breath,	and	then	says	to	
myself:	“All	right,	then,	I’ll	GO	to	hell"—and	tore	it	up.

Using the Idea Building Cards

With	your	partner,	
clarify what	is	happening,	
estimate	the	answer,	and	
come	up	with	two	ways	of	solving	it,	
justifying	ideas	and	choices	along	the	way.

Suppose	it	takes	the	Almond	River	6	
months	to	fill	a	reservoir,	by	itself,	and	it	
takes	Belfair	River	10	months	to	fill	it,	
on	its	own.	If	both	are	flowing	into	the	
reservoir,	how	long	will	it	take	to	fill	it?

Using the Idea Building Cards

Collaborative	Argumentation

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

Build up an Idea (at least to here)

Evaluate 

& Compare

Idea

Support Clarify

Constructive	Conversation	Skills:	Collaborative	Argument

SupportClarify

ClarifySupport

Support

Support

Build up 2nd Idea (at least to here)
Competing Idea

Support Clarify

Support Clarify

Clarify Support

Support

Support

Evaluate 

& Compare

Evaluate 

& Compare

Hand	motions
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Silent Cards for a Conversation - 5th Gr. ELA/ELD 

Context

• 5th grade	Language	Arts/ELD	class		
• Advanced	and	early	intermediate

This	Clip

• After	reading	an	allegory	for	the	Holocaust,	students	discuss	what	could	
have	happened	if	the	animals	had	stood	together.

• They	practice	stating	opinions, paraphrasing,	and	clarifying

Claim vs.																	Opposite	or	
Different	Claim

Which	claim’s	reasons,	evidence,	and	
explanations	‘weigh’	the	most?

Claim/Position Claim/PositionMagnets attract 
all metalsYes No
All petroleum is 
biogenic
Video games 
banned or not

Should U.S. have 
entered the war?
Main theme of 
the story?Courage Perseverence
Are humans good 
or evil?Good Evil

Structuring	Collaborative	Argument	Conversations:
Argument	Scale

ACTIVITY FOR SUPPORTING IDEAS:
ARGUMENT SCALE

Claim/Position Claim/Position

Argument	Balance	Scale

Should pizza be a 
reward for reading?

Yes No

Reason/Evidnc/Exp
Gets	kids	to	read

Reason/Evidnc/Exp
Prevents dropouts, 

crime, jail costs

Reason/Evidnc/Exp
Kids need to eat

Prevent	
dropouts	
&	jail	costs

Gets	them	
to	read

Kids	need	
to	eat

Stay	after	
school

Pizza	
tastes	
good

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

ISSUE

ACTIVITY FOR SUPPORTING IDEAS:
ARGUMENT SCALE

Not	healthy	
food

Expensive	to	
run

Need	to	
exercise

Not	good	
motivation	for	
reading

Some	kids	
don’t	like	
pizza

Argument	Balance	Scale

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

ACTIVITY FOR SUPPORTING IDEAS:
ARGUMENT SCALE

Should pizza be a 
reward for reading?

Claim/Position Claim/Position
Yes No

Reason/Evidnc/Exp
Not good motivation

Reason/Evidnc/Exp
Not healthy food

Reason/Evidnc/Exp
Expensive

Compare the 
evidence on both 

sides (use criteria)

Reason/Evidnc/Exp
Gets	kids	to	read

Reason/Evidnc/Exp
Prevents dropouts, 

crime, jail costs

Reason/Evidnc/Exp
Kids need to eat

Argument	Balance	Scale

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	
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Cheese has 
protein, tomato 
sauce = veggie, 
dough has carbs

ACTIVITY FOR SUPPORTING IDEAS:
ARGUMENT SCALE

2D-Scale

Argument	Balance	Scale

Choose a side 
and argue why it 
“weighs more”

3-D	Version

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers
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Video	Example

CONTEXT
5th grade	Language	Arts/ELD	
class	Advanced	and	early	
advanced	partners.

After	reading	an	article	on	a	
program	that	gives	pizza	as	
reward	for	reading,	students	
discuss	their	opinions	on	the	
issue.

THIS	CLIP
• Watch	for	supporting	opinions, turn-taking,	and	clarifying
• Notice	if	and	how	the	balance	scale	helps	students	to	extend	talk

• Consider	next	steps	based	on	this	conversation

Conversation	or	Not?

Claim/Position Claim/Position

Yes

Should we take the time 
& effort to teach with more 
paired conversations? No

Reason/Evidnc/Exp

Reason/Evidnc/Exp

R easo n /E v id n c /E xp

Reason/Evidnc/Exp

R easo n /E v id n c /E xp

Reason/Evidnc/Exp

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

Pair	1	– Prep
Pair	2	– Use	notes
Pair	3	– No	notes

Even	though…	I/we	
chose...because...

A 12-year-old schoolgirl has failed in a legal challenge to her school's ban on a full-face veil. 
Justice Silber had been told that the girl's three older sisters had attended the same school 
and had worn the niqab with no problems. But the school told the girl it was not acceptable because 
teachers believed it would make communication and learning difficult. About 120 of the school's 1,300-plus 
pupils are Muslims. About half of them wear the hijab headscarf, which is permitted. 

In his judgement, Justice Silber stressed that he was dealing with one particular case - not the 
wider issue of whether the niqab should be worn, in schools or anywhere else. He said the ban was 
"proportionate" in the light of certain factors: 

- the veil prevented teachers from seeing facial expressions - a key element in effective 
classroom interaction

- the necessity to enforce a school uniform policy under which girls of different faiths would have 
a sense of equality and identity

- security - the head teacher had said an unwelcome visitor could move around the school 
incognito 

- the need to avoid peer pressure on girls to take up wearing the veil
The girl's lawyer, Shah Qureshi, said: "It’s surprising that he decided that the school had not 

infringed my client's freedom to manifest her religion given the fact that she entered the school on the 
understanding that the wearing of the veil was allowed when being taught by male teachers." Costs in the 
case were awarded against the family.

Text:	Schoolgirl	loses	veil	legal	case	

Claim/Position Claim/Position

Yes

Should the girl be 
allowed to wear the 
niqab in school? No

Reason/Evidnc/Exp

Reason/Evidnc/Exp

R easo n /E v id n c /E xp

Reason/Evidnc/Exp

R easo n /E v id n c /E xp

Reason/Evidnc/Exp

Understanding Language L a n g u a g e , 	 L i t e r a c y , 	& 	 L e a r n in g 	 i n 	 t h e 	

C o n t e n t 	A r e a s Jeff	Zwiers

A 12-year-old schoolgirl has failed in a legal challenge to her school's ban on a full-face veil. 
Justice Silber had been told that the girl's three older sisters had attended the same school 
and had worn the niqab with no problems. But the school told the girl it was not acceptable because 
teachers believed it would make communication and learning difficult. About 120 of the school's 1,300-plus 
pupils are Muslims. About half of them wear the hijab headscarf, which is permitted. 

In his judgement, Justice Silber stressed that he was dealing with one particular case - not the 
wider issue of whether the niqab should be worn, in schools or anywhere else. He said the ban was 
"proportionate" in the light of certain factors: 

- the veil prevented teachers from seeing facial expressions - a key element in effective 
classroom interaction

- the necessity to enforce a school uniform policy under which girls of different faiths would 
have a sense of equality and identity

- security - the head teacher had said an unwelcome visitor could move around the school 
incognito 

- the need to avoid peer pressure on girls to take up wearing the veil
The girl's lawyer, Shah Qureshi, said: "It’s surprising that he decided that the school had not 

infringed my client's freedom to manifest her religion given the fact that she entered the school on the 
understanding that the wearing of the veil was allowed when being taught by male teachers." Costs in the 
case were awarded against the family.

Text:	Schoolgirl	loses	veil	legal	case	
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Conversation	Prompts

ELA	Literature:	Collaboratively	decide	
whether	or	not	Atticus	should	take	a	
stand	to	defend	Tom	Robinson.	
Co-build	both	sides	up	with	evidence	
from	the	text	and	explain	how	the	
evidence	supports	each	side.	Then	
decide	which	side	weighs	more	and	why.	
Use	support	language	such	as	support,	
evidence,	because…	Also	remember	to	
use	effective	nonverbal	communication.

q There	is	an	engaging	purpose	for	
conversing	that	requires	thinking	&	
doing	something	with	ideas	
(e.g.,	create,	clarify,	argue	(=>consensus),	
decide,	rank,	solve,	evaluate,	combine,	
compare,	choose,	fortify,	build,	&	transform)	(+	
Agency)

q There	is	a	need	to	talk	
(info	gaps;	bring	unique	ideas)

q There	are	clear	directions	for	how	to	
converse	(language	use,	thinking,	
content	concepts…)

ELA	Expository:	Decide	whether	or	not	to	
raise	the	max	number	of	hours	per	day	
that	teenagers	should	use	screens.	
Engage	in	a	collaborative	argument	
conversation	in	which	you	and	your	
partner	build	up	both	sides	of	the	issue	
and.	Use	evidence	and	discuss	the	
credibility	of	sources.	Discuss	and	
negotiate	types	of	screen	time,	if	
necessary,	for	your	final	decision.	Use	
evaluation	language	such	as	outweigh,	
weak/strong	because,	credible,	etc.
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Math:	Work	with	your	partner	to	create	a	
word	problem	that	requires	the	solver	to	
solve	it	using	two	equations.	
Both	of	you	contribute	ideas	and	then	
decide	which	would	make	for	the	most	
interesting	problem	for	your	classmates	to	
solve.	Make	sure	the	problem	is	clear;	it	
can	contain	extra	information	and	
numbers,	if	you	want	to	be	tricky.	Make	
sure	to	set	up	what	is	happening	and	use	
consistent	units.	

Science:	In	your	conversation,	compare	
the	data	that	you	got		in	the	lab	with	that	
of	your	partner.	
If	the	data	are	different,	jointly	come	to	
possible	explanations	for	this;	if	similar,	
explain	why.	Make	sure	your	explanations	
are	clear	and	use	scientific	language	such	
as:	We	believe	that	differences	in	the	
data	are	due	to…”	Come	up	with	a	final	
conclusion	that	describes	what	you	
learned—or	were	supposed	to	learn—
from	the	lab.

History:	You	will	co-author	a	letter	to	a	
history	journal.	Converse	with	your	
partner	to	decide	if	Lincoln	was	more	
interested	in	abolishing	slavery	or	more	
interested	in	preserving	the	Union.
Use	evidence	to	support	the	claims	on	
each	side	and	evaluate	the	value	of	the	
evidence,	along	with	any	bias	that	
might	exist	in	the	sources.	Use	historian	
language	such	as	“This	is	strong	
evidence	because…”

Know	the	Types	of	Conversations	in	Different	Disciplines

Ø Deciding	between	
two	or	more	sides	of	
a	controversial	issue	

Ø Collaborating	to	
agree	on	
interpretations	in	
literature

Ø Collaborating	to	
agree	on	the	best	
ways	to	communicate	
ideas	to	others

Ø Collaborating	to	
interpret	data	and	
generate	scientific	
explanations

Ø Solving	problems	&	
deciding	between	
two	sides	of	
controversial	science	
issues

Ø Role-based	improv
conversations

Ø Deciding	between	
two	sides	
of	an	issue	or	
account	

Ø Collaborating	to	
solve	social	
problems	and	
challenges

Ø Collaborating	to	
explain	events,	
systems,	and	people

Ø Collaborating	to	
solve	a	problem

Ø Collaborating	to	
create	new	math	
problems

Ø Modeling	math	
concepts	and	
experimenting	
with	numbers,	
symbols,	&	shapes

Craft	a	prompt
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Improve	pair-shares:	
A)	More	prompting	for	purposeful	building	of	ideas
B)	Listener	prompts	talker	to	clarify and	support in	order	to	help	build	up	idea
C)	Structure	time	for	A	and	B	students		

Have	2nd and	3rd pair-shares	(e.g.,	Stronger-Clearer)	in	which	students	
practice,	push	and	are	pushed	to	support ideas	and	clarify,	to	improve	ideas

Weave	building	ideas,	clarifying, and	supporting into	all	interaction	
activities	and	discussions	(whenever	students	read,	write,	listen,	speak)

Model	conversations	&	analyze	them	for	skills	(clarify &	support )	
for	building	ideas	

Have	students	engage	in	conversations	about	learned	topics,	
then	self-assess.	(10K	hrs)
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