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Abstract

The paper sought to establish the influence of administering tests on students’ performance in public secondary schools in
Nandi North Sub County. The study adopted descriptive survey design. The target population was 355 teachers and principals
in 34 public secondary schools. The researcher used the mathematical sampling approach given by Miller and Brewer to
establish the sample size. From the selected 17 schools, all the principals were purposively selected and 104 teachers were
selected using simple random sampling. The structured data were analyzed using descriptive statistics; frequencies and
percentages. Pearson moment of Correlations was used to establish the influence of administering test on academic
performance. The study established that teachers administer continuous assessment tests to students on regular basis. Other
than continuous assessment tests, teachers administer and take class assignments seriously. Other techniques that teachers have
devise to enhance tests on students were that teachers organize students in groups in which they are given questions to attempt
as a group and use of questions and answer techniques during the lessons. The schools also gauge their performance by taking
part in join examinations and are encouraged to attempt questions on their own and present to teachers for marking.
Correlation analysis indicated that there is a positive relationship between administration of test and academic performance (r
= 0.318, p = 0.001). The study recommend that the school management should therefore devise ways of motivating the
teachers to administer exams on regular basis through provision of variety of examinations materials, providing the necessary
facilities such as computers, printers photo copiers and papers to ease the work of teachers.
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1. Introduction

The essence of using tests and other evaluation instruments during the instructional process is to guide, direct and monitor
students’ learning and progress towards attainment of course objectives (Kolawole, 2010). Teachers and learners cannot perform
optimally or effectively without the availability of adequate information on student’s standing at any given time and the extent of
his progress towards the achievement of instructional objectives. Hence, the tests given periodically, as continuous assessment
tests, are supposed to remove the threatening effects of a single test (summative test) generally given at the end of a course of
study. Some of the aspects of continuous assessment that are very relevant to the teaching-learning outcomes include the
frequency of the period of reporting on teacher-learner achievements, effecting immediate feedback of results into the teaching-
learning situation and the emphasis that the results of these in-course assessments be combined with those of terminal assessments
in deciding the final output of the individual learner.

American public education seems unable to learn and improve, classroom instruction has remained virtually unchanged for
decades, despite endless cycles of reform and a growing body of educational research (Banilower & Heck, 2003). This lack of
progress is attributable to the current structure and culture of American education, which does not support rigorous monitoring. As
each innovation gains widespread attention, a wave of superficial implementation efforts sweep across the educational
community. Without the support required to do rigorous new work, the attempted innovation is stripped down to its simplest and
most familiar elements; in the process, the most challenging elements, which are also necessary to the efficacy of the practice, are
simply ignored (Fullan, 2007). In Thailand Education for All (EFA) requires clear targets for progress assessment which specifies
the need to assess students’ achievement (Kellagan, 2003).

Kenya, together with Uganda and Tanzania, formed the East African Community in 1967. The three countries adopted a single
system of education (similar to the British system of education), the 7-4-2-3. This system consisted of seven years of primary
education, four years of secondary education, two years of high school, and three years of university education, hence 7-4-2-3. To
make transitions in this system, learners sat for regional examinations known as the East African Certificate of Primary Education
(EACPE), and then the East African Certificate of Education examination (EACE). Finally, they sat for the East African
Advanced Certificate of Education (EAACE), after which they joined university education (R.O.K, 2007).
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The Kenya vision 2030 recognizes education and training, within the social pillar, as one of the platforms that will transform
Kenya into a newly industrialized middle-income country by the year 2030 (Republic of Kenya, 2007). The education goals of
vision 2030 emphasize on the provision of globally competitive quality education, training and research for development.
Alongside the Kenya vision 2030, are the Millennium Development Goals (MDGs) whose main aim is to encourage development
by improving social and economic conditions in the world’s poorest countries by 2015. The MDGs focuses on three areas of
human development; these are, bolstering human capital, improving infrastructure, and increasing social, economic and political
rights. Education is the key within the human capital.

In 1980, the Kenya National Examination Council (KNEC), was established by the Government through an Act of Parliament
(CAP 225A) as a non—profit making institution. Its responsibilities include conducting school and post-school national
examinations, except university examinations, and award certificates to successful candidates. KNEC examinations are based on
the syllabus prepared by the Kenya Institute of Curriculum Development (KICD — formally known as Kenya Institute of
Education, KIE) for all public and private schools and colleges preparing for the KNEC examinations (Wambua, 2003).

Nandi North Sub County is one of the three Sub counties in Nandi County. The performance of secondary school student’s in
the Sub County has been worrying. In the last five years, the mean score of the sub County has been below 5.0; that is 4.192,
4.310, 4.684, 4.93 and 4.866. The comparisons of performance for the three sub counties is presented in table 1.

Table 1 KCSE Results in Nandi County

Sub-County 2013 2014 2015 2016 2017
Nandi North 4.684 4.866 4.930 4.310 4.192
Nandi South 5.132 5.046 5.878 4,959 5.035
Nandi Central 5.784 6.294 7.047 5.784 5.659

The KCSE results mean score for Nandi North County has remained below average that is, below 5 out of a possible 12 for the
past 5 consecutive years. This shows that the schools do not give value for the resources invested in them in return. During the
release of the KCSE, it is common phenomenon that parents’ students, political leaders and other education stakeholders receive
the news with a lot of shock. This indicate that there was lack of constant monitoring of the education progress of the students.
The current study therefore seeks to establish the influence of administering tests on students’ performance in public secondary
schools in Nandi North Sub County.

2. Review of Literature
2.1 Administering Test and Students’ Performance

Assignments are a classic way of measuring student progress and are integral to accountability of schools and the education
system. Ajogbeje (2012) found that the utilization of diagnostic assignments with remediation in appraising learning weaknesses
enhances the acquisition and retention learning tasks among students. To meet a range of student needs, teachers vary instruction
methods. They ensure that lessons include different approaches to explaining new concepts, provide options for independent
classroom work, and encourage students who have grasped a new concept to help their peers. Teachers use a mix of approaches to
assess student understanding of what has been taught. They may use diagnostic assessment to determine a student’s level when he
or she first enters a new school or at specified times during the school term to help shape teaching strategies. During classroom
interactions, they most often use questioning techniques. Questions regarding causality, or open-ended questions, for example,
often reveal student misconceptions.

Teachers also make the learning process more transparent by establishing and communicating learning goals, tracking student
progress and, in some cases, adjusting goals to better meet student needs. Teachers are able to compare their assignments with
other teachers to ensure that they are treating students equitably (Mindes, 2003). They often find that comments are more effective
than marks for improving student performance and helping all students to reach high standards. It is not always easy to drop or
decrease the frequency of marks; however, sometimes students and their parents prefer to know how they are doing relative to
other students.

Formative assignments are meant to provide feedback that can be used to improve teaching and learning. Students who are
struggling are typically assessed more frequently because progress monitoring has been demonstrated to improve student
outcomes. It follows, therefore, that such assessments must be used routinely throughout the school year so that instruction can be
modified to improve learning outcomes. Most major assessments serve audiences other than the learner. Feedback reaches all
levels of the system, except the one that counts most the student. Assignments should help students understand the teacher’s
learning intentions and what constitutes success, provide students with opportunities to revise and improve their thinking, and help
students monitor their own progress over time. Most of the teachers want reflective learners who take ownership in their own
learning, then students need to be involved in decision-making at an early age, such as viewing exemplary work to construct their
own rubrics (Stiggins & Chappuis, 2006).
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There is a growing body of research emphasizing the use of continuous assessment tests in classroom instruction as a means to
improve student achievement. Black and Wiliam (2002) noted that greater student achievement in classrooms where teachers use
such techniques. Similar findings are replicated in a meta-analysis (Ehrnberg, 2001). In particular, they report the impact of
continuous assessment tests on student achievement being four to five times greater than the effect of reducing class size. Studies
by Sarama et al., (2011) have found that professional development focused on and the instructional use of learning progressions
results in improved student achievement. The findings also suggest that knowledge of learning progressions in the use of
continuous assessment tests has the potential to strengthen the interpretation of evidence of student work to inform instruction and
learning. In a study carried out by Oluwatayo, (2007) on the use of continuous assessment as predictors of students’ grades SSCE
Chemistry. The study reported that formative assignments are weak predictors of excellent grades in SSCE Chemistry.

3. Research Methodology
3.1 Research Design

Research design informs the arrangement of the conditions for the collection and analysis of the data in a manner that aims to
combine relevance to the research purpose. Research designs determine procedures for collecting, analyzing, interpreting, and
reporting data in research studies. The study adopted descriptive survey design. This design was therefore appropriate for this
study, as the researcher sought to collect information from teachers.
3.2Target Population

The target population was 355 teachers and principals in 34 public secondary schools within Nandi North sub County.

Table 2 Target population per division

Divisions Principals Number of Teachers
Kipkaren division 11 102

Kabisaga 9 86

Chepterwai 7 65

Kosirai 7 68

Total 34 321

(Source: Nandi County TSC County Director Office, 2018)
3.3 Sample Size and Sampling procedureres

The study sampled schools in the Nandi North sub County selected using simple random sampling. From the records, the
selected schools have 173 teachers. The researcher used the mathematical sampling approach given by Miller and Brewer (2003)

to establish the sample size:

n= N .
1+ N (0)?

Where n = sample size

N = Sample frame

a = margin of error
The sample frame (N) is the total teachers in Nandi North Sub County.
The sample size (n) will then be calculated out of the sample frame (N).
Using a confidence level of 95%,

n=173/1+173 (0.05)2

n =173/1+0.4325

n=121

From the selected schools, all the principals were purposively selected, the teachers were selected using simple random
sampling.
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Table 3 Sampling and Sample Size

Divisions Sample size
Number Number Teachers Principals
of Schools of Teachers

Kipkaren 11 102 33 6
Kabisaga 9 86 28 4
Chepterwai 7 65 22 4

Kosirai 7 68 21 3

Total 34 321 104 17

3.4 Data Collection and Analysis

This study employed the use of questionnaire. This is a list of questions to be given to respondents regarding the topic of
study. The items in the questionnaire had close-ended questions. The questionnaire was used to collect data from teachers. The
researcher explained the purpose for the study to the respondents and assure them that their responses will be treated as
confidential.

The structured data were analyzed using descriptive statistics; frequencies and percentages with the aid of statistical package
for social science (SPSS) analysis to give expected summary statistics of variables studied. Pearson moment of Correlations was
used to establish the influence of administering test on academic performance. Frequency distribution tables and figures were used
to report findings.

4. Discussion of Key Findings
4.1 Influence of Administering Tests on Students’ Performance in Public Secondary Schools

The objective of the study was to determine the influence of administering tests on students’ performance in public secondary
schools in Nandi North Sub County. The study established that teachers administer continuous assessment tests to students on
regular basis as indicated by 49(46.2%) of the respondents who agreed and 28(26.4%) who strongly agreed, compared to
13(12.3%) who strongly disagreed. Other than continuous assessment tests, teachers administer and take class assignments
seriously as evidenced by majority of the respondents 52(49.1%) who agreed and 26(24.5%) who strongly agreed.

Table 4 Administration of Tests to Students’

SD D U A SA
F % F % F % F % F %
The teachers administer 13 12.3 4 3.8 12 11.3 49 46.2 28 264

continuous assessment tests to
students on regular basis

Teachers administer and take 0 0.0 11 104 17 16.0 52 491 26 245
class assignments seriously

Teachers have organized students 2 1.9 8 7.5 11 104 51 481 34 21
in groups in which they are given
questions to attempt as a group

Teachers use questions and 34 321 11 104 12 113 49  46.2 32 302
answer methods in class to assess
students understanding of the lesson

Teachers encourage students to 6 5.7 66  62.3 34 321
attempt questions on their own and
bring for making

Other techniques that teachers have devise to enhance tests on students were that teachers organize students in groups in which
they are given questions to attempt as a group since majority of the respondents 51(48.1%) who agreed and 34(32.1%) who
strongly agreed and use of questions and answer techniques during the lessons. The schools also gauge their performance by
taking part in join examinations as most of the respondents 49(46.2%) agreed and 13(12.3%) strongly agreed. The students are
also encouraged to attempt questions on their own and present to teachers for marking. The response is summarized in table 4.
The findings agree with (Ajogbe, 2012) whose study established that teachers use a mix of approaches to assess student
understanding of what has been taught. They may use diagnostic assessment to determine a student’s level when he or she first
enters a new school or at specified times during the school term to help shape teaching strategies. During classroom interactions,
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they most often use questioning techniques. Questions regarding causality, or open-ended questions, for example, often reveal
student misconceptions.

4.2 Influence of Test Administration on Academic Performance

The researcher conducted correlation analysis to establish whether administration of test to students influence academic
performance. Correlation analysis indicated that there is a positive relationship between administration of test and academic
performance (r = 0.318, p = 0.001). Hence the study established that administration of test to students influence academic
performance. The more the students are exposed to examinations, the performance will improve, though the relationship is weak.

Table 5 Relationship between Administration of Tests and Academic Performance

Academic performance

Academic Pearson Correlation 1
performance Sig. (2-tailed)
Pearson Correlation 318"
Administration of test Sig. (2-tailed) .001
N 106

**_Correlation is significant at the 0.01 level (2-tailed).
8. Conclusions and Recommendation

The study established that regular administration of test to students influence academic performance. Therefore,
administration of continuous assessment tests to students on regular basis, giving class assignments and marking them, organizing
students in groups in which they are given questions to attempt as a group, use of questions and answer techniques during the
lessons, taking part in join examinations and encouraged to attempt questions on their own and present to teachers for marking
expose students to variety of questions, and hence enhance their academic performance.

The study established that regular administration of test to students influence academic performance. The study recommend
that the school management should therefore devise ways of motivating the teachers to administer exams on regular basis through
provision of variety of examinations materials, providing the necessary facilities such as computers, printers photo copiers and
papers to ease the work of teachers.
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